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ABSTRACT

The study critically examined the impact of the household poverty trap on learners’
academic performance in nongoma secondary schools in the Zululand District. The
researcher explored the relationships that defined the overlaps between the needs of
the learners in the classroom and the household needs and goals. Thus, the impacts
on the learning needs and academic success of the learner on the social and economic
status of the family became evident. The research engaged the ecological theory of
Urie Bronfenbrenner as a theoretical lens to understand the phenomenon. The study
aimed at exploring the socio-economic views of household poverty on high school
learners in Nongoma, where poverty tends to predominate due to the rurality of the
Nongoma communities. The results of this study indicate that the majority of rural
Nongoma learners cannot afford their emotional, physical, moral, social, and academic
achievements even to the fundamental needs of people required for learning. A mixed-
method research design was adopted to collect primary data with selected participants
within the study area. The collected data on the impact of household poverty trap on
learners’ academic performance in Nongoma Secondary schools in the Zululand
District were analyzed thematically. This study also found that the performance of
academic students affected by financial constraints, poor health due to lack of good
food, violence, child abuse, and prostitution, long-term stigma and stereotyping, school
dropouts and absenteeism from school, is poor. This study recommends rural
development policies, income and wealth distribution policies to close the gap between
rich and poor, feeding in every school, particularly in rural schools and adequate
learning aid for the provision of laboratories, computers and teaching pedagogy in rural
schools. The study recommends also that the microsystem of schools and families, the
meso- and exosystem of the community and macro-systems resolve the issue. All
stakeholders need to work together to encourage learners to embrace education by
providing them with all necessary enabling support to lose household poverty traps on

them.

KEYWORDS: Poverty trap, Academic performance, Cognitive, Ecological, Household

v



ABBREVIATION / ACRONYMS

ASCD Association for supervision and curriculum development
BPO Borgen project organisation

HIV /AIDS Human Immune Virus and Acquired Immune Deficiency Syndrome.
ILO International labour organization

MDD Millennium Development Goals

NCES National centre for education statistics

NCES National Centre for education statistics

NGO Non-Governmental organization

PASS Poverty assessment study survey

SES Social economic status

TCPL Total Consumption Poverty line

UN United Nation

UNDP United nation development programme

UNESCO United nation educational scientific and organization
UNIADS Joint United Nations Programme on HIV & AIDS
UNICEF United Nations International Children Emergency Fund.
USAIDS United States Agency for International Development
WHO World Health Organization

vi



TABLE OF CONTENTS

ORIGINALITY DECLARATION . ...ttt eeeeaans i
ACKNOWLEDGEMENT ..ot e e e eenans iii
DEDICATION ... e e e e e e e e e iV
AB S T R A T e et e e et e e e e e e e s Y
ABBREVIATION / ACRONYMS ... .ottt Vi
TABLE OF CONTENTS ..o e eenens vii
LIST OF TABLES, GRAPHS AND DIAGRAM .....coiiiiiiiiiceee e XV
CHAPTER ONE ... et e et e e e e e e eees 1
INTRODUCTION AND BACKGROUND OF THE STUDY ......oiiiiiiiiieeeeeeeeeen 1
1. INTRODUCTION ... e e e e e s 1
1.2 BACKGROUND OF THE STUDY ..ottt 4
1.3 THEORETICAL FRAMEWORK ... .ottt 4
1.4 PRELIMINARY LITERATURE REVIEW ... 5
1.5 PROBLEM STATEMENT ... 8
1.6 AIM OF THE STUDY ...t e e e s 8
1.7 RESEARCH OBJECTIVES ... ..ot 9
1.8 RESEARCH QUESTIONS ... . e 9
1.9 RESEARCH METHODOLOGY AND DESIGN......ccccuiiiiiiiiiiieiiieeeeee 9
1.9.1 Research paradigM..........ccouiiiiiiiiiiiiiiiieeeeeeeeeeeee e 9
1.9.2 Target population and sampling procedure............cccceeveeviiiiiieeiiiiie e, 10



1.9.3 Data collection proCedures OVEIVIEW ............coceviiiiiiiiiiiiiiiiiiiiiiieeeeeeeeeeeeeeees 10

1.9.4 DATA ANALYSIS AND PRESENTATION ..o 11
1.9.5. SAMPLING PROCEDURE........ccoi e 11
1.9.6. RELIABILITY AND VALIDITY ..ot 12
1.10. ETHICAL CONSIDERATION ...t 12
1.11. INTENDED CONTRIBUTION TO THE BODY OF KNOWLEDGE.............. 13
1.12. DEFINITION OF TERMS ... e 14
1.13. PLAN OF STUDY oottt e e e e s 16
1.14. CONCLUSION ...ttt e e e e e e e e e e 17
CHAPTER TWO et e e e e e e e s 18
THEORETICAL AND HISTORICAL OVERVIEW OF POVERTY TRAP............ 18
2. INTRODUCGTION ... .t e et e e e e e 18
2.1. BACKGROUND AND OPERATIONAL TERM .....iiiiiiiiieeeeee, 19
2.2. HOUSEHOLD ...t 19

2.2.1. PerfOrMEANCE .....uuiiiiiiiiiiiiiiii e 19

2.2.2. EQUCALIONAL......cuuiiiiiiiiiiiiiiiiit e 19

2.2.3. TNE POVEILY ...ttt 20
2.3. CONCEPTUALISING POVERTY TRAP ... 21

2.3.1. Total IMPOVEIISNMENT .......uuiiiiiiiiiiiiiiiiiii e 22

2.3.2. Relative DePriVALION. ........uuuuuiiiiiiiiiiiiiiiiiiiiiiiiiiib bbb 22

2.3.3. Relative poverty and with an absolute Core ...........coocoovviiiiiiiiiiii e, 23

viii



2.4. POVERTY TRIGGER ..o 25

2.5. TYPES OF POVERTY ..ottt 26
2.6. THEORETICAL FRAMEWORK .....ooiiiiiiii e 28
2.7. POVERTY ROOT IN SOUTH AFRICA ... 32
2.8. POVERTY ROOTS AND HISTORY ...uniiiee e 34
2.8.1. ROOt Of POVEIY ...uuuiiiie et e e e e e e e 34
2..9. HISTORY OF POVERTY ...ttt 36

2.10. IMPACT OF HOUSEHOLD POVERTY TRAP IN LEARNERS ACADEMIC

PERFORMANCGE ... e e 37
2.10.1. Truancy and Dropout from School ...........ccooeeieiiiiiiiiiii e 41
2.10.2. LOW SEelf-apPreCiation ............uuueeuriiiiiiiiiiiiiiiiiiiiiiiiiibiieeeibebeeeseeeeeeeeeeeeenes 42
2.10.3. Increase in the actions of multiple offenders............cccoooveeiiiiiiiiiiieenee, 45

2.11. PERFORMANCE RELATIONSHIP OF HOUSEHOLD POVERTY ON
LEARNERS ..ot 47

2.11.1. Growing difference in learner academic success in rural and urban

2 LT PP 47
2.11.2. DisabilitieS iN I@AIrMING .........uuuuuuiiiiiiiiiiiiiiiiiiii e 48
2.11.3. Stereotyping and reCKONINg ..........cooovvuiiiiiii e 49
2.12. IMPACT OF POVERTY TRAP ON THE LEARNERS ........ccoooiiiiii, 49
2.12. 1. MAINULITEION ...ttt 49
2.12.2. Lack of nutrition, problems with proper food and health. ...................... 50
2.12.3. The home and school physical climate. ............cccccoooiiiiiiiiiiii, 51
2.12.4. The conditions at home and the causes of the neighbourhood. ........... 52

ix



Lack of aspiration and lack of Motivation ... 55

2.13. STRATEGIES TO IMPROVE ACADEMIC SUCCESS...........ccooiiiieeeeein. 56
2.13.1. Appropriate pedagogy of the educator............ccccvveeiiiiiiieiiiiiccee e, 56
2.13.2. Systems of SChOOl SUPPOIT .......uuiiiiiiiiiiiiiiiii e 58
2.13.3. Health care reform and income and wealth redistribution..................... 59

2.14. COMPARISON BETWEEN RURAL AND URBAN AREA ..o, 61

2.15. Chapter SUMMAIY .....ccooeiiieeeecee et e e e e e e e e e e 62

CHAPTER THREE........ e e e 63

RESEARCH METHODOLOGY AND DESIGN .....cooiiiiiiiiiiiieei e 63

3. INTRODUCTION ... .ottt ettt e e neee e 63
3.1. Research paradigm ...........coiiiiiiiiiiiie e e e e aanes 63
3.2. The delimitation of the StUdY ..........coooeeiiiiii 64
3.3  RATIONALE ...t e e e e e e e 65
3.5. RESEAICN TOOIS ... 67
3.5.1. Research methodology and design ...........ccooevuiiiiieeee e e, 67

3.5. RESEARCH DESIGN ....uiiiii e 68
3.5.1. Benefits of Mixed Methodology...........ccoooeeeiiiiiii, 69
3.5.2. The choice of mMethodology.............uuuiiiiiiiiiiie e, 70
3.5.3. TrHaNQUIATION ... 71
3.5.4. Interviews of fOCUS GrOUP ......ooeeieeee oo 71
3.5.5. QUESHIONNAIIE fOrMAL ........uiiiiiiiee e e 73



3.5.6. Reliability and Validity of QUeStIONNAIres............cceevieeeiieiiiiiiiiieee e 73

3.5.7. A Strong Questionnaire CharacteristiCS.............ceeeiviieeiiiiiiiiiiiiiee e, 77
3.5.8. Benefits of the qUeSHIONNAIIe ............uiiiiiiiiieee e 77
RIS TR o (= (=21 (] o U UPRPPPPIN 78
3.6. DATA PROCESSING ...t 79
3. 7. CONCLUSION ... e e e e e e e nnn e eeees 83
CHAPTER FOURL ... et e e e s 84

............................................................................................................................. 84
4.1 INTRODUCTION ..o 84
4.2 SECTION Ao 86
4.2.1. FOCUS GROUP INTERVIEW CODING ..o, 86
A3 SECTION B 87
4.4. Discussion of The Findings From Focus Group Interview...............ccoeoeeee. 88
4.4.1. How can you explain the poverty trap concerning learners' academic
performance in rural secondary SChOOIS? ..........cccooeeiiiiiiiiiiiii e, 88
4.4.2. What do you think is responsible for the poor performance of learners
that come from the disadvantaged group or hOmes? ..........ccccovvviiieiieeeeeeeeenn, 90
4.4.3. There is a high level of dropout of learners in high school, what do you
think is the main cause of thiS?.........oooorii i, 92
4.4.4. Based on your experience as an educator, in which group of learners
does absenteeism PersiSt MOSE? .....coooeeeieieie e 94
4.4.5. Did you agree with the assumption that there is a disparity between
learners in urban areas and learners in a rural community? Motivate your
BNV . ettt ettt e ettt e ettt e e e et e h e e et e e e e et e e e e e e e e et e e e e e ean e e e eraan s 95

Xi



4.4.6. How can you explain the impact of the household poverty trap on the
[earner's PEIrfOIMANCET? ... ...cciiieeeece e e e e e e e e e 97

4.4.7. To what extent is the household poverty prevalence in secondary
schools, especially in rural areas?............uuviiiiieeiiiieece e 99

4.4.8. How do you think learners in these categories can be assisted to
overcome all these challenges of the poverty trap?.......ccccoeveeeeiviiiiiiiiieneeeee, 101

4.4.9. What are the challenges facing as an educator in teaching learners that
fall IN thiS QroUP? e 102

4.5. ADDITIONAL COMMENTS FROM EDUCATORS ON FOCUS GROUP....104

4.6. COMMON ISSUES THAT EMERGE FROM THE FINDINGS..................... 105
4.7. Themes from the foCUS group INtEIVIEW. ......ccoeeeeeiiieeiieeeeeeeeeeeeeeee e 106
4.8. LACK OF NUTRITION, ADEQUATE FOOD AND HEALTH ISSUES ......... 110
4.8.1. Lack of nutrition and adequate food............ccccccceeiiiiiiiiiiiiici e 110
4.8.2. Health Challenges Caused by poor NULItION ..........coooeeeeeeeeieieeeeeeeeee, 112
4.8.3. Health Issues and Diet DefiCItS. ........cooovveiiiiiei, 113
4.9. THE HOME, SCHOOL AND PHYSICAL ENVIRONMENT .......cccooviiiiiinees 114
4.9.1. Impact of household ChOres...........cccooviiiiiiiiii e, 114
4.9.2. The impact of child [abour..............ooo 115
4.9.3. The circumstances at home and neighbourhood factors ...................... 116
Households Eternal POVEIY ..........oouuiiiiii e 117
4.9.4. SOCIAL ABUSE AND HARASSMENT ...coomiiiiiii e 119
4.9.5. LOW PRODUCTIVITY AND SHORTAGE OF SKILLS ........cccoeeiveiinnnnn. 120
4.9.6. INCREASE IN LEVEL OF CRIMINALITY .euiiiiiiieeeeeeeeeie e 122

Xii



4.9.7. STIGMATIZATION AND STEREOTYPING .......cooiiiiiiiiiiiiiiiieeeeeeeeeens 124

4.10. SECTION C ..ot e e e e e e e e e e een e eeees 125
Frequency Table: Grade of the learner..............ccceeeiiiiiiiiiiccie e, 125
4.11. DISCUSSION OF THE QUESTIONNAIRES........ccoo i 127
4.11.1. THE FINDING FROM THE QUESTIONNAIRES RESPONDENT ...... 127

4.11.2. Relationship between the academic performance of rural secondary
school learners and POVEIY........coooeeeeeiiee e 127

4.11.3. Impact of poverty on the academic performance of learners in the rural
secondary schools Of NONQGOMA ......ccooeeiiiiiiieeeeeeeeee e 133

4.11.4. Poverty trap lead to the low self-esteem of the learners which resulted

1 JRSTd a0 To ] I'e [ 0] o 01U | AP PP 135
4.12. STRATEGIES TO ALLEVIATE POVERTY ...t 141
4.8 SUMMARY ..ot e ettt e e et e e e e e e e e aee 147
CHAPTER FIVE ... . et 148

SYNTHESIS OF FINDINGS, DISCUSSION OF CONCLUSION AND

RECOMMENDATION ....eeeiee et e e e e e e eenans 148
5.1. INTRODUCTION. ...t e e s 148
5.2 SUMMARY OF THE STUDY ..oniiiii et 148
5.3 Measures to Improve Academic Performance ..........ccccccevivieiviiiiiiiiicineeeen, 150
5.4 SYNTHESIS OF THE FINDINGS ..o 151
5.4.1 Stigmatization and StereotyPiNg..........eveeeeeiiiieiiiiiie e 151
5.4.2 Sexual assault and sexual VIoIeNCe. ..., 151
5.4.3 Low food and health problems............ooiii 151

Xiii



5.4.4 Financial restrictions / CONSIraiNt........oouvieieeee e, 152

5.4.5 Low productivity and shortage of skill needed in the economy. ............. 152

5.4.6 Increase in the level of criminalities ..o 153
5.5 RECOMMENDATION ...euiii e e s 154

5.5.1 Recommendation for further study...........ooooeiiiiei, 155
5.6 CONCLUSION ... e e e e e e s 155
5.7 THE LIMITATION OF THE STUDY ... 157
BIBLIOGRAPHY .ot eeeaans 158
APPENTIX A L. 199
Y o] 1= T 1 PO 202
Y o] o= o o [ 1 PO 207
APPENTIX D . 209
APPENTIX E ..o 212
Y o] 1= g o b PO 213

Xiv



LIST OF TABLES, GRAPHS AND DIAGRAM

FIG 1: Model of poverty and its impact on the academic performance of learners
FIG 2:  Photo of a household living in eternal poverty

FIG 3: The nested system of Urie Bronfenbrenner

FIG 4. Pragmatic diagram of the impact of poverty

FIG 5: Pragmatic diagram of research design

Table 1: Focus group interview coding

Table 2: Demographic table of the focus group respondent
FIG 6:  Theme for the focus group

FIG 7: Diagram of the impact of poverty

Table and graphs 4.7.2.1 -4.7.2.3

Table and graphs 4 .7.3.1 -4.7.3.3

Table and graphs 4.7.4.1 -4.7.

XV



CHAPTER ONE

INTRODUCTION AND BACKGROUND OF THE STUDY

1. INTRODUCTION

The impact of the household poverty trap on learners’ academic performance in
Nongoma secondary schools in the Zululand District is critically examined in this study.
The definition of poverty has been instrumental in expanding the observed gaps
between nations and communities regarding living standards and per capita income.
The researcher found that the constitutional commitment, universal human rights and
dignity of the poor person were violated immediately. The poverty trap can be regarded
as any strengthening mechanism that continues to cause poverty (Azariadis &
Stachurski, 2005), although the post-apartheid economic growth in South Africa has
been registered by showing an increase in the gaps between the rich and the poor.
The study argued, that the dynamics of poverty and its forms and their complexity were

unpacked by this study.

The study looked at the impact of the poverty trap on the academic performance of
learners and how it impacts economic growth and development. The different policies
implemented by the Government of South Africa in addressing poverty were then
analyzed, in the country where the post-apartheid era was experienced. The
effectiveness of these policies is tested, while the literature review explores the
potential for greater impact. Research (Barbarin and Aikens; 2015; Garcia & Weiss
2017; Jensen, 2009) has shown that it is complex and challenging to understand the
academic gaps between poorer and richer learners, thereby recommending an
increased investigation of the connections between the students' parents, schools and

communities expectations.

Scholars believe that in less-privileged and socially-excluded families, learners are
more likely to be stuck in poverty (Garcia & Weiss 2017; Cauthen & Fass, 2009), given
that the education system available to most of the poor is weak [the South African

1



Human Rights Committee and the United Nations Children's Fund (2004)] and that
they have no opportunity to obtain a quality education.

In this regard, the researchers found that considering that the deprived schools
attended, they have every excuse to struggle in academia or even to end up with a
failure that can inevitably lead to poverty in the long term. Poverty can prevent learners
and lead to social, emotional and conduct problems (Cauthen & Fass, 2009). Parenting
poverty, big families, low employment and the poor community in which students grow
up are the most common reasons for learner’s poverty which impacted negatively on
academic achievement (Guerrero et al., 2013; Kenney, 2012; Whaley, Jiang, Gomez,
& Jenks, 2011).

More especially, in rural Nongoma more learners live in poverty than learners in
affluence homes or cities (Lopez & Velasco, 2011; Mather, 2016). Zhang's (2003)
research on 'Education Absenteeism and Poverty' shows that children living in poor
homes with unemployed parents or guardians and receiving government welfare
grants would more often skip schools than peers whose parents have a particular
occupation. Due to the financial issue faced by some families, it could be hard for the
learners in this group to always be in school because of the burden that they have to
work a long distance to keep them in school. Despite the South African government's
focus on education since 1994 in terms of equity, affordability and access.

The 2007 survey of the Southern and Eastern African Consortium on Education Quality
Monitoring (SACMEQ) found that performance gaps between the poor and the wealthy
learners in South Africa were far greater in reading and numeracy (Van der Berg,
2009). The results of the SACMEQ survey show the ironic case of two education
systems in South Africa: a well-resourced, high-performing system that serves
predominantly learners with a special context and a low-level system, which is not able
to convert resources into initial output, and that serves learners from poor
backgrounds, (SACMEQ, 2011).



Similarly, UNICEF finds poverty trapping as a core concern for blacks and coloured
people in South Africa (UNICEF, 2014c). Schools are missing certain basic needs
among the most vulnerable groups and learners from such families are therefore likely
to receive low-quality education (UNICEF, 2011). Besides, the majority of poor learners
in South Africa are black or coloured and stuck in the deprived elementary school
sector, placing them in a situation where the cycle of poverty continues from generation
to generation and this put them at a disadvantage (SAHRC& UNICEF, 2011). This
increasing poverty impact could lead to profound damage and limited opportunities
because the impact of poverty on school learners are a matter of concern (McKiernan
& Ratcliffe, 2010).

Also, education professionals are expected to be aware of best pedagogical practices
to promote academic success for economically disadvantaged pupils in their
classrooms and accordance with NCLB (2001). Examples such as maintaining high
standards of education and behaviour for all learners and recognizing that apathy may
mask insecurity for the poor learners. Educators should also encourage important
relations by taking an interest in every learner (Uleanya & Gamede, 2018a). The
scholars further believe that strong family relationships characterize poor families and
that this requires transfers to the classroom. The educators can face poverty with the
power and knowledge needed to help poor students break out of the cycle of poverty

generation, have an impact on life and promote every student's educational success.

This research explores the impact of household poverty on the academic performance
of school learners in rural areas. Moore et al. (2009) say that household poverty
research is significant because the majority of studies connect poverty to poor learner
welfare standards. In comparison to learners from affluent backgrounds, marginalized
learners appear to leave schools on numerous grounds, have low academic results,
and have behavioural health or emotional problems. This research, therefore, explores
the diversity of learning difficulties unique to school learners from families with abject

poverty, deprived children early in childhood and the deficit and poverty cycle.



1.2 BACKGROUND OF THE STUDY

Poverty is still one of the world's greatest human disasters, especially in Africa. South
Africa fights high levels of poverty like its poorer neighbouring countries, despite its
position as the second-largest economy in Africa after Nigeria (Enaifoghe, 2019a). In
many developing countries decentralization is normal, in achieving effective social
policies aimed at reducing poverty (Enaifoghe, 2019b), which is important to gains an
understanding of poverty. The persistence of poverty and in particular its chances of
getting out of poverty requires effective social policy implementation (Glauben,
Herzfeld, Rozelle, Wang, 2012). Franklin & College (2011), emphasised that the low
performance of poverty reduction initiatives in the continent needs a reflection of the
policies and attempts to reduce poverty, amid domestic and global efforts to counter

poverty.

The National Planning Commission recognizes that while several measures were
taken to alleviate poverty, these steps were not appropriate. Millions of working
households and unemployed live close to the poverty line (NPC, 2011). The current
2,5percent economic growth has to triple in the number of years before the country
can generate 11 million jobs by 2030, President Jacob G. Zuma said in his nation-state
address in 2013. To address the injustice, economic development remains the key.
The research work supports a multi-stakeholder emphasis on the impact of poverty
(McKenzie, 2019; Brandon, 2018; Ferguson, Bovaird & Mueller, 2007) and a rethink of
the systemic problems of poverty perpetuating a low academic performance of

Nongoma high schools learners in the Zululand district.
1.3 THEORETICAL FRAMEWORK

This study is underpinned mainly by Urie Bronfenbrenner,s ecological theory. The
rationale for this theory in the study is the application of this theory to the environmental

factors that affect learners’ upbringing in a community which eventually have an impact

4



on their academic performance. Bronfenbrenner (2008), states that ecological theory
is focused on which the environment of learners, including education, work, the
Church, culture and government, influences the child's development and growth.
Donald et al (2010), explored the growth of the learner in the sense of the relationship
structure that shapes its surroundings. The environment is the small immediate circle

or region in which we reside according to this model.

The ecological model shows that the growth of children within an integrated framework
between learners and their environment has an impact. The ecological ecosystem of
Bronfenbrenner consists of five nested structures: the microsystems, the mesosystem,
the macrosystem and the chronsystem (Donald et al 2010), Berk 2007. The
microsystems involve any immediate connection or entity with which they associate,
such as their own immediate families, peers and neighbours. The more the child will
be able to grow and develop, the more the community and organisation, or association,
deals with the child with how the child grows emotionally and psychologically (Donald
et al, 2010). The time system includes the evolution of these systems over time that
affects their interactions and their impact on academics and learners' intellectual
growth.

The basic understanding of this system interaction is the key to understanding how to
grow and what influences in their education activities contribute to poor success. The
current research is particularly interested in exploring how poverty impacts households
or families by examining the 5 environments that include the families/houses, the
neighbourhoods, peers, the schools, living standards, and the government, as various

environments and different mechanisms exist.

1.4. LITERATURE REVIEW

The study examined how the poverty trap has an impact on academic performance
learners' in creating economic growth and development in the Nongoma circuit in the
Zululand district and will continue to intensify huge sufferings among countless

households who live in abject poverty in the Zululand district. It has also established
5



numerous policies and initiatives designed to reduce the adverse impact of poverty on
the learners' academic performance to improve economic growth and development. In
a world in which rapid technological growth has become better than ever before in
manufacturing, connectivity as well as the entire spectrum of other things, poverty has
increased its ugly head and produced a break between "has" and the "hay" Franklinand
& College( 2011).

Machando (2006); Bradshaw (2005) found poverty to be twofold, absolute and relative.
Absolute poorness refers to poor people being unable to provide basic living needs
such as food, housing, learning and relative poverty. It depends on a socially more
clear assumption that every member of society has a certain degree of universal
quality. The total poverty called extreme poverty in the United Nations was part of the
Millennium Development Target of 2015. South Africa, as in the rest of the world, faces
high poverty rates. The African National Congress (ANC) leadership's policies indicate
that the fight against poverty has been a top priority since it took up power in 1994.
The new regime recognized the priority in the ANC, (1994), a democratic government
that has funded a broad variety of studies from (Jarjoura, Triplett & Brinker, (2002);
Zhang, (2003); VanderBerg (2008); Spaull (2013). Recovering poverty and deprivation
is a priority in the RDP.

Swiss scholar Gilbert Rist (1997, Sachs, 2005 & World Bank 2010) offers a description
of growth that indicates the complexity of the term, sees growth as several practices
which sometimes seem to clash, to grow goods and services generated employing
trade and effectively addressing demand. The deprivation of poverty is in a manner a
breach of the fundamental rights of the people to a dignified life. President Thabo Mbeki
alluded to this remark in 2004, the Freedom Day celebrations, stressing that endemic
poverty continues to distribute the nation's face President Thabo Mbeki, (2004).
Indeed, one way the government solves problems such as poverty is through the social

security system.



Surprisingly, South Africa still faces a high level of poverty after attaining independence
from apartheid era, as the monetary deprivation RSA (2017) and non-monetary
deprivation: joblessness, lack of access to medicine, schooling, housing, food,
sanitation and water (RSA, 2017; RSA, 2016).

Douglas stressed parental attitude as a major factor that affects the education of
learners when he mentioned the various aspects of the home climate. First of all, he
found that the parents of the middle class took a stronger interest in the success of
their children in school while the parents of the low-income class did not. Studies by
Douglas have also shown that middle-class parents are more concerned about their
children as they grow older. The disparity in attitudes to schooling in their learners was

measured by the level of the parents' attendance to find out how their children function.

Douglas's studies also exposed the fact rich parents from high school families were
not only visiting their children's schools more frequently but also wanting to look at the
head of their children's schools and class teachers. The observation is that parents of
low incomes feel insecure and lack trust about the altitude and success of their
children, which in turn contribute to complex inferiority. Akomolafe & Olorunfemi Olabisi
(2011) family-style feedback for high school learners, yield. Due to the family type a
learner is from, most of them are poorly educated, particularly those learners who
suffer from poor backgrounds and financial shortfall. According to Sachs et al (2004),
the spread of savagery is more pronounced in some areas of Africa, especially where
people live in poverty, and the effects of malaria. Sachs claim that disease transmission
in these areas prohibits learners from attending school regularly, which is directly
related to persistent poverty in these areas.

Also, household poverty in school-age children, due to malnutrition or the lack of a
healthy diet, is considered another way to ill health. Malnutrition impacts young
people's physical strength and ability to participate in analytical thought and reasoning
in the area of education. For this cause, learners from deprived households are not

able to participate in debate and literacy work constructively much of the time. The



links between household poverty and school-age learners' learning success in low-
income communities are evident. Previous studies have shown that poverty will
reappear through a low level of education and inadequate education (Ceroni, 2001;
Alkire & Santos, 2009). However, this study determined various criteria in the learning
of children who find themselves trapped in the web. Household poverty makes a huge

contribution to the learning difficulty of these learners.
1.5 PROBLEM STATEMENT

Besides, a study is required to create the ties between household poverty and the poor
performance of learners in schools, whereas studies project learners with perpetual
poor academic performance to those who live in poor homes (Pagani, Boulerice,
Vitaro, and Tremblay, 1999; Yi, Zhang, Luo, Shi, Mo, Chen and Rozelle, 2012;
Singh&Sarkar, 2014). Although the Government of South Africa, through its
Department of Basic Education, has launched a range of strategies and aid initiatives
aimed at helping low-income families and communities gain access to quality
education, the performance of urban and rural-settler school learners at national

examinations seems to be very large marginal.

This study thus helped to achieve a socio-economic view of household poverty and
high school learners in Nongoma, where poverty tends to predominate due to
developed rural communities. The researchers' study of the relationship between both
definitions led to defining the overlaps between the needs of the learners in the
classroom and the household needs and goals. The study identifies the impacts on the
learning needs and academic success of the learner on the social and economic status

of the family.
1.6 AIM OF THE STUDY

This study examined the impact of the household poverty trap on Nongoma learners'

academic performance to improve economic growth and development.



1.7 RESEARCH OBJECTIVES
% To explore the impact of the household poverty trap in learners' performance
within secondary schools
% To determine the relationship between household poverty and poor
performance among secondary school learners
% To explore strategies to be used to improve the academic performance of
learners and alleviate poverty that impedes learners from performing

academically

1.8 RESEARCH QUESTIONS
% What is the impact of the household poverty trap on learners’ performance
within secondary schools?

% What are the relationships between household poverty and poor performance
among secondary school learners?

% What Strategies to improve learners' academic performance and alleviate

poverty that responsible for poor performance

1.9 RESEARCH METHODOLOGY AND DESIGN

1.9.1 Research paradigm

This research took the form of a mixed process model, which was rooted in post-
modernism and closes the distance between the positivist approach and the
constructivist Creswell (2014). In addition to these themes, the researcher followed this
method, which is better adapted to this analysis and involves the fusion, convergence,
linkage or embedding of the two quantitative-qualitative research beaches. The

guantitative method aims to gain a simple understanding of a certain aspect of the
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research issue while at the same time the qualitative approach tries to provide a more
detailed understanding of the problem approach for quality research.

1.9.2 Target population and sampling procedure

The study looked at the experiences of educators and learners in Zululand district
Nongoma high schools. The researcher sampled 5 secondary schools and the
population was shaped by learners and educators from these schools. These sampled
schools are defined as population subsets considered for real inclusion in the DeVos
et al report (2011). To be able to consider participants who are available in this study
and who represent the target population and have the knowledge required to achieve
the study's objectives, the researchers used objective sampling (Welman, Kruger &
Mitchel 2005) but clearly, random sampling was also used when collecting quantitative
data. The research was performed in the Nongoma rural Schools of the KwaZulu-Natal
district of Zululand. In the process, the researcher selected a sample of five secondary
schools. A total of 250 learners,50 learners from each of the five schools were chosen,
with 5 educators from the schools being 1 educator per each school for a focus group
interview. The response was from grade 10 to 12. There were 255 patrticipants in the

sample.

1.9.3 Data collection procedures overview

The questionnaires and the schedule of focus group interviews were used for data
collection in this study. The questionnaires that answer the study objectives are built
using only closed questions, closed questions have been useful in collecting factual
information. The focus group interview provided the interviewer with supplementary
details so that the interviewees would express themselves openly and provide more

information and depth.
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1.9.4 DATA ANALYSIS AND PRESENTATION
The data analysis consists of the process of data transformation and modelling to
recognize valuable knowledge that indicates findings and to help decision-making
(Creswell,2014). The survey data were analyzed by descriptive frequency counts
statistics, basic figures, tables and statistical data, and clarified the study findings. The
results were obtained in the questionnaires. The software was used for statistical
analysis using the Social Sciences Statistical Kit (SPSS). To measure their
demographic data, the frequency and basic percentage were determined. To offer a
clearer understanding and suggest a strong conceptual connection between the
collected data, qualitative data analysis includes a verbatim transcript for the focus
group interview. The researchers use Atlas.ti for the systematic, accurate coding and
complex analysis of the collected qualitative data. Based on Maree & Pieterse,(2010)

results, each subject produces conclusions.

1.9.5. SAMPLING PROCEDURE

The objective technique of sampling has been used to choose the educators who learn
from the drawbacks of the learners who are experiencing these problems. Palys (2013)
notes a targeted sampling technique that is useful when researchers wish to access a
specific subject. A sampling of data is also intended to help the researcher start
gathering data to include the correct people and to remove those not suited to the
target (Dolores & Tongco, 2011). The researcher was able to gather data from the
educator only who experienced under-performance from learners as a result of family
deprivation. This sampling technique was used to collect data. Besides, fifty (50)
learners from each school were chosen, making up 250 learners in total and five
educators for the focus-group interview. The researchers included five (5) public rural
schools in Nongoma in the Zululand District. The total number of research participants
is 255.
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1.9.6. RELIABILITY AND VALIDITY

The validity of the definition indicates whether the item measures describe what is to
be measured (Bell, 2012). Validity also applies to the trust of data inferences. The
integrity of a definition, endorsement, clarification, interpretation or another form of
account Cresswell, (2010). It concerns measuring, probably some material, building,
or predictions that one feels he or she intends to measure. Strategies for contract
validity risks were used in this analysis. The information collected from the respondents
by way of questionnaires and by using various sources of information, Concad & Serlin
(2012), was tested and confirmed. According to Maxwell (2006), the strategy would
help eradicate the issue. Reliability in research refers to the extent to which an

instrument still gives the same form of findings Bell, (2012).

The reliability of the study findings with correct representations of the total population
is the basis for which the results are reliably accurate (Joppe, 2000). If the findings are
maintained by the same technique and instruments many times, they are assumed to
be accurate. Consequently, the consistent calculation in this investigation is concerned
with reliability.

1.10. ETHICAL CONSIDERATION

Ethical questions in research are focused mainly on participating research groups or
organizations, intellectual property and plagiarism. Participants were assured of the
highest degree of confidentiality in the data collected and of the findings used for
research purposes only. | would also like to note that | have read and understood the
research ethics policy and procedure of the University. Because of this, | announce
that my research falls under no categories other than the ones mentioned previously
involves a specific ethical duty to the best of my knowledge. | hereby pledge to respect
and minimize all potential ethical and other risks, according to the general principles

set out in university policies, and the responsibilities placed on me by policies.
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| undertake in particular to:

R/
L X4

Respect for other people's privacy, protection and welfare; | also respect
anonymity and secrecy;

To be mindful that people involved in or influenced by this research have
different cultures, languages, beliefs, perceptions and customs;

Ensure that the analysis applies to South African wide legal and development
needs and those affected by this study;

conducting research and developing my thesis, subject to regular supervision
and college aid;

Acknowledge and offer others no original concepts, designs and texts;
According to my chosen reference guide, my work correctly corresponds to my
copyright criteria and if possible seeks permission;

use text-matching tools as my supervisors discuss and demand during the study
process and apply my proposal and thesis when they are in the final draft phase,
with relevant reports in that regard; and

Seek ethical clearance by the Research Ethics Committee of the University of
Zululand to allow the study to take place.

During this report, my professional supervisor has been properly aware of the

concerns that have arisen concerning the applicable university policies.

1.11. INTENDED CONTRIBUTION TO THE BODY OF KNOWLEDGE

The study improved an understanding of the reasons why certain learners do not

function well in the school and the connection between the status of the household and

the academic performance of the learners in schools. This analysis leads to new

knowledge about how the household situation impacts the teaching of the learners and

their academic results. The study also supports better government and stakeholder

policy on education for disadvantaged rural communities and towns in South Africa,

concerning the welfare of students, learners and community teachers. The study also
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leads to better and more effective government policy on how the gap between rich and
poor can be bridged and new policies for regional development created.

1.12. DEFINITION OF TERMS

POVERTY TRAP: This can be described as an overall system of reinforcing poverty
which causes poverty to go on and off (Azariadis and Stachurski, 2005). The poverty

trap is a process that makes escape from poverty very hard for people.

Poverty: poverty is incapable of providing a given basket of food and non-food

products that are necessary for sustained lives.

LEARNERS: A learner is a student who undertakes studies to obtain some skills in the
four walls of the classroom, referred to as the school under the guidance of an

educator.

PSYCHOSOCIAL

Psychosocial development is defined as a term used to support the intimate
relationship between the psychological and social aspects of life which thus connect
social conditions to metals and emotions (Merriam — Webster, 2012). Psychosocial:
Includes physical, cognitive, moral, emotional and social development. The psycho-
social process is the process in which a person develops a sense of self as a result of
the relationship with his/her social and personal side. Monetti & Tuckman (2011).
Therefore the psychosocial has to do with a situation in which social and cultural factors
are taken into account in proportion to their effect on individual development.

Academic performance: refers to the ability of a show to perform at the school level.

After official education, the standard of achievement is achieved. Academic

achievement is described as an educational achievement over a specified period by
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Seshamani & Mwamba (2010). This research refers to the extent of learners'

achievement in the formal education system

Cognitive development: Demonstrates the development of a wide range of reasoning
and analytical skills, including care, academic knowledge and daily learning, problem
resolve, imagination and innovation and a remarkable capacity for language

representation (Santrock, 2009).

POVERTY

Poverty is a contentious term; for good reason, it is contested. The debate about the
conceptualization, definition and measurement of poverty goes beyond semantics and
the division of academic hair. The definition, explanation and calculation of poverty in
society are like a mirror image of the values of society: we still speak a lot about how
we want things to be theoretically strong in conceptualizing, identifying and measuring

what is right in an organization.

ABSOLUTE POVERTY

Total poverty is an expression synonymous with the late nineteenth-century British
social reformer Booth and Rowntree (Rowntree, 1901). In general, it represents the
state of deprivation associated with a summary of essential human needs invariantly
and without value. The degree of absolute poverty is therefore not altered by the
current living conditions in a region, or overtime, or by the needs of the various social

classes.

RELATIVE POVERTY

On the other hand, the concept of relative poverty relates poverty directly to contrast.
It connects poverty to a particular point in the distribution curve of a specific variable
such as wages instead of a so-called objective norm. People are considered poor if
the people around them are poor. This definition of poverty is particularly important

since debates on Social Justice concentrate not only on life's pure needs but also on
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the question of social inequality. It is also clear that what it means to be poor can

change over time and from place to place.

EDUCATION

Education is therefore the mechanism by which general knowledge is transmitted, the
ability to think, judge and mentally plan for overall adult life is enhanced. Secondary
education includes post-primary schooling for people who have completed seven years
of primary education and have fulfilled the requirements for entry (URT 1995). This is
pre-secondary education for those who have completed primary and secondary

education certificates.

1.13. PLAN OF STUDY

Chapter One: The purpose of the analysis, the research questions and the aims of the
study, the importance of the study, investigation methodology and design as well as
an operational concept. The following chapter provides the basis of the research, the
theoretical structure and the preliminary literature review. A summary is given for the

entire analysis.

Chapter Two: This chapter presents the study's previous and important studies.

Besides, a detailed overview will be presented of the theoretical framework.

Chapter Three: The emphasis of this chapter is on the research design and
methodology for this report. The paradigm, architecture, targeted population and
sampling procedures are explained with detailed information on methods used for data

collection and data analysis procedures and processes.
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Chapter Four; This segment discusses the analyzes and presentations of collected
data. The chapter presents the key results of the analysis which are carried out

according to the two qualitative criteria for quantitative research.

Chapter Five: The key results are classified by data analysis, interpretation and
presentation according to the purposes of the study area covered by this chapter. In
this chapter, summaries, findings, suggestions and avenues for further research that

were classified according to the purposes of the study will be presented.
1.14. CONCLUSION

The basis of the analysis is this chapter. The study's history has been discussed, and
this chapter has also covered preliminary literature. In Chapter One the researchers
outlined the aims of the study and the research concerns. This chapter provides an

adequate framework for analysis in the rest of the study chapter.

17



CHAPTER TWO

THEORETICAL AND HISTORICAL OVERVIEW OF POVERTY TRAP

2. INTRODUCTION

The issue under investigation was presented in the first chapter and illustrated in terms
of its existence and extent. The context of this study was also given, and it described
operational terms and other related concepts. Also, along with the delimitation of the
field and the research process, the aims and objectives of the study were outlined. This
research examines the impact of the household poverty trap on the academic
performance of the rural secondary learners in the Nongoma Circuit in Zululand
District. The research believes that if poverty and academic performance have no
unique relationship in the rural schools, it could be said that its impact on the learners
who are from poverty households, would be minimal and controllable. The literature
review in this chapter of the study explores the accumulated and relevant knowledge

on the research objectives (Neuman, 2011).

This chapter of the study reveals what other scholars have done in the area of
understudy and then builds on the knowledge as a foundation and guide for further
study. Creswell and Clarke (2007), consider literature as an important aspect of the
research study because it promotes a clear knowledge of the study to the researcher
and the readers on the results of the relevant studies done in the study. The purpose
of this chapter is to explore first the theory of socio-constructive learning that underpins
this study, discuss the fundamental concepts and components of poverty, causes of
poverty, the origin of poverty and the history of poverty. The chapter also highlights the

limitations and criticisms of several related research studies on the study’s objectives.
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The chapter indeed is a broad overview that throws light on the home, community and
school partnerships and their impact on learners ‘academic performance and the

implications of the social-economic status on the academic performance of learners.

2.1. BACKGROUND AND OPERATIONAL TERM

2.2. HOUSEHOLD

Households consist of one or more individuals living in the same dwelling and with a
shared purpose that often prompted sharing in meals or living accommodation, and
may consist of a single-family or some other group of individuals. If either meals or
living room is not shared, a single dwelling would be deemed to contain many
households (Beeton, 2009).

2.2.1. Performance

Performance can be defined as the performance of a given task measured against
preset recognized precision, completeness, cost and speed standards. Performance
is considered to be the execution of an obligation in a contract in a way that releases

the actor from all responsibilities under the contract.

2.2.2. Educational

Education meanwhile, is a process by which the person acquires the knowledge and
skills necessary to understand and adapt to the world and continually alter the social,
political and economic conditions of society and realize the full potential of one's own.
Education is the process of imitating and preparing a person to play an active role in
society through training in his or her environment (ETP, 1995). Education is therefore

the process of imparting general knowledge, improving the capacity of reasoning and
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judgment and preparing oneself intellectually for mature life in general. Secondary
education applies to post-primary formal education given to individuals who have
completed seven years of primary education successfully and have met the entry
criteria (URT 1995). For those who have completed primary education and have

certificates for secondary education, this is pre-secondary education.
2.2.3. The Poverty

Poverty is a term that is disputed; it is contested with good reason. The argument about
how poverty should be conceptualized, described and calculated goes beyond
semantics and academic hair-splitting. The conceptualization, description and
measurement of poverty in society are like a mirror image of the society's ideals: we
still say a great deal about how we would like things to be theoretically robust in the
conceptualization, definition and measurement of what is appropriate in society. For
public educators and administrators, learners raised by economically deprived parents
present a challenge. For whatever cause, learners who darken schoolhouse doorways
are not prepared to learn to face obstacles during their lifetime (Rouse, Brooks-Gunn
& McLanahan, 2003).

Poverty has harmed school readiness, academic achievements, and overall progress
in schools (McKenzie, 2019). Besides, economically disadvantaged learners frequently
experienced a lower degree of school achievement due to reduced school preparation
and poor results. Unfortunately, lack of success, poor academic performance starts
when learners met educators who were socially programmed to consider poor people
as morally inferior, i.e. a class that remained in poverty by choice and altitude
(McKenzie, 2019). The belief that learners who grew up in poverty were beyond repair

was wrongly expressed by some teachers.

Educators acted as if these learners were so harmed by their early experiences, they
could be too difficult to educate (Wilkins, 2006) such a misinformed view was
unfortunate because some educators failed to provide a good school experience for

these needy learners that could ultimately lead them to break the cycle of poverty.
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School failure or low academic results is more likely to be the product of economically
deprived learners given the challenges addressed (Amatea & West-Olatunji, 2007).
Poverty had adverse impacts on its youngest victims because they were more likely to
be held and many subsequently struggled to finish high school speak less about going

to higher institutions for further studies.

2.3. CONCEPTUALISING POVERTY TRAP

Phrases that are sometimes used interchangeably in the scholarly literature on poverty
are the idea of poverty and definitions of poverty, but this may lead to
misunderstanding. The researcher distinguishes in this research work between
definitions, meaning and poverty calculation. We mean the framework from which the
term is formed by concepts. The conflicting philosophies are themselves informed by
these structures. Within the context of the term, definitions can be used to differentiate
the poor from the non-poor, and measurements operationalize the description. The

distinction is crucial, especially when formulating policies to fight poverty.

Lister (2004), argues that prevailing conceptualizations are expressed in the policies
designed to counter poverty. In practice, definitions are mediated by definition and
measurement, and it is necessary to distinguish between the three that are also
conflated as they are. Therefore, for example, description and definition are also used
interchangeably. To prevent misunderstanding and needless confusion between wider
and narrower notions of poverty, a better distinction between the three concepts helps.
The notion of poverty in absolute definitions is controversial. Its different
contextualization makes it impossible to have a single concept of poverty, all

encompassed and uniform, but in relative terms.

Different scholars include the idea of poverty with various meanings. Usually, the
economic definition of poverty is based on income metrics, with the relative poverty
line calculated as the food expenditure needed to comply with dietary guidelines, offset
by a modest non-food allowance (Ravallion, 1992). Two main forms of poverty exist,

and they are;
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2.3.1. Total impoverishment

Absolute poverty is a term associated with the British social reformers Booth and
Rowntree (Rowntree, 1901) of the late nineteenth century. Generally, it refers to a state
of deprivation identified concerning an invariant and value-free external description of
basic human needs. Consequently, it is alleged that the level of absolute poverty does
not change according to the prevailing standards of living in a country, or overtime, or
according to the needs of various groups in society. It is believed that total poverty is
a goal, also a scientific term (Alcock, 1993). This is a mystification: every concept of
basic human needs is simply based on political and ideological assumptions that are

fundamental.

For example, the prominence of food poverty lines owes some of their power to their
alleged basis in human biological reality, but they are also connected to an implicit
presumption that people can only be considered poor if they are on the verge of
hunger, so that thus, regularly and paradoxically, food poverty lines mean that there
are those above the poverty line that common sense would nevertheless call poor.

2.3.2. Relative Deprivation

The definition of relative poverty, on the other hand directly ties poverty to the
comparison category. Rather than refer to a supposedly objective norm, it ties poverty
to a specific point in the distribution curve of a particular variable such as wages.
People are considered to be poor if they are poor to those around them. Therefore this
notion of poverty is especially important as social justice discussions focus not only on
the bare necessities of life but also on the problem of injustice in society. It is also
clearly understood that over time and from place to place, what it means to be poor

can change.

Townsend (1979), wrote and quoted that there is no list of the utter necessities of life
to maintain even physical effectiveness or health that applies at any time and in any

society without regard to the structure, organization, physical environment and
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available resources of that culture. In relation to the distribution of national income,
relative poverty is conceptualized in its narrowest sense (May, 1998). However the
concept of relative poverty may vary from the notion of reaching ends (Goedhart et al
1977) to living in a way that is normal or average for society (Galbraith 1958; Townsend
1979) or achieving a socially desirable minimum standard of living (May, 1998); and
beyond that, full participation in society (Noble et al, 2004 ).

2.3.3. Relative poverty and with an absolute core

The conceptualization of poverty in a multi-dimensional and relative way that integrates
the fulfilment of basic needs is a way of integrating absolute and relative work and
building on the capability approach. Being poor would mean being excluded from full
participation in society by conceptualising poverty in this way, such as poor education
and lack of basic needs. There will also be an absolute centre that relates to fulfilling
basic needs across the different aspects of poverty, below is a model of the poverty

trap and how it impacted its victims negatively.
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FIG 1: Model Of Poverty Trap and Its Impacts on Learners’ Academics

The model is consistent with the vision outlined in the preamble to the Social Security
White Paper for South African society. With some families cycling in and out of poverty
in a relatively short time, poverty is a complex phenomenon, resulting in transient rather
than permanent poverty (Narayan & Petersch, 2007). The United States Census
Bureau (2008) statistically describes poverty; it provides a minimum monetary sum
sufficient to provide adequate basic needs by allocating a dollar amount to such factors
as family size and structure. A family income that falls below this level is then listed as
living in poverty (Bureau of the census, 2008). Many poverty scholars, however, use a
wider term that indicates that "poor means not only lacking material assets and health
but also skills such as social belongings, cultural identity, respect and dignity,
knowledge and education.

Poverty is hunger, as defined by the World Bank Organization. Poverty means
inadequate shelter. Poverty is being ill and not being able to see a physician. Poverty
is not learning how to read and not getting access to classes. Poverty is not working,
it is fear of the future, surviving one day at a time. Poverty has many faces and has
been portrayed in many ways, evolving from place to place and over time. Poverty is
most often a condition that people try to avoid. For the poor and the wealthy alike,
poverty is a call to improve the world so that many more may have enough to eat,
decent housing, access to education and health, security from violence, and a voice

that determines the notion of progress in their environment and societies.

Poverty is generally categorized into two types: situational poverty is a sudden
reduction in resources usually due to job loss, a family member's death, and divorce.
Although it does not come without a psychological impact, it is normally assumed to
be relatively temporary. This is called a generational poverty or poverty trap if the
socioeconomic status of a family has stayed below poverty for more than three
generations (Carter, & Brrett, 2006). Poverty can be seen as a condition marked by

significant deprivation of basic human needs, including food, clean drinking water,
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sanitation, health, shelter, education and knowledge. It depends not only on sales but

on access to services as well.

The lack of involvement in decision-making and civil, social and cultural life is also
defined. Learners may be excluded and marginalized from engaging in activities that
are considered the norm for other people in society as a result of insufficient income
and resources, leading to a negative mindset and a low self-concept, thereby adversely

impacting their academic performance.

2.4. POVERTY TRIGGER

In the SADC region, most countries experience an annual population growth rate of
more than three percent against the backdrop of slow economic growth and continuous
dilapidation of the natural resource base, according to imersca factsheet number 12
(2000). Furthermore, the population growth puts strain on a nation's meagre human,
material and natural resources, causing more families to become poorer. For example,
the level of poverty continues to grow at a geometric rate in South Africa, and mostly
in rural area, due to inadequate access to quality education. In their research on
persistent poverty in rural areas, Birds and Shepherd (2003) revealed that 20% of poor
heads of households had education beyond primary education. More than 60% did not
finish primary school. The study shows the degree to which poverty leads to a lack of

education.

Due to the lack of skills needed for an uneducated individual, the individual cannot
have access to a lucrative job. Another cause of poverty, according to Birds and
Sharped (2003), can be related to the death of the male head of the household. HIV &
AIDS are the major causes of death. This has resulted in the death of many parents in
the working class, leaving behind children who have no one to care for. According to
the report, many poor families are households headed by children. Children who run

families do not adequately protect their brothers and sisters as young adults. To settle
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for food and other necessities, they may end up selling the property that their parents
left. The remaining children end up living their lives in eternal poverty.

Ethnic discrimination, which has been so paramount here in South Africa in the past,
is another reason or cause of poverty and prevents many people from getting access
to quality education. The study by Lee and Birkharm (2002) showed that 34 percent of
black and 29 percent of coloured people live in poverty, compared to 9 percent of white
people. According to Danzinger and Gottschalk (1995), another similar and often cited
cause of poverty was associated with female-headed households.

2.5. TYPES OF POVERTY

Poverty can be expressed as a multi-faceted and multi-dimensional term representing
people's economic, social, political and environmental well-being (World Bank, 2010).
The World Bank Development Report (2012) describes poverty as the failure of
individuals or families to meet a minimum standard of living, lack of food, low life
expectancy, higher child mortality, low educational levels, enrolment and opportunities,
inadequate drinking water, poor health care, poor housing conditions, and lack of
active involvement in the decision-making process. Neumann (2009), show that
poverty, therefore, contains several aspects of marked deprivation of well-being. Low
income and the inability to obtain the essential goods and services required with dignity

for survival are included.

Poverty also involves inadequate access to clean water and sanitation, insufficient
physical protection, lack of a voice, and insufficient capacity and ability to improve
one's life Grimm, (2012 ); Connell, ( 2010 ). Besides, poverty is also characterized by
the lack of adequate resources for individuals, households or entire communities to
meet their basic needs, namely food, shelter, clothing, health and education; a state of
deprivation and insecurity Abebe (2009). Therefore, implied in the above, poverty

indicates the degree to which a person does not have resources. Poor people, in most
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instances, cannot work successfully in society, so they feel disadvantaged and
stigmatized.

The researcher noted that what could be considered poverty in developed countries
could not, therefore, be described in the sense of developing and underdeveloped
countries and most specifically, South Africa. For example, the World Bank
Development Report (2012) describes poverty as living on less than $1.25 a day. This
definition does not apply to individuals living in South Africa, especially those living in
rural areas and in particular, in the part of the country in which the research was
conducted. In the rural area of Nongoma, the concept of poverty goes further to look
at people without animals, shelter, three square meals, electricity, since some
households are still using firewood to cook in this area and there is a shortage of some
other basic life needs.

People without their own homes, land to build on, stoves, television sets, refrigerators,
and those who can't afford to pay their bills for electricity and water and their rent are
considered poor in urban and city areas. Thus in this sense, material resources may
be used to calculate the level of poverty. Given the above, it is not an easy task to
understand poverty, and it is difficult and controversial to arrive at a consistent and
generally appropriate concept of poverty. Poverty remains an immense global issue,
needing considerable effort to minimize it. Poverty is described in this study as being
unable to afford basic human, financial and material needs. The trap of poverty is also

a spiralling mechanism that causes individuals to remain poor.

Absolute poverty is the absence of sufficient services and hampers schooling in
developing countries due to inadequate nutrition and health, conditions at home (lack
of books, lighting or a place to do homework, distance from home to school and inability
to pay for a coupon due to long distance from school to home), and parental education
(Neuman, 2009). For instance, there is no electricity in most rural areas in South Africa,
where black people were oppressed during the apartheid era, and people cannot afford

candles or other lighting sources. Poverty discourages higher-grade participation and
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survival and therefore decreases school achievement (Robertson, 2011). Therefore it
is clear from the above study that both relative and absolute perspectives of poverty
are popular among families with poor backgrounds; it can reduce the motivation of the

relatively poor and their desire to achieve the maximum performance.

2.6. THEORETICAL FRAMEWORK

This research is focused specifically on the ecological theory of Urie Bronfenbrenner.
The reason for this theory in the study is that this theory applies to environmental
factors that influence learner education in a society that ultimately have an impact on
its academic results. The perspectives explore the psychosocial impact of poverty on
the academic performance of economically deprived household learners, which the
researcher deems relevant and appropriate to explain the condition of rural learners in
the Nongoma district of Zululand. The researcher used this hypothesis because it
explores the in-depth development and growth of learners with their academic

achievement.

The theory notes that the atmosphere in which learners grow and develop has an
impact on their academic performance. Therefore the theory stressed that the financial
condition of the household has an enormous impact on the academic performance of
the learners and based on the context in which the researcher used for this analysis,
the rural area of Nongoma where there is a high degree of poverty, the theory was
quite suitable for the study. Various theories of development stressed the existence
and nurture relationship in the growth of learners. But the Ecological Systems Theory
of Bronfenbrenner looks at a learner environment in terms of its quality and context
(Witt, 2012, 2008; Donald, et al., 2010).

The theory of Bronfenbrenner indicates that the environment of a person, including
his/her home, school, employment, church, community, culture and government, all

have an impact on the way one develops Donald, et al., (2010); Woolley & Kaylor
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(2006). This study looks at the growth of the learner within the sense of the relationship
framework that shapes his or her environment. It is possible to describe the ecological
perspective as a relationship between a person and the environment. In terms of the
mutual influences between the learner and the various levels of the surrounding world,
the Ecological Systems Theory views the growth of the learner (Donald, et al., 2010,
Berk, 2007, Berk, 2006, Rathus, 2006, Donald, et al. (2010), suggests that the
ecological theory is based on the interdependence between different species and their

physical environment.

As discussed by Bronfenbrenner (2005, 2008), the ecological perspective offers a
paradigm from which several contextual variables that impact the academic
performance of learners can be viewed. Bronfenbrenner and Ceci (1994,) indicate that
individual growth is the product of both direct and indirect factors, both promoting and
restricting the potential of the individual learner. The interactions between species and
their environment are seen holistically in ecological theory; hence all parts influence
the system as a whole. The device is greater than the sum of its pieces, according to
Bray, Gooskens, Khan, Moses and Seekings (2010). Thus, how the learners think,
feel, act and grow as individuals are ultimately related and transcend the social
grouping, forces and relationships that make up their environments, such as families,
peer groups, school and other social groups, socio-economic forces, and relationships

of interpersonal, culture, politics and power.

The other components and invariably, the ecological system as a whole may be
influenced by things that happen in one part of the system. Changes and disputes can
pass through the other layers in every layer (Bray, et al.,, 2010; Witt, 2012).
Bronfenbrenner stresses that within a dynamic system of relationships, affected by
many layers of the local culture, a learner develops. Bronfenbrenener (2008)
suggested a model of the lifelong progressive accommodation of ecological systems
that individuals build with the evolving ecosystems in which they develop. Besides, as
a series of nested systems, Bronfenbrenner (2008) conceptualized the ecological

environment or the context in which human development happens.
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An ecological environment is defined by Bronfenbrenner (in Rathus, 2006; Berk 2007;
Berk 2006, Donald, et al., 2010) as consisting of the following five nested structures,
namely the microsystems, mesosystem, exosystem, macrosystem and chronosystem.
Bronfenbrenner in his theoretical approach illustrated the five nested structured of the
ecological system which may use in examining the psychosocial impact of the poverty
trap on the academic performance of a learner in a rural area of the Nongoma circuit
in Zululand District of South Africa. Donald et al. (2010), indicate that things that occur
in one part of the system can imply the other parts, and invariably the ecological system
at large. The theory by and large indicates that development is explained in terms of

interactions, for example between a learner and his or her environment.

Having a clear concept of this system reflects the understanding of how a learner grows
or developed and what factors are responsible for his or her poor academic
performance. The minimal research using this model is difficult to compare various
levels of control, developmental process and the outcome from a life course
perspective, from a methodological and resource implication (Witt, 2012, Bray et al
2010). Shonkof & Phillips (2000) stressed the need to consider the diversity and
interactive impact of social, economic, cultural and community levels, which affects the
development process and the academic performance of the learner alone and in

conjunction.

In the above discussion, the learner's growth and academic performance explain in
different dimensions, taking into account the impact of everything surrounding a
learner, as well as the direct and indirect factors affecting him or her in the learning
activities that ultimately result in poor academic performance of learners in the rural

area of Nongoma in District of Zululand.in KwaZulu natal province in South Africa.

30



g

i
e
eg
dads
B
‘|

. T

CHRONO

FIG 3: The Nested System of Bronfenbrenner (Donald, et al. (2010)

The world, according to this model, is the small, immediate circle or region in which we
live in an interconnected framework of nested influences between the child and the
environment, the ecological model states the child's growth. The environmental theory
of Bronfenbrenner consists of five nested structures: microsystems, mesosystem,
exosystem, macrosystem and chronosystem. Children's Microsystems involve any
immediate relationship or entity with which they communicate, such as their immediate
family, classes, peers and neighbours. How these individuals or organisations connect
with the child impacts how the child learns emotionally and socially. The more these
interactions and places are nurtured and supported, the more the child will be able to

grow and develop. (2010 by Donald et al).

The chronosystem requires the evolution over time that impact and influences the
interactions between these systems. Therefore, basic knowledge of this system's

interaction is the key to understanding how children grow and what factors contribute
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to their poor success in their learning activities. While there are varied environments
and distinct mechanisms, the researcher would be interested in examining how
household poverty impacts the learner's academic performance by systematically
examining the five environments that include the following: family/home, community,

peers, school, living standards, and government.

2.7. POVERTY ROOT IN SOUTH AFRICA

Political pressures on the South African labour market have been defined over the last
hundred years by a plethora of legislation that was influential in sustaining a population
solely segregated based on race until the early 1970s. While the inappropriateness of
a radically developed labour market has also been illustrated by unique economic
powers. The economy appeared to prosper on a fragmented labour force during the
early 20th century, but industrialization and the need for increased skills meant that a
segregated labour market would later become a hindrance to economic growth. After
1948, political segregation became institutionalized and essentially worked at three
levels. Grand apartheid attempted to establish black nation-states at the macro level
and by creating the homelands and the policy of industrialized decentralization to

provide this economic material.

Apartheid stressed division between race groups at the intermediate stage, through
influx surveillance, urban settlement patterns, population removals and schools of
separation. At the micro-level, petty apartheid stressed division between individuals
from various classes of races through separate facilities such as parks, sports fields,
interracial marriage prohibition and sexual relations. Although the macro level was the
most expensive in the fiscal term, apartheid policies at the meso level likely had a
greater negative economic effect through their impact on the labour market. As long
as the economy was still relatively underdeveloped, inward-looking and expanding
rapidly, the costs of these steps could be borne with ease. Such costs, however,

increase with time, especially after the economic boom of the late 1960s.
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The government encouraged the jobs of whites in state-controlled industries and
revitalized the public release program in the burgeoning bureaucracy to ensure short-
term employment for whites, through a variety of initiatives, supported Afrikannar
business and supported commercial (white) farming. The 1946 Fagan Report, which
stated that black urbanization should be seen as an inevitable outcome of
industrialization and should be controlled but not stopped, was one of the first acts of
the new government to overturn. The Sauer Commission witnessed a reversion of the
Stallard principle of spatial separation of races, where blacks had to live in rural areas
and only function in urban areas when needed by whites (Lipton 1986). Indeed, the
energy put into reaffirming and tightening the influx control was a striking feature of this

period, created by the Bantu Regulation of 1968.

The 1953 Bantu Labor Act tightened the exclusion of Africans from the structure of
industrial relations by banning African employees from registered unions and
preventing African workers from protesting (Greenberg 1980). Instead, African
employees were provided with a different system of work and 'liaison' commissions,
through which management and African employees were expected to discuss working
conditions (Lipton, 1986 ). Several complementary laws prevented the upward mobility
of black workers. The Industrial Conciliation Act of 1956 guaranteed the maintenance
of the ethnic division of labour and greatly extended the reach of civilized labour policy
to all industries. The Act guaranteed that the state could overrule an industrial council
agreement in response to employer opposition, a 1959 amendment tone, thereby

granting the state almost full power over private employer hiring practice.

In the public sector, white employees were given preferences, and in many cases,
black labour has been substituted for white labour (Lipton, 1986:24). In government
services, for instance, between 1946 and 1951, African workers dropped by 12
percent. The Bantu Education Act of 1953, as an aid to job development, mandates
that African education be primarily self-funded, thereby connecting expenditure on
African education to income received in the form of African taxes (Bronberger, 1982

). In the early years of the rule of the National Party, African education spending
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plummeted on a per-capital basis, dropping from 13% of white levels in 1953 to just
10% in 1961 SAIRR (1961 ). When they enter the job market, African school leavers

are at a substantial disadvantage.

In the context of the civilized labour policy that gave the white workers preferences, a
high degree of prejudice was melted upon them. African workers' job autonomy was
curtailed and their bargaining power limited by limits on trade union activity. African
workers faced a battery of laws that sought to weaken their ability to build human
resources, increase their incomes, gain relevant work experience, and negotiate for
better wages and decent working conditions that could improve their living standards

and enable them to break the web of poverty.

2.8. POVERTY ROOTS AND HISTORY
2.8.1. Root Of Poverty

Poverty only covers Western Europe, despite the general title, with a reference to
Central Europe and Poland, and while it focuses on the modern world and looks back
on past backgrounds, its focus is more on the fifteenth and sixteenth centuries.
Geremek positions the roots of distinctly modern theories about and approaches to
poverty there and there. Poverty can be serious for those who are not interested in that
period: it is a solid historical scholarship job. Geremek starts with medieval poverty,
looking first at the philosophy and theology of Christianity, at the disparity between the
exaltation of ascetics' spiritual, voluntary poverty and the misery of the truly poor. He

explains the practice of begging and the functioning of charitable organizations:

“beggars were an integral part of the social 'division of labour' and

participated in organized forms of corporate professional life",

He discusses medieval poverty's economics, demographics, geography and economy.

With the wider "disintegration” of medieval society, attitudes to poverty altered. The
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time saw shifts in the balance between prices and incomes, food shortages, and
demographic and economic growth, beginning with the Black Death: the sixteenth
century was a turning point in long-term economic patterns.' Increasing poverty was
primarily the product of "transformations in the agrarian system and the social structure
of the countryside" in the sixteenth and seventeenth centuries, with radical reforms
inspired by the drive towards a cash economy superimposed on the ordinary period of
famine. And the role of poverty in the origins of capitalism, the disparities between
"advanced" and "backward areas, and its dimensions in specific cities are increasingly

being studied.

Geremek next provides case studies of charity reforms in the 1520s from Paris, Venice,
and Ypres and, later in the century, from Grenoble, Rouen, Lyons, Valladolid, and
Norwich. There were similar trends, while municipalities went their own way. Local
improvements have often included the same steps, irrespective of the degree of their
proven effectiveness or permanence: the census of paupers, the removal of as many
of them as possible from the region, the differentiation of those qualified for help by
different identifying signs, the centralization of hospital administration and social
assistance, and the provision of money, primarily by taxes, for their continuation. . The
imperial edict of 1531 contained attempts at a more centralized method and the edicts
of Henry VIII and the Poor Law of 1597 to 1601 in England.

Geremek also looks at Luther, Erasmus, Vivés, Frycz, de Soto, and Giginta, some of
the sixteenth-century authors who discussed the theology and politics of charity. The
reaction to beggars is also related to the history of modern prisons by Geremek:
"Before prison became widespread as a method of punishing and re-educating
offenders, it was used in modern Europe as an instrument in implementing social policy
about beggars" The sixteenth century saw the origins of workhouses in England,
travelling to Rome to segregate and confine the poor, while the seventeenth brought

the General Hospital in France and the Great Jalil.
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A brief chapter at the end of Poverty looks at the contemporary world (which Geremek
means the last two hundred years), addressing theorists from Marx to Harrington, the
enhancement of welfare programs, "the just distribution of goods no longer belonged
to the domain of charity; it was henceforth a socio-political issue" and the poverty of

nations.
2..9. HISTORY OF POVERTY

In 2013, the World Bank released two priorities to drive its Millennium Development
Plan for Poverty Reduction Worldwide. Eradication of extreme poverty is the priority.
By 2030, the goal was to reduce below 3% of the world population living in extreme
poverty 2030, which is defined as 1.25 foreign dollars in 2005 purchasing power parity
(PPP) term for those living under poverty line income. Subsequently, in 2015, the
international poverty line was updated to 1.90 PPP- adjusted dollars a day per person
in 2011 PPP terms.

The second objective is to support the per capita real income growth of the poorest 40
percent of each country's population. The Commission on Global Poverty was founded
by the World Bank in June 2015 to advise it on how to track global poverty in light of
the Twin Goals as a whole. The first part, "From $1 a Day to the Sustainable
Development Goal, provides a brief account of the World Bank's historical research
background". The next segment explains the forecasts from the World Bank for 2015,
which are our starting point. The sections "Assessment: Household Surveys and
Population Data" and "Assessment: Monitoring over time," sets the scene for the
assessment of the potential monitoring of global poverty. These include guidelines on
how to perform the monitoring up to 2030. However, the sequential presentation of the
recommendations in the course of the theoretical parts implies that their internal

coherence might be obscured.

The final section brings the recommendations together under the following three
headings: raw materials (data), review and presentation. Out of the total world

population of about 6.8 billion, 925 million people do not have enough to eat; about 98
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percent of the world’s undernourished people live in developing countries.
Approximately 306 million learners live in sub-Saharan Africa (UNICEF, 2008:113). At
least 45% of primary school age learners in most African countries live below the
poverty line (World Bank, 2007). This means that at least 137 million primary school-
age learners in Africa do not attend school (UNICEF, 2008, 2007). Moreover, in the
world today, almost one billion people are unable to read a book or even sign their
names. The majority of them are learners with low living conditions from poor family

backgrounds.

Many of them are unable to pay the minimum school fees or other essential resources
required to access education (Atkinson, 2008). Research has shown that, despite
concerted attempts to advance the cause, millions of rural learners in most African
countries have no access to education. Okeke, et al. (2012) described learner labour,
poverty, and the absence of sponsorship, a search for income, bereavement, truancy,
broken families, and learner participation as a household, as the variables or the clog
in the wheel of access to education for learners. More than 350 million people, over
half of Africa's population, live below the poverty line of one dollar a day, according to
the World Bank Development Report (2012). This means that poverty often impacts
learners and since the context is very low, it is very difficult for learners to succeed in
high school in that group, many of them are dropped out from school, many have not
achieved any academic performance due to their economic background's psychosocial
impact.

2.10. IMPACT OF HOUSEHOLD POVERTY TRAP IN LEARNERS ACADEMIC
PERFORMANCE

In South Africa and elsewhere on the continent, poverty as a universal phenomenon is
distinctive because it tends to impact the majority of the population of the same region,
while a very small minority enjoys opulence. At worst the standard of education that

one gets and how much one can be good in education seem to be decided. Singh well
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illustrates the impact of poverty on a learner when he says: the learner's excellent
ability is lost prematurely, allowing the adverse socio-economic circumstances to grow
only partially.

Poverty
]
financial low self esteem
L demofivation &
constraint issue
lack of confidence
malnutrition and absenteeism and stigmatization &
haelth issues school drop -out sterentyping

FIG 4: Pragmatic diagram of the impact of poverty

Social disadvantage is deprivation and handicap, a stuck, doomed to stagnation,
wastage and failure, is the socially disadvantaged learner. Physically and mentally,
social disadvantage mutilates the learner, stunts his progress, kills his abilities and
deprives him of self-fulfilment (Singh, 1980). Education has long been recognized as
the most important, if not the only, factor in social progress and as such, is at the heart
of improving the lives of millions of poor South Africans. Three of the four points of the
South Africans' national development vision for 2014 are halving unemployment,
halving hunger, and improving equality in jobs. The government has increasingly
recognized the growth of skills as a key problem in trying to meet these social and

economic expectations.
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The skills have been seen as both a restriction on socio-competitiveness and the
elevation of those in poverty and those who lack decent jobs. The local developments
that have been shown to have affected skills shortages in South Africa are varied,
according to Erasmus and Breier. They have an embattled education system, which is
already struggling under apartheid to resolve decades of instability. The numerous
educational policy revisions to our curriculum, generally referred to as Curriculum 2005
Outcome Oriented Education (OBE), Revised National Curriculum Statement (RNCS),
National Curriculum Statement (NCS) and recently the Curriculum Evaluation Policy
Statement (CAPS), in which some of the curriculum activities at school level, such as
the teacher's portfolio, have been removed by the Mini Curriculum Assessment Policy
Statement (CAPS) For all these efforts, not only does the issue of low academic results

in public schools tend to persist unabated, but it also worsens annually.

The observation is well captured by January 8, 2010, Pretoria News headlines:
"Dismay in fall of pass rate," and the Sowetan of the same date from its sister paper:
"What government spin doctors did not want you to know: 230,000 FAILED." (Uleanya
& Iwaloye, 2019). It was only in 2014 that we saw a 70 percent rise in the national pass
rate at matric. Academically, at best, the debate so far can be considered digression.
If the aim of this paper is to be accomplished, this is inevitable: to declare the academic
low performance of public schools in South Africa a national catastrophe. Owing to the
gross harm they do to the affected populations, who are left powerless, national
catastrophes are viewed with urgency. This is where higher education institutions

come into action. Neville Alexander's words affirm the call made by this study:

every South African citizen who knows that the future of this country
depends on the health of the education system has come to realize that we
have no future at this moment because the system continues to stagnate
and even decline in crisis mode, despite all well-intended interventions
(Alexander,2008).
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The study assumes that the low performance of learners from distorted backgrounds
can be discussed by universities. Their role and influence in communities as
information producers placed them on a pedestal to face this challenge directly and
successfully. The results of the study: "Mahlomaholo & Hongwane's (2009) analysis of
compliance levels with national and provincial education legislative and political
imperatives in the Dr Ruth Sekgomotsi Mompati District of the North West Province in
South Africa” showed that the entire district was firmly situated within the lowest of the

poorest group.

According to this report, for the remaining 344 schools, the control of 12 schools in the
district that did not reveal their corresponding quintile was below quintile 3, of these
schools in the District, Quintiles 4 and 5 represent just a total of 9. A whopping 328 (or
95%) of these occur in Quintiles 3, 2, and 1. The two researchers noted that, while it
can be argued that quintile 3 may not refer to severe levels of abject poverty, the
remaining number of schools, after subtracting those in quintile 3, is still unacceptably
large at 71 percent (approximately 247) of the total. The finding was that all 4 Area
Project Offices (APOs) seem to have without exception, an over-representation of
schools in this low socio-economic status community, which may also be a

consideration in line with the policy and legislative imperatives of schools.

The limitation of financial resources acts as an obstacle to the academic success of a
learner at the optimum stage, and this is one of the key impacts of poverty on the
academic performance of learners. The UNICEF (2011) study indicates that if a leaner
is financially disadvantaged, he or she may attend a poor rural school where some
basic resources that can improve teaching and learning might be missing in the school,
it notes that some schools lack sufficient resources and materials to support academic
success and this may restrict successful teaching and learn in the classroom.
According to Bronfenbrenner in his report, he believes that the multiple and interactive
social-economic, cultural and community level factor that alone affects the growth and

academic achievement process of learners needs to be understood.
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Mwamwenda, (2010) stressed that if a learner has access to all the tools required in
the classroom, he would feel more secure and more self-assured in school exams.
Besides Chen (2009) & Chireshe (2010) support the financial restriction that limits the
learner's academic success in his finding, it was shown that the brain does not grow to
its fullest potential when a learner fails to get basic needs or grow up in a stricken poor
environment and thus limits the cognitive and mental alertness that is required to
succeed in the classroom. Therefore, learners connected to poverty face many

difficulties in keeping up with their peers.

2.10.1. Truancy and Dropout from School

Poverty reduces the likelihood of educational attainment and at the same time, one of
the key pathways for escaping poverty is educational attainment. Poverty has an
astonishing impact on the academic accomplishments of learners. Poverty is well
known to be one of the main causes of school truancy and dropouts (Cuthrell, et al.,
2010). Since the introduction of No Learner Left Behind (2001), all learners have been
kept accountable for the scholastic achievement of colleges, teachers and
administrators. The call for an education system to equip learners with the required
knowledge and skills for successful education has placed pressure on educators to

understand their learners, especially learners who face academic challenges.

Studies show that educators' efforts can make a big difference in creating a positive
atmosphere in an impoverished learner's educational journey (Pascopella, 2006). Any
peer to peer contact is another telling indicator of at-risk learners. It is also their peers
that become hyperaware of the variations since impoverished learners may not be
completely exposed to or lack the impetus for personal hygiene. In this regard, peer to
peer contact can also manifest itself in bullying and taunting. Teachers, counsellors
and administrators should be well trained to subtly discuss the concerns and
shortcomings of a learner whose hygienic conditions may be unsafe for themselves

and others. Since these learners may be ignorant of positive hygienic issues, the
41



educators should be able to instruct the learners in a respectful and welcoming way

about proper cleanliness.

For teachers to be adequately prepared for the difficulties they will face in their
classroom culture, they must use the tools in their classroom that provide vital
information about the learners. Counsellors, administrators and professional teachers
are deemed to be Counselors, managers and experienced instructors are all suitable
tools to gather data on future or vulnerable learners (Gay, 2002). In addition to
supporting the academic performance of economically disadvantaged learners in their
classes, teachers must be aware of the best pedagogical practices in compliance with
NCLB (2001). For instance, maintaining high educational and behavioural expectations
for all learners and realizing that apathy can mask the disadvantaged learners'

insecurity.

By taking an interest in each learner, educators can also foster valuable relationships.
Impoverished families are typified by strong family relationships (Baker, 1987) and
transfers to the classroom are important. Teachers will face poverty with the awareness
and power to help disadvantaged learners break the cycle of generational poverty,
make a difference in life and encourage the educational success of every learner

through these methodologies.
2.10.2. Low self-appreciation

Poverty is persistent stress for learners and families in all countries and can interfere
with successful adaptation to developmental tasks, including school achievement.
Learners raised in low-income households are at risk for academic and social
difficulties as well as poor health and well-being, which can in turn undermine
educational achievement. In South Africa and the world at large, poverty is a major
contributor to the low educational output of learners. Physical well-being, brain growth,
educational success, self-esteem-efficacy, cognitive and psychological development

are influenced by low socioeconomic status. The goal of the following study is to clarify
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the impact of the poverty trap on the development of communication skills, learning,
academic success, and dropping out of school.

By analyzing the impacts of household poverty on the academic performance of
learners in rural secondary schools, it is possible to see ways in which schools and
stakeholders can respond to the challenges faced by regional poverty. This research
involves methods that can be used by managers in colleges, education agencies,
teachers and all other stakeholders. The link between poverty and the growth of
learners and academic performance has been well established, starting as early as the
second year of life and continuing through elementary and secondary school. They
may have long-lasting impacts as these threats arise during preschool years. School
preparation for entrance into a preparatory school, for example, sets the strategies for

future success.

School preparation is essential to subsequent academic success and there are long-
term implications of disparities on school entry. The results of early school failure have
raised the risk of truancy, dropping out and harmful or delinquent activities. It is
estimated that between 30 and 40 per cent of learners starting kindergarten in the
United States are not ready for school. These studies, which align with the findings of
most research on the subject, present a new way of looking at how to deal with the
poverty trap or low socio-economics status disparity in education. Rather than solely
focusing on the impact of financial constraints on academic achievement, scholars now

agree that the psychological impact of low SES needs to be taken into account as well.

Households below the poverty line income are listed as living in poverty, according to
the World Bank, and the influence of these figures puts an enormous burden on the
public education system. Teachers are now facing sky-rocketing numbers of
malnourished learners, inadequate hygiene skills, and little or no parental participation
in the growth and education of their learners. The void poverty produces contributes to

the growth and suffusion of generational poverty with little or no academic modelling.
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This work aims to explore the damaging impact that poverty can have on young
learners' development and the challenges it poses to their education and future. The
connection has been well-founded between poverty and low academic achievement.
Low-income learners are vulnerable to leaving school without graduating, leading to a
dropout and being unproductive that can increase the social danger in communities
and also increase the level or rate of the poverty trap that ultimately leads the country's
economy to a recession or depression due to lack of skilled labour in the economy.

According to the latest statistics supplied by the United States;

almost 20 percent of learners under the age of 18 live in poverty, according
to the Census Bureau (2008).

However, poverty is something more than dispassionate statistics. Physically, mentally
and socially, the multifaceted challenges that affect these learners living in poverty
manifest themselves. Because high numbers of learners fall under these
classifications, poverty can have a detrimental impact on education, and the myriad of
complex issues that are inherently related to it (Bennett, 2008). According to the
Technical Association of Georgia Teachers, nearly 13 million learners live in poverty
in the United States alone (2005). This statistic translates into one in six learners living
below the level of poverty, and these figures are rising. For minority levels, research
indicates that these figures are much worse; studies by Cuthrell, Stapleton, and

Ledford (2010) indicate that one in three African American learners lives in poverty.

Projected to soon represent one in four of the American population, the Hispanic
population is 58 percent more likely to have households residing below the federal
level of poverty (Martin, 2007). As learners frequently feel shame and embarrassment
in poverty, the psychological impact of poverty is highly traumatic and detrimental to
the growth of learners. When they realize their worlds differ from their peers,
insecurities grow. A developing learner is harmed by negative emotions, damage
includes low self-esteem, reduced self-efficacy, and educational differences seen as

early as preparatory (Evans, & Schamberg, 2009). Learners from low socioeconomic
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backgrounds frequently produce lower or lagging academic outcomes. Because of the
pressure of family life and the pressures of making ends meet, for those learners living

in poverty, schooling and homework frequently spin to the fringe of focus.

Poverty is most prevalent in African countries compared to developed countries such
as the United States, Canada and other developed countries, this example shows that
poverty is a phenomenon issue that any government must address with all attention.
But because of the African leader's lack of transparency, dishonest and selfish

conduct, this problem has persisted.

2.10.3. Increase in the actions of multiple offenders

It is important to remember the contributory dangers of poverty, having established
poverty and its prevalence in the United States. Poverty is also linked with other
stressors, such as drug and alcohol misuse, along with multiple illegal activities.
Subsisting below the level of poverty produces unprecedented levels of frustration,
resentment and stress. These negative feelings can lead to physical abuse and
violence. Levine, (2009) has been confirmed to have an exceptionally high risk of
mistreatment such as physical, sexual and emotional violence in these circumstances.
All of these contributing factors increase the risk of mental health disorders being
formed by impoverished learners. Given the well-recognized impact of these stressors
on learners, there are colossal disparities between learners who need treatment for

mental and physical health services and those who receive them.

More than 50 percent of learners living in poverty have anticipated mental health needs
based on data from Burns, Phillips, Wagner, Barth, Kolko, Campbell, & Landsverk
(2004), but only 16 percent ever receive the assistance they have been referred to.
The difference between the aid needed and its actual reception is important in terms
of growth. The stressors of crime, abuse and neglect caused by poverty, left alone can

lead to mental and emotional harm (Burns, et al 2004). Studying the impact that
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parental factors can have on a learner living in poverty is significant. Impoverished
homes are more likely to be single-parent households, 72 percent of which are driven
by a female parent (Bureau of the Census, 2008). More learners are increasingly likely
to have little to no prenatal care, low birth rates, inadequate nutrition, and non-existent
after-born care within the boundaries of generational poverty (Wadsworth, Aviv,
Rhinehardt, Wolf, Santiago, & Einhorn, 2008 )

These poor parenting abilities are often born from inadequate income to meet the
needs of learner care; detached interests may contribute to physical and emotional
negligence, such as wasting money on alcohol or drugs. In addition, the psychological
burden of unemployment or lack of adequate parental income may also contribute to
austere and abrasive parenting. Parents suffering from poverty often exhibit less
parenting, decreased sincere concern for healthy growth and little academic modelling
(Magnuson, & Votruba-Drzal, 2009). The lack of work or attempts to pursue

employment also raises the probability of family upheaval, causing difficult changes.

The stressors also lead to neglect of the mental, emotional and educational
requirements of poor learners (Wadsworth et al., 2008). Teenage delinquency,
insufficient and incomplete schooling and poor health behaviours may be exacerbated
by the consequences of negligent and ineffective parenting due to poverty. The cycle
of deprivation and violence breeds itself without proper direction and education,

forming a spiral of generational poverty and resulting in low academic performance.
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2.11. PERFORMANCE RELATIONSHIP OF HOUSEHOLD POVERTY ON
LEARNERS

2.11.1. Growing difference in learner academic success in rural and urban

areas

There is a rising difference in the output of learners from various walks of life (Neuman,
2013). Studies show that learners from disadvantaged economic backgrounds appear
to attain lower levels of standardized testing skills (National Center for Education
Statistics [NCES], 2002) and learners living in poverty (Duncan et al, 2002,2013 ).
Strategies have been proposed by a myriad of research-based practices to help close
the achievement gap, including parental participation (Larocque & Darling, 2011),
improved school funding, better nutrition, and reading in the summer (Allington et al,
2010; Basch, 2011; Jimenez-Castellanos, 2010). Studies show several factors that

lead to and help close this gap in accomplishment.

This research explores these disparities in depth through the academic performance
of rural learners relative to urban learners (National Center for Education Statistics
(NCES), 2002) and learners living in poverty (Duncan et al, 2013). Studies display
several pieces of evidence that relate to and help close this achievement gap. These
are discussed in depth in this research work. Black and coloured educational
achievement in South Africa, in particular, depends on income, but learners belonging
to low-income groups are less likely to graduate from high school and are much less
likely to pursue post-secondary education relative to their high-income white peers
(NCES, 2015).

However, household economic status is a determinant of academic achievements for
learners, low socio-economic status learners may not be able to complete secondary
school due to the financial status of their background, whereas their counterpart with
a good financial background would be academically successful because they will have
access to all the required resources to help them achieve their financial background.

More than 50 percent of the population of South Africa lives in poverty, according to
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Statistics South Africa (2008). Statistics South Africa stressed that, as one of the key
goals of the South African National Development Programme, it is unlikely that the

country will achieve its target of eliminating poverty by 2030.

2.11.2. Disabilities in learning

Learning disabilities are another major contributing factor contributing adversely to
educational achievement. In 2013, approximately 30 million people live in poverty and
most of them are children. All learners living below the poverty line have been reported
as having disabilities (Child/Trends Databank, 2014). The National Center for Learning
Disabilities (2014) found that minority learners and a disproportionate number are over
represented in special education services (Child / Trends Databank, 2014). The Centre
for Learning Disabilities (2014) identified poverty among learners from poor
backgrounds as a driving force for learning disabilities (Cortiella & Horowitz, 2014).
Some professionals, however, argue that minority learners do not have learning
disabilities; instead, teachers are insensitive to minority learners' needs and cultural

norms.

Ineffective teachers appear to use the most traditional pedagogy in South African
schools. Hughes (2003), suggests that the dominant cultural way of school is universal,
or should be universal and most appropriate for all. Hughes clarified that teachers need
to be sympathetic to their learners' desires, motives and social and cultural preferences
to provide interaction and motivation. An educator must adapt the lesson to meet the
requirements of all learners in these groups. There can be a variety of items that
include but are not limited to, volunteering at school, attending conferences with
parents/teachers, engaging with the educators, assisting learners with their homework,

or supporting other learning activities.
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The less-social economic community of black and coloured parents in South Africa and
particularly in rural areas such as Nongoma who are not involved in these activities
can appear to have low parental involvement from the school side (Gaetano, 2007).
The less fortunate families tend not to react and support the positions of the schools in
these activities, although not all of these activities are noticeable to the schools and
teachers, this can often be seen as ignorance by the school (Barbarin, McCandies,
Coleman, Hill, 2005). In contrast, in terms of the academic or social concerns of their

children, the wealthier household would often have regular interaction with schools.

2.11.3. Stereotyping and reckoning

Stereotypes may also play a major role in the difference between black and white
ethnicity in achievement. The threat of stereotypes is a factor that prevents a person
or community from performing at its maximum potential (Appel & Kronbege, 2012).
Due to the set-up of the environment, parental history, lack of adequacy in the school
setting or general physical outlook of the learners, rural schools are viewed as less
intelligent. A learner can underperform when these false ideas and biased attitudes
are present within the learning environment, whether intentionally or not. Appel and
Kronberger discovered that there was a party performing at their best while
stereotyping signals Appel & Kronberger ( 2012).

2.12. IMPACT OF POVERTY TRAP ON THE LEARNERS
2.12.1. Malnutrition

Poverty entails an immense amount of risks and challenges that put vulnerable
learners at risk. For young minds and bodies to grow, positive nutritional habits are
important. Malnutrition can be a significant drawback to cognition, memory growth and
language capacity that can hinder adequate learning success in the classroom.
Undernutrition is an epidemic among the poor in the United States; studies suggest
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that approximately 12 million American learners eat diets far below the recommended
nutritional allowances Brown, & Pollit (1996). Since the evidence indicates that the
absence of significant nutritional dietary requirements can have deleterious effects on
the developing brain and can also contribute to learning deficiencies and behavioural

problems, this issue exposes poor youth to a storm of possible limitations.

Although South Africa spends billions on public assistance and free public education,
much of this money is wasted when a learner presents the academically weakened
classroom with inadequate nutrition. While government aid is widely available via
programs such as free food, free education, and other initiatives, these funds are often
misused or abused. The fund is also used to buy items that are not relevant to learning,
such as alcohol, drugs, cigarettes and clothing, instead of using government funds
intended to help provide for learners. Even well-meaning parents believe that nutritious
balanced food is simply inexpensive and opt for cheap, filling food instead; this has led
to a rise in the incidence of diabetes and obesity in learners living in homes below

poverty levels (Fennal & Brown, 2006).

The emotional impact of nutritional food deficiency can lead to damaging distortions of
body image, dysmorphia, and eating disorders; lack of awareness and apathy about
proper nutrition contributes to poor eating and health habits over a lifetime that will not
enable learners to be more productive in school and also hinder proper focus during
learning. Both of these are co-contributors to the increasingly high level of morbidity

among learners and poor families. ( Fennal, & Brown,2006) .
2.12.2. Lack of nutrition, problems with proper food and health.

For individuals to realize their physical, cognitive and economic potential, healthy
nutrition is fundamental. It is the foundation for the creation of personal and family well-
being and human capital and as such, the cornerstone to the present generation and
future economic and social growth (Rusinga & Moyo (2012); Benson; Hoddinott, et al
(2012) Sun; ( 2012 ). Malnutrition raises the risk of disability and thus contributes to

the generational transmission of hunger and disease Ecker & Nene (2012). The IRIN
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(2012) study suggested that lack of nutrition causes ill health, leading to low retention
and poor academic performance of secondary school learners. A hungry learner is a
victim of a low level of focus, short listening span and the problem of collecting and
accessing data than peers, and this will limit such learners from doing excellent in the

classroom.

According to the lack of nutrition linked to a myriad of health issues (Bee and Boyd,
2007; Ignowski, 2012), living in poverty separately leads to psychological problems
that restrict learners from attending schools and thereby losing injury and school work.
When a learner is faced with all these different challenges, it is very clear that his or
her academic performance in school is minimal and most learners in Nongoma rural
schools are typical and victims of these difficulties. Donald et al (2012) also reveal that
if they are under-fed, learners from poor families are stunted and vulnerable to
numerous health threats and safety risks associated with poor nutrition. Many of these
threats to health and safety cause physical, cognitive, neurological and sensory

disorders that can lead to learning difficulty and thus poor academic results.

2.12.3. The home and school physical climate.

The impact of household chores plays a significant role in the low academic
performance of poor household secondary school learners. Rao (2004) suggested that
when learners try to choose between work time and study time, it may lead to family
conflicts, poor academic performance, poor school attendance and school drop-out.
Chinyoka and Ganga (2011) argue that some learners are responsible for most of the
household tasks, so little time is set aside for school and homework, and when the two
are too much to manage, school work was the least priority, so because of lack of time
and contraction for their learning, they find it difficult to excel academically. It is
irrational to believe that when they are physically and mentally exhausted, learners will
learn (O'neil, 2012).

Many learners see school time as rest, especially impoverished home learners since

they have always been involved in household chores that have occupied their time,
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thus affecting their self-confidence self-esteem, self-concept and academic
performance. Ben-Chendo et al (2012) suggested that poor household learners
engaged in child labour activities faced risks such as violence and rape, which could
affect their mental and physical development, which hurt their proper functioning in
school, resulting in poor growth and performance of education. UNIFEC (2010) claims
that child labour has robbed learners of the universal right to education. Furthermore,
Chinyoka (2011), Kaba and Musonda (2011), Saito (2011) and Okeke et al (2012)
identified child labour, poverty and lack of sponsorship, a search for riches,
bereavement, truancy, broken home, and learners participation as household aid as
the variables and clog in the wheel of secondary learner achievement.

2.12.4. The conditions at home and the causes of the neighbourhood.

The study found that home conditions are often not conducive to learning for rural
learners. A lack of electricity, space to do homework, spending a lot of time on domestic
chores, a shortage of resources for learning at home, a noisy neighbourhood and
unsupportive parents have affected the majority of learners from poverty-stricken
families. Bradley, et al (2001) found that virtually all aspects of a learner's home life
can be influenced by being bad. To avoid paying high rents and in some cases because
they cannot afford to own land, poor people typically find living in informal settlements
(Haughton et al, 2010, as cited in Cameron, 2012), this reinforces the ideas put forward
by Bronfenbrennen (2008) who asserted that a lack of accommodation, academic
support at home and inability to afford rental restriction interaction between learners

with other.

According to ecological theory, the child would not have the resources to explore other
areas of his or her world if the relationship breaks down in the immediate microsystem.
This was endorsed by Atkinson (2008), who argues that disruptive forces in the growth
of a learner academically restrict their achievement. From the above discussion, it may

seem that the home has a significant impact on the mental, social and economic
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psychological condition of a learner, thereby influencing his or her academic
performance. In certain cases, learners from disadvantaged families have been seen
as lacking educational objectives (Atkinson, 2008). Broken families, families of single
parents and families with children can have a traumatic impact on learners. Usually,
learners from these backgrounds may have emotional difficulties that may impede
successful academic results (Chindanya, 2012).

The family history thus plays a key role in building the learner's personality and
improving academic performance. The family history, therefore, plays a key role in
establishing the psychological dilemma of adolescents. The high rates of drug and
alcohol misuse are other threats and hazards often associated with poverty. Sharma
(2008) suggests that poor households are predisposed to at least one type of drug
addiction. Alcoholism is a pathway to more negligent parenting as well as physical
violence, the most widespread. As a growing learner witnesses this at home, the
behaviour is more likely to be replicated Englund, Egeland, Oliva, & Collins,( 2008).
Alcohol abuse is also used as a synonym for physical, mental, emotional and sexual
abuse (Englund et al, (2008).

Since these forms of violence frequently go unnoticed or unreported, learners are more
likely until adulthood to be subjected to abusive conduct, precisely until they escape
from it by running away from home (Englund et. al, 2008). The learner's character and
progress in academic performance. Research has shown that low socio-economic
stress can contribute to psychological issues for teenagers, including anxiety,
depression, and behavioural problems (Wadsworth, 2008). Moreover, when their
appearance, clothes, and personal hygiene are not the same as their peers, learners
living with poverty face deep shame and embarrassment Beegle,( 2003). Extreme low
self-esteem and self-efficacy are a side impact of this psychological damage. When it
comes to the educational environment, this can lead to anger, angst and insecurity,

which can then lead to actions that are misinterpreted as apathy.
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Owing to this misperceived inability to understand, teachers typically give up on
learners. Studies show that schooling is the most powerful approach to breaking the
cycle of generational poverty Beegle (2003); although still impaired by their
environmental upbringing and unequal social bias, poor learners must conquer
ostensibly insurmountable odds. To have equal standards for all learners to learn,
teachers have a moral and ethical position to celebrate differences, respect properties,
and value the cultures in which each learner lives. For the cognitive, emotional and
social growth of learners, brain development is of vital importance. In physiological
terms, the brain weights 25% of what it does in adulthood at birth. The brain undergoes
accelerated growth and enlargement from birth until the age of three DiPietro, (2000).

In fact, during this time, the weight of the brain will triple; synaptogenesis, or growth
and production of brain cells, is so profound that the density of the cells of the brain is
greater than it is at any other point in its life cycle and is 50 percent denser than the
adult brain Dipietro, (2000). Since brain enlargement and growth are extremely
vigorous in learning, socio-emotional development, language development and motor
skills are highly sensitive to both positive and negative environments. Chronic
environmental damage, such as insufficient nutrition, inadequate parenting and little
health care, can easily interrupt vital brain development during the early stages of
learning hood development. Since the brain is in critical mass maturation during early
formative years, an insufficient supply of emotional and physical requirements can
hinder emotional development and speech, stunt physical growth, and prevent the

development of higher brain lever capacity.

One of the most significant and drastic impacts that poverty can have on brain function
is the physiological deterioration of human memory capability. Research has shown
that there is a tremendous association between the acquisition of memory and the
sales difference (Evans, & Schamberg, 2009). Human physiological developments
have demonstrated a negative reaction to chronic indigence stressors. In studying the
physiological effects of impoverished life, stressors such as hunger, violence and

neglect are measured in the indices referred to as allosteric loads. More specifically,

54



all static charges are a scientific measure of the wear and tear of poverty that causes
human health and development. Evans and Schamberg (2009) show that the length of
learning hood poverty and subsequent exposure to elevation at static loads is directly

proportional to the decrease in the working memory of the developing learner.

Glasser (1990) has theorized the basic emotional needs of learning as passion, fun,
independence and survival. Learners who have been raised in the void of these
feelings and who are subjected to stressors that differ from these fundamental needs
will struggle to establish a good sense of confidence, self-esteem and belonging.
Without these basic needs being met, learning can develop a "flat impact" Gold,
Samuels, & Southall, (2003) in which normal responses to negative stressors receive
little or no response. Gold et al. (2003) demonstrate that a prolonged withholding of
basic needs such as food and affection from a learner may produce unconsciously
defensive, almost lifeless stimulation responses that would create feelings of chaos,
catastrophe and distress in a normally developing learner. This self-indulgence has
also become apparent in attitudes towards education, as well as in impoverished

learners who are already getting strikes against them in the classroom.

As mentioned, they are environmentally, socially and economically behind their
traditionally evolving peers. Besides, they are required to adapt and succeed in a
classroom setting modelled on traditional middle-class socio-economic norms
(Wadsworth, et al., 2008).

Lack of aspiration and lack of motivation

Research results Berzin (2010) indicate that disadvantaged young people lack
expectations and motivation for education. Furthermore, their reality is based more on
the survival and preservation of the lifestyles they have become used to rather than
higher education (Berzin, 2010). This period of repetition displays all the features of
generational poverty. One aspect of generational poverty that is important to remember

is the repudiation of the mindset of poor families towards change that pervades their
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learners. The cycle of repetition can also be facilitated, if not promoted, by refusing to

acknowledge the performance of the learner over the parent.

It has been noted (Baker, 1987) that the deep-seated resentment of any family member
who dares to question a lower socio-economic lifestyle and to break free from the cycle
of repetition is rooted in generational poverty. The dissatisfaction that is harboured is
rooted in generational expectations; to expect better for one is considered an insult to
the lifestyle offered (Baker, 1987). Unfortunately, as Baker (1987) points out the cycle
of repetition has a strong effect on disadvantaged young people, particularly given the
strong emotional impacts of an equivalent socio-economic environment that reaffirms

their circumstances as usual.

2.13. STRATEGIES TO IMPROVE ACADEMIC SUCCESS

2.13.1. Appropriate pedagogy of the educator

Poverty has an astonishing impact on rural school learners. Poverty is well known to
be one of the key causes of school truancy and dropouts (Cuthrell, et al., 2010). Since
the beginning of No Learner Left Behind (2001), colleges, teachers and administrators
have been held responsible for the academic achievement of all learners. The call to
provide quality education to every learner has placed pressure on educators to
consider their learners; more precisely, at-risk learners who have the potential to fail.
Studies show that the efforts made by educators can have a significant difference in
creating a meaningful learning environment for disadvantaged learners on the
educational journey (Pascopella, 2006). Educators are called upon to be mindful of
learner’s life; they need to be equipped with the knowledge enabling them to identify

the subtle and often misunderstood forms of poverty among learners.

Learners who are withdrawn, sullen and apathetic are not inherently showing apathy

towards education. Educators should be armed with empathy, understanding and
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concern for the needs of the different learners in their classrooms. Educators should
be in tune with their learners and adept at identifying the suggestive signs of an at-risk
impoverished learner. Learners who show dirty clothes or seasonally unsuitable
clothing in the classroom should be concerned about a potential problem. Another
telling sign of at-risk learners is a certain peer-to-peer contact. Since impoverished
learners may not be completely exposed to or lack the momentum for personal
hygiene, it is always their peers that become hyperaware of differences. Peer

participation in this regard may also manifest itself in abuse or taunting.

Educators, counsellors and administrators should be well trained to react implicitly to
the needs and deficits of learners whose hygienic situations could be injurious to
themselves and others. As a result, these learners may be unaware of positive hygienic
issues, the educators should be able to advise the learner in a respectful and
accommodative manner about proper cleanliness. For educators to be fully prepared
for the challenges they may face in their classroom population, they must make use of
the resources that contain vital information about the learners in their classrooms.
Counsellors, managers and experienced instructors are all suitable tools for culling
knowledge about potential at-risk learners (Gay, 2002). Besides, to encourage
academic achievement for economically disadvantaged learners in their classrooms

and following the NCLB (2001), teachers must be aware of the best teaching practices.

Examples of the above include upholding high educational and behavioural
expectations for all learners, as well as understanding that apathy can mask the
vulnerability of disadvantaged learners. Educators can also cultivate positive
relationships by taking an interest in each learner Strong family relationships are
characteristic of poor families (Baker, 1987) and are required to be translated to the
classroom. Teachers will face poverty with experience and knowledge through these
methodologies. Power to help disadvantaged learners break the cycle of generational
poverty, make a difference in their lives and encourage the educational success of

every learner.
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2.13.2. Systems of School Support

If poverty affects learners, most in their youngest years, then it is reasonable to follow
that learners who live outside of school during the preschool and elementary years
account for virtually almost all of the achievement disparity between high and low-
social economic status homes (Alexander et al., 2007). The difference in achievement
is the narrowest as learners reach kindergarten. States could also mandate the
Department of Education, Districts and Circuits to do more to facilitate early learning
hood education in collaboration with other local agencies. This could be achieved in
several ways by providing books to young learners in rural areas by religious bodies,
NGOs and other stakeholders. Schools may also provide free meals to learners from

impoverished families or a lower economic background.

The full-day preschool program for high school kindergarten learners may be
successful in narrowing the achievement gap. However after children reach the first
grade, additional services must be made available to low Social economic status
families to continue closing the gap (Alexander et al., 2007). It is of the utmost
importance that schools reach out and make families feel welcome with this support.
When learners have a stable home atmosphere, a good working relationship with the
school, and access to the requisite help, the achievement of learners for all learners,
regardless of their family's socio-economic status, is on the rise (Milne & Plourde,
2006). Once learners reach the preparatory stage, schools can work diligently to
establish relationships with parents and continue to make progress in closing the

achievement gap.

For this to happen, schools need to rely less on standardized tests and more on the
learner as a whole. This can only be achieved if states avoid wasting money on
standardized tests and increase school funding for services such as decreasing
classroom sizes and growing support staff such as counsellors, social workers and

nurses. Standardized high stakes tests should be administered to learners as tests to
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assess their individual development. Tests may be used to diagnose gaps in learners'
learning and skills that would be more beneficial in encouraging learners to make
progress in achieving academic expectations. Teacher teams and school support staff
will work together to evaluate the data of their learners and work to create a program
that would best cross-learning differences with their learners. The use of support staff
will also allow the school to recognize non-academic areas in which learners need

assistance.

Year-round schooling in urban areas will eliminate the summer lack of learning suffered
by disadvantaged learners. It will also reduce the amount of exposure to harmful
environmental factors during the summer months. Summer reading initiatives that can
help learners gain access to instructional resources to narrow the achievement gap
should be placed in place. It may also be useful to provide quality field trips to high
school learners. Middle-and upper-class learners are exposed to outside-home
learning opportunities that low-income families may not be able to afford. Taking low-
income learners to museums, concerts, and businesses will encourage them to acquire
ideas and opportunities for potential jobs, promote self-learning and interest in subjects
that are not often taught in conventional schools, these families lack awareness of how
to break the poverty cycle that keeps them in jail. If education is a strength, schools
should educate parents on how to help their children rise above hardship and look to

a better future.

2.13.3. Health care reform and income and wealth redistribution

Many studies show that in the first few years of life poverty is having a serious and
lasting impact. That is why the government has to find ways of reducing the number of
poor learners. In several ways, this could be achieved. By making viable improvements
in health care, the state of poverty could be changed. Only the poorest of households
are eligible for healthcare, and the costs of realistic coverage are frightening. Our

government must find a way to redistribute costs to help low-income families get quality
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healthcare. To eliminate health issues during pregnancy, government health care
requires the beginning of low earnings pregnant women. It should go to high school

while the learners go to school.

This will be a smart investment as good health leads to the learning of learners. Starting
life with good health care helps to reduce the number of children's disorders that
contribute to learning disabilities along the way and alleviate disadvantaged families
from one of the financial burdens. All learners can start school on a level playing field
and increase the number of days throughout the year by offering basic and accessible
health services. The current welfare system must also be modified. The welfare system
should help the quest for jobs and food benefits rather than a system that perpetuates
poverty but should promote healthy eating. | don't have a simple response, but social
support services might involve employees or volunteers who help beneficiaries write

letters and curricula, find cost-efficient childcare and transport for working parents.

While some poverty reduction strategies are immediate, others will occur over
decades. One way this might happen is to demand low-income housing in wealthier
suburban areas. This is a contentious issue, but it will have important consequences
and benefits for disadvantaged children. The neighbourhoods in which children live
determine social expectations and greatly influence the success of learners. Poverty
traps poor neighbourhood parents who influence their children outside the home and
school (Berliner, 2006). The ability to move families out of the city centre will have
some advantages. New housing will minimize exposure to harmful materials such as
plumage in children. A good role model would set a precedent for positive social
behaviour, both in schools and in the community. Starting in schools in wealthier areas
will be best supported, as well as more educational opportunities, by guidance

advisors, teaching educators.
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2.14. COMPARISON BETWEEN RURAL AND URBAN AREA

The three fields of the family or a person can fall into socioeconomic status, mid
socioeconomic status, and low social-economic status. Any or more of the three
variables, i.e. income, education, and career, may be analyzed and measured when a
family or person is classed into one of these classifications. In comparison to other
areas such as Ulundi, Richard Bay or Durban, in which the socioeconomic status of a
household is much better and comfortable, and directly or indirectly influences the
academic performance of learners in this area, researchers use this comparison to
investigate the social-economic status of persons in the Nongoma area. The parents
still have the responsibility to educate a child. This is in harmony with the daily
sociologist who testifies that education can be an instrument of social change taught
at home.

It is not surprising that the socio-economic basis of parents could influence the
academic achievement of school learners. The progress of young people can be
influential in some way in their training or attitude. One of these factors is parental
status. The socio-economic situation of parents not only impacts academic
performance but also allows low-level children to compete successively in the same
academic setting with their high socio-economic history( Rothestein, 2004). Education
is a growth tool. It opens our minds, recognizes good and bad, lets us distinguish
ourselves well from the awful world and utilizes the best of our ability to better an
individual and also the community (Sabzwari, 2004). A rich literature source is available
that highlights the impact of socio-economic status on academia. Suleman et al.
(2012), found that when children display strong socioeconomic status, they
demonstrated a high and satisfactory academic output in comparison with those with

poor socioeconomic status.

Parent socio-economic status not only impacts academic achievement but helps young
children with a low background to perform well in the same academic climate as their

peers who have a high level of socioeconomic status (Rothestein, 2004). Education is
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an instrument of creation. It opens our minds, recognizes good and bad, allows us to
differentiate ourselves from a horrible world and uses our best ability to better an
individual and the community (Sabzwari, 2004). A rich literature source highlights the
impact of the socio-economic situation on academic performance such as Suleman et
al., (2012) who found that high social-economic status in children is better in academia
than children in low socioeconomic status and that their academic performance is poor

and unsatisfactory.

2.15. Chapter Summary

This chapter discussed the related literature on the poverty trap for learners' education.
Poverty plays a major role for learners from deprived homes to achieve their academic
achievements. In South Africa, the bulk of rural learners is categorized as poor learners
in deprived families. The chapter also discusses ecological perspectives as a
theoretical context for examining the impact on the academic achievements of
learners’ backgrounds. The interventions outlined here hopefully will aim to boost the
academic performance of learners from poor households. A detailed descriptive
overview of the methods used in the data collection process will be provided in the
following chapter (Three). It also describes the choice of methods for design and

sample selection adopted by the researcher.
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CHAPTER THREE

RESEARCH METHODOLOGY AND DESIGN

3. INTRODUCTION

In this chapter, the researcher explains the research methodology that will be
employed by the researcher to obtain data from respondents on research questions
regarding the impact of household poverty trap on the academic performance of rural
secondary school learners in Nongoma Zululand District. The research design, field
study delimitation, the acquisition of the research permits from the Department of
Education, the collection of interview respondents (sample size and sample methods),
the research instruments, namely questionnaires and focus group interview,
guestionnaire administration and interview schedule, and data processing are
available in the field. There is also a description of the transcript data coding format
and an overview of Tesch's data analysis. The participants in the study were 5
educators, 250 learners, 5 schools that had been selected deliberately in the rural
region of Nongoma. For this purpose, the researcher needs to abide by ethical
standards and refrain from infringing on the right of the participants during the study.

3.1. Research paradigm

This research would take a combined approach that is anchored towards post-
modernity and which closes the distance between positivism and constructivism
Creswell, (2014). This implies the realistic fusion of qualitative and quantitative
approaches between post positivism and quantitative methods. The approach
combines both methods, thus providing a better understanding of the problem and the
guestions of research than any other method alone. It's an advanced method or
method that also enables extensive analysis and data collection. Besides, it involves

the fusion, integration, linkage or incorporation of the two 'beaches’ of quantitative and
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qualitative research, so the researcher tried to adopt this approach, as it is best suited
to this study.

The quantitative approach helps to achieve a certain and accurate understanding of a
research problem aspect, while at the same time the qualitative approach seeks to
provide a more thorough understanding of the problem. For this thesis, the analysis
model discusses world views and how to perform the study (Betram & Christiansen,
2014). The study focuses on the impact of the poverty trap in households on the
academic performance of secondary school learners in the rural schools in the
Nongoma district of Zululand; it is, therefore, an interpretative paradigm. The
interpreter's model promotes ontological insights into human realities that can be
exploited and created from their perspectives on the poverty trap and its implications.
Laverty, (2013) agrees. Numerous views are rational within the interpretive framework.
The research's main objective is to investigate ideas that govern human behaviour with

social environments (Bertram & Christiansen, 2014).
3.2. The delimitation of the study

The delimitation describes the limits of the sample as those characteristics chosen by
the researcher (Dusick, 2011). The study only explored the impact of poverty traps on
the academic performance of learners in rural Nongoma high schools in the Zululand
district. The study did not capture urban schools or schools in Nongoma, but captured
inland schools or in the suburb, where learners perform poorly in rural areas because
learners in urban schools were not affected. This creates an educational void for
socially disadvantaged and non-disadvantaged learners (Leach & Williams, 2007,
Barton, 2003; Ross, Smith, Slavin & Madden, 1997; Crooks, 1993). The distance is
wide and irrepressible, the research was also restricted to four dependent variables:
educational performance of learners, social and economic context and household and

environment/growth/residence for learners.

Questionnaires are the main data instrument used in collecting data for this study. The

study collected data from selected participants who were educators and grade 10-12
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learners and focus group interviews, both from the commercial and scientific fields.
The learners from grades 10 through 12 were selected to participate in the study as

their household income is best known as the lesser grade students.

3.3. RATIONALE

In the previous chapter, the view of educators, learners and others on the impact of
household poverty trap on learner’'s academic performance in rural high schools in
Nongoma, Zululand District, on how their needs are being met, and on the essence
and quality of their approach to poverty reduction has been thoroughly explored. The
study focuses mainly on the impact of household poverty on the academic performance
of learners in rural Nongoma schools in the Zululand district. To accomplish the above
objective, a combination of both qualitative and quantitative approaches was used t in
this study to examine the impact of the poverty trap on learners’ academic
performance. For this study, multiple research studies were investigated into the
poverty trap and the socio-economic status of less fortunate households and a
theoretical basis for the ecological theory of Bronfenbrenner ecological theory was

adopted for this study.

The theory advocates for the psycho-social impact of poverty on academic
performance in learners and how learners can lead to better school performance and
emphasize the difference in the performance of urban learners with a good financial
context who have access to all the needs and services that facilitate learning compared
with rural learners with many disadvantages. Therefore this chapter includes
systematic steps in the research review. Detailed explanation and pilot attempt for this
analysis were taken into account of the sample and test techniques employed. It
explains the methodology and the adequacy of data collection, defines data collection
methods, and explains ethical concerns and limitations. The architecture, approaches
and technigues employed for gathering, analyzing and interpreting data are presented.

The main aim of the study is to discuss the research questions of this study:
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% To explore the impact of the household poverty trap in learners' performance within
secondary schools

% To determine the relationship between household poverty and poor performance
among secondary school learners

% To explore strategies to be used to improve the academic performance of learners

and alleviate poverty that impedes learners from performing academically.

3.4 Target population and sampling procedure

The study population targets educators and secondary school learners at Nongoma
CMC in district Zululand in selected rural secondary schools. The field study for this
study has been adopted. Data from learners were collected during questionnaires,
while focus groups were interviewed among the chosen educators that teach grades
10 to 12, in which learners were able to grasp the impact of poverty and how hard it is
to fall under this category. These sampled schools were identified as population
subsets considered to be included in the study (DeVos et al, 2011).

The purpose and the convenience strategies suggested by this study Welman, Kruger
& Mitchel (2005), were preferred, as the researches allowed participants who had
become available and were the target population and who had relevant information to
attain the goals of the study, but simple random sampling was also used. This study
took place in the district of Zululand KwaZulu-Natal, as the rural schools in Nongoma
Circuit were narrowly restricted. The study targets 5 educators and 250 learners in 5
of the selected secondary schools in Nongoma CMC in the district of Zululand. For this

study, a field study will be adopted.

Random sampling was used to select educators who teach the learners who have
household disadvantages to face these challenges. Palys (2008), for a researcher to
gain access to a specific subject, states that purposeful sampling techniques should

be useful. Purposeful sampling helps researchers to start gathering data for a specific
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purpose by including those who do not meet the objective and exclusion (Dolores and
Tongco, 2007).

3.5. Research Tools
3.5.1. Research methodology and design

Methodology for assessing the importance and consistency of this study is necessary
to understand. The methodology is a model used to perform a specific study and
directs the research material, process and structure. Therefore, research methodology
is the systemic framework used in research data and results. The design of research
offers a basis for data collection and analysis for the study (Bryman, 2008). Determine
the type of study research aims, rationale and type of data to be collected. There are
various styles of research designs: longitudinal design, case design, cross-sectional or

sample design, comparative designs and quasi-experimental designs (Robson, 2002).

In the descriptive and analytical framework, the researcher investigates the research
guestions. Questionnaires and interviews with focus groups were used for data
collection; the participants produced empirical findings. The researcher, therefore,
follows a mixed approach paradigm, both quantitative and qualitative in this analysis.
To achieve a precise, exact understanding of a particular aspect or part of an already
well define problem, the quantitative approach according to Grinell & Unrau (2005) is
more successful. The qualitative approach is intended to solve problems that allow for
more thorough research of a few peoples or focus groups, and both approaches would

therefore be appropriate for the study.
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3.5. RESEARCH DESIGN

QUALITATIVE AND
QUANTITAVE

DATA PARTICIPANT DATA COLLECTION
| 250 LEARNERS & |QUATIONAIRES &

5 EDUCATOR) FOCUS GROUP

RESEARCH DESIGN

PRETESTING DATA ANALYSES
| SEPARATE {DESCRIPTIVE &
SECONDARY THEMATIC DATA
{TRSCHOOL ) ANALYSIS

TRANSCRIPTION
{ ETHICAL
CONSIDERATION 15
OBSERVED)

FIG 5: Pragmatic diagram of research design

The research design is a plan according to Kumar (2014), in which you determine and
communicate to others what style you are proposing to use, how you collect
information from respondents, how you pick the respondents, how you interpret the
information you collect and how you communicate your results. Every project requires
a comprehensive research design that is carefully crafted to explore the problem of
research (Bless & Smith, 2000). The researcher has specially selected the mixed
method of triangulation that consists of a single step design that uses both quantitative
and qualitative methods to explain the research issue within the same time frame. Such
a design is concomitant but it requires separate quantitative and qualitative data
collection and analysis to achieve performance (DeVos, Strydom, Fouche & Deplore,
2011).

This act allowed the investigator to have a profound understanding of the impact of the

household poverty trap and how learners perform in rural schools. The researchers
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chose this design in particular because the integrated use of both quantitative and
gualitative methods offered a greater understanding of the research issue and the
issues, rather than only using either of these methods (McMillan & Schumacher, 2006).
The implementation of mixed methods also made it possible for the researcher to gain
a deeper understanding of the idea of "poverty," its implications, existence, academic
relationships and urgent needs to minimize or ease this issue in all our communities

for better learning outcomes in all rural schools.

Summer (2006), supports qualitative research investigating the interpretations of
participants in a relatively close context and promoting detailed knowledge. Berg
(2001) confirms Summer's claims (2006), which indicate that qualitative study
addresses questions and is strongly related to the welfare climate, and thus gathers
and observes knowledge in these contexts as unquantifiable facts of real citizens. This
enables researchers to exchange knowledge about the comprehension and
experiences of others. Creswell (2007) advocates the idea of quantitative analysis to
analyze and explain, through a collection of hypotheses, the importance or

interpretation of individuals' social and human problems.

3.5.1. Benefits of Mixed Methodology

Using a mixed methodology may rely on several data sources (Creswell, 2009).
Creswell (2009) defines the advantages of using a quantitative method as research
offering a numerical overview of a population's "trends, attitudes, or opinions of a
population by studying a sample of that population” On the contrary, Merriam (2009)
clarified that qualitative investigation uses richly descriptive vocabulary to express,
"How people make sense of their world and the experiences they have in the world"
(p. 13). The qualitative test enabled the researcher to have a voice in today's literature
that is scarce Alder, (2002). Quantitative methods have been used to produce objective
data which minimizes the qualitative methods of deficiencies and bias or

"subjectivities”.
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However, qualitative data allowed the researcher to interpret the data inductively based
on concepts that quantitative data did not generate (Merriam, 2009). A realistic way to
collect data was to use mixed approaches to react thoroughly to research issues. This
collaboration approach allowed me the opportunity to use all available tools to look for
different perspectives. Questionnaires and focus group interviews were used for data
collection in this study. The first research objective was developed using only closed
guestions that identified the learner perspective on the impact of poverty upon
academic performance visas—a-vis when comparing rural students with low

socioeconomic backgrounds to urban affluence learners.

The questionnaire answered the three research objectives. The closed-ended question
helped obtain factual details. In focus group interviews, respondents (educators)
provided opportunities for expressing themselves openly, thereby providing a broader
scope of and deeper knowledge. The second goal is to explore the link between
household poverty and academic performance in connection with the support that

those learners could obtain.

3.5.2. The choice of methodology

Methods as diverse approaches to the development of data that are used as inference
and analysis in educational study (Cohen and Manion, 1994). Kothari (2004) supports
this argument that the construction process starts with the identification of the
investigation issue and follows the design closely. In a similar approach, Creswell
(2009) deals with the data collection process to include the research boundary, the
development of an interview guide for data collection by interviews, and a
comprehensive study record of data. The data collection for this study began with
guestionnaire administration and interviews with both learners and educators
respectively. This is because the researchers gave deep, full analytical knowledge
about the research problem. These methods were used.
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3.5.3. Triangulation

Triangulation is seen as an essential methodology in naturalist and quality approaches
to evaluation to monitor the bias and to evaluate the necessary proportions because
traditional scientific methods are incompatible with this alternative epistemology
(Lincoln & Guba, 2010). This study showed that the triangulation of data helps the
participants to help the researcher in the analysis and data collection issues. Multiple
approaches, such as interviews and questionnaires, have been employed to make the
study accurate, credible and diverse. Triangulation is then described as a validity
technique in which researchers look for convergence between numerous and different
information sources to shape themes or categories in a sample (Creswell & Miller,
2001). Due to the above reliability and validity of the qualitative researcher
perspectives, that are, belief, intensity and consistency, to eradicate distortions and
improve researchers' veracity by using triangulation in a proportion to such social

phenomena (Denisen, 2012).

3.5.4. Interviews of focus group

For clarity's sake, it is important to indicate that the data collection through focus groups
was done during the emergence of the COVID-19 pandemic, which compelled
everyone to observe safe distance and hand sanitizing in 2020. Before approaching
the participants, they were all asked to sanitize their hands and keep their masks on
their faces which were provided by the principal researcher. Data for this research was
developed through an interviewing method for a qualitative and focus group. Babbie
(2004) says the quality interview is a discussion between the researcher and the
respondents, in which the interviewer sets the general course of the conversation and
preserves the details supplied by the respondent. According to Seidman (2006), the
main aim of performing an interview is to create a context for the actions of people

through their answers.
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Le Grange (2000) has come up with three main forms of interviews: structured
interviews, unstructured interviews and semi-structured ones. The focus group
interview process for this study was built based on its versatility, which answers both
open-ended and closed questions, which allows interviewers to examine more
information about research issues. This interview process also helps to ensure good
interactions. The interview approach also tends to make them feel relaxed and free to
share their opinions in good experiences with the researcher. Berg (2007) confirms
that interview guides are used to gather information about the issue. Berg (2007)
confirms that the procedure is systemic but the interviewees can ingest, while the

interviewer can also examine further to gain more details.

Interview data was accurately and correctly documented, as suggested by Jamshed
(2014) for the recording of the entire interviewing process. According to Jamshed
(2014), the recording of an interview helps the researcher to better capture the
interview material and the verbal’s and therefore equip the interviewer with a verbal
transcript. The interviews were held in the educators' natural schools and they were
happy and relaxed. Consultation has been performed with the principal sampled of the
schools for the approval of the engaged educators who teach subjects requiring
learners to acquire sufficient information and to facilitate their easy understanding. In
the booked days after two or three school visits, interviews were conducted. This was

solely to comply with the agreement that school events could not be interrupted.

As a result, the interviews gave a chance to get a clear understanding of educators'
issues concerning the low results, absenteeism and learners in most rural schools.
Before the scheduled dates for the interview, interview guides were given to every five
educators in the focus group in an attempt to plan and make their answers comfortable
during the interviews. The researchers have told them beforehand that the interviews

are focus group in nature, enabling additional research questions to be asked.
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3.5.5. Questionnaire format

It's almost always self-administered, Singh (2007), helps respondents to fill out the
guestionnaire themselves. All the researchers have to do is coordinate their selection
and distribution. According to Pickard (1997), these questionnaires are the most simple
to use, cost-effective and often the most plausible way to quantify non-serial
constructions, including behaviours, beliefs and desires, motives and personalities, to
be completed by respondents. They are very organized, mostly used to produce
guantitative data from a broad sample to test questions and/or theories from the study.
Nardi (2006) states to support this view that questionnaires are useful tools for the
short-term survey of large samples of interviewees or other study methods at less cost.
The questions were distributed in March 2020 and administered to school learners at
selected schools. As described above the questionnaire was used by high-school
learners selected for the study.

3.5.6. Reliability and Validity of Questionnaires

The validity and reliability of a report, the interpretation and the evaluation of the quality
of the study are considerations that any qualitative researcher should be interested in
(Pathon, 2012). The validity and reliability of the study relied on their truth value, their
transfers and their accuracy. In this research, the scientist aimed to show that the truth
of the data is reliable and that trustworthy results are presented. The triangulation, pilot
trials, confirmation of the respondents and thick descriptions were therefore used in
the study.

Credibility, dependability, confirmability, and transferability

Credibility
Triangulation and member checks help establish credibility and contribute to
trustworthiness. Other factors include prolonged engagement with and persistent

observations of research subjects. Triangulation asks the same research questions of
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different study participants and collects data from different sources through different
methods to answer the same questions (Glaser and Strauss, 1967). Member checks
occur when researchers asks participants to review the data collected by interviewers
and the researchers' interpretations of that data. Participants generally appreciate the
member check process because it gives them a chance to verify their statements and
fill in any gaps from earlier interviews. Trust is an important aspect of the member

check process.

Transferability

Transferability generalizes study findings and attempts to apply them to other
situations and contexts. Researchers cannot prove definitively that outcomes based
on the interpretation of the data are transferable, but they can establish that it is likely
(Dye, Schatz, Rosenberg and Coleman, 2000). Purposive sampling, a form of
nonprobability sampling, is used to maximize specific data relative to the context in
which it was collected. This differs from the aggregate information that would be the
outcome in quantitative research. Purposive sampling considers the sample subjects'

characteristics, which are directly related to the research questions.

Dependability

Many qualitative researchers believe that if credibility has been demonstrated, it is not
necessary to also and separately demonstrate dependability. However, if a researcher
permits parsing of the terms, then credibility seems more related to validity, and
dependability seems more related to reliability. Sometimes data validity is assessed
through the use of a data audit (Glaser and Strauss, 1967). A data audit can be
conducted if the data set is both rich-thick so that an auditor can determine if the
research situation applies to their circumstances. Without sufficient details and
contextual information, this is not possible. Regardless, it is important to remember

that the aim is not to generalize beyond the sample.

Confirmability
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Qualitative research can be conducted to replicate earlier work, and when that is the
goal, it is important for the data categories to be made internally consistent. Authors
like Lincoln and Guba stated in their 1985 book "Naturalistic Inquiry" that researchers
must devise rules that describe category properties and that can, ultimately, be used
to justify the inclusion of each data bit that remains assigned to the category as well as
to provide a basis for later tests of replicability (Lincoln and Guba, 1985). It's important
for other researchers to be able to replicate the results to show that those results are

a product of independent research methods and not of conscious or unconscious bias.

VALIDITY

Validity of the word indicates whether the item measures or what they can measure
(Bell 2012) are defined. Validity also applies to the trust of data inferences. A definition,
inference, clarification, interpretation or any other kind of account shall be right or
credible Cresswell, (2010). It concerns measuring, probably some material, constructs
or predictions, what you believe you want to calculate. Strategies for contract validity
risks were applied in this analysis. Data collected from learners through questionnaires
and that of educators via interviews with focus groups was analyzed and checked using
various sources of information Concad &Serlin,( 2012). According to Maxwell(2006),

this approach helped remove the issue that the principal researcher has seen or heard.

RELIABILITY

Reliability in research refers to the extent to which the same method often provides
similar findings of the same kind (Bell, 2012). Reliability is the extent to which the
findings of the analysis are consistently correct with exact representations of the entire
study population (Joppe, 2000). If the findings can be maintained by using the same
technigue and instruments many times, they are considered accurate. The consistent
calculation of reliability in this study is therefore concerned. The two levels of qualitative
research that Ritchie & Lewis,(2003) insist are accurate. Firstly, was a rigorous

investigation planned that performed internal data quality and interpretation controls?
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Second, by properly conducting the questionnaires, the reliability of the study was
properly documented, the right participants were retrieved and focus group interviews
transcribed into topics. Details of standardized procedures for administrative
instruments have been clarified sufficiently. Instrument validity is the major strength of
mixed research methods to assess the exact results of the analysis by the researcher,
the research participants, and study readers (Miller, 2000). Jupp (2006) is reasonably
persuaded that validity is linked to the idea of truth, and that reality can be tested,
represented and clarified. Creswell and Miller (2000), maintain that triangulation and
membership inspections, prolonged participation in this field, thick explanations etc.

will ensure the validity of qualitative research.

Kelly (2006) describes triangulation as requiring data building from as many different
sources as possible. Creswell & Miller (2000) share similar feelings and agree that
triangulation is a technique of validity in which researchers seek convergence between
multifarious and related knowledge sources to shape topics or categories in a sample.
Gray (2004) added that triangulation could include multiple sources, procedures,

methods and methods such as interviews, statements, questionnaires, records, etc.

3.7.6 The questionnaire as an instrument.

During school time, questionnaires were distributed in schools after it was developed
that a self-administered questionnaire can be completed at a suitable time or place for
learners in schools (Fink, 2003). This was also achieved after the competent authorities
requested authorization. Questionnaires, especially in the field of inquiries, were used
in quantitative knowledge behaviour. Many researchers (Snyman, Heyns, 2004;
Heinstrom, 2005; Patitungkho and Deshpande 2005; Perrault, 2007; Williams, and
Coles 2007; Nazim, 2008; Nwokedi and Adah, 2009) use questionnaires to explore the
effect of personality on knowledge research activity on the web and to investigate the

behaviour of learners using the questionnaires. As indicated above, data collected from
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multiple sources are recorded, using various data collection techniques (the impact of
household poverty trap on academic performance by learners at rural secondary

schools in the districts of Zululand in the Nongoma area).

3.5.7. A Strong Questionnaire Characteristics

Salant and Dillman (1994) point out that when developing questionnaires, researchers

should take into account the following factors:

>

L)

*

It takes time to develop a well-designed questionnaire, but in the end, it will be

*,

efficient, because it will give the desired data. - People are prepared to answer the
guestionnaires.

% Good guestionnaires promote the response since the burden for the respondent
tends to be reduced.

% The questionnaires also have three specific questions: Singh (2007) explains:

% Questions open-ended that have no pre-coded choices.

% Dichotomy matters which have two answers possible, like yes/no true/false or
accept/disagree.

% Questions with several responses with several possible answers.

In the study, a questionnaire was created that included mainly multiple answers and

likely answers. Moreover, there were a few dichotomous questions in the questionnaire

and at the end, there was only one open question. Mainly since it seeks to generate

guantitative results, the questionnaire is highly organized.

3.5.8. Benefits of the questionnaire

In the literature, there are drawbacks associated with questionnaires. In Bennett
(2003), Bryman (2001) and Gray (2004), for example, the following are some of the
disadvantages:

7

% - Questionnaires have low response rates associated;
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% - Itis difficult to probe interviewees because personal communication is lost when
they simply fill in and the respondents cannot be able to ask questions with
guestionnaires where there is a lack of accuracy and there is a greater chance of

missing details, as certain respondents do not answer all of the questions.

X/
°e

Taking into account the above claims of the scientists, the researcher decided:

X/
°e

Ensure that the questions are as straightforward and clear as possible, and
conduct a pilot study. Describe the title and intent of studying on the front page and
provide information about the surveys to inspire prospective learners to engage in

the study.

3.5.9. Pre-testing

As explained, research instruments such as the human instrument (researcher),
guestionnaire, and schedules for interviews and focus group discussions were used to
collect data. A pilot study was conducted in a neutral environment that is not part of
the school sampled for the research to test the reliability and validity of the instrument
and necessary correction was made before administering the instruments. Gorman
and Clayton (2005) mention that a pilot study involves taking the draft research plan
and applying it in a neutral location that will not be used in the actual fieldwork or
collection of preliminary data in the actual location from which data are to be collected.
Either way, the pilot study allowed the researcher to test several variables and to
identify any initial problems before preparing the broad plan that will direct the entire

research project.

The idea was not to get data per se but to learn about the research process, interview
schedule and the researcher as the instrument. The variables being tested include data
collection methods, the time frames of the investigation, and the researcher as the
instrument. Pickard (2007) discusses the researcher as the instrument in ethnography
research. The research being reported used a survey research method and not

ethnography. However, this study interpreted the researcher’s ability to interview
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people, control group dynamics in focus groups and observe participants and generate
factual data from questionnaires. Gorman and Clayton (2005) continue arguing that a
pilot study could also be used to test the language and the content of the questions,
as well as the length and approach of the interviews and focus groups. Moreover, a
pilot study could test observation techniques such as the non-verbal responses of

those being interviewed.

Furthermore, a human instrument might test the dress code, behaviour and
appropriate manner of presentation, as well as how one relates to others, including
matters of establishing rapport. Revisions were made accordingly from the pilot study
so that the actual study was of better quality. For the pilot study, the researcher used
some learners in an education program organized by the department. The
guestionnaire was tested to provide information about the sample of the participants
while some educators for the focus group were interviewed in the pilot study.

3.6. DATA PROCESSING

Data analysis requires the process of data processing and modelling to define
valuable knowledge that will lead to conclusions and facilitate decision-making
Creswell, (2014). Data obtained from the questionnaires was evaluated quantitatively
using descriptive frequency count statistics, simple percentages, tables and statistical
representations that describe the results of the analysis. The program Statistical Pack
for Social Sciences (SPSS) will be used for statistical analysis. The respondents'
demographic data will be measured based on the frequency and basic percentage

figures.

Language transcripts of the focus group interviews will include qualitative data
analyses. The information obtained will be inductively evaluated for the identification
of themes and trends. The researcher codes the focus group data and offers a clear
interpretation and conceptual connection between the collected data, which also helps

count important terms. The investigator used systematic and accurate coding and
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complex analyzes to collect quality data. Each subject produces conclusions based on
the results (Maree & Pietersen, 2010).

ETHICAL CONSIDERATION

This study centred on the impact of household poverty on secondary school learners’
performance in the Nongoma area in the Zululand District. Similar research work has
been carried out in other Universities and there have been several published articles
on poverty and its effects on academic performance. University’s Policy and
Procedures on Research Ethics and its Policy Procedures on Managing and
Preventing Acts of Plagiarism have been read and fully understood by the researcher.
These have been discussed with my Supervisors and ethical issues that arise from
carrying out this research will be dealt with accordingly. Berg (2007) asserts that social
science researchers have an ethical implication to their study population and society

at large.

The reason for this according to Berg (2007) is that social scientists delve into the
social lives of other human beings. As the subjects of my research were human, ethical
considerations, therefore, became important. In respect of my study, the main ethical
issues addressed were informed consent, privacy and confidentiality, risks and
discomforts, and the rights of participants to withdraw from the study. Before the
interviews, the researcher assured the respondents of confidentiality and that the data
collected would be used for research purposes only and where the respondents
remained anonymous. The respondents were also given a form (Appendix A) to sign
and fill in to ensure confidentiality, and opportunities were granted for respondents to
withdraw if they wished to do so.

The interviews were tape-recorded, transcribed and coded. The coded data were then
used to generate themes for analysis. The following procedures were earlier taken into

consideration with regards to the current study:
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% A letter seeking permission to conduct research was forwarded to the Head of
Department for KwaZulu- Natal Department of Basic Education, which was
granted.

% A letter was also forwarded to the directors of the districts under which the study
falls, requesting permission to research schools within the specified districts.

% A letter was made available to principals of the targeted school seeking permission
to conduct a research study with the Foundation education & Training phase and

General Education and Training within the sampled schools.

INFORMED CONSENT

For both ethical and methodological reasons, McCauley (2006) argues that it needs
clear and reliable information about research to enable individuals to take part in the
research. The researcher must therefore follow a realistic approach and address
appropriate and specific information with precise accuracy to prepare respondents
thoroughly for their future study roles (McCauley, 2006). In other terms, written
permission was given to perform this analysis at selected schools. Furthermore, the
school leaders were permitted to research the schools. The University of Zululand also

issued ethical clearance.

Each participant was given informed approval forms at the research sites before
guestionnaires and interviews were conducted. The participants were encouraged, if
they were unsure, to explain their concerns and ask questions. The researcher told all
participants that participation in research was voluntary and that they could withdraw
at all times if they felt uncomfortable. The contents of the interviews were also told to

the participants.

PRIVACY AND CONFIDENTIALITY
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McCauley (2006) states that participants should be made aware of how their comments
are handled as part of the achievement of informed consent. Participants should not
share personal information with a researcher without being confident that their data
would not be held in the wrong hands. McMillan and Schumacher (2010) also consider
that print does not classify study sites and participants. Educators were referred to as
Educator A, B, C, D, E in compliance with the privacy ethics and confidentiality of the
study. Both participants were assured by the researcher: The security and protection
of your identity and replies are secured. The only one who would access the data
collected from it would be the researcher; That all data transcripts are saved and

safeguarded by the university.

RISK AND DISCOMFORT

To become familiar with the questions and prevent situations that would have put
educators in an awful or inconvenient role during interviews, educators and learners
had to take a copy of interview questions and questionnaires on the first day of the
school visit by the researcher. The researcher promised that no one would be injured

either physically or mentally as a consequence of their involvement.

PARTICIPATION AND WITHDRAWAL

According to McCauley (2006), involvement and withdrawal mean that a person carries
out his or her research voluntarily and thus a good research scientist is responsible for
reminding participants that the research is voluntary and participants can withdraw at
any time. The Researchers regularly told the participants at the Research Center,
before and during the interview process, that the research was for academic purposes
only. Therefore without negative repercussions from their colleagues or supervisors,

they may opt to withdraw from the study at any time.
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3.7. SUMMARY

This chapter offers a detailed overview of research design and methodology for
learners in Nongoma secondary school in Zululand district in KwaZulu — Natal province
in South Africa for studying the impact of household poverty. The discussion
demonstrated how data have been built employing an interpretive paradigm for study
guestions. The sampling method and the reasoning for the sampling technique used
were differentiated. Data building instruments and procedures have been clarified,
validity and reliability problems have also been highlighted. The methods of data
collection, ethical questions and constraints have been explained. In the next chapter,
the investigator will present the results of the research from the collected data and

relate them to the research issues.
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CHAPTER FOUR

ANALYSIS, PRESENTATION, AND INTERPRETATION OF EMPIRICAL DATA

4.1 INTRODUCTION

The previous chapter focused on the research design. This chapter focuses on
analyzing, presenting and interpreting the empirical data obtained from the
respondents through the items in the questionnaires. The first step the researcher did
was to provide an identification number for every response. The second step is the
guestionnaire scoring. Several points are assigned to each response to an item, such
as agree, strongly agree and strongly disagree, disagree. The responses provided in
the questionnaire were answers to the research objectives stated in chapter one. The
research objectives are as follow: “To explore the impact of the household poverty
trap in learners' academic performance within secondary schools in the rural area, To
investigate the relationships between the household poverty and poor academic

performance among secondary school learners.

To recommend strategies to improve learners' academic performance and suggest
appropriate interventions to alleviate poverty that is responsible for poor learning
outcomes. To contextualize answers to the research questions raised by the study as
follows: "The impact of household poverty traps on the learner's academic
performance at secondary schools is a brief interpretation in addition to the statistics
summed up at the frequency distribution tables. The relationship between household
poverty and poor academic performance of rural secondary school learners and the
strategies for improving learners’ academic performance and adequate poverty

alleviation interventions that contribute to poor study results.

Before beginning the analysis, the questionnaires were counted. Kumar (2014)
supports this as a way of validating the generality of the results and sample
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representatively in the study. The questionnaire statements were used as the
underlying information in each frequency distribution table for the statistical details. In
Creswell (2014) the numerical data should be paired with a brief narrative in social
science-related research to reveal symbols' meaning, consequences or implications in
conjunction with critical studies. Thus for numerical data in each frequency distribution
table, a brief description is given.

The target group samples are five (five) educators from five different schools who were
selected purposely and 250 learners from five different schools were selected from 50
learners each including learners from both science and commerce streams. Data
presentation used frequency distribution tables. The answers received are the
frequency and percentage. A pre-examination review of the impact of household
poverty trap on learner’s academic performance in secondary school in the Nongoma
region of the district of Zululand offered background information on the responses. The
research applied the open code method of Tesch to make sense of the data collected.

Theme and category recognition research.

Data analytics, presentation and discussion were conducted by descriptive data
percentage analysis and frequency count in the form of detailed descriptions. The
answers obtained from the focus group interview between the educators in the focus
group interview were thematically explored during the discussion. Data codes and
significant ideas have been systematically selected and arranged for thematic
discussion in themes and categories, as specified in the table. The discussion took
place according to the issues, themes and subtopics of the analysis. The topics and
sub-themes were analyzed and assessed according to the ecological theory of Urie —

Bronfenbrenner.
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4.2 SECTION A

4.2.1. FOCUS GROUP INTERVIEW CODING

CODE EXPLANATION
FGEB FOCUS GROUP INTERVIEW EDUCATOR A
FGEB FOCUS GROUP INTERVIEW EDUCATOR B
FGEC FOCUS GROUP INTERVIEW EDUCATOR C
FGED FOCUS GROUP INTERVIEW EDUCATOR D
FGEE FOCUS GROUP INTERVIEW EDUCATOR E

FGEA —-E Means Focus Group Interview Educator A-E

The social characteristics examined include the following variables, namely.
Quialification of the educators, years of experience, grade taught, subject stream of the
learners that participated in the study, and grade of the learners. The participants in
the study are learners from grades 10- 12 and also from both the commercial and
science stream. Those from the commercial stream were 75 and those from the
science stream were 175. The educators that participated in the focus group interview
were 5, these are educators that teach subjects that require learners to possess some
basic necessity which learners from economically challenged homes were unable to
access and they are regarded as FGEA, FGEB, FGEC, FGED, FGEE.
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Demographic table of the respondent of focus group interview

CODE QUALIFICATION SUBJECT TAUGHT] GRADE

FGEA Honour Degree Chemical Mathematics 10 -12
Engineering Mathematics (Fet)

FGEB Bed ,Honours,PGCE Physical Sciences 10-12

FGEC B-Tech Acc(Hons) Accounting, Economic 10-12

Business Studies

FGED B.A Dual Major English Language (H 10-12

FGEE Bsc, PGCE Life Sciences 10-12

Characteristics of the respondents in the focus group interview

4.3 SECTION B

The impact of household poverty trap on learner's academic performance in the
secondary schools in Nongoma in the Zululand District of Kwazulu-Natal in South
Africa. This section analyses the primary data collected employing the focus group
interview and questionnaires of the respondents concerning the research questions.
The section attempts to unpack the following critical questions and suggestions from
the data produced. What is the impact of the household poverty trap on learners'

academic performance within secondary schools in the rural area of Nongoma?

What are the relationships between the household poverty trap and poor academic
performance among secondary schools learners in Nongoma rural schools? What are
strategies to improve learners’ academic performance and appropriate interventions to

alleviate poverty that is responsible for poor academic performance?
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4.4. Discussion of Findings From Focus Group Interview

The study received the different issues emanated from the responses of the educators

in the focus group interview which is recorded verbatim thus;

4.4.1. How can you explain the poverty trap concerning learners' academic

performance in rural secondary schools?
FGEA

“Lack of basics needs such as food at home has an impact on concentration
in the classroom. Lack of resources such as textbooks, calculator negatively

affects academic performance”.

The response of the FGEA coincides with Rouse, Brook -Gunn & McLanahan (2003)
and Amatea & West —Olatuniji (2007) who opined that poor academic performance was
more likely an outcome of economically disadvantaged learners. The scholars
emphasized that such learners were more likely to retain a class while many eventually

drop out of school.
FGEB

“Poverty leads to poor physical health, motor skills and it diminishes a
learner concentration on studies, it reduces attentiveness, curiosity and

motivation”.

The response from the FGEB coincide with Burns, Phillips, Wagner, Barth, Kolko,
Camphell & Landsverk (2004) which affirmed that over 50% of learners living in poverty
have expected mental health needs, however only 16%actually ever received the help

in which they have been referred. The stressors of abuse, violence and neglect caused
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by poverty can lead to mental and emotional damages which contribute to poor

academic performance (Burns et al., 2004)

FGEC

FGED

“Poverty is the scarcity of human basic needs in each household. It hinders
learners from performing at their highest level, whenever they need
something to do their school work and they are unable to get it because

their parent cannot afford”.

“There is a strong link between learners' school achievement and the
socioeconomically status of their household and community, if a learner
comes from a poor home, they find it impossible to concentrate on

schoolwork if they are hungry”.

In conjunction with Neuman ( 2013), the responses of both educators emphasized the

increasing difference in learners from different backgrounds of life. Surveys found that

poor economic learners appear to be less competent in standardized tests as well as

learners living in poverty (Duncan et al, 2013). Responses indicated that any poor

household learner has a chance to perform poorly at the end of the session, and

ultimately poor results.

FGEE

FGEE

“Almost all the learners in this school come from a poor household, 80% of
them depend on the school feeding scheme because they come to school
with an empty stomach and their home is far away from the school. Based
on this answer, hungry learners cannot focus on the lesson, because his

mind lies far from any conversation in the classroom”.
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“This response from the educator is also consistent with others. Poverty is
hindering rural secondary school learners because they do not have access

to the necessary need for learning because of their poor history”.

Appel & Kronbeger, (2012), indicates that prejudices can also play an important part
in the achievement of school learners. These researchers further stressed that the
threat of stereotypes is a factor that hinders a person or group from performing at its
highest level. Rural schools are viewed by the community, parenting, and lack of
appropriate resources in the school environment or the physical outlook of learners as
being less intelligent. If the learning environment includes these false theories and

partial altitudes, learners will be poorly performed, either intentionally or not.

4.4.2. What do you think is responsible for the poor performance of learners
that come from the disadvantaged group or homes?

FGEA
‘Absenteeism from school as learners try to make a living through
piecemeal, walking long distance because lateness and missing of some
lesson and total abscond from school due to tiredness”.

FGEB

“Poor nutrition and feeding habits, hyperactivity disorder, attention deficit,
emotional distress, post-traumatic stress, permissive home atmosphere, the

problem at home and hem hem hem responsibilities at home”.

FGEC
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“I think it is the need of essentials like enough healthy food, new school

uniform, prescribed books and personal things which is difficult to access

due to poverty’.
FGED
“They normally involve themselves in criminal elements, gang, violence and
prostitution which affect their school work. Also services such as libraries,
photocopying facilities may not be available in most schools they attended”.
FGEE

“Education these days is not only the prerogative of the school but needs
the participation of parents. Now some learners are disadvantages in that

because they lost their parents”.

The respondent view regards the factors responsible for the low academic
performance of learners from less privileged home pointed at financial capability. Some
educators in the interview highlight that hunger is one of the major challenges that a
learner from the poor home face that dis-enables them from achieving academically.
Many of the learners come to school in a vacuum, and this contributes to a lack of
focus. Pollit & Brown, (2006) Miller & Corenman, (2004) indicated that childhood
underfeeding is a barrier to mental development which only causes permanent,
structural brain damage. The main obstacle to human well-being is also reiterated by
Ecker& Nene (2012) that a psychologically not healthy learner certainly results in bad

academic outcomes.

The educator’'s answers also agree with Mwamwenda (2010) that if a learner has
access to all the necessary classroom tools he would feel more secure and confident
in performing better in the school examination. Also, Chen (2009) and Chireshe (2010)
support this restriction of financial resources to limit the academic performance of

learners, it has been reported that when learners have not achieved basic needs or
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have grown up in a poverty household, the brain is not completely able to develop and

thus prevent the mental and cognitive alertness required to excellence in the

classroom. The household poverty trap creates a divide and inequality between poor

home learners when comparing with rich households.

4.4.3. There is a high level of dropout of learners in high school, what do you

think is the main cause of this?

FGEC

FGEE

FGEA

FGEB

“Early pregnancy and indulgence in the abuse of drugs cause a high level

of drop out’.

“Socio-economics factors such as extreme poverty, when they do not
receive recognition, stimulation, medical factors such as visual and hearing

impairment due to poor living standard from the birth”.

“Early pregnancy and poverty, most teenagers fall to old married men due
to struggle of survival. They are used and promised a better life, but when
they are pregnant, they are abandoned to fend off for themselves with
babies, and Boys also leave school to look for a peaceful job to help their

parents”.

“Long walking distance to school, some learners completed education to the
level they desire despite poverty, some regards education as useless since
they can see many illiterate that can make it in life without education, illness

disability due to poverty, poverty resulting in no money to meet up with some
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basic needs in schools, poor academic performance, too many family

responsibilities, and early pregnancy’.
FGED

“Pregnancy, use of drugs and alcohol, child labour, being a breadwinner in

a child-headed family’.

Owing to the weak financial history of rural learners, their educational achievement is
still poor relative to their peers in urban schools, according to interviewees' findings.
The answer from FGEA was told by the fact that boys often quit schools to pursue
peace work to support their parents. This increases the gap between the skill needs of
the economy and the availability of skills that finally restrict growth and development in
the economy, low productivity, thus raising the dependence rate that leads to increased
poverty in the economy. The poverty pipe leads to stress/depression. The low self-

esteem of learners is caused by poverty.

Learners may also feel insecure in their classroom, as FGEE claimed in their response,
that learners may feel pressured to push the family. There are essential needs to be
fulfilled before these criteria can be tackled at the top level, including food, shelter and
water requirements. Kenrick, (2010) says that the body seeks homeostasis, a balance
of variables, namely water blood, salt, sugar protein, calcium’s and oxygen, steady
hydrogen levels, and stable blood temperatures. This is accomplished by food, drink,
refuge, fresh air, and a steady temperature. If all these needs are not fulfilled,
physiological needs are given top priority. Given the above, physiological requirements
such as food, water and sleep are dominant and are fundamental for instigating poor

students.

If this is not done, anything that goes back (Kenrick, Griskevicius, Neuberg & Schallers,
2010). Both human abilities such as intellectuality, memories and dreams work to seek

the psychotic as well as physiological comfort, which means that learners from poor
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background have difficulties in their self-actualization due to their hunger (see Ganga
&Chinyoka, 2012; Ecker & Nene, 2012; Nabarro, et al 2012; Fanzo, 2012).

4.4.4. Based on your experience as an educator, in which group of learners

does absenteeism persist most?

FGEB

FGEC

FGEA

FGED

FGEE

“Most learners from a low social -economics background, females learners
from poverty home who cannot afford to buy sanitary pad may always
decide to stay at home, cough cough cough, and em em em learners who

cannot afford jersey and winter clothes during the winter”.

“Orphaned learners and learners from broken up families are most affected

very much by absenteeism”.

“The poor learners, they miss out on school more often, giving the reason
that they didn’t have enough money for transport or they don’t have

transport at all, they work long distance to school”.

“The poor learners from economically disadvantage home, they seem to
miss out on school a lot, giving reasons that they didn’t have enough money

for transport or that they were too depressed or hungry to come to school”.
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“Absenteeism persists most in the less disadvantaged home, learners are

forced to do piece jobs so they can meet the basic needs of their family”.

The FGEA, FGED and FGEE response is consistent with Zhang's (2003) research on
school absenteeism and poverty. The conditions beyond their capacity are more
prevalent in poverty among learners from poor financial backgrounds. The study's
response is more positive, so the researcher may say that poverty has a detrimental
impact on the performance of rural secondary learners due to absenteeism. Cuthrel et
al (2010), has also said that truancy and dropouts are frequent among learners who
are in a poor household. The lack of the servers of funding is an obstacle to a learner's
academic success and this is one of the key effects of poverty on learners' academic

performance.

According to the findings of the UNICEF (2011) report, the learners cannot attend
school every day when a learner is financially disadvantageous. Okioga (2013) notes
that the functional and material constraints on the learners from a poor home appear
to restrict their academic performance because they cannot focus on class activities
due to a lack of basic needs, including the fare to school, compared with their peers

from a rich background.

4.4.5. Did you agree with the assumption that there is a disparity between
learners in urban areas and learners in a rural community? Motivate your

answer.

FGEA

“Yes. There is a big disparity between urban and rural learners because of
the lack of conducive infrastructure in rural secondary schools. Also, the

distance travelled by rural learners to school is of concern’.

FGEB
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“Yes. In urban areas, they may have very good resources such as
electronics, good roads, good health care, and school facilities which might

not be the same as in the rural area”.
FGEC

“Yes. Learners in urban areas are smart because they are exposed to a lot
of advanced technology that boosts their learning compared to those in rural

areas’.
FGED

“Yes, the disparity is huge and is caused by learning environment and
exposure, infrastructure and many other facilities that motivate learning and
assimilation, urban learners have better access exposure and infrastructure

compared to their rural counterparts’.
FGEE

“Yes, rural communities lack resources such as libraries and access

technology that can motivate their learning”.

The educators interviewed reported that the difference in the gap of achievement of
learners from various aspects of life is increasing (Neuma, 2005). Rural households
living in poverty appear to attain exceedingly low academic achievements, as
schooling is likely to be of low quality. (United Nations Group, 2011). SACMEQ survey
also indicates that two scenarios with two education systems operating in South Africa
have two scenarios. One well-resourced and performing education system serves
primarily urban learners and the other a poor system, which serves rural learners from

poor backgrounds (Spaull, 2011).

Studies from the National Center for Education Statistic (NCES),( 2002), are also

consistent with educator answers to the suggestion that learners who are under-
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economic appear to achieve a lower level of skills on standardized tests, as well as

learners who live in poverty (Duncan, Kalil & Ziol- Guest 2013). Therefore, the

economic situation of the family is a determinant of the academic accomplishments of

learners.

4.4.6. How can you explain the impact of the household poverty trap on the

learner's performance?

The following are the responses from the participants:

FGEE

FGEA

FGEB

“Household poverty negatively affects learning abilities, result in low self -
esteem and reduce confidence. Once a household is poor, the negative
impact on the learner’s performance is obvious. This learner has a high risk

of performing poorly”.

“The impact of poverty is great because fewer learners defeat poverty and
rise above it. Household poverty causes the children from impoverished
homes to be discouraged and give up on their school work which leads to

poor performance and end up in criminality behaviour”.

“Poor nutrition affects learner’s concentration since food is scarce in poor
family’s homes, poverty also entails a lack of resources for learners for
example calculator. In some rural poor communities, learners may be

asked to assist basic household chores such as taking care of cattle while
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FGED

FGEC

others are in school. This may invariably have a very bad influence on their

academic performance”.

“Household poverty impacts the learners negatively because learners like
to compare with others and if they find out that they fall short of necessity,
they get demotivated and discouraged. On the other hand, household
poverty can either motivate the learner to perform better with intention of

uplifting his family but this depends on the learner personality’.

“They have no time to do homework and study as they will be busy with
peace-meal. It reduces the performance of learners in school, learners are
often faced with many challenges at home and the pressure from school

often make them fail’.

Following the responses of the interviewed educators, it can be inferred that

inadequate nutrition induces multiple types of learning instability due to its negative

effects. This finding is in line with Mwangi's work (2010) and Uleanya, Iwaloye

&Gamede(,2019) in their study of the effect of poverty trap on academic performance

of rural school learners, which shows that health issues and poor nutritional

deficiencies are forms in which poverty has an impact on learners. Donald, (2010)

opine that poverty-relieving learners appear to leave school more frequently as a result

of various illnesses and other associated poverty syndromes that limit their

performance in school. The above is related to the FGEB response when he said:

“nutrition affects the levels of performance of the learner, as in a poverty
household food is often scarce and thus a hungry learner cannot be

concentrated in a classroom leads to poor academic achievement”.
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It Kkills the learners' excellent potential; it also contributes to the stagnation and
destruction of the future. Poverty physically, emotionally, and destructively harms
learners and mutilate them. Poverty decreases skills and good jobs because of a lack
of education (Mbeki, 2004). Poverty also has consequences for physical well-being
and brain development. Evans & Schamberg ( 2009 ) confirmed that the negative
impact of poverty on growth, including poor development and poor respect and
decreased self-efficiency, is detrimental. The result also confirms Levine's (2010)
argument that poorer learners are highly at risk of crime, including drug abuse, early
pregnancy, HIV/AIDS victims, and criminal conduct that impedes good academic

performance.

4.4.7. To what extent is the household poverty prevalence in secondary

schools, especially in rural areas?

FGEA:
“Due to lack of job opportunity, most people in rural areas depend on
government grants and learners from this group are not as well-resourced
as their counterpart in urban area”.

FGEB
“Household poverty is more prevalent in rural secondary schools to the
extent that the pass rate has become a national concern”.

GEC

“Is it a very high case, most people in a rural community cannot even afford
to pay for transport to school, therefore walk over several kilometres before

they arrive in school? This serves as a predicament to most learners in the
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rural area or learner from disadvantaged household to continue with their

study’.

FGED
“It is high because most learners both boys and girls drop out before they
could finish matric to look for a job or other means of survival for the family.
The poverty trap is high in secondary schools because of the mockery
among the learners”.

FGEE

‘It is too much in the rural areas and has resulted in school dropout. Poverty
has become part of their nature now in mostly rural communities and most
learners are so used to it because they see it as part of their life. Some of
the female learners even involved in prostitution to earn a living and support

the family”.

Following the study by Bennett (2008), in terms of the FGEB, poverty allows learners
to grow low self-esteem, emphasizes that poverty causes learners to become
physically mentally and socially unable because of their household's weak financial
conditions, causes high levels of inferiority and shapes their future. In response to this
situation, the FGED and the FGEE also claimed that poorness increases the
involvement of learners in prostitution that may lead to early pregnancy. They also
expressed that if a learner is from the house of poverty, they may experience ridicule

among their peers.

It makes them unsure and converted into a low self-appreciation, decreases their
effectiveness and generates a significant disparity between peers in terms of learning
efficiency. Levine, (2009) also said that learners raised in poverty have a propensity of
high risk for maltreatment, physical and sexual abuse, emotional trauma, and

developmental health issues which limit them from doing well academically.
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4.4.8. How do you think learners in these categories can be assisted to

overcome all these challenges of the poverty trap?
FGEE

“Provision of bursaries, financial support and technical support by the
Government and all stakeholder. Counselling of affected learners and moral

guidance”.
FGED

“Learners need to be educated about entrepreneurship, how to handle the

situation of overcoming poverty and develop saving skill’.
FGEC

“These learners can be assisted by teaching them to study technique,
improving their reading abilities as well as keeping their experience,

background and expectation in mind”.
FGEB

“Government should have specific programmes targeting the affected
categories and dealing with the case comprehensively. An educator must
develop an interest in these categories of learners and offer different

assistants to motivate them to study’.
FGEA

“Sustainable feeding schemes in school must be encouraged, the building
of resources centre such as libraries in the rural school and also making the

internet more available such as installing wifi in schools”.
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Fook and Sidhu (2015) is accepted the responsibility of the educators interviewed in
the focus group. The study indicates that efforts by educators can have a profound
difference in producing a positive education experience for poor learners so that
educators are called to be mindful of their learner life; they must be prepared for the
subtle, often misunderstanding manifestations of poverty between learners through
awareness. Uleanya and Gamede, (2018) felt that the educator should also foster
important ties by interest in every learner. It also cautions against a strong family bond

that characterizes poor families and the need to send them to school.

4.4.9. What are the challenges facing as an educator in teaching learners that

fall in this group?

The responses:

FGEA
‘I faced a lot of challenges regards these set of learners, they do not
complete tasks on time due to absenteeism, and homework/research work
is not done due to lack of resources to do it and 80% of learners from this
poverty household lack discipline because of drug addiction and some
related crime activities”.

FGEB

“I discover that most learners with poor social-economic background dislike
schools. For them, school is just humiliation and failure after others, and
most of the curriculum seems irrelevant to their lives, past, present and
future. They often need more attention or extra support in all aspects which

brings more responsibility to us as an educator”.

FGEC
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“The challenge that | most face with these learners is that they lose focus
and they always absent from school and some of them become bullies or

victims of bullies”.

FGED

“This learner doesn’t cooperate, they lose interest in school, do not do

homework, high absenteeism”.

FGEE

“Educators are greatly affected they are not getting the necessary support

they need would need when facing challenges from these learners”.

The educators interviewed indicated that they all fought with these categories of poor
household learners, FGEA said that the majority of poor householder students have
emotional problems that make them bipolar, hindering learning and leading to poor
performance. FGEB and FGEC confirmed that they always sleep in the courses of the
lesion with an empty stomach. These students do not submit their homework and
classroom tasks and admit they have no motivation and discomfort in school. These
educators' findings correlate with O'neil, Rogers and Maslow's studies which show that
learners of poor backgrounds are willing to update themselves in line with the
proposals of Rogers and Maslow to their self-esteem self-conceptions and academic

performance as reported by O'neil (2011 ).

Chinyoka & Ganga, (2011) also claimed that after working long distances to school,
learners are mentally drained and mentally tired. Ben Chendo, et al (2012) concluded
that learners were overwhelmed with household activities and informal labour, so they

had little time to study, contributing to low academic success.
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4.5. ADDITIONAL COMMENTS FROM EDUCATORS ON FOCUS GROUP

FGED:

FGEB:

FGEA:

FGIES:

Poverty is an injustice for everyone in each society, all of us must make sure
there is justice for all in the battle against poverty, beginning with the
struggle to ensure people send their children to school. The government
must also adjust its view on the learner’s academic performance, which
must concentrate more on learners than on educators who discipline

learners who have bad performance.

The government does not prioritize poverty alleviation and is not making
every attempt to minimize poverty because it does not realize its broader
consequences. In another attempt, the Government have lost several
resources. The good government is going to crack the pit of poverty. This
will lead to jobs that will raise GDP. The living standard will increase, the

rate of dependency will decrease and efficiency will improve by and wide.

The poverty trap is a grave situation, so the government should take serious
action. Counsellors and motivators like celebrities and politicians can visit
disadvantaged communities regularly and discuss certain groups of

learners.

The poverty trap is awful because it puts learners who deal with it under a
lot of emotional problems. After all, they think they will never achieve in life,

SO government action to reduce poverty in our communities is important.
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FGEA:

The poverty trap is a grave situation, so the government should take serious
action. Counsellors and motivators like celebrities and politicians can visit
disadvantaged communities regularly and discuss certain groups of

learners.

4.6. COMMON ISSUES THAT EMERGE FROM THE FINDINGS

Psychological distress, pre-marital sex, prostitution and drugs.

Malnutrition and health problems

Financial resource constraints lead to a lack of basic learning resources and
other challenges.

Low self-esteem and inferiority complex.

Poor social-emotional moral personality cognitive and psycho-social adjustment
Delinquent behaviour

Stereotyping and stigmatization.

Absenteeism and school dropout.

Low productivity and shortage of skills needed in the economy.

Lack of discipline and criminality behaviour
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4.7. Themes from the focus group interview.
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FIG 6: illustrating themes from focus group
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FIG 6: Impact of poverty trap on learners

4.8. FINANCIAL MATERIAL RESOURCES CONSTRAINT

The study found that despite free government education, the financial costs of
schooling are often high. Some parents find it hard to provide some basic resources to
help learners to excel and take full part in classwork. Some of the responses from focus
groups revealed that not just basic resources but also other indirect costs, including
the costs of food, transport and baggage school uniforms and several other school
activities such as excursions and city centres, were part of high financial costs. These
findings are confirmed and clarified in the literature. A UNICEF study (2011) has
demonstrated the absence of many schools with textbooks and academic provisions.
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Based on the arguments above, it can be accepted that many educators can't improve
the quality of school teaching and learning which prevents learners from clearly

understanding the concept without good textbooks or other basic learning resources.

Studies show that more resources often seem to have a positive impact compared to
other teachers (Evan 2004). International non-governmental organizations, for the
sake of improving the situations in schools for all learners, have played a major role in
building libraries and school blocks in rural areas, but they cannot help every school
due to financial constraints. Findings in this study also revealed that only one school
has a school library in five schools studied because of financial and resource
challenges, but many of them cannot afford to transport the costs due to the distance
that the learners need to walk after school. Bronfenbrenner contends that a child
establishes relationships within a compulsory framework influenced by various levels

of the environment following the ecological viewpoint.

Urie Bronfenbrenner (2006, 2008) says it's important that the many interactive socio-
economic, cultural and community-level factors that affect the development process
and the academic performance of learners alone and in combination are understood.
The researcher concluded that poor households do not have much content and money,
results from the interview with focus groups showed that learners who have little
resources appear not to do so well academically and therefore impact their social and
emotional functioning. This is consistent with Bergeson's (2006) finding, which claimed
that poor learners face practical and material difficulties with their social involvement
in education. The findings also show that some learners have dropped out of school,
especially where their parents have failed to meet their needs for supplies, such as
school charging, shoes and uniforms. They also saw little respect, looked down and

so shunned the school.

In Africa, various self-concept and academic studies were performed. Mwamwenda
(2010) concluded that a learner who feels more secure and self-confident will do better

while taking school exams. In addition to keeping the uniform clean, the families'
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meagre earnings often had an extra weekly financial burden. Measured against
Maslow's Hierarchy of Needs (as cited in Santrock), 2009, it can be argued that a
challenge to learners' holistic development would pose a risk to depriving them of
psychological needs including food, shelter, clothing, water and other basic needs.
This confirms the findings made by Chen (2009) and Chireshe, et al (2010), who argue
that the brain is not at full speed if a learner does not get basic needs at the right time,
and is thus intellectually lagging. This puts a lot of pressure on poor learners to

maintain their peers.

The scholars describe problems such as appearance maintenance (such as having
presentable and clean clothes and uniforms, shoe school bags pocket money and
instances of shame mockery associated with poverty). It has been shown to affect their
academic achievement and drop-out levels negatively. The findings of this study show
that learners in rural schools who were included in the study are not supported by their
parents psychologically, psychosocially, and materially. It is important to remember
that without fulfilling all other basic needs of learners (Maslow as quoted in O'Neil,
2011) Maslow continues to suggest that learners who typically come to school without
fundamental necessities are faced with behavioural social-emotional, spiritual, and
cognitive problems. They work to fulfil their psychological and physiological needs in

their human abilities, such as intellect, memory and development.

There has been an error (Maslow, in Kenrick, 2010), measured against Rogers,
deprived learners are bound to grow low-standard self-esteem, conditionally optimistic
consideration, vulnerability and an inferiority complex. The ecological theory of Urie
Bronfenbrenner is also based on the conviction that when a part of the body damages,
however tiny and insignificant, the entire body will be distorted and the damaged part
will be healed. There has been an error (Bee & Boyd, 2007). The above analysis
indicates that poverty causes substantial educational disadvantages for learners in

rural areas.
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4.8. LACK OF NUTRITION, ADEQUATE FOOD AND HEALTH ISSUES
4.8.1. Lack of nutrition and adequate food.

Some of the educators who participated in the focus group interviews have found out
that nutritional lack causes several issues, many of them chronic. Some educators
pointed out that some learners went to school without breakfast and the learners
disengaged from classrooms as a statement that a “hungry man is an angry man".
Pollit & Brown (2006), Millan & Korenamn (2004) research findings have suggested
that childhood under-feeding is thought to impede mental growth only by causing
irreversible structural harm to the brain. Malnutrition remains one of the major
challenges to developing countries' human well-being and economic growth (Ecker &
Nene 2012; Stevens et al, 2012). The most relevant study from saved kids says that
adults who are malnourished as young people earn 20% less than those who were not
academically (Save the Children, 2012).0n this basis, under-nutrition continues to limit

the long-term growth of learners' intellectuals.

Poverty and inadequate nutrition need not be so severe in affecting the growth of
learners (Pollit and Brown, 2006, Stevens et al 2012; Nabarro, et al 2012). Malnutrition
can cause disease, damage to the brain, delayed physical growth and delayed motor
skills development. Children and young adults received from Guatemala in a project
carried out in 2008 by the Institutes of Central America and Panama (Ferguson,
Munoz, & Medrano, 2012). Early dieting and poverty impacts on their later academic
performance have been examined with dietary supplements at infancy. A battery of
cognitive tests was given to them. Many who have taken a highly nutritious supplement
called “atole” on several studies routinely performed well. However, “Fresco's” output

differed from that of a less nutritive supplement to poverty.

Research from the Food Agriculture Organization, the FAO and WHO has also shown
that even the minor type of food insecurity can affect the development of young
learners and the potential for learning (Chilton, et al, 2007; Ignowski, 2012). An

analysis of adolescents who did not take breakfast regularly or suffer from inadequate
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nutrition in Kenya showed that they were usually lethargic and ceased contact, thus
severely decreasing their educational capacity (UNESCO, 2011; United Nations,
2012). Accordingly, a good way to hide the higher motives and to have a false vision
of the human potential and existence was to make the organization’s starving and
hungry serious, chronic," according to( Tay & Diener's Motivation Theory, 2011). It
means a child from a poor household is having hunger problems updating himself.
Hunger is a shortage of basic food needs, and Maslow made it very necessary for the

learners to become inspired.

Santrock (2009) and O'neil (2011) have shown that higher motivation can be reached
only when basic needs are met. It can be argued that the absence of physiological
needs indicates the inherent needs of the learner to succeed in their school work and
avoid their progress overall. This has largely influenced the academic outcomes of the
learners in this report. Good nutrition is important to the physically, cognitively and
economically realization of individuals. It provides the basis for personal and family
welfare and the creation of human capital as a key to the economic and social growth
of today's and more importantly, future generations. There has been an error (Rusinga
& Moyo, 2012; Benson; Hoddinott et al 2012; Sun, 2012). Malnutrition decreases the
performance of the learners in schools, raises the risk of injury, mobility and death.
Thus helps spread poorness and disease between generations (Ecker & Nene 2012:
Ecker & Breisniger 2012; Nabarro, 2012)

The educators interviewed claimed that approximately 92% of the poor household
learners came to the school with empty bellies and could not focus on starvation. The
hungry learner will think instead of paying attention to the educator about what to do
to fulfil the fundamental needs. The IRIM study (2012) shows that malnutrition and poor
health lead greatly to low retention and poor secondary school results. Study
participants found that food insecurity and malnutrition influence the success and
achievement of the learners in schools directly. It was found in rural and urban schools.
An assertion that can be more easily supported is the fact that hungry learners are

more likely than their peers who receive enough food, to have a low focus, poor
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listening time and difficulties receiving and processing information. This can impact the
willingness of learners to play in the classroom. Therefore a daily diet of breakfast,
lunch and dinner results in beneficial outcomes for the educators interviewed for

learner's learning achievements.

The change at school, like all schools examined, is positively correlated with healthy
nutrition and food safety. Maslow claimed that the need for higher expectations can be
fulfilled only if the criteria of the smaller order have been first met and therefore a
hungry individual would not be motivated until his hunger is satisfied. Rathus (2006)
observed that all hierarchical needs are inherent to men, but the higher needs are
weaker in the hierarchy. They are only guided when all previous needs have been
met." The result is that a person can only be driven by a desire to belong, a need for
esteem, if he or she has enough to eat and if his or her physical protection is
guaranteed. The study will conclude the inextricable relation between the lack of

nutrition and a multitude of health problems.

Assessing the diet and health status of students living in poverty autonomously
contributes to the psychological problem of a learner (Bee & Boyd, 2007; Ignowski
2012). Despite high levels of commitments concerning the Millennium Development
Goals (MDGs) and other programs, most developing countries are unlikely to achieve
their nutritional targets, although nutritional output across countries varies greatly
(Stevens, et al 2012).

4.8.2. Health Challenges Caused by poor nutrition

The findings of the interviews with the educators in the focus group showed a rise in
the incidence of asthma, respiratory iliness, headaches, tuberculosis, impaired vision,
petals, wet coughs, coughs, diarrhoea, ear infections and hearing loss among poor
households who have suffered from malnutrition. This researcher found that a
multitude of such diseases impacts the capacity of learners to benefit from education
and work later in their lives mentally, socially and cost-effectively. The underfeeding of

childhood was thought to hamper mental growth only by causing irreversible structural
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damages to the brain according to Shrestha & Pathak (2012), Brauw, Meenakshi &
Gilligan (2012). Some research in Latin America, Africa, and the United States have
indicated that children with a history of malnutrition have achieved less than children
with a comparable social and economic standing who have earned proper food for

themselves on intelligence tests (Fanzo, 2012).

Protein-energy malnutrition, iron deficiency, anaemia, and vitamin A deficiency — these
factors of poverty reduce disease resistance in general. Malnutrition can cause
disease, brain damage, physical growth retardation, delayed growth, motor abilities
and academic growth delayed. In this study it has also been observed that learners in
poor households were slow down, namely their age and growth was low. The findings
from the educators interviewed indicate that learners develop steadily when they are
undernourished. This supports the results made by Ignowski (2012) Donald et al.
(2012), which suggested that children living in poverty are more likely than learners
who are not poor to be at risk to health and safety related to malnutrition, illness,
infection and injury. Many of these risks of health and safety contribute to physical,

cognitive and sensory disorders and learning difficulties (Donald et al 2010).

Through the creation of sense and brain bodies, learners increase their concentration
levels and their capacity to perform complex intellectual work. The academic output of
learners depends on poverty-related diseases. Learners tend to struggle because of
bad illnesses and others do not focus on their academic success in class. The
academic output of learners depends on poverty-related diseases. The lesson of
learners appears to be incomplete due to poor disease. Poverty affects cognitive
learners and educational outcomes (Mwangi, 2010; Shonkoff & Phillips, 2000).

4.8.3. Health Issues and Diet Deficits.

To intensify the misery of the learners, researchers have found that they must obey
long queues at the State hospital, to purchase medication or to pay medical bills for
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their children. The educator found that some of the learners attended a school because
of different diseases that adversely affected their academic performance. In the
interview, an educator found out that a healthy child is positive. However, because of
a bad diet, many learners do not have a balanced state. Health soon becomes a
privilege that can only be accessed if they can afford medical bills and medication.
Donald et al. (2010) reported learners raised in poverty were more likely to miss school
due to disease. Learners are twice as vulnerable to vision and hearing impairment and
suffering from iron deficiency, anaemia and blood lead which could impair their brain

function.

The study found that these learners had traditionally been stigmatized, labelled and
looked down on. They also acquire complex inferiority. The ecological theory of
Bronfenbrener indicates that academic progress is explained by e.g. the associations
between a student and its surroundings (Boyd & Bee, 2006). It is, therefore, necessary
to understand the interactions of these processes to see how learners gain and what

leads to their poor academic performance.

4.9. THE HOME, SCHOOL AND PHYSICAL ENVIRONMENT

4.9.1. Impact of household chores

The study found that the learners lose education because it is important to help their
households at home. The scientist and respondent found that in children's families,
where there are no parents who have a change in the responsibility, the situation is
more unbearable. Rao (2004) pointed out that learners can be tense in their family and
low results, poor attendance and a drop off when deciding between working and
learning time. The interview with educators also highlighted the impact of household
tasks on learners and said that the amount of work around the house gives the school
and homework little room. To improve learning, Bronfenbrenner (2008) encourages

educators to develop and sustain family to school dyadic links. Without education, the
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learners are given no opportunities to grow their full potential, hence they will not
refresh their self-reliability, self-concepts and academic performance as indicated by
Rogers and Maslow (O'neil, 2011).

The learners' long hours of work must impact their intellectual development. It is
irrational to believe that learners will learn while physically weary and exhausted. The
study shows that the school hours for many learners are a time of rest, which most
learners from poor households do not learn. Some learners are responsible for most
household activities, with little time spent on school and homework. Chinyoka and
Ganga (2011) noted that when the two were too much to deal with, the school was a
minor priority. The number of time learners spends performing household tasks puts
their success at a disadvantage. As a result, group discussions and actual reading or
research time are significantly diminished when you visit the library. This study also
found that when the learners in this group have time to learn, they are so exhausted
that their concentration-time and retention, concentration, reproductive abilities,

motivation and academic performance are impacted.

4.9.2. The impact of child labour

This study also found that currency constraints and the need for food, shelter and
clothing contribute to premature paid labour. The rural learners are working in the
fields, garden and sometimes livestock, and very little is paid, unpaid work for learners
is recorded among families, where learners who work at the home, care for their
siblings, sick parents and relatives to save their family incomes. The learners from poor
households who engage in child labour activities face risks such as violence and rape,
which could affect their economic and social developments, which could negatively
affect their education and performance, (Togunde & Arille, 2008, as described in Ben-
Chendo et al 2012). The researcher found that in this case, the parents of the learners

cannot supervise the homework of their learners and thus worsen their academia. This
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disintegration of the learner's environment makes it difficult for learners to discover

other areas of the world (Beric 2007).

The learners engaged in child care without adequate supervision and love will seek
care in unsuitable areas and thus impact their self-discipline (Donald, et al, 2010).
UNIFEC (2010) claims that child labour denies the learner the universal right to
education. In competition, ILO (2002), UNESCO (2010) quoted considers child labour
to be the biggest barrier to the success of learners throughout the world, including
schooling. Given the above, poverty is seen in Nongoma and its surroundings as an
obstacle to the optimum performance of secondary school learners. It can be
concluded that child labour has an extreme impact on their academic achievement by

working for long stretches of minimum wages.

According to the results of this research Kaba & Musonda (2011) Chitiga & Chinyoka
(2012), Saito (2011) and Okeke, et al. (2012) have identified child labour, poverty and
lack of sponsorship, the seeking for riches, deprivation, truancy, broken homes in
premature pregnancy, and the involvement of learners as a home. Based on the above,
poverty is seen as an obstacle to the optimal functioning of rural learners to develop
their full potential and play their productivity and equal role in their entire society and
country, thus reducing their productivity, raising their reliance on the economy,

increasing government expenditure and eventually leading to poverty.

4.9.3. The circumstances at home and neighbourhood factors

The study found that home conditions frequently do not favour learning for rural
learners. The majority of the learners from homes that have been impacted by poverty
are affected by the lack of energy, the space available for homework, the lack of
opportunities at home for studying, the noisy neighbourhood and the helplessness of
the parents. Bradley, et al (2001) found that poorness would influence virtually all

aspects of the home life of learners. The poor typically live in informal settlements to
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avoid paying high rents and in some cases, as they cannot afford property ownership
(Haughton et al, 2010, as stated in Cameron, 2012) reinforce the ideas of
Bronfenbrennen (2008), which argue that there is not enough space, academic support
at home and the incapacity to give learners interaction with needed to motivate them

for learning.

According to ecological theory, the child would no longer have the resources to explore
other areas of his world if the relationship in the immediate micro-system collapse.
Atkinson (2008), who argues that disruptive forces restrict their academic achievement
in the growth of a learner, was promoting this. From the discussion above the home
may seem to have a major impact on the psychological, social and economic condition
of a learner, impacting its academic performance. In certain cases, learners from
disadvantaged backgrounds ignore educational objectives (Atkinson, 2008). Broken
households, families with single parents and families with children may have traumatic
impacts on children. Learners from these backgrounds will typically encounter

emotional difficulties that can impede good academic results (Chindanya, 2012).

The history of the family thus plays a key role in developing the learners' character and
in improving their academic performance. Vulnerability and social isolation are
frequently synonymous with poverty, but they are not the same (Atkinson, 2008).
Walker (2006) suggests that chronic poverty offers people too few chances to recover
from it. This can disengage learners, which explains why social isolation is closely

linked to the experience of poverty.

Households Eternal Poverty

An instance is that of a family where there are no jobs for the parents. They live in an
overcrowded household; they lack confidence in both parents and have low literacy
and numeracy levels. Across all aspects of poverty, the family has little resources,

which makes it very vulnerable to negative changes in its conditions.
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FIG 2; Photo of some households living in eternal poverty

Given the above, the poor often lack sufficient food, housing, education and health,
and may encounter deprivation that prevents them from living the kind of life that
everyone values. They are also particularly vulnerable to ill health, financial dislocation
and natural disasters ( Nsingo, 2011 ). Besides, they are subjected to ill-treatment by
state and government institutions and are unable to influence important decisions
affecting their lives (UNIFEM, 2011). Poor citizens everywhere, therefore, continue to
suffer from unacceptably low socioeconomic circumstances and a lack of access to
services. There is no exception for disadvantaged learners; hence the need to

investigate the psychosocial impact of poverty on their academic success.
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4.9.4. SOCIAL ABUSE AND HARASSMENT

A study found that as a result of their promiscuity and money requirements, learners
in poverty are more at risk of sexually transmitted diseases (STD) and HIV infection.
The study found that exploited learners struggle in many respects, including a loss of
self-esteem and a desire to receive them unconditionally. Many of the children who are
neglected have also been noted to bear negative and lingering effects on their
academic performance. The researchers found that learners who were sexually
exploited felt furious, dirty and maltreated by adults who were supposed to protect
them. They felt also rejected, and when they tried to speak, nobody believed. They
developed anxiety because they may have been targeted by violence and fear the
abuse could continue. They are lonely and other people have been avoided. They also

have loneliness, few interactions with relatives, and few social events.

As a consequence, a low self-concept grows, which can impact your academic
performance negatively. Some learners have the impression that their conduct is
meaningless and have begun to behave to prove their validity. This is in line with a
study by Chinyoka & Ganga (2011) which found that learners who developed a
negative self-concept experience certain types of distress that caused them to fail at
school. The inference is that poor women learners are mostly extremely vulnerable to
infection with HIV.& AIDS. Early-onset of sex, commercial sex and sexual assault, both
triggered by economic needs and strain from the pairs and substance abuse, adds to
their risks of infection. The researcher found that poor background learners appeared

to do little to defend themselves against HIV.

The survival strain, by meeting its basic needs, tends to outweigh its potential course,
requires infection to be prevented. However, all five educators interviewed at the five
schools also reported that when learners engage in sexual activity they are not very
curious about school work, they are arrogant and disciplinary, some even indulge in
different kinds of criminal conduct, substance abuse and tranquilization have

increased, resulting in low academic results.
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4.9.5. LOW PRODUCTIVITY AND SHORTAGE OF SKILLS

In the production of human resources, the value of education is critical because it
produces skilled and qualified workers. In today's literature, a moderate definition of
capital is money used to generate more wealth (Oluwatobi, Olurinola &Oluwadamilola,
2016). Romer (2001) points out that the accumulation of capital is primarily dependent
on the economy, marginal capital productivity and population growth, technical
development and depreciation. This indicates that human capital is a wealth used in
an economy to generate more wealth. And you can argue that the component of human
capital is critical for economic growth. These claims have been empirically
demonstrated by the study of Jones (1996) and Barro (2001).

As human capital is of relevance to economic growth, it would be fair to argue that
improving the level of human capital is important for both economic growth and
sustainable development, especially through education. The statement that access to
education is also backed by Oluwatobi & Ogunrinola (2011) and Jaiyeola (2015)
fosters the creation of human resources. This would ensure more equitable growth and
development by making education more available and more outlets for distribution
(Oluwatobi et al.,, 2016). Education can be argued as an important factor in the
production of human capital in any country. That is because educated people are the
machines that push and lift the economy to a higher level. Based on the above
analysis, education is very important for every individual to contribute to the economy
of the country and to improve the individual standard of living but most of the learners
from poor households did not have this golden opportunity due to poverty that impedes

their academic performance.

Odden argues that human capital development begins with the understanding that
education needs to be drastically enhanced and made available for all persons
(Odden, 2011). It can certainly be argued that education is the driving force for

developing human resources by showing varying skills (Moleke, 2005). Moleke also
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considers that qualifications gaps are significant employability factors, which means
that people with lower qualifications have lower economic opportunities than those with
high qualifications (Moleke, 2005). Education thus provides the people with skills and
knowledge which makes them a part of society's wealth. In the 1960s Schultz (1961),
Becker (1964), and Harbison & Myers gained popularity for this theory (1964).

For instance, Harbison & Myers (1964) showed that the creation of human capital is a
determined effort to improve the awareness, talents and skills of every person.
Economic growth is known as human capital acquisition and investment in developing
the economy. Human capital development (Todaro & Smith; 2015). Tilak (2002) argues
that human capital development can politically be understood as the process which
enables people to participate in political discourse with the relevant skills. From a social
and cultural perspective, Abdi argues that the creation of human capital helps persons
to become liberated and thus, freedom of choice and association to lead them to
meaningful lives (Abdi, 2002). Woodhall (1985) further argues that skilled workers are

one of the biggest contributors to any country's economy.

This is summarized by Harbison (1964; 1973), who says that human beings are active
resources that accumulate capital, use natural resources, construct political, social and
economic organizations, and promote national growth. These opinions are expressed
by almost all developing economists. It is argued that human capital provides the basis
for a nation's prosperity, not physical capital, profits or natural resources (Levitan,
Mangun & Marshal 1981). UNDP report (1999) clarified that education leads to the
achievement of economic and social goals. Education helps achieve economic and
social objectives. Education has also played an important role in accelerating
development on several occasions. In addition, education enhances equality by
developing a more competent workforce. It also plays a role in raising the share of

wages in overall production, benefiting the work sector in general.

In addition, education increases the income distribution of ethnic groups through

societies. In some nations, gaps in income distribution can be seen in disparities in the
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number of learners in learning institutions. More often than not, the higher the average
level of education, the greater the payout. Education also leads to better health and
related impacts (World Bank, 1995). The creation of human resources not only
increases the productivity of workers and profit mobility but also helps to absorb people
into the labour market. Low levels of education mean poor human resources. This in
turn limits an employee's ability to learn new skills as the market shifts. Staff must

respond to changes in technology (Johanson & Adams, 2004).

In several countries, the government's role is to provide the formal education system
and its different subsystems. It is the government's responsibility to ensure that all its
people are well-being. To accomplish this mission, the government must ensure that
an integrated, reliable and well-structured education system is built for all. The
Government must also provide the required physical and financial resources to allow
the system to work (Bunting, 1994). A learner who drops out of school or fails to
produce a good school result because of poverty cannot contribute to the nation's
economy and thus hinder economic growth and development. Quality academic
achievement leading to higher certificates increase the output potential of the
economy, and that is why low academic performance decreases productivity and thus

increases dependence on the economy.

4.9.6. INCREASE IN LEVEL OF CRIMINALITY

The contributing dangers of poverty, which have created poverty in the United States,
should be recalled. Poverty, along with other criminal activities, is often connected to
other stressors, such as narcotics and alcohol abuse. Subject to poverty levels,
frustrations, pain and tension are unparalleled. These adverse sensations can
contribute to physical violence and abuse. The risk of physical, sexual and emotional
abuse under these circumstances is confirmed extremely high for Levine (2009). All
these factors raise the risk of impoverished learners causing mental health problems.

Despite the well-known impact of these stressors on learners, there have been
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massive differences between learners who need and receive care for mental and

physical health services.

In 2004, Burns, Phillips, Wagner, Barthe, Kolki, Campbell & Landsverk (2004) have
predicted that more than 50 per cent of the learners living in poverty have mental health
needs, but only 16 per cent of them have been funded. In terms of growth, the
difference between aid required and the receipt is significant. Poverty-related stressors
such as violence, misuse and neglect may lead to mental and emotional harm (Burns,
et al 2004). It is important to research the influence parental factors can have on a
weak learner. Bad homes are more likely to be single-parent homes, of which 72% are
female parents (Bureau of the Census, 2008). More are increasingly likely to have little
or no prenatal care (Wadsworth, Aviv, Rhinehardt, Wolf, Santiago & Einhorn, 2008)
low birth rates; insufficient nutrition; and inexistent after born care within the limits of

the generating poverty;

These weak parental skills also come from insufficient income to meet the
needs of learners; detached interests may lead to physical and emotional

neglect, such as the loss of money on drugs and alcohol.

In addition, the psychological stress of unemployment or inadequate parental income
may also help to minimize abrasive parental care. Poverty parents also have a less
parental obligation, decreased serious concern for healthy development and no
academic modelling (Magnuson, & Votruba-Drzal, 2009). The lack of jobs or efforts to
find employment often increases the risk of family upheaval and makes difficulties.
These stressors contribute to disregard for poor learners' mental, emotional and
educational needs (Wadsworth et al, (2008). The impacts of negligent and inefficient
parenting due to poverty may worsen juvenile delinquency, inadequate and incomplete
education and poor health behaviour. Without proper guidance and education, this
cycle of deprivation and violence produces a spiral of generational poverty, leading to

low scholarly results.
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4.9.7. STIGMATIZATION AND STEREOTYPING

The educators interviewed in the five schools suggested the lack of self-motivation and
laziness amongst the learners from a poor house of poverty. Some also blame the low
academic performance of poverty. The household activities were overwhelmed. They
are shunned by their outward appearances and thus never engage in classrooms and
other academic events, which can improve their academic careers. Four of them
stressed that students coming from poor homes still appeared fatigued and exhausted
in school, arrived late in school, didn't take part in school work and had a negatively
impacted attitude towards their work. The researcher found that some of the feelings
raised by the educators suggested that disadvantaged learners were perceived from

the house and some pupils had a negative attitude.

Some poor home learners have also concluded from their minds that escaping from
poverty is extremely difficult and that they have done little to try and crack this cycle of
poorness that restricts their academic performance. Based on these observations, it is
fair to assume that learners from poor homes often look at themselves as their foes.
This has shown that its academic success has a negative impact. The stereotype is a
self-fulfilling prophecy in which learners from deprived homes and their peers who
come from wealth are eventually not performing in tests and exams. Chabaya, et al
(2009) noted that school marginalizes learners in poor homes and their success
globally and often out of indifference or omission. Snowman and Biehler (2011)
believed that one central Rogerian theory was that the basic human need is optimism

or caring warmth.

When positive factors are omitted, an individual self-actualizing propensity may be
rejected. Hayes (2008) claims that the love, concern and reverence of others and those
in authority comes from important others. The individuals naturally enjoy an optimistic
view, says Rogers (In O'neil, 2011). Positive self-respect is self-appreciation and a
positive self-image that shows the importance of the person. The study found that in

rural schools, because of stereotyping and stigmatization high academic deficiencies
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were noticed due to reduced autonomy. The research that blames public education for
this phenomenon offers a further reason for learners' under performance in rural
schools. Poverty may impact the emotional well-being and identity of some poor
household learners stereotyped and stigmatized by others. Good and supportive
families-friendly relationships serve as buffers for learners to combat poverty while
learners without such relationships tend to be the most negative and depressed
(Bronfenbrennen, 2008).

4.10. SECTION C

Frequency Table: Grade of the learner
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FREQUENCY TABLE 2
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4.11. DISCUSSION OF THE QUESTIONNAIRES

The following section presents the responses from respondents on the impact of the
household poverty trap on learner's academic performance in the rural secondary

school in the nongoma circuit in the Zululand district

4.11.1. THE FINDING FROM THE QUESTIONNAIRES RESPONDENT

4.11.2. Relationship between the academic performance of rural secondary
school learners and poverty

The poverty trap is one of the main causes of learners' poor performance in the rt
secondary schools in the Nongoma circuit of Zululand District
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The table shows that 80% (41,6 + 38,4) of learners are united in the reality of poverty
being the key source of poor results for rural secondary schools in the Nongoma of the
district of Zululand. It should usually be noticed that most of the learners answering
guestionnaires think that poverty impedes high school academic achievement. A total
of 200 students out of 250 totalled 80% said poverty impaired academic results, while
50 learners disagreed. It can be maintained, therefore that rural/community learners
are challenged by poverty, which exposed them to the lack of a quality education
system that coincides with Akoojee and Nkomo (2008), Fook & Sidhu's (2013 ) work,
who believe that rural learners are struggling to learn because poverty has exposed
them to poor education. Due to a lack of quality in the education system to which they

are exposed, poor academic performance is probable (Cavanagh & Haycock, 2007).

The reasons behind persistent poverty are overwhelmingly present in four main
elements, according to Sharanya Ravichardran (2011), inadequate government
facilities, education deficit and civil inadequacy. The lack of education has also led to
extreme poverty in rural areas. There are various kinds of poverty, including lack of
income and adequate resources to ensure healthy livelihoods, famine and malnutrition,
ill-health, restricted access to education and other basic facilities, increased mobility
and death from illness, homelessness and inadequate accommodation, unsafe
environments, social discrimination and exclusion, classified by lack of co-existence
(United Nation-UNCHR, 2012). Researchers such as Suitts (2015) have held the view
that only thoughtful, structural variations in educational policy as well as in educational

practices can avoid a rising number of public school learners living in poverty.

Fair confirmation funding public schools in our nation irrespective of zip code or
geographical location, and increasing national demonstrations against poverty
normalization, seems like a good place to start (A report on the spring, 2015, ASCD
whole child symposium). In addition, Olufu Paul A & Ebele Uju F. (2017), studies
revealed that the relationship between study habits and academic performance of
learners is significant. Educators and school guide consultants were advised to

cooperate, guide learners in the development of good learning practices to improve
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their academic performance. Based on the respondent opinion and the support of the
literature, it can conclusively agree that poverty causes the poor academic
performance of learners from impoverishing home in most of the rural schools in
Nongoma and its environment.

The study finds that some excel academically no matter the kind of economic.
household they come from
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The table shows that while the majority of respondents (79.2 percent (45.2+34.0) deny
that learners can achieve academic excellence irrespective of their household type,
(20.8 percent ( 8.4+12.4) of the learners are not aware that their academic success is
restricted by the financial constraints of the household. This statement coincides with
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the international council of Nurses (2004) which describes poverty as an elephant in
the room that negatively impacts academic success. This table suggests that It is very
difficult for the poor home and poverty-stricken learners, to successfully study and
achieve the educational milestone if they are economically deprived and unfavored
(Barton, 2003; Crooks, 1995; Leach & Williame 2007; Ross, Smith, Slavin &Madden,
1997)

Okioga (2013) notes that the logistical and material constraints of learners in poor
households are restricted, and so their academic achievement propensity is limited
because learners are not able to focus on class activities due to a lack of basic
requirements, relative to learners from a rich home. Mwamwenda (2010) stresses that
learners appear to be more optimistic and have the more self-assured experience to
perform in school when they have access to all of the requisite teaching and learning

opportunities in the classroom.

A Basch study (2011) consistently linked higher income with better performance of
learners. The research further indicates a substantial adverse influence on cognitive
performance and academic achievement, along with other risk factors linked to poverty
(e.g. low parental education and high familial stress). In most cases, poverty has an
impact on life views. The millennium development goals (MDGs) are achieving some
substance and development in some areas of the world, but the eradication of poverty
and low standard of education continue to bear fruit in Africa. (The Report of the Org,
November 9, 2015). Borgen Project.Org. Gallup World (2013) stressed that Sub-
Saharan Africa was among the poorest countries with the largest number of people
living in severe poverty. The focus continued: extreme poverty is $1.25 or less a day.
The World Bank research, (2010) has reported that 414 million people in Sub-Saharan
Africa live in severe poverty (World Bank (2010).

The fact that Africa is now the poorest continent in the world remains horrible to know.
Hunger, disease and a shortage of basic needs are the main consequences of poverty

which impede many learners that are victims to succeed academically. The researcher
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agreed with the opinion of the respondents that it is very difficult to achieve any
significant success academically if you are from a household that is economically
disadvantaged due to a lack of some basic resources that are not available at your

disposal.

The study discovered the relationship between the learner's environment and

growth will determine his academic outcome

FREQUENCY TABLE 5
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Most respondents conclude from the table that a learning climate and its development
would have a direct impact on its academic performance. 74% (101+84), while 26%
(6.8+19.2) deny that a student’s climate played an important role in its educational
success. (Sameroff, A. 2000). According to the hypotheses of the developmental
system (Bronfenbrenner, U. 1994). The multi-mechanisms linking poorness to learner

education and development will aid in understanding the ecological perspectives on
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development risk. The finding of the researcher from the respondents indicates that
the surroundings in which a learner develops influence his educational achievement
since his/her cognitive growth depends on the surroundings in which a learner has
grown early. Poverty impacts the development of psychosocial education in many
contexts including family, home and school (Donald, Lazarus&Lolwana 2010; Jensen,
2007, Lacour and Tissington, 2011).

This danger to the health and safety of learners creates various problems. Larger
access to trained skilled educators and lower standards for educators from the high
poor school district were instructors (Flores, 2007; Peske & Haycock, 2006). To
research the evolution of an infant, you need to look not just at the child, but also at
the relationship between the environments in general. This makes it plausible. It is
important to note that the influence of poverty among learners is complex and it impacts
numerous contexts, including family, home, neighbourhood, school and a broader
community. To define methods for combating poverty, for example, one context's

impact on the other must be understood.

The ecological model of Bronfenbrenner shows that the creation of learners takes
place in an integrated framework of interactive influences between children and the
environment. Although many environments and mechanisms exist, this researcher
only concentrates on five environments — family/family, district, peers, school and
government, just to look at how poverty influences families to impact academic
achievement. The researcher defines and applies the bio-ecological model as a
general study structure to align with the respondents that the environment in which a
learner grow and live play a prominent role in his or her academic performance. The
connections between organisms and their environment are seen holistically in
ecological theory, which means that every component has an overall impact on the

whole system.

The device is higher than the sum of its pieces, according to (Bray, Gooskens, Khan,

Moses & Seekings, 2010). How learners are thus inevitably related to the social
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grouping, forces and ties that make up their environment, such as families, peer
groups, schools and other social groups, socio-economic forces, interpersonal,
cultural, political and power relations. Stuff in one part of the system will then influence
the other and eventually the entire ecological system. Modifications or disputes in one
layer ripples through the other (Bray, et al., 2010; Witt, 2012).

From the analysis above the microsystem in which learners grow includes tasks,
relationships and patterns of everyday life, which form many aspects of the cognitive
mental, emotional, physical and social aspects. The infant has negative or positive
morality and spiritual growth (Donald, et al., 2010). Therefore The Theory of
Bronfenbrenner provides teachers, parents, community members and the kids, as the
interwoven connections between learners and the immediate environment are

encouraged to make use of.

4.11.3. Impact of poverty on the academic performance of learners in the rural

secondary schools of Nongoma

300
250
200
150
B Frequency
100 B Percentage
Valid %
50 — Cumulative %
G
Lﬁ’&ﬂ .ﬁﬁ&z ?ﬁf‘z ?%(q‘z ,(\d"
x -
o i &
5
*9{5? :}"\{‘G
&

133



Poverty trap increases the level of absenteeism in our rural secondary schools

and eventually contribute to our mass failure in the matric examination.

It follows that (73.6 percent) of respondents agree that household poverty increases
absenteeism and contributes to the mass failure of the exams at national school
certificates, most particularly at schools in rural areas. This assertion was disagreed
by 26.4 percent of the respondents (17.6. + 8.8). The findings show that the majority
(73.6%) of respondents in 5 (five schools accept that poverty raises the degree of
absenteeism at our high schools and leads to mass failure of matric exams. The
findings relate to the study of absenteeism from school and poverty conducted by
Zhang (2003), where learners in the deprived household are more likely to be missing

schools than their counterparts whose parents work in one way or another.

Because of the financial challenges faced by some families, it is difficult for learners
from disadvantaged groups to be in school at all times because of the stress of walking
long distances of about 8 -10km, which may prohibit them from going to school. This
is also a product of the function of the (Astone & Mclanaham, 1994; Mclanahan &
Sandefour, 1994, Wojtkiewilz&Donato, 1995). The economic theory considers
learners' education to be a function of household output and parental investment
(Becker, 1993, 1981; Bryant, 1990; Parish &Willis, 1993). Poverty among learners from
poor economic backgrounds is growing because of circumstances beyond their ability.
The response provided by questionnaires is more optimistic and important for this
research, therefore, Cuthrel et al. (2010) say that the absence and loss of schools are
typical for the learners from poor households. It is deduced that poverty negatively
impacts the academic performance of learners in rural secondary schools because of
their absenteeism.

The poverty trap also raises the absenteeism rate in high schools and ultimately leads
to mass test failure. For example, 73.6% of the participants agree that the poverty trap
raises school absenteeism and ultimately leads to mass exam failure. This may include

external feedback like the matric. While 73.6% of respondents accept that bad trapping
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causes learners to have poor self-confidence or mistrust that has contributed to school
failure or complete drop-out, 26.4% disagree. This is consistent with Cuthrell et al.
(2010)'s work, which claims that household poverty traps lead school learners to

abstain and ultimately leave their education if not adequately cared for and sponsored.

The finding also confirms the works of Evans & Schamberg (2009), Iwaloye, (2019b),
Uleanya, Iwaloye & Gamede (2019 ) and Uleanya & Ke (2019) which take the view
that learners' family history affects their self-esteem and ultimately contributes to their

academic performance.

4.11.4. Poverty trap lead to the low self-esteem of the learners which resulted in
school dropout
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The table above indicates that 81.6 (36.8+44.8) of respondents accept that poverty is
a significant influence on academic success while 18.4(6.3+12.0) do not agree. The
result implies that each school in which the research is performed has the highest
percentage of a participant in the study in compliance with the argument. Singh
explained the impact of poverty when he said: The learners' good potential is
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prematurely lost or only partly created by the adverse socio-economic conditions. The
quality correlates higher income with better performance for learners according to a
report by Phipps &Lethbridge (2007). Poverty will devastatingly have an impact on the
schooling of a learner because they cannot concentrate on their learning activity due

to poverty and this leads to poor learning outcomes (Benneth 2008).

The psychological consequences of poverty are particularly traumatic and detrimental
to learners as they often experience guilt or embarrassment in poverty. Insecurity
grows as they notice that their world is different. The negative feelings harm the
developing learner, including poor self-esteem, decreased self-efficacy and early
education gaps (Evans, & Schamberg, 2009). Low-socio-economic learners frequently
show less success in academia. Due to the pressure of family life and the stress of
making an end mean, schooling and homework are less prioritised by learners who

live in poverty, (Beegle, 2003).

However in contrast to the developed world, poverty in African countries is more
pronounced than in other developed countries such as the USA, Canada and others,
highlighting this argument, poverty shows that poverty is a problem that any
government must pay close attention to. Poverty is persistent stress for learners and
families that can interfere with good adaptation, including the achievement of school,
to growth tasks. Low-income learners are vulnerable to academic, social and poor
health and well-being issues, which in turn can be harmful to educational achievement.
Poverty plays an important role in South Africa and the world in the low educational
performance of learners. Low socioeconomic status impacts physical health, brain
growth, learning ability, self-esteem, cognitive and psychological growth.

Despite efforts by the governments of developed countries to counter poverty in all its
forms by 2015, there is a continuously rising number of children from poor families.
The risk of developing several psychosocial conditions is highest among children of
lower families. These include depression (Carlson, 2006) Internalizing and outsourcing

symptoms, lower peer relationships, troubling classroom results, and delayed growth (
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Calaldia &Ramani, 2009 ). Research by Zuena et al. (2008) found that poorer learners
are particularly impaired by stressors that undermine school performance and
behaviour. Learners with reservations about safety are often less academic
(Pratt,&Eysenck 1997) Exposure to group abuse in an unstable home district or the

hazardous road to poorer performance in schools ( Schwartz& Gorman 2003 ).

Stress due to bullying and abuse at school often undermines testing, reduces attention
spans and increases absenteeism and delay. (Hoffman, 1996) It is discouraging, but
because of the fear of abuse, many learners either remain at home or miss school.
The consequences of the holistic growth of children are therefore related to harmful
conditions such as poor living conditions, homelessness, insufficient nutrition and food
insecurity, lack of access to healthcare, unhealthy communities, and under-resourced
schools (Adebe, 2009). Due to poverty, many kids go out of school for some money
and girls become prostitutes and threaten HIV, TDS and unplanned pregnant women.
The fact that parents have not had the financial resources to afford learners' school

fees may contribute to early marriage as poverty (Chilton et al. 2007).

Poverty has a more damning impact on the social and emotional working of children,
cognitive operation and academic performance in various environments, including
families and households, the community and schools (Conger & Dooadllan, 2007 ). A
UNICEF report (2009) found that the most food insecurity and hunger impact women
and children. If women and children experience food insecurity and poverty, mental
and emotional factors that can impair their pseudo-social growth are altered (Ecker &
Nene, 2012: Ecker & Breisinger, 2012, Ruel & Yosef, 2012). In this regard, the
researcher concludes that poverty causes low self-esteem for learners and therefore

resulted in poor academic performance.
Poverty trap creates different mental, accuracy and physical differences

Findings show that the poverty trap creates a wide range of differences between the
children of less privileged and the affluent children and this creates huge differences

in both mental, accuracy and physical differences.
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The table shows that 79.2 % (36.4+42.8) of respondents support poverty in the
achievement gap between secondary school learners and discrimination, while just
20.8% (5.6+15.2) disagree. The majority of respondents noted that poverty in our
house creates a variety of gaps in our academic achievement, especially in schools,
and restricts the accomplishment of learners in rural schools as compared to their
counterparts in the city, where the learners have access to all their fundamental needs
to support teaching and learning. Studies show learners who are from disadvantaged
backgrounds have very little access to both training needs and quality teaching that

promotes learning compared with their peers.

Duncan et al (2013) stressed the very low academic status of poor homes as opposed
to that of wealthy homeowners. The performance of learners from different
backgrounds is increasingly different (Neuman, 2013). Studies have shown that
disadvantaged economic learners tend to gain fewer standardized testing skills (NCES
2002) and poverty-ridden students (Duncan et al, 2013). A multi-faceted variety of
practices have been proposed to help fill the gap, including parental engagement
(Larocque & Darling 2011), increased school funding, better nutrition and summer
reading (Allington et al, 2010; Basch, 2011; Jimenez-Castellanos, 2010).
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The response of the respondents’' concord with different literature cited in the research
study that poverty creates a wide gap between the impoverished learners and their
affluence counterparts. The majority of the respondents total of 198 out of 250
respondents agree that poverty is responsible for the gap in academic performance of

rural secondary school learners and urban learners.

The understanding of the poverty trap and its impact

Findings show that the understanding of the poverty trap and its impact allows me
have a clear picture of learners' better performance in urban schools comparec

learners' performance in the rural schools
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The table above indicates that 80 percent (47,6 +32,4) accept that learners from urban
secondary schools excel academically better than learners in the rural schools due to
a couple of factors that aid learning in the urban compared to rural schools. 20 percent
(4,4+15,6) disagree but due to the majority that agrees to this, the researcher identified
this fact that understanding the poverty would offer a clear understanding while

learners in the city perform excellently well than learners in the rural schools. The study
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also highlights the impact of poverty on communities, culture and cultural trends as
factors that limit the good academic performance of the learners in the rural area. Low
incomes families tend to live in a low-income community, mostly marked by high

density, violence, and few opportunities for academic socialization.

Black & Krishnakumah (1988) emphasized that schools are frequently underfunded,
beset by disciplinary issues, staffed by poorly trained teachers, and faced with
difficulties fulfilling their educational mandate compared to learners in the urban region.
As Parker, Greer, and Zuckerman (1988) reported that learners growing up in poverty

face double jeopardy. In line with the above findings,

the learners from rural areas are not only directly exposed to risks in their
homes and neighbourhoods (including sickness, crowding and family
tension, lack of psychosocial stimulation, and limited resources), but they
also face more severe consequences to risks than learners from higher-

income families in the region (Neuman, 2013).

There is an ever-growing difference in the achievement of learners from varying walks
of life (Neuman, 2013). Studies show that learner from poor economic background
appears to achieve lower proficiency levels on standardized tests (National Center for
Education Statistics [NCES], 2002), as well as students living in poverty (Duncan et
al., 2013). A multitude of evidence-based practices has suggested strategies to help
close the achievement gap, including parental engagement (Larocque & Darling, 2011
), improved school funding, better nutrition, and reading in the summer (Allington et al,
2010; Basch, 2011; Jimenez- Castellanos, 2010). Studies show a range of factors that

lead to this achievement gap and what helps close it.

The researcher based his conclusion on the above discussion and the respondent's
view that understanding the impact of the poverty trap will set more light on the causes
of poor academic performance of learners from rural secondary schools compare to
urban learners that have access to every necessary resource boost and motivate

teaching and learning.
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4.12. STRATEGIES TO ALLEVIATE POVERTY

Government intervention for both rural and regional development for learners in

rural areas
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The table shows that 82.4% (43.2 +39.2) consent to the possibility of implementing
new different policies which can improve the academic performance of students in rural
areas and thus improve the quality of their education in rural communities and improve
their learning performance in the long term, but 17.6% (10.8 + 6.8) disagree. This is in
line with World Bank lead economist Nicholas Stern who said that it is important for
children to find ways to minimize poverty. But it is not enough to have either education
alone or economic growth alone. He warns that investment would not alleviate poverty
as a result of economic development. Empowering the poor to engage in the health,
educational and social security expenditure of economic development and building

institutions, so that they can participate in life-shaping choices. Intervention on all

aspects of empowerment is required.
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Equally, poverty alleviation not only requires economic solutions but also government,
community and family strategies that restrict poverty and mental growth, which prevent
learners from achieving good (Narayan, D&P 2016). Petesh (2007). The finding has
also recently, published a kind of call on educating learners in poor areas to engage in
poverty literacy in conjunction with the Association for supervisor and curriculum
development. The above-mentioned patterns point to permanent problems with the
standard of education in disadvantaged communities. This limits the opportunity to
provide a direction for the education system poor children out of poverty. School study
analyzes show that residents of poor and overwhelmingly Black communities mostly
go to schools with a lack of discipline, bad administration and a limited number of highly

trained and skilled educators.

The connection between poverty and poor education is strengthened by several social
mechanisms, including parent influence, the impact of child counterparts and a wider
neighbourhood impact. It is impossible to statistically spread the impact of poor schools
and poor neighbourhoods. Since, due to distance and travel costs, children primarily
attend a school close to home, often the socio-economic profile of the school and that
of the society in which the child lives overlaps. In metropolitan regions, however, this
is less accurate, where children are more mobile. SACMEQ Ill research (Spaull, 2011)
suggests that the influence of the group and the combined socioeconomic status of
schools is more pronounced than the effect of socioeconomic status at the level of
individuals. In other words, the socio-economic context of each child is less important
to its success than the area in which it lives and the school it attends. This result is

confirmed by educational datasets (Shepherd, 2011; Taylor, 2011).

This study indicates that the performance of learners in rural schools would certainly
improve if the Government can implement a new economy and educational policy to
resolve most of the challenges listed above. By creating jobs opportunities and
improving per capita household incomes, improving infrastructure in rural schools and
a host of other policies that balance the current economic imbalances, the learners in

this community will gain greater academia.
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Bridging the gap of social economics imbalances

The research shows how to bridge the gap of social economics imbalances «

alleviate poverty and improve learners' performance in the secondary schools
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Poverty is still mostly rural and the needy are mostly concentrated in marginal lands,
where millions are in severe poverty but no fewer people are easily enriched. Most of
the people in poverty are concentrated in their rural areas and autonomous agricultural
activities are their primary livelihoods, which impede their children's access to basic
services that can help them achieve their academic achievement, and which also
establish a large income gap between their counterparts. The table shows that the
academic performance of the learners in rural schools is better if governments
implement policies that will close this broad gap of inequity and imbalances because
they can evade such opportunities that allow them to exceed the classroom as well as
their peers. The majority of the respondents agreed to 80.4 per cent (48.8+31.6) and
13 percent (6.0+13.9) disagreed. This applies.
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The findings from this study stressed that income inequality impedes the academic
success of rural learners. However, the education achievements of rural learners will
increase dramatically in cases where the government can address this imbalance by
implementing a suitable and effective policy. The table above is consistent with (NES,
2015) that the pursuit of Black and coloured education, particularly in South Africa, is
dependent on revenue, but learners in lower-income groups have less chance of
graduating high school and less likely than their White counterparts to pursue post-
secondary education. However, the economic status of the household is a determinant

of the academic achievement of the learners.

The learners with low socio-spatial status may be unable to complete their secondary
school on account of the financial status of their background, while the learner's
matching with good financial background would succeed academically. The research
found that income inequality impedes a rural learner's academic performance, but that
the educational attainment of rural learners can be substantially improved if the

government can correct such disruption through a sufficiently effective and proper

policy.

Decreasing the crime rate

The study indicates how to crime rate can also decrease immensely if there is eq
distribution of income in the economy because this can motivate learners and buttress tl

performance academically
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In these conditions, Levine (2009) was confirmed to have an extraordinarily high risk
of abuse such as physical, sexual and emotional assault. All these factors raise the
risk of impoverished learners forming mental health disorders. Despite their well-known
effect on learners, there are colossal inequalities between learners who require and
are currently treated for mental and physical health services. Over 50% of poverty
learners expect mental health needs based on data from Burns, Phillips, Wagner,
Barth, Kolko, Campbell & Landsverk (2004), but only 16% receive help from them.
Moreover, austere and abrasive child parenting may lead to psychological burdens due
to unemployed or lack of ample parental earnings. Poverty parents are also less
familiar, less earnestly concerned for successful growth and less academic modelling
(Magnuson, & Votruba-Drzal, 2009).

The absence of employment and attempts to find jobs often increases the possibility
of family strife and induces difficult changes. The mental, emotional and educational
demands of poor learners are often ignored (Wadsworth et al (2008). The results of
poor negligent and unsuccessful parenting will worsen juvenile delinquency,
inadequate and full education and poor health behaviours. Without proper guidance

and education, the cycle of deprivation and abuse produces a continuum of
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generational poverty and results in low academic performance. Furthermore, 79,6
percent accept that the redistribution of income would cut the crime rate in our society
and improve the academic achievement of poor house learners since they have access
to such basic needs. This is following the work of Witt (2012) who believes that their
learning ability and academic accomplishments are important for home conditions and
the way children are taught.

The findings however contradict Roorda, Koomen, Spilt & Oort (2011) and Kaufman &
Sandilos (2016) which claim that the academic performance of learners depends on
learner-teacher relations. It is sufficient to state that while the relationship between
learner and teacher contributes to the academic success of learners, their connections
with their home environments and their upbringings. The study shows that household
poverty is negatively contributing to the self-confidence/esteem of the learners,
impedes the capacity of the learners to learn and academically perform. The results of
the study indicate that the impact of domestic poverty is monumental on learners'
learning skills and academic performance and may lead learners to damage society
as the rate of abandonment increases. Negative learners influence -culture.
Cooperation among all stakeholders is important in South Africa and particularly in

rural areas especially to revisit the main root causes of poverty:

socio-economic instability, political turmoil, unequal wages, and unequal
resource distribution in the region. The government should provide as many

people as possible with more job opportunities.

Increasing revenue subsidies, such as subsidies, to give poor household learners
necessities. The government must develop and enforce policies that make
fundamental education compulsory for all learners irrespective of their socio-economic

status. This allows more learners to attend school and thus increases social growth.
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4.8 SUMMARY

In the chapter, the question on the impact of the household-poverty trap on the
academic achievement of secondary school learners in Nongoma rural areas was
addressed. The study looked at and analyzed the impacts of household poverty on the
academic performance of secondary school learners and recommended steps for
education policies and strategies to lessen the impacts of poverty on rural school
learners' academic performance. The findings were examined on five subjects,
financial resources limitations, diet and health concerns, sexual abuse/harassment,
house/neighbourhood perceptions and stigmatization stereotyping. A summary
conclusion and a recommended suggestion regarding the findings will be given in the
next chapter, which will discuss the key research issues and the sun problem.
Recommendations will also be proposed for further research.

147



CHAPTER FIVE

SYNTHESIS OF FINDINGS, DISCUSSION OF CONCLUSION AND
RECOMMENDATION

5.1. INTRODUCTION

This concluding chapter established whether the data collected shed light on the
research problem, and answer the sub-questions indicated in chapter one. A summary
of findings on the impact of the household poverty trap on the academic performance
of learners in rural secondary schools also is highlighted. It is confirmed in this chapter
that the research problem has been addressed and the research aims achieved. The
chapter also focuses on the conclusion drawn from the theoretical framework, the
literature reviewed, the methodology of both quantitative and qualitative data
presented and discussed in chapter four. Thereafter the recommendations which
emanate from these findings were made for future studies on poverty and the academic
performance of learners in the rural communities’ schools. The recommendations
would assist the government, NGOs, teachers, parents, religious leaders and other
stakeholders to make informed decisions when dealing with learners from poverty-
stricken households to enhance their academic performance. Matters requiring further

research are also included.

5.2 SUMMARY OF THE STUDY

Chapter 1 contains the study introduction and guidance (see paragraph 1.1) which
provides background information on the study, the explanation of definitions, research
aims and goals, the methodology definition and field of study delimitation and
conclusion. The first chapter demonstrates as well how household poverty impacts the
quality of rural secondary school learners, such as absenteeism, dropout, malnutrition,

stereotyping and stigmatization (see paragraph 1.2). Poverty plays a significant role in
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restricting the growth and achievement of the heart desire of the learners of the poor
home. This chapter also illustrates that changes in education sectors have been part
of the state's education transformation since 1990. These changes include improving

education to increase the labour market (see paragraph 1.2)

Chapter 2, which provides an overview of the trap of poverty (see 2.2), the concept
and forms of poverty, a complex mechanism of poverty, history and the roots of poverty
(see 2.3), also addressed philosophies that underlie the trap of poverty and its impact
on academic (see paragraph 2.4). Poverty trap ideas have also been outlined (see
paragraph 2.4). The researcher chose a theory that was acceptable and based on the
theoretical views: the ecological theory of Urie Bronfenbrenner. The psychology and
performance of learners in deprived economies are discussed by these viewpoints
(see paragraph 2.4). This chapter also extrapolates the problems relevant to the trap
of poverty from past and current times by unpackaging poverty history and the root
(see 2.5). This chapter also explored the origin of poverty and history (see paragraph
2.6.1).

The study shows that poverty is the explanation for learner labour, tranquillity and
breakdown in homes and participation of learners as households tend to block the
wheel of learners' access to learning (see subsection 2). Chapter 2 also notes that
poverty hindered millions of rural learners' access to education despite concerted
attempts to advance the cause. The chapter also described the financial constraint as
an impediment to a learner's academic performance (see paragraph 2.7). (see
paragraph 2.7). (see paragraph 2.7). (see paragraph 2.7). The chapter addressed the
world's poverty and South Africa.

Chapter 3 explains the research methods used by the researchers to obtain the
impacts of the household poverty trap on high school learners in Nongoma in the
Zululand District on academic results. This chapter will also address the nature of the
study, including survey area delimitations, obtaining approval from the Department of

Education to conduct research, respondents selection, research methods
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(questionnaires), pilot studies, questionnaire administration, data processing and
ethical consideration (see paragraph 31).

Chapter 4 focuses on evaluating, presenting and interpreting empirical evidence
obtained through questionnaires and focus group interviews. A trained A-test user was
performed and checked to score. Every item has its column assigned. The statistical
tables were prepared based on answers to questions and presented in collaboration
with brief reports based on review and interpretation of the results. This analysis
consists of a series of data analyses. The full research project is reviewed in Chapter
5. It also includes a description of the results of the literature and an observational
survey, along with a collection of suggestions that are hoped to solve defined problems

(see paragraph 5.3).
5.3 Measures to Improve Academic Performance

A view that only the reforms in education and policy and our education policies are
thoughtful, which will stop the growing proportion of public-school learners who are
mainly from rural areas living in poverty. Confirming the equal financing of our nation's
public schools regardless of geographical location or Zip Code and the growing
national outcry for poverty normalization seems like good places to be initiated or
imitated (A Spring Study of 2015, ASCD full-fledged children's symposium). That does
not only upset education — studies have shown that a low sense of life system has

significant health impacts in all fields, regardless of finances or access to healthcare.

Poverty, both for household and their children, has become a trap in recent decades.
It's harder for a disadvantaged family to break free from deficiencies today and remain
out of deficiency. In the present age, children born into poverty are more likely to inherit
the economic status of their parents. To break the circle, all stakeholders in education,
religious leaders, politicians, celebrities and the rich and influential person must put
their hands on deck, assist and support households and learners living in perpetual

need, is the only means by which quality education can break this hideous situation.
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5.4 SYNTHESIS OF THE FINDINGS

This section discusses some significant results concerning the impact of the household
poverty trap on Nongoma rural high school learners in the District of Zululand. The
overview of the results is not exhaustive, but discusses only the important issues

resulting from the analysis, as discussed below.
5.4.1 Stigmatization and stereotyping

In this study, poor learners were found to attend poor schools that are poorly resourced
and sloppy, and that neglectful and carefree educators teach them. The educators also
have an adverse attitude towards poor learners, which exacerbates their condition.
Given the above, poverty entails stigmatization and derogatory assumptions. As a
result, weak learners can feel disgraced and humiliated and have a difficult time
trusting in their strength and ability. The researcher found that the high level of
academic failure in rural schools was reported among learners because of
dissatisfaction, demotivation and demoralization which led to poor academic

performance.
5.4.2 Sexual assault and sexual violence.

The results of this study also showed that learners from poor households are also
engaged in sexual survival strategies that benefit their basic needs, but endanger their
lives and contract HIV/AIDS. There is a chance of infection due to the early onset of
sex, trade and sexual violence, all precipitated by economic necessities, peer pressure
and drug abuse. All these things convince the vicious cycle of poverty among learners

to continue and lead to poor academic performance.

5.4.3 Low food and health problems

The educator interviewed and collected questionnaires stressed that lack of healthy
food caused several health issues that could become chronic in many cases. Higher

health problems among lower-income learners have led to greater absentia from
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schools, retention, abandonment of schools and various disabilities which harm
learning. The study showed adverse impacts on the learners' hearing span, faulty
focus, poor retention memory, concentration issues and difficulties in attendance at
school, motivation and academic performance. The cycle of poverty among poor
learners is therefore difficult to break. This does not preclude the fact, however, that
many learners, while coming from a poor household, have stamina and will remain

excellent.

5.4.4 Financial restrictions / Constraint

The study shows that poor financial conditions have contributed to a loss of learners
from rural schools. The findings of the interview with the focus group revealed that
direct and indirect education costs posed a major obstacle to academic success in
learners. The study found out that poor learners are unable to receive a quality
education in their homes and have some basic education supports, and have been

given a preference by rich people over poor household learners.
5.4.5 Low productivity and shortage of skill needed in the economy.

The poverty that impedes the student's academic performance also has produced low
productivity and a lack of economic capacities to contribute to low growth and
development. The study believes that education is vital to the production of human
capital because it generates skilled and skilled employees. Money is the capital for
creating more income, so therefore, dropout learners would be unacceptable if they
have access to this bad academic achievement, which is meant to be an opportunity
for them to avoid poverty. The key dependency of accumulation of capital on economic
growth, marginal production of capital and population growth, technological progress

and depreciation.

Since human capital is relevant to economic growth it would be fair to argue that the
improvement of human capital is important in particular through education, both for

economic growth and for sustained development. The study endorse the declaration

152



that access to education is funded by the development of human capital. This will
ensure fairer growth and development by more access to education and more
distribution outlets. Education can be considered an important factor in any country's
development of human resources. That is because educated people are machine who

shift the economy to a higher level

5.4.6 Increase in the level of criminalities

The research shows the contributing risks of poverty in victims' lives. Poverty is also
associated with other stressors, such as drug and alcohol abuse, along with other
illegal activities. Frustrations, suffering and tension are incomparable subjects to
poverty levels. Such adverse feelings can lead to physical abuse and aggression.
Under these conditions, the risk of physical, sexual and emotional violence is very high
(Levine, 2009). All these factors increase the risk of mental health issues caused by
mistreated learners as reported in an interview with the educator. Despite their well-
known impact on learners, massive discrepancies between learners in need of and

care for mental and physical health services have been identified.

In addition, the focus group interviewees also pointed to the fact that the low
educational performance of poor householder learners was significantly influenced by
the parents, poor parenting, decreased their serious concern for successful
development and no academic modelling. The absence of work or labour efforts also
raises the risk of family strife and creates problems. These stressors help neglect the
mental, emotional and educational needs of poor learners. The impact on youth crime,
bad, inadequate education and poor health actions can be exacerbated by negligent

and ineffective parental lifestyle because of poverty.

The cycle of poverty and violence leads to generational poverty that leads to low
academic achievements, without adequate guidance and education but the quality
education can turn the hand of the clock and make our committee habitable and
peaceful therefore reducing if not total elimination of poverty is a factor to be

considered.
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5.5 RECOMMENDATION

RECOMMENDATION

FINANCIAL SUPPORT, UNIFORM AND EMPOWERNMENT FRAMEWORK POLICY
BURSARY, FEEDING SCHEME

REDISTRIBUTION OF INCOME AND WEALTH

|¢

HEALTH IMPROVEMENT ADEQUATE PARENTAL INVOLVEMENT

IMPROVEMENT PLAN STRAGIES

’¢

APROPRIATE TEACHING PEDAGOGY ADEQUATE RESOURCES IN ALLSCHOOLS

The consequences of poverty encountered by learners are important to resolve.
Working with all stakeholders is important in South Africa and particularly in rural areas
to review the key root causes of poverty, such as socioeconomic stability, political
turmoil, unequal income and unequal resource distribution in the region. The
government should provide as many people as possible with more work opportunities.
Rising income subsidies such as subsidies for poor household learners to provide
basic needs. The Government shall establish a strategy which, independently of its
socio-economic status, will make basic education compulsory for all children. Polices
and laws and a framework for the monitoring of learners' work and sexual abuses of

the students should be developed.

Government and education can be awareness-raised and educated to benefit
disadvantaged context learners. Poverty is a social issue that needs to be resolved by

a school, family and community microsystem, mesosystem and exosystem. Poverty is
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a social problem (political, ideology). Government to intensify more efforts in the

provision of teaching and learning material resources

The parent -learners partnership should be more encouraged to improve educational

performance
5.5.1 Recommendation for further study

The effect of the economic condition in the household on the learner must be
discussed. The benefit study of household poverty factors would be useful to discuss
further. Quantitative and quantitative research is also needed on secondary school
learners on the impact of substance abuse on the academic performance of poor home
learners. The impact of teaching behaviours on the academic performance of rural high
school learners also needs to be examined. Finally, while it is important to recognize
the underlying challenges that influence learners' anxiety, it is important to consider

why many learners who are subjected to this kind of danger manage to get past them.

5.6 CONCLUSION

This study shows evidence for the impact of the household poverty trap on secondary
school learners in Nongoma Circuit in Zululand District and suggests sound education
policies, initiatives and solitude reduce the impact of poverty on the academic
performance of poor household learners. The study found that poverty impacts and
has determined accomplishments for learners' cognitive development in many
contexts, including family, neighbourhood and education. Many learners have been
deprived of the schools due to poverty-related variables such as socio-economic
financial constraints, poor mental and physical health, violence, substance and alcohol
abuse, stigmatization and marginalization, behavioural and socio-emotional issues,

and delays in growth.
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Home-based variables such as the absence of light, restricted homework space,
unnecessary homework, the lack of learning opportunities and helping parents harm
the academic performance of the learner. The study found that financial restrictions,
economic backgrounds and standard of education are compounded in disadvantaged
schools. The stereotypical impact and social satisfaction impaired the self-confidence
of the learners, which contributed to a high level of school failure.

In this study, the researchers also concluded that despite the detrimental impact of
poverty on academic results, poverty cannot be used as a justification for educational
practitioners to demand less from learners from poor households. It is true, however,
that they come to school with many problems and difficulties that impact their academic
performance. Educators, leaders and all stakeholders need to concentrate on learners
to find ways of helping them to solve these obstacles and make the most of the
education they can. Denying access to education to a certain community of learners.
Denying the right to education for many learners undermines attempts to meet the
Millennium Development Goals, which are deliberately accepted. Your education will
probably be your one chance of breaking the cycle of poverty and escaping it.
Therefore, it is one of the best reasons for all learners to excel.

In light of this, the learners raised in families with low incomes risk academic and social
problems, as well as poor health and well-being which in turn undermine their
education. Poverty seems a disease that profoundly and seriously affects learners'
academic performance. Poverty has an eminent effect on the origins of predicted
outcomes and results, which indicates that poverty significantly leads to the inability of
learners to attain their academic achievements. As a result, over time massive public
examination failures have occurred in the majority of rural schools. It is important to
explore ways to enhance school learners' academic performance and improve

economic growth and development both in Nongoma and throughout the world.

The results of this study will be of great benefit to policy planners, curriculum planners,

international organizations, non-governmental organizations, and many others. Poor
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communities and rural schools indeed require particular support in setting up schools,
encouraging parents and training school educator. Poverty can be minimized only by
promoting education in the region. Education is an instrument that will undoubtedly
lead to addressing poverty nationally and internationally. Despite the huge impact of
poverty on learner education and development, some educators pointed out the

academic success of a large number of learners in low-income families.

The research is primarily based on the ecological theory of Urie Bronfenbrennens. The
researcher not only focused on the home and household of the learner but also on the
larger society. A recommendation seeks alternative solutions as a way to overcome

the plight of learners at home who are socially and economically deprived.

5.7 THE LIMITATION OF THE STUDY

Unfortunately, in the term, when educators were very busy completing the curriculum
the process of data collection was started. Hectic and costly services in high schools
resulted in the researcher often not being able to take on the expected respondents.
However several visits were made to schools to obtain relevant information from
educators and learners. Interviews were performed time and time again with target
educators before the researchers could keep together the 5 educators and the
interview was completed, with sufficient data obtained. It was a serious and task able
task. The principal also poses a big obstacle for learners as questionnaires are
circulated.

The researcher faced significant challenges in answering these questionnaires, but
particularly the odds, they were finally collated. There were also time restrictions
against the activities of the researchers. This study focuses on only five secondary
schools in the Nongoma circuit, given that time and resources are limited. To ensure
the results were accurate and authentic, the selection of five schools and grades was

carried out carefully and deliberately.

157



BIBLIOGRAPHY

Abdi, A. A. (2002). Culture, education, and development in South Africa: Historical and
contemporary perspectives. ABC-CLIO.

Abebe, T. 2009. Orphanhood, poverty and care dilemma: Review of global policy trend
Social Work International Journal, 7(1):70-85.achievement, employment and

health. Family Matters, 93, 27-35.
158



Adedapo, A. O. CURRICULUM VITAE.

Akee, R. K., Copeland, W. E., Keeler, G., Angold, A., & Costello, E. J. (2010). Parents'
incomes and children's outcomes: quasi-experiment using transfer payments
from casino profits. American Economic Journal: Applied Economics, 2(1), 86-
115.

Akomolafe M J and Olorunfemi —Olabisi F . A ( 2011 ) The input of family type on
secondary school students academic performance, Theory into Practice, 2(4)
4 - 8.

Alexander, K. L., Entwisle, D. R., & Olson, L. S. (2007). Summer learning and its

implications:

Alexander, S. P., Mathie, A., & Peters, J. A. (2007). Guide to receptors and channels,
(2007 revision). British journal of pharmacology, 150(Suppl 1), S1.

Ali, M. K., Bhaskarapillai, B., Shivashankar, R., Mohan, D., Fatmi, Z. A., Pradeepa, R.,
& Prabhakaran, D. (2016). Socioeconomic status and cardiovascular risk in
urban South Asia: The CARRS Study. European journal of preventive
cardiology, 23(4), 408-419.

Alkire, S., & Santos, M. E. (2009). Poverty and inequality measurement. Deneulin,
Severine y L. Shaani. An Introduction to the Human Development and

Capability Approach, Capitulo, 6.

Allen, P., Wardsworth, E., & Smith, A. (2008). Seafarers’ fatigue: a review of the recent

literature. International maritime health, 59(1-4), 81-92.

Alshatwi, A. A. (2006). Zinc nutritional status of preschool children in Riyadh City. Pak.
J. Nutr, 5, 429-431.

159



Anand, R., Tulin, V., & Kumar, N. (2014). India: Defining and explaining inclusive
growth and poverty reduction (No. 14-63). International Monetary Fund.

Appel, M., & Kronberger, N. (2012). Stereotypes and the achievement gap: Stereotype
threat prior to test-taking. Educational Psychology Review, 24(4), 609-635.

Arnett, J. J. (2007). Emerging adulthood: What is it, and what is it good for?. Child
development perspectives, 1(2), 68-73.

Astone, N. M., & McLanahan, S. S. (1994). Family structure, residential mobility, and
school dropout: A research note. Demography, 31(4), 575-584.

Atkinson, A. 2008. Measuring poverty and differences in family composition.
Economical, 59 (4):1-16.

Babbie, E. (2004). The practise of social research. Belmont, CA: Wadsworth.

Baker, F, M (1987). The Afro American lifestyle: Success, failure and mental health,

.Journal of the National Medical Association. 79 (6), http://www.nmanet.org/

Banks, J. A., & Banks, C. A. M. (Eds.). (2010). Multicultural education: Issues and

perspectives. John Wiley & Sons.

Banks, J. A., & Banks, C. A. M. (Eds.). (2010). Multicultural education: Issues and

perspectives. John Wiley & Sons.

Barton, H., Grant, M., & Guise, R. (2003). Shaping Neighbourhoods: a guide for health,

sustainability and vitality. Taylor & Francis.

Basch, C. E. (2011). Healthier students are better learners: A missing link in school
reforms to close the achievement gap. Journal of school health, 81(10), 593-
598.

160


http://www.nmanet.org/

Bashir, M., Afzal, M. T., & Azeem, M. (2008). Reliability and validity of qualitative and
operational research paradigm. Pakistan journal of statistics and operation
research, 4(1), 35-45.

Bath, K. G., Nitenson, A. S., Lichtman, E., Lopez, C., Chen, W., Gallo, M., ... &
Manzano-Nieves, G. (2017). Early life stress leads to developmental and sex-
selective effects on performance in a novel object placement

task. Neurobiology of stress, 7, 57-67.

Bayar, Y., & Ucanok, Z. (2012). School social climate and generalized peer perception
in traditional and cyberbullying status. Educational Sciences: Theory and
Practice, 12(4), 2352-2358.

Beegle, K., Dehejia, R., & Gatti, R. (2003). Child labour, crop shocks, and credit

constraints (No. w10088). National Bureau of Economic Research.

Beegle.D (.2003). Invisible literacies: Overcoming the silence of generational poverty.
Talking points, 15(1), 11-20. Retrieved from

Bennet, J. (2003). Evaluation methods in research. London: Continuum.

Bennet, M. (2008). Understanding the students we teach Poverty in the classroom.
The clearing House 81(6), 251-257,
http;//www.heldref.org/pubs/tch/about.html

Berg, L.B. (2007). Qualitative research methods for social sciences. Sixth edition.
Boston, MA: Pearson.

Berk, LE. 2006. Child development. (5th Ed.). Needham Heights, MA: Allyn & Bacon.

Berk, LE. 2007. Development throughout the lifespan. Needham Heights: Allyn & Ba

Bertram, C. & Christiansen, I. (2014). Understanding research: An introduction to

reading research. Pretoria: Van Schaik.
161



Berzin, S. C. (2010). Educational aspirations among low-income youths: Examining
multiple conceptual models. Children & Schools, 32(2), 112-124.

Berzin, S. C., & De Marco, A. C. (2010). Understanding the impact of poverty on critical
events in emerging adulthood. Youth & Society, 42(2), 278-300.

Bhorat, H., Leibbrandt, M. V., & Maziya, M. (2001). Fighting poverty: Labour markets
and inequality in South Africa. Juta and Company Ltd.

Birdsong, K. (2016). Ten facts about how poverty impacts education. Fast forward.

Bless, C. & Smith, C.H. (2000). Fundamentals of social research methods: an African

perspective, Third edition, Cape Town: Juta Education.

Blundell-Wignall, A., Atkinson, P. E., & Lee, S. H. (2008). The current financial crisis:
Causes and policy issues. Paris: OECD.

Bottger, K., Conrad, M., & Knaut, A. (Eds.). (2016). Bridging the gap?: opportunities
and constraints of the

Bowen, NK. & Bowen, GL. 2008. The effects of home microsystem risk factors and
school microsystem protective factors on student academic performance and

affective investment in schooling. Social Work in Education, 20(4):219-231.

Bower, H., & Griffin, D. (2011). Can the Epstein model of parental involvement work in
a high-minority, high-poverty elementary school? A case study. Professional
School Counseling, 15(2), 77-87.

Boyd, D. & Bee, H. (Eds.). 2006. Lifespan development. (4th Ed.). Boston: Pearson
Education

Bradley, R. H., Corwyn, R. F., McAdoo, H. P., & Garcia Coll, C. (2001). The home
environments of children in the United States part |: Variations by age,

ethnicity, and poverty status. Child Development, 72(6), 1844-1867.
162



Brandon, J. (2018). Low income Manitobans falling behind in 2018. Canadian Center
for Policy Alternatives. Retrieved October 21, 2018, from
www.policyalternatives.ca/publications/commentary/low-income-manitobans-
falling-behind2018.

Bray R., Gooskens, I., Khan, L., Moses, S. & Seekings, J. 2010. Growing up in the
new South Africa: Childhood and adolescence in post-apartheid. Cape Town:
HSRC Press.

Brink, H. van der Walt, C.V. and van Rensburg, G. (2012). Fundamental of research

methodology for health care professionals 3™ ed, Cape Town: Juta &Co.

Bronfenbrenner, K. (2008). The US experience of organizing in the context of the global

economy.

Bronfenbrenner, U. & Ceci, SJ. 1994. Nature-nurture reconceptualised in
developmental perspective: A bio-ecological model. Psychological Review,
101(4): 568-586.

Bronfenbrenner, U. (2005). Ecological systems theory (1992)

Bronfenbrenner, U. 2005. Making human beings human: Bio-ecological perspectives

on human development. Thousand Oaks, CA: Sage.

Bronfenbrenner, U. 2006. Ecology of the family as a context for human development:
Research perspectives. Developmental Psychology, 22(6): 723-742.

Bronfenbrenner, U. 2008(a). Child development and adolescence. Chicago: Harvard

College

Bronfenbrenner, U. 2008(b). Ecology of human development. Cambridge MA: Harvard

University Press.

163


http://www.policyalternatives.ca/publications/commentary/low-income-manitobans-falling-behind2018
http://www.policyalternatives.ca/publications/commentary/low-income-manitobans-falling-behind2018

Brooks, C. S., Zuckerman, B., Bamforth, A., Cole, J., & Kaplan-Sanoff, M. (1994).
Clinical issues related to substance-involved mothers and their infants. Infant
Mental Health Journal, 15(2), 202-217.

Brooks, JB. 2008. The process of parenting. London: Mayfield Company.

Brooks-Gunn, J. & Duncan, GJ. 2007. The effects of poverty on children. In: R.
Behrman (Ed.), the future of children. Children and Poverty, 7(1): 55-71

Brooks-Gunn, J., Duncan, G., Klebanov, P., & Sealand, N. (1993). Do neighbourhoods
influence child and adolescent development? American journal of sociology,
353-354/395

Brooks-Gunn, J., Duncan, GJ. & Aber, JL. 2007. Neighbourhood poverty, context and
consequences for children. New York: Russell Sage.

Bryman, A. (2001). Social research methods. Oxford: Oxford University Press.

Bryman, A. (2001). Social research methods. Oxford: Oxford University Press.

Bryman, A. (2008). Social Research Methods (3rd ed.). New York: Oxford University
Press.

Bunting, I. (1994). A legacy of inequality: Higher education in South Africa. Juta and
Company Ltd.

Bureau of the Census. (2008). Income, poverty, and health insurance coverage in the
united starts: 2008. Retrieved from: http;www.census.government
/gov/prod/2009pubs/p60-236.pdf

Burns , B, Phillips ,S,Wagner .H .,Barth .R. Kolko.P .Campbell .y .& Landmak, J .
(2004). Mental health need and access to mental health services by youths
involved with child welfare; a national survey; Journal of the Academy of Child

164



and Adolescent Psychiatry; 43(8), 960-970.
1097/01.chi;0000127590.95585.65

Burns, B. J., Phillips, S. D., Wagner, H. R., Barth, R. P., Kolko, D. J., Campbell, Y., &
Landsverk, J. (2004). Mental health need and access to mental health services
by youths involved with child welfare: A national survey. Journal of the
American Academy of Child & Adolescent Psychiatry, 43(8), 960-970.

Burrill, G., & Biehler, R. (2011). Fundamental statistical ideas in the school curriculum
and training teachers. In Teaching statistics in school mathematics-Challenges

for teaching and teacher education (pp. 57-69). Springer, Dordrecht.

Burton, E. J., McKeith, I. G., Burn, D. J., Williams, E. D., & O’Brien, J. T. (2004).
Cerebral atrophy in Parkinson’s disease with and without dementia: a
comparison with Alzheimer's disease, dementia with Lewy bodies and
controls. Brain, 127(4), 791-800.

Burton, P., Lethbridge, L., & Phipps, S. (2007, May). Child health and parental paid

work. In Canadian Employment Research Forum (CERF) conference, Halifax.

Cavanagh, K., Dobash, R. E., & Dobash, R. P. (2007). The murder of children by
fathers in the context of child abuse. Child Abuse & Neglect, 31(7), 731-746.

Ceroni, C. B. (2001). Poverty traps and human capital accumulation. Economica,
68(270), 203-219.

Ceroni, C. B. (2001). Poverty traps and human capital accumulation. Economica,
68(270), 203-219.

Chabaya, O., Rembe, S., & Wadesango, N. (2009). The persistence of gender
inequality in Zimbabwe: Factors that impede the advancement of women into
leadership positions in primary schools. South African Journal of
Education, 29(2).

165



Chilton, M., Chyatte, M., & Breaux, J. (2007). The negative effects of poverty & food
insecurity on child development. Indian Journal of Medical Research, 126(4),
262.

Chinyoka, K. & Ganga, E. 2011. An exploration of psychological effects of poverty on
child development in Ngundu in Zimbabwe. NAWA Journal of Language and
Communication, 4(6) 143-154.

Chinyoka, K. (2013). Psychosocial effects of poverty on the academic performance of

the girl child in Zimbabwe (Doctoral dissertation).

Chinyoka, K. (2014). Causes of school drop-out among Ordinary Level learners in a
resettlement area in Masvingo, Zimbabwe. Journal of Emerging Trends in
Educational Research and Policy Studies, 5(3), 294.

Chinyoka, K. (2014). Impact of Poor Nutrition on the Academic Performance of Grade
Seven learners: A Case of Zimbabwe. International journal of learning and
development, 4(3), 73-84.

Chinyoka, K. 2011. Effects of streaming on academic performance in Zimbabwe: A

critical reflection. Deutschland: Lambert Academic Publishing.

Chinyoka, K., & Ganga, E. (2011). An exploration of psychological effects of poverty
on child development in Ngundu in Zimbabwe. NAWA Journal of Language
and Communication, 4(1), 143-466.

Chinyoka, K., & Naidu, N. (2014). Influence of home-based factors on the academic
performance of girl learners from poverty-stricken families: A case of

Zimbabwe. Mediterranean Journal of Social Sciences, 5(6), 223.

Chireshe, R. & Plattner, IE. 2010. Poverty in developing Africa: Overarching themes.
Journal of Psychology in Africa, 20 (2): 169-170.

166



Chireshe, R. (2010). The impact of poverty on women's psychosocial well-being:
Narratives from Zimbabwean migrant women in South Africa. Journal of
Psychology in Africa, 20(2), 193-197.

Chireshe, R., Jadezweni, MM., Cekiso, M. & Maphosa, C. 2010. Poverty: Narratives
and experiences of street children in Mthatha, Eastern Cape, South Africa.
Journal of Psychology in Africa, 20(2): 199-202.

Christie, P., & Christie, P. (1985). The right to learn: The struggle for education in South

Africa. Braamfontein, Johannesburg: Ravan Press.

Cioni, G., & Sgandurra, G. (2013). Normal psychomotor development. In Handbook of
clinical neurology (Vol. 111, pp. 3-15). Elsevier.

Cohen, L. & Manion, L. (1994). Research methods in education. Fourth edition.

London: Routledge.

Cohen, L. & Manion, L. (1994). Research methods in education. Fourth edition.

London: Routledge.

Cole, M., Cole, S. & Lightfoot, C. 2009. The Development of children (16th ed.). New
York: Worth Publishers.

Conger, R. D., Conger, K. J., & Martin, M. J. (2010). Socioeconomic status, family
processes, and individual development. Journal of Marriage and Family, 72(3),
685-704.

Connell, RW. 2010. Poverty and education. Harvard and Educational Review, 64: 125-
150.

Cortiella, C., & Horowitz, S. H. (2014). The state of learning disabilities: Facts, trends

and emerging conditions.

167



Creswell, J. W. (2014). A concise introduction to mixed methods research. Sage

Publications.

Creswell, J. W., & Miller, D. L. (2000). Determining validity in qualitative inquiry. Theory
into Practice, 39, 124-134.

Creswell, J.W. (2007). Qualitative inquiry and research design: Choosing among five
approaches. Second edition. Thousand Oaks, CA: Sage.

Creswell, J.W. (2009). Research design: Qualitative, quantitative, and mixed methods

approaches. Thousand Oaks, CA: Sage.

Creswell, J.W. (2014). Research Design: Qualitative, Quantitative, and Mixed Methods
Approaches. (4th edition). Thousand Oaks, CA: Sage Publications.

Croll,J., Neumark —Sztainer & Story ,M .( 2001). Healthy eating : What does it mean to
adolescent ? Journal of Nutrition and Education and Behaviour , 33(4) , 193-
198

Crooks, D. L. (1995). American children at risk: Poverty and its consequences for
children's health, growth, and school achievement. American Journal of
Physical Anthropology, 38(S21), 57-86.

Curwin, J. and Slater, R. (2008). Quantitative Methods for Business (4th Ed); London,
CENGAGE

Cuthrell, K Stapleton. J. Ledford, C . (2010). Examining the culture of poverty:

Promising practices. Preventing school failure. 54 (2)

Darwin, C. (2010). The Works of Charles Darwin, Volume 12: A Monograph of the Sub-
Class Cirripedia, Volume II: The Balanidae (Part One) (Vol. 2). NYU Press.

168



Datt, G., & Ravallion, M. (1992). Growth and redistribution components of changes in
poverty measures: decomposition with applications to Brazil and India in the

1980s. Journal of development economics, 38(2), 275-295.

Davis, J. W., & Bauman, K. (2011). School Enroliment in the United States: 2008.

Population Characteristics. US Census Bureau.

De Vos, A. S., & Strydom, H. Fouché & Delport, CS L (2011). Research at grass roots,
for the Social Sciences and Human Service Professions. Pretoria.

De Vos, A.S., Strydom, H., Fouche'., C.B. & Delport, C. S. L. (2011). Research at Grass
Roots. Pretoria: Van Schaik Publishers.

De Vos, A.S., Strydom, H., Fouche'., C.B. & Delport, C. S. L. (2011). Research at Grass
Roots. Pretoria: Van Schaik Publishers.

Dercon, S., Hoddinott, J., & Woldehanna, T. (2012). Growth and chronic poverty:
Evidence from rural communities in Ethiopia. Journal of Development Studies,
48(2), 238-253.

Devereux, S. (1983). South African income distribution 1900-1980.

DiPyero, J (2000) Baby and the brain: Advance in child development. Annual Review
of Public Health, 21! (1), 455, http://arjournalsreviews.org/

Dolores C., and Tongco, M. (2007) Purposive Sampling as a Tool for Informant
Selection. Online publications retrieved from

Donald, D., Lazarus, S. & Lolwana, P. 2010. Educational Psychology in social context:
Ecosystem applications in Southern Africa. Cape Town: Oxford University

Press

169


http://arjournalsreviews.org/
http://scholarspace.manoa.hawaii.edu/bitstream/handle/10125/227/I1547-3465-05-147.pdf%20on%2018/01/2016
http://scholarspace.manoa.hawaii.edu/bitstream/handle/10125/227/I1547-3465-05-147.pdf%20on%2018/01/2016

Du Toit, R. (2003). Unemployed youth in South Africa: The distressed generation?.

Duncan, G. J., & Magnuson, K. (2013). Investing in preschool programs. Journal of
economic perspectives, 27(2), 109-32.

Duncan, G. J., Dowsett, C. J., Claessens, A., Magnuson, K., Huston, A. C., Klebanov,
P., ... & Sexton, H. (2007). School readiness and later achievement.

Developmental psychology, 43(6), 1428.
Duncan, G. J., Kalil, A., & Ziol-Guest, K. M. (2013). Early childhood poverty and adult

Duncan, G. J., Morris, P. A., & Rodrigues, C. (2011). Does money really matter?
Estimating impacts of family income on young children's achievement with

data from random-assignment experiments. Developmental psychology,
47(5), 1263.

Dye, J.G, Schatz, I. M., Rosenberg, B. A., and Coleman, S. T. (2000). Constant

comparison method: A kaleidoscope of data. The Qualitative Report, 4(1/2).

Eamon, M. K. (2001). The effects of poverty on children's socioemotional development:

An ecological systems analysis. Social work, 46(3), 256-266.

Eamon, M. K. (2005). Social-demographic, school, neighborhood, and parenting
influences on the academic achievement of Latino young adolescents. Journal
of youth and adolescence, 34(2), 163-174.

Ebele, U. F., & Olofu, P. A. (2017). Study Habit and Its Impact on Secondary School
Students' Academic Performance in Biology in the Federal Capital Territory,
Abuja. Educational Research and Reviews, 12(10), 583-588.

Ecker, O., & Nene, M. (2012). Nutrition policies in developing countries: challenges
and highlights.

170



Egan, M. F., Kojima, M., Callicott, J. H., Goldberg, T. E., Kolachana, B. S., Bertolino,
A., ... & Lu, B. (2003). The BDNF val66met polymorphism affects activity-
dependent secretion of BDNF and human memory and hippocampal
function. Cell, 112(2), 257-2609.

Ejere, E. S. (2011). Human capital formation as catalyst for national development:

Nigeria in perspective. International Business and Management, 2(2), 98-104.

Emwamu, S. & Osujo, T. 2010. Over 700 girls drop out of primary schools in Soroti.
The Observer, 12(6): 45-51.

Enaifoghe A.O. (2019b). South Africa's Politics of Regional Integration in SADC and
its Socio-Economic Implications. Journal of African Foreign Affairs (JOAFA)
Vol. 6, (Issue 1), April 2019.

Enaifoghe, A.O. (2019a). Political Economy Trajectory: Post-apartheid economic
policy development. Journal of African Foreign Affairs (JOAFA). Vol. 6 (1), April
2019.

Englund , M, egeland ,B , Oliva , E ., & Collins ,W.(2008). Childhood and adolescent
predictors of heavy drinking and alcohol use disorder in early adulthood . a
longitudinal developmental analysis . Addition , 10(3) , 23-35. Doi: 10.
1111/j.1360-0443,2008,02174.*

Englund, M. M., Egeland, B., & Collins, W. A. (2008). Exceptions to high school dropout
predictions in a low-income sample: Do adults make a difference?. Journal of
Social Issues, 64(1), 77-94.

Epstein, JL, & Van Voorhis, FL (2002). How to implement Teachers Involve Parents in
Schoolwork (TIPS) processes. In J. Epstein, M. Sanders, B. Simon, K. Salinas,
Sabzwari, D. (2004). A study on the Effect of Status on the Disciplined
behaviour of their Adolescent Children Studying in Secondary Classes

(Doctoral dissertation, Allama Igbal Open University, Islamabad).
171



Evans, G. W. (2004). The environment of childhood poverty. American psychologist,
59(2), 77.

Evans, G. W., & Schamberg, M. A. (2009). Childhood poverty, chronic stress, and adult
working memory. Proceedings of the National Academy of Sciences, 106(16),
6545-6549.

Evans, M. D., Kelley, J., Sikora, J., & Treiman, D. J. (2010). Family scholarly culture
and educational success: Books and schooling in 27 nations. Research in
social stratification and mobility, 28(2), 171-197.

Fennal, M., & Brown, C. (2006). The relationship between obesity and poverty in
children. JOCEPT: The journal of Chi Eta phi Soroty, 52(1), 10-15.

Ferguson, C. J., Mufioz, M. E., & Medrano, M. R. (2012). Advertising influences young
children’s food choices and parental influence. The Journal of
pediatrics, 160(3), 452-455.

Ferguson, H., Bovaird, S., & Mueller, M. (2007). The impact of poverty on educational
outcomes for children. Paediatrics & child health, 12(8), 701-706.

Filmer, D., Hasan, A., & Pritchett, L. (2006). A millennium learning goal: Measuring real
progress in education.

Fink, A. (2003). How to ask survey questions. 2nd ed. London: Sage Publications.

Fletcher Jr, E. (2006). No curriculum left behind: The effects of the No Child Left Behind
legislation on career and technical education. Career and Technical Education
Research, 31(3), 157-174.Florence, Italy.

Flores, A. (2007). Examining disparities in mathematics education: Achievement gap

or opportunity gap?. The High School Journal, 91(1), 29-42.

172



Fraser, MW. 2004. The ecology of childhood: A multisystem perspective. In: MW,
Fraser (Ed.). Risk and resilience in childhood (2nd Ed.).(pages 112-186)

Washington, DC: National Association of Social Workers Press.

Freiberg, H. J. (2005). School climate: Measuring, improving and sustaining healthy

learning environments. Routledge.

Ganga, E. & Chinyoka, K. 2010. Psychological disorders caused by poverty among
orphans and vulnerable children in child-headed households in Zimbabwe.

Journal of Sustainable Development, Summer B 12(4): 186-196

Gay, G. (2002). Preparing for culturally responsive teaching. Journal of teacher
education, 53(2), 106-116.

George, P. S., & Alexander, W. M. (2003). The exemplary middle school. Wadsworth
Publishing Company.

Gilem, J.A. and Gilem, R. (2003). Calculating, Interpreting, and Reporting Cronbach’s
Alpha Reliability Coefficient for Likert-Type Scales. Paper Presented at the
Midwest Research-to-Practice Conference in Adult, Continuing, and
Community Education, The Ohio State University, Columbus, OH, October 8-
10, retrieved on 26/11/2015 via

Gill, P., Stewart, K., Treasure, E., & Chadwick, B. (2008). Methods of data collection
in qualitative research: interviews and focus groups. British dental
journal, 204(6), 291-295.

Gillis, M., Shoup, C., & Sicat, G. P. (2001). World development report 2000/2001-
attacking poverty. The World Bank.

Glaser, B., and Strauss, A. (1967). The discovery of grounded theory: Strategies for

gualitative research. Chicago, IL: Aldine.

173


http://www.ssnpstudents.com/wp/wp-content/uploads/2015/02/Gliem-Gliem.pdf
http://www.ssnpstudents.com/wp/wp-content/uploads/2015/02/Gliem-Gliem.pdf

GN, B. C., Lemch, J. ., Ohajianya, D. O., Eze, C. C., Emeyeonu, C., & Ehirim, N. C.
(2012). Household Poverty and its Effect on Child Labour Use among Palm oll
Processors in Abia State, Nigeria. Digestion, 8, 12-68.

Gnade, H. (2013). The effect of basic infrastructure delivery on welfare in rural and

urban municipalities.

Gorman, G.E & Clayton, P. (2005). Qualitative research for the information
professional: a practical handbook. 2nd ed. London: Facet Publishing.

Gottschalk, P., McLanahan, S., & Sandefur, G. D. (1994). The Dynamics and
Intergenerational Transmission ofPoverty and Welfare Parlicipation.

Graven, M. H. (2014). Poverty, inequality and mathematics performance: the case of
South Africa’s post-apartheid context. ZDM, 46(7), 1039-1049.

Gray, D.E. (2004). Doing research in the real world. London: Sage Publications.

Gray, S.L. (2005). An enquiry into continuing professional development for teachers.
Cambridge: University of Cambridge with Esmae Fairbairn Foundation and

Villiers Park Educational Trust.

Grey, D.E. (2004). Doing research in the real world. London: Continuum.

Grimm, M. 2012. Does household income matter for children's schooling? Evidence
for rural Sub-Saharan Africa. Economics of Education Review, 30 (2): 740-
754.

Grinstein-Weiss, M., Williams Shanks, T. R., & Beverly, S. G. (2014). Family assets
and child outcome : Evidence and directions. Future of children , 24(1),147-
170

Griskevicius, V., Tybur, J. M., Delton, A. W., & Robertson, T. E. (2011). The influence

of mortality and socioeconomic status on risk and delayed rewards: a life
174



history theory approach. Journal of personality and social psychology, 100(6),
1015.

Grogan-Kaylor, A., Woolley, M., Mowbray, C., Reischl, T. M., Gilster, M., Karb, R., ...
& Alaimo, K. (2006). Predictors of neighborhood satisfaction. Journal of
Community Practice, 14(4), 27-50.

Gross, R., & Mcllveen, R. (2016). Social psychology. Routledge.

Grubaugh, S. G. (2015). Economic growth and growth in human development. Applied

Econometrics and International Development, 15(2), 5-16.

Gruenert, S., & Whitaker, T. (2015). School culture rewired: How to define, assess,
and transform it. ASCD.

Haacker, M. M., & Salinas, G. (2006). HIV/AIDS: The Impacton Poverty and
Inequality (No. 6-126). International Monetary Fund.

Hamza, E. G. A. The Implications of Political Conflict in Counseling: A Child's
Perspective.

Harbison, F. H. (1973). Human resources as the wealth of nations.

Harbison, F. H., & Myers, C. A. (1964). Education, manpower, and economic growth:

Strategies of human resource development. Tata McGraw-Hill Education.

Harding, R., Powell, R. A., Kiyange, F., Downing, J., & Mwangi-Powell, F. (2010).
Provision of pain-and symptom-relieving drugs for HIV/AIDS in sub-Saharan

Africa. Journal of pain and symptom management, 40(3), 405-415.

Heinstrom, J. (2005). Fast surfing, broad scanning and deep diving: the influence of
personality and study approach on students® information seeking behaviour.
Journal of Documentation, 61(2):228-247;

http://www.webology.ir/2005/v2n4/a20.html [30 August 2011].
175



Hernandez, DJ. 2007. Poverty trends. In: GJ. Duncan and J. Brooks-Gunn (Eds.).
Consequences of growing up poor. New York: Russell Sage

Hopkins, M. (1991). Human development revisited: A new UNDP report. World
Development, 19(10), 1469-1473.

Hopson, L. M., & Lee, E. (2011). Mitigating the effect of family poverty on academic
and behavioral outcomes: The role of school climate in middle and high school.
Children and Youth Services Review, 33(11), 2221-2229.

Horner, D. (1976). African labour representation and the draft bill to amend the Bantu
labour relations regulation act (No. 48 of 1953). South African Labour Bulletin,
2(9).

Huettl, K. J. (2016). The relationship between poverty and student achievement.

Hulpia, H., Devos, G., & Van Keer, H. (2011). The relation between school leadership
from a distributed perspective and teachers’ organizational commitment:
Examining the source of the leadership function. Educational Administration
Quarterly, 47(5), 728-771.

Ignowski, E. (2012). Two essays on food security in Zimbabwe.

Ison, D. C. (2012). Not just a student problem: Plagiarism in aviation academic

research. Journal of Aviation/Aerospace Education & Research, 22(1), 25-34.

Itzhar-Nabarro, Z., & Smoski, M. J. (2012). A review of theoretical and empirical
perspectives on marital satisfaction and bereavement outcomes: Implications
for working with older adults. Clinical Gerontologist, 35(3), 257-2609.

Jamshed, S. 2014. Qualitative research method-interviewing and observation. Journal
of Basic and Clinical Pharmacy, 5(4):87-88.

176



Jarjoura, G. R., Triplett, R. A., & Brinker, G. P. (2002). Growing up poor: Examining
the link between persistent childhood poverty and delinquency. Journal of
Quantitative Criminology, 18(2), 159-187.

Jimenez-Castellanos, O. (2010). Relationship between educational resources and
school achievement: A mixed method intra-district analysis. The Urban
Review, 42(4), 351-371.

Jinga, N., & Ganga, E. (2011). Effects of holiday lessons and financial pressures on
low-income families and households in Masvingo, Zimbabwe. Journal of

Emerging Trends in Educational Research and Policy Studies, 2(6), 465-470.

Joppe, M. (2000). The Research Process. Retrieved February 25, 1998, from

http://www.ryerson.ca/~mjoppe/rp.htm.

Jorgensen, M. A., & Hoffmann, J. (2003). History of the No Child Left BehindActof 2001
(NCLB). Assessment Report. Pearson Education: San Antonio.

Joseph, W., Sam, S., Albert, T., Dely, B., Jacobs, B., Nagel, C., & Irick, A. (2015).
Academically resilient, low-income students’ perspectives of how school
counselors can meet their academic needs. Professional School
Counseling, 19(1), 1096-24009.

Jupp, V. (2006). Validity. In The Sage Dictionary of Social Research Methods.
Thousand Oaks, CA: Sage, 1-4 [Accessed 12 May 2016].

Kariuki, S. (2010). The Comprehensive Rural Development Programme (CRDP): A
beacon of growth for rural South Africa?'. Daniel, J, Naidoo, P, Pillay, D and R
Southall (eds). The New South African Review, 1.

Kassu, S. H. (2016). Impact of household income on students perfomance: a case
study of ward secondary schools in llemela district in Mwanza region (Doctoral

dissertation, The University of Dodoma).

177


http://www.ryerson.ca/~mjoppe/rp.htm

Kawachi, I., Adler, N. E., & Dow, W. H. (2010). Money, schooling, and health:
Mechanisms and causal evidence. Annals of the New York Academy of

Sciences.

Kawashita, Y., Kitamura, M., & Saito, T. (2011). Early childhood caries. International
journal of dentistry, 2011.

Kelly, R., Sirr, L., & Ratcliffe, J. (2004, July). The future of sustainable development: A
European perspective. In Thinking Creatively in Turbulent Times. Proceedings
from the Annual Conference of the World Future Society (Vol. 31, pp. 316-
331).

Kena, G., Musu-Gillette, L., Robinson, J., Wang, X., Rathbun, A., Zhang, J., ... & Velez,
E. D. V. (2015). The Condition of Education 2015. NCES 2015-144. National

Center for Education Statistics.

Kenrick, D. (2010). Rebuilding Maslow’s pyramid on an evolutionary foundation.

Psychology Today.

Klees, S. J. (2012). World Bank and education: Ideological premises and ideological

conclusions. In The world bank and education (pp. 49-65). Brill Sense.

Kothari, C. (2004). Research methodology: Methods and techniques. New Delhi: New

Age International.

Kruger, F., Mitchell, B. & Welman, C. (2005). Research Methodology. (3rd Ed.), Cape

Town: Oxford University Press.

Kumar, R. (2014). Research Methodology: a Step-by-Step Guide for Beginners, 4th

ed.London: Sage.

Lacour, M., & Tissington, L. D. (2011). The effects of poverty on academic

achievement. Educational Research and Reviews, 6(7), 522-527.

178



Laverty, S.M. (2013). Hermeneutic phenomenology and phenomenology: A
comparison of historical and methodological considerations. International
Journal of Qualitative Methods, 2(3). Article 3. Retrieved from:
http://www.ualberta.ca/~iigm/backissues/2_3final/pdf/laverty.pdf  [Accessed
27 February 2016].

Laverty, S.M. (2013). Hermeneutic phenomenology and phenomenology: A
comparison of historical and methodological considerations. International
Journal of Qualitative Methods, 2(3). Article 3. Retrieved from:
http://www.ualberta.ca/~iigm/backissues/2_3final/pdf/laverty.pdf  [Accessed
27 February 2016].

Leach, M. T., & Williams, S. A. (2007). The impact of the academic achievement gap
on the African American family: A social inequality perspective. Journal of

Human Behavior in the Social Environment, 15(2-3), 39-59.

Leipziger, D., Fay, M., Wodon, Q., & Yepes, T. (2003). Achieving the millennium

development goals: the role of infrastructure. The World Bank.

Leithwood, K., & Sun, J. (2012). The nature and effects of transformational school
leadership: A meta-analytic review of unpublished research. Educational
Administration Quarterly, 48(3), 387-423.

Levine ,J .m (2009) Identification of mental health service need among youth in child
welfare . Child welfare , 88(1), 27-45 Retrieved from : http: www.cwla

.org/articles/eswjbstracts.htm

Levitas, R. (2006). The concept and measurement of social exclusion. Poverty and

social exclusion in Britain, 123-160.

Lewit, E. M., Terman, D. L., & Behrman, R. E. (1997). Children and poverty: Analysis

and recommendations. The Future of Children, 4-24.

179



Lim, S. S., Updike, R. L., Kaldjian, A. S., Barber, R. M., Cowling, K., York, H., ... &
Leever, A. T. (2018). Measuring human capital: a systematic analysis of 195
countries and territories, 1990-2016. The Lancet, 392(10154), 1217-1234.

Lincoln, Y. S., and Guba, E. G. (1985). Naturalistic inquiry. Newbury Park, CA: Sage.

Lochner, L. (2004). Education, work, and crime: A human capital

approach. International Economic Review, 45(3), 811-843.

Lockheed, M. E., & Verspoor, A. M. (1991). Improving primary education in developing

countries. Oxford University Press for World Bank.

Lozano, R., Naghavi, M., Foreman, K., Lim, S., Shibuya, K., Aboyans, V., ... &
AlMazroa, M. A. (2012). Global and regional mortality from 235 causes of
death for 20 age groups in 1990 and 2010: a systematic analysis for the Global
Burden of Disease Study 2010. The lancet, 380(9859), 2095-2128.

Ludwig, J., & Phillips, D. A. (2008). Long-term effects of Head Start on low-income
children. Annals of the New York Academy of Sciences, 1136(1), 257-268.

Luo, Z. C., Wilkins, R., & Kramer, M. S. (2006). Effect of neighbourhood income and
maternal education on birth outcomes: a population-based study. Canadian
Medical Association Journal, 174(10), 1415-1420.

Lynch, J. W., & Kaplan, G. A. (1997). Understanding how inequality in the distribution
of income affects health. Journal of health psychology, 2(3), 297-314.

Mack, L. (2010). The philosophical underpinnings of educational research. Polyglossia,
19:5-11.

Mackenzie, N., & Knipe, S. (2006). Research dilemmas: Paradigms, methods and

methodology. Issues in educational research, 16(2), 193-205.

180



Macmillan, J.H. & Schumacher, S. (2006). Research in Education: Evidence Based

Inquiry. Malabar FL: Krieger Publishing Company.

Magnuson , K, & Votruba —Drzal,E, (2009). Enduring influences of childhood poverty .
Focus , 26(2), 32-38. Retrieved from ;http;//focus.psychiartyonline.org

Magnuson, K., Votruba-Drzal, E., Cancian, M., & Danziger, S. (2009). Changing

poverty, changing policies.

Magwa, S., & Mugari, S. (2017). Factors affecting parental involvement in the schooling
of children. International Journal of Academic Research and Reflection, 5(1),
74-81.

MAGWA, S., & MUGARI, S. FACTORS AFFECTING PARENTAL INVOLVEMENT IN
THE SCHOOLING OF CHILDREN.

Mahlomaholo, M. G., & Hongwane, V. A. (2009). Strategic plan for 2009-2010 for the
Ngaka Modiri Molema Education District of the North-West Government.

Commissioned by the North-West Education Department.

Maksudur Rahman, M., Haughton, G., & Jonas, A. E. (2010). The challenges of local
environmental problems facing the urban poor in Chittagong, Bangladesh: a

scale-sensitive analysis. Environment and Urbanization, 22(2), 561-578.

Makundi, E. (2003). Environmental education curriculum policy in Tanzanian

schools. Southern African Journal of Environmental Education, 135-141.

Managa, A. (2012). Unfulfilled promises and their consequences: A reflection on local
government performance and the critical issue of poor service delivery in South

Africa.

181



Mansyur, C. L., Amick Ill, B. C., Franzini, L., & Roberts, R. E. (2009). Culture and the
social context of health inequalities. International Journal of Health Services,
39(1), 85-106.

Maphalala, P. L., & Bhebhe, S. Instructional Leaders’ Strategies for High Academic
Performance at Grade Seven Level: Views from Primary School Head

Teachers in the Shiselweni Region of Eswatini.

Maree, K. & Pietersen, J. (2010). “Sampling”. In Maree, K. (Ed.), first steps in research,

Pretoria: Van Schaik.
Marmot, M. (2004). Status syndrome. Significance, 1(4), 150-154.

Martin , P .(2007) , Hispanic , social security and supplemental security income , Social
Security Bulletin , 67(2) 73-100.
http://papers.ssrn.com/sol3/papers.cfm?abstract id=1153647

Mason, E. S., & Asher, R. E. (2010). The world bank since Bretton Woods. Brookings
Institution Press.

Mawere, M., Mubaya, T. R., van Reisen, M., & van Stam, G. (2016). Chapter Three
Maslow’s Theory of Human Motivation and its Deep Roots in Individualism:
Interrogating Maslow’s  Applicability in  Africa. Theory, Knowledge,
Development and Politics: What Role for the Academy in the Sustainability of
Africa, 55.

Mbeki, T. (2004). State of the Nation Address by the President of South Africa, Thabo
Mbeki. Houses of Parliament, Cape Town, 6.

McGowan, E. C., Laptook, A. R., Lowe, J., Peralta-Carcelen, M., Chowdhury, D.,
Higgins, R. D., ... & Keszler, M. (2019). Developmental Outcomes of Extremely
Preterm Infants with a Need for Child Protective Services Supervision. The
Journal of pediatrics, 215, 41-49.

182


http://papers.ssrn.com/so13/papers.cfm?abstract

McKenzie, K. (2019). The Effects of Poverty on Academic Achievement. BU Journal of
Graduate Studies in Education, Volume 11, Issue 2, 2019

McLanahan, S. S. (1994). reproducing poverty. Children in Poverty: Child
Development and Public Policy, 51.

McLanahan, S., & Sandefur, G. (1994). Growing Up with a Single Parent. What Hurts,
What Helps. Harvard University Press, 79 Garden Street, Cambridge, MA
02138.

McLoyd, V. 2008. Socioeconomic disadvantage and child development. American
Psychologist, 53 (2): 185-204.

McMillan, J. & Schumacher, S. 2010. Research in education: Evidence-based enquiry.
Boston, MA: Pearson.

McRae, S. (2015). Infrastructure quality and the subsidy trap. American Economic
Review, 105(1), 35-66.

Mdluli, P. G. (2015). The relationship between household povery and child deprivation

in Jabulani Township (Doctoral dissertation).

Meehan, B. T., Hughes, J. N., & Cavell, T. A. (2003). Teacher—student relationships
as compensatory resources for aggressive children. Child development, 74(4),
1145-1157.

Merriam, S. B. (2009). Qualitative research a guide to design and implementation. San

Francisco: Jossey-Bass.

Mild, T. L. (2018). A Study of Elementary Educators’ Perceptions and Experiences
Related to the Implementation Process of The Responsive Classroom

Approach (Doctoral dissertation, Youngstown State University).

183



Millan, M. J., Agid, Y., Brine, M., Bullmore, E. T., Carter, C. S., Clayton, N. S., ... &
Dubois, B. (2012). Cognitive dysfunction in psychiatric disorders:
characteristics, causes and the quest for improved therapy. Nature reviews
Drug discovery, 11(2), 141.

Miller, D. (2000). Citizenship and national identity. New York, NY: Blackwell.

Milne, A., & Plourde, L. A. (2006). Factors of a low-SES household: What aids
academic achievement?. Journal of Instructional Psychology, 33(3), 183-194.

Milne, A., & Plourde, L. A. (2006). Factors of a low-SES household: What aids
academic achievement?. Journal of Instructional Psychology, 33(3), 183-194.

Moore, K. A., Whitney, C., Kinukawa, A., & Scarupa, H. J. (2009). Exploring the Links
Between Family Strengths and Adolescents Outcomes. Research Brief,
Publication# 2009-20. Child Trends.

Moyo, S., & Rusinga, O. (2012). Determinants of Child Malnutrition in Changazi Ward
in  Chimanimani District, Zimbabwe. Journal of Emerging Trends in
Educational Research and Policy Studies, 3(3), 187-192.

Musonda, B., & Kaba, A. (2011). The SACMEQ lll Project in Zambia: A study of the
conditions of schooling and quality of education. SACMECQ IlI, National

Reports, Zambia.

Mwamwenda, T. S. (2010). Reaction paper: The challenge of the psychology of poverty
in Africa. Journal of Psychology in Africa, 20(2), 219-221.

Nabarro, D. (2012). One Health: Towards safeguarding the health, food security and
economic welfare of communities. Onderstepoort Journal of Veterinary
Research, 79(2), 01-03.

184



Nabarro, D., Menon, P., Ruel, M., & Yosef, S. (2012). S caling Up Nutrition: A global
movement to accelerate progress in reducing maternal and child under-
nutrition. Brief 9. J. Linn.(ed.).

Nardi, P.M. (2006). Doing survey research: a guide to quantitative methods. 2nd ed.

Boston: Pearson Education, Inc.

National Center for Health Statistics (US. (2012). Health, United States, 2011: With
special feature on socioeconomic status and health.

Nazim, M. (2008). Information searching behavior in the Internet age: a users" study
of Aligarh Muslim University. International Information and Library Review,
40(1):73-81.

Nes, R. B., Hauge, L. J., Kornstad, T., Landolt, M. A., Irgens, L., Eskedal, L., ... &
Vollrath, M. E. (2015). Maternal work absence: A longitudinal study of
language impairment and behavior problems in preschool children. Journal of
Marriage and Family, 77(5), 1282-1298.

Neuman, M. J., & Devercelli, A. E. (2013). What matters most for early childhood

development: a framework paper.

Neuman, M., Obermeyer, C. M., & MATCH Study Group. (2013). Experiences of
stigma, discrimination, care and support among people living with HIV: a four
country study. AIDS and Behavior, 17(5), 1796-1808.

Neuman, S. 2009. The use of the science of what works to change the odds for children
at risk. PDK, 26 (1): Nsingo, E. 2011. Zimbabwe now a factory of poverty.

Harare: Mazongororo Printers. 90: 582.

Nichols, S. L., Glass, G. V., & Berliner, D. C. (2006). High-stakes testing and student

achievement. Does accountability pressure increase student learning?.

185



Education Policy Analysis Archives/Archivos Analiticos de Politicas
Educativas, 14.

Nightingale, P., & O'Neil, M. (Eds.). (2012). Achieving quality learning in higher
education. Routledge.

No Child Left Behind Act of 2001, Pub. L. No. 107-110, § 115, Stat. 1425 (2002).

Noguchi, Y. (2002). ILO Convention No. 182 on the worst forms of child labour and the
Convention on the Rights of the Child. International Journal of Childrens
Rights, 10, 355-369.

NPC, N. (2011). National development plan: Vision for 2030.liver, P., & Jupp, V. (2006).

Purposive sampling. Sage.

Nwokedi, V.C. & Adah, J. (2009). Information needs of post-primary school teachers

in Jos, Plateau State, Nigeria. Information Technologist, 6(2), no pagination.

Nwokedi, V.C. & Adah, J. (2009). Information needs of post-primary school teachers
in Jos, Plateau State, Nigeria. Information Technologist, 6(2), no pagination.

O’Neil, V. 2011. Psychology: An introduction (3rd ed.). Cape Town: Oxford University
Press

Odden, A. R. (2011). Strategic management of human capital in education: Improving
instructional practice and student learning in schools. Routledge.

Ogden, C. L., Carroll, M. D., Kit, B. K., & Flegal, K. M. (2014). Prevalence of childhood
and adult obesity in the United States, 2011-2012. Jama, 311(8), 806-814.

Okeke, EAC., Nzewi, UM. & Njoku, Z. 2012. Tracking school age children’s education
status in UNICEF A-Field states. Lagos: UNICEF.

186



Okioga, C. K. (2013). The impact of students’ socio-economic background on
academic performance in Universities, a case of students in Kisii University

College. American International Journal of Social Science, 2(2), 38-46.

Oluwatobi, S. A., & Ogunrinola, I. O. (2011). Government expenditure on human capital
development: Implications for economic growth in Nigeria. Journal of

sustainable development, 4(3).

Oluwatobi, S. O., Olurinola, I. O., & Taiwo, O. (2016). Human capital development in
Sub-Saharan Africa: The role of ICT. Journal of Economics Studies and
Research, 2016, d1-11.

Omoniyi, 1. B. (2019). The effect of household poverty trap on learners’ performance
in secondary schools in Nongoma in the Zululand district (Doctoral

dissertation, University of Zululand).

O'Neil, K. A., Conner, B. T., & Kendall, P. C. (2011). Internalizing disorders and
substance use disorders in youth: Comorbidity, risk, temporal order, and

implications for intervention. Clinical psychology review, 31(1), 104-112.

Ozler, B. (2007). Not separate, not equal: Poverty and inequality in post-apartheid
South Africa. Economic development and cultural change, 55(3), 487-529.

Pagani, L., Boulerice, B., Vitaro, F., & Tremblay, R. E. (1999). Effects of poverty on
academic failure and delinquency in boys: A change and process model
approach. Journal of Child Psychology and Psychiatry, 40(8), 1209-1219.

Palys, T. (2008). Purposive sampling. The Sage encyclopedia of qualitative research
methods, 2, 697-698.

Paquette, D. & Ryan, J. 2001. Bronfenbrenner’s ecological systems theory. Available
at: http://www.psy.edu/psicafe/keytheorists/bronfenbrenner.htm (Accessed on
September 28, 2010)

187



Parish, W. L., & Willis, R. J. (1993). Daughters, education, and family budgets Taiwan
experiences. Journal of Human Resources, 863-898.

Parker, J. C., & Thorson, E. (2009). The challenge of health care and disability. Health

communication in the new media landscape, 5.

Pascobella , A (2006). Teachers are still the most important tool. District
Administration. 42(8), 20 : Retrieved from

‘http://www.districadministration.com

Patitungkho, K. & Deshpande, N.J. (2005). Information seeking behavior of faculty
members of Rajabhat universities in Bangkok, Webology, 2(4), [Online].
Available:

Perrault, A.M. (2007). An exploratory study of biology teachers’ online information
seeking practices. School Library Media Research, 10. Retrieved August 30,
2011,

fromhttp://www.ala.org/ala/mqgrps/divs/aasl/aaslpubsandjournals/simrb/simrco

ntents/volumel10/contents.cfm

Peske, H. G., & Haycock, K. (2006). Teaching Inequality: How Poor and Minority
Students Are Shortchanged on Teacher Quality: A Report and

Recommendations by the Education Trust. Education Trust.

Phillips, D. A., & Shonkoff, J. P. (Eds.). (2000). From neurons to neighborhoods: The

science of early childhood development. National Academies Press.

Pickard, A.J. 2007. Research methods in information. London: Facet Publishing.

Pignatelli, A. M., Wampers, M., Loriedo, C., Biondi, M., & Vanderlinden, J. (2017).
Childhood neglect in eating disorders: A systematic review and meta-analysis.
Journal of Trauma & Dissociation, 18(1), 100-115.

188


http://www.ala.org/ala/mgrps/divs/aasl/aaslpubsandjournals/slmrb/slmrcontents/volume10/contents.cfm
http://www.ala.org/ala/mgrps/divs/aasl/aaslpubsandjournals/slmrb/slmrcontents/volume10/contents.cfm

Pratt, P., Tallis, F., & Eysenck, M. (1997). Information-processing, storage
characteristics and worry. Behaviour Research and Therapy, 35(11), 1015-
1023.

Pullen, P. C., Lane, H. B., Ashworth, K. E., & Lovelace, S. P. (2017). Specific Learning

Disabilities. Handbook of special education, 286.

Putnam, D. (2015). Our kids: The American dream in crisis. New York: Simon and
Schuster

Ramudzuli, M. (2019). The relationship between income inequality, economic growth
and poverty in South Africa(Doctoral dissertation, North-West University).

Rathus, SA. 2006. Childhood: Voyages in development. California: Thomson
Wadsworth.

Ritchie, J. and Lewis. J. (eds.) (2003) Qualitative Research Practice: A Guide for Social

Science Students and Researchers. Sage Publications, London.

Ritchie, J., Lewis, J., & Elam, G. (2003). Designing and selecting samples (pp. 77-
108). London: Sage.

Robertson, J. 2011. Salaries of ordinary Zimbabweans for below country’s poverty

datum line. Harare: National Statistics Agency.

Robinson, D. & Reed, V. 2008. The A — Z of social research jargon. London: Aldershot.

Robson, C. (2002). Real World Research (2nd Ed.). Oxford: Blackwell Publishers.

Rodarte, P. (2014). 10 Facts About Poverty in India-The Borgen Project. The Borgen
Project RSS2, 20.

189



Roeser, R. W., Eccles, J. S., & Sameroff, A. J. (2000). School as a context of early
adolescents' academic and social-emotional development: A summary of

research findings. The elementary school journal, 100(5), 443-471.

Rolleston, C. (2009). The determination of exclusion: evidence from the Ghana Living
Standards Surveys 1991-2006. Comparative Education, 45(2), 197-218.

Roorda, D. L., Koomen, H. M., Spilt, J. L., & Oort, F. J. (2011). The influence of affective
teacher—student relationships on students’ school engagement and
achievement. A  meta-analytic  approach. Review of educational
research, 81(4), 493-529.

Rothstein, R. (2004). Class and schools. Teachers College, Columbia University.

Rutter, M. 2008. Developing concepts in developmental psychopathology. In: JJ.
Hudziak (ed.). Developmental psychopathology and wellness: Genetic and
environmental influences. Washington, DC: American Psychiatric.

Ryan, R. M., & Deci, E. L. (2009). Promoting self-determined school engagement:
Motivation, learning, and well-being.

Rydell, L. A., Bastaits, K., & Mortelmans, D. Effects of family forms and dynamics on

children’s well-being and life chances: literature review.

Sachs, J. (2005). The End of Poverty: Economic possibilities for our time. International
Journal, 60(3), 849.

Sachs, J., McArthur, J. W., Schmidt-Traub, G., Kruk, M., Bahadur, C., Faye, M., &
McCord, G. (2004). Ending Africa's poverty trap. Brookings papers on
economic activity, 2004(1), 117-240.

SAHRC and UNICEF. (2014). Poverty traps and social exclusion among children in
South Africa. Pretoria: SAHRC

190



Saifi, S., & Mehmood, T. (2011). Effects of socioeconomic status on students
achievement. International Journal of Social Sciences and Education, 1(2),
119-128.

Salant, P. & Dillman, D.A (1994). How to conduct your own survey. New York: John
Wiley & Sons, Inc.

Sandefur, G. D., McLanahan, S., & Wojtkiewicz, R. A. (1992). The effects of parental
marital status during adolescence on high school graduation. Social Forces,
71(1), 103-121.

Santrock, J. W. (2009). Psicologia educacional. AMGH Editora.

Santrock, JW. 2007. A topical approach to life-span development. New York: McGraw-
Hill.

Santrock, JW. 2009. Lifespan development.( 12th ed.). New York: McGraw-Hill.

Santrock, JW., Marini, Z., Gallagher, T. & Pelter, Z. 2010. Educational Psychology.
(3rd Canadian Edition). New York: McGraw-Hill.

Schober, M., & Affara, F. (2009). International Council of Nurses: advanced nursing
practice. John Wiley & Sons.schools/197/.

Schultz, T. W. (1961). Investment in human capital. The American economic review,
1-17.

Schwartz, D., & Gorman, A. H. (2003). Community violence exposure and children's

academic functioning. Journal of Educational Psychology, 95(1), 163.

Seidman, I. (2006). Interviewing as qualitative research: A guide for researchers in
education and social sciences. Third edition. Amsterdam: Teachers College

Press.

191



Sharma, M ., Woiff , DeCarlo-Santiago.,C.,& Moran,E.(2008). Adolescent coping with
poverty —related stress. The Prevention Research .15(4), 13-21

Sheeran, P., & Webb, T. L. (2016). The intention—behavior gap. Social and personality
psychology compass, 10(9), 503-518.

Sholeye, O. O., Animasahun, V. J., & Salako, A. A. (2019). A world free of
hunger. Nutrition & Food Science.

Shonkoff, J. P., Phillips, D. A., & National Research Council. (2000). The developing

brain.

Shonkoff, JP. & Phillips, DA. (Eds.). 2000. From neurons to neighbourhoods: The
science of early childhood development. Committee on Integrating the Science

of Early Childhood Development. Washington, DC: National Academy Press

Shore, B., & Shore, R. (2009). KIDS COUNT indicator brief: Reducing the high school

dropout rate.

Sing, D. (2012). Building and Capacitating a Unified Public Administration and
Management System for Integrated Service Delivery in South Africa. Public
Personnel Management, 41(3), 549-555.

Singh, K. (2007). Quantitative Social Research Methods. Los Angeles: Sage

Publications.

Slavin, R. E., & Madden, N. A. (2006). Reducing the gap: Success for all and the
achievement of African American students. The Journal of Negro Education,
389-400.

Smart, K. L., Witt, C., & Scott, J. P. (2012). Toward learner-centered teaching: An

inductive approach. Business Communication Quarterly, 75(4), 392-403.

192



Snyman, M. & Heyns, D. (2004). Die inligtingbehoeftes van Afrikaans T1-onderwysers
(The information needs of Afrikaans T1 teachers). Mousaion, 22(2), 211-229.

South Africa. President (1999-2008: Mbeki), & Mbeki, T. (2004). State of the nation
address.

Spaull, N. (2013). Poverty & privilege: Primary school inequality in South Africa.
International Journal of Educational Development, 33(5), 436-447.

Sprinthall, NA., Sprinthall, RC. & Oja, SN. 2006. Educational psychology: A

developmental approach (6th ed.). New York: McGraw-Hill, Inc.

Stajkovi¢, O., Beri¢-Bjedov, T., Mitié-Culafic, D., Stankovic, S., Vukovié-Gagi¢, B.,
Simi¢, D., & Knezevic-Vuk&evic, J. (2007). Antimutagenic Properties of Basil
(Ocimum basilicum L.) in Salmonella typhimurium TA100. Food Technology &
Biotechnology, 45(2).

Straub, S. (2008). Infrastructure and development: A critical appraisal of the macro
level literature. The World Bank.

Strine, T. W., Dube, S. R., Edwards, V. J., Prehn, A. W., Rasmussen, S., Wagenfeld,
M., ... & Croft, J. B. (2012). Associations between adverse childhood
experiences, psychological distress, and adult alcohol problems. American
journal of health behavior, 36(3), 408-423.

Suleman, Q., Aslam, H. D., Hussain, I., & Shakir, M. (2012). Effects of Parental
Socioeconomic Status on the Academic Achievement of Secondary School
Students in District Karak (Pakistan). International Journal of Human Resource
Studies, 2(4), 14.

Swenson, D. 2004. A neo-functionalist synthesis of theories in family’s sociology.
Lewiston: The Edwin Mellen Press.

193



Tay, L., & Diener, E. (2011). Needs and subjective well-being around the world. Journal

of personality and social psychology, 101(2), 354.

Thambirajah, M. S., Grandison, K. J., & De-Hayes, L. (2008). Understanding school
refusal: A handbook for professionals in education, health and social care.

Jessica Kingsley Publishers.

Tilak, J. B. (2002). Education and poverty. Journal of human development, 3(2), 191-
207.

Tilly, C. (2007). Poverty and the Politics of Exclusion. Out of, 45.
Todaro, M. P., & Smith, S. C. (2015). Economic development(12th Editi).

Trawick-Smith, JW. 2007. Early childhood development: A multicultural perspective,
New Jersey: Prentice Hall

TRCN (Teachers Registration Council of Nigeria). (2010). Professional standards for
Nigerian teachers. Abuja, Nigeria: Federal Ministry of Education.

Turner, K., & Lehning, A. J. (2007). Psychological theories of poverty. Journal of

Human Behavior in the Social Environment, 16(1-2), 57-72.

Uleanya, C. (2020). Exploring effects of lecturers—students’ relationship on students
academic performances in selected rural universities. Interchange, 51(4), 345-
360.

Uleanya, C., & Gamede, B. T. (2018). Correlates of pedagogic malpractices. The
Independent Journal of Teaching and Learning, 13(2), 36-52.

Uleanya, C., & Omoniyi, I. B. (2019). Effects of household poverty trap on learners’
academic performances: a case of rural high schools in Nongoma Circuit of
South Africa. AFFRIKA Journal of Politics, Economics and Society, 9(1), 139-

165.
194



UNESCO. 2010. Education for All Global Monitoring Report. Paris: UNESCO. United
Nations Children’s Fund (UNICEF), www.unicef.org.

UNESCO. 2011. EFA Global Monitoring Report 2011: The hidden crisis: Armed
conflict. Paris: UNESCO.

UNESCO. 2012. Education for All Global Monitoring Report. Paris: UNESCO. United
Nations Children’s Fund (UNICEF), www.unicef.org.

Unger, M. 2008. A constructionist discourse on resilience: Multiple contexts, multiple
realities among at-risk children and youth. Youth and Society, 35(3): 341-365.

UNICEF Staff. (2011). The state of the world's children 2011-executive summary:

Adolescence an age of opportunity. Unicef.

UNICEF. (2010). Progress for children: achieving the MDGs with equity (No. 9). Unicef.

UNICEF. 2007. Child poverty in perspective: An interview of child well-being. Innocent
Report Card 7.

UNICEF. 2009. Child Friendly Schools. Manual. New York: United Nations.

UNICEF. 2010(a). Children and women of Rwanda and Kigali. New York: United

Nations.

UNICEF. 2010(b). Children and Women of Rwanda, Kigali and New York. New York:
United Nations.

UNICEF. 2011. Progress for Children: A Report Card on Gender Parity and Primary
Education (no. 2). UNICEF.

UNICEF. 2012. Child Poverty in Perspective: An Interview of Child Well-being,
Innocent Report Card 12. Florence, Italy.

195



UNICEF., & United Nations Children's Fund (UNICEF). (2008). The state of the world's
children 2009: maternal and newborn health (Vol. 9). Unicef.

UNIFEM. 2011. Women Migrant Workers- Gender Issues: Women Poverty and
Economics. New York: UNIFEM. US Census Bureau 2008

VAIZEY, J. (1964). EDUCATION, MANPOWER AND ECONOMIC-GROWTH-
STRATEGIES OF HUMAN-RESOURCE DEVELOPMENT-HARBISON, F,
MEYERS, CA.

Van der Berg, S. (2008). How effective are poor schools? Poverty and educational
outcomes in South Africa. Studies in Educational Evaluation, 34(3), 145-154.

van der Berg, S., Burger, C., Burger, R., de Vos, M., du Rand, G., Gustafsson, M., ...
& van Broekhuizen, H. (2011). Low quality education as a poverty trap.

Wadsworth, M ,Wolff, B., DeCarlo-Santiago , C ,& Moran , E.(2008). Adolescent coping
with poverty stress. The prevention Research , 15(4), 13-21

Wadsworth, M. E., & Santiago, C. D. (2008). Risk and resiliency processes in ethnically
diverse families in poverty. Journal of Family Psychology, 22(3), 399.

Wadsworth, M. E., Wolff, B., Santiago, C. D., & Moran, E. G. (2008). Adolescent coping
with poverty-related stress. The Prevention Researcher, 15(4), 13-17.

Walker, S. P., Wachs, T. D., Gardner, J. M., Lozoff, B., Wasserman, G. A., Pollitt, E.,
& International Child Development Steering Group. (2007). Child
development: risk factors for adverse outcomes in developing countries. The

lancet, 369(9556), 145-157.

Weiss, S., Harder, J., Bratiotis, C., & Nguyen, E. (2017). Youth Perceptions of a
School-Based Mentoring Program. Education and Urban Society,
0013124517722830.

196



Weissman, D. E., & Meier, D. E. (2011). Identifying patients in need of a palliative care
assessment in the hospital setting a consensus report from the Center to

Advance Palliative Care. Journal of palliative medicine, 14(1), 17-23.

WHO/UNICEF Joint Water Supply, & Sanitation Monitoring Programme. (2014).
Progress on drinking water and sanitation: 2014 Update. World Health

Organization.

Williams, D. & Coles, L. (2007). Evidence-based practice in teaching: an information

perspective. Journal of Documentation, 63(6), 812-835.

Witt, DD. 2012. Gender roles family in lifespan perspective. Available at:
http://www.uakron.edu/hefe/flsp.html (Accessed on 20 November 2012).

Witt, SD. 2008. Urie Bronfenbrenner: Developmental parent and child interactions.
Available at: http://gozips.uakron.edu/~susan8/devparch/theorists.htm
(Accessed on 15 September 2012).

Wiyani, N. A. (2012). Save our children from school bullying. Jogjakarta: Ar-Ruzz
Media.

Wojtkiewicz, R. A., & Donato, K. M. (1995). Hispanic educational attainment: The
effects of family background and nativity. Social Forces, 74(2), 559-574.

Woodhall, M. (1985). Education for development: an analysis of investment choices.
World Bank.

Woodruff, J. (2008). Where we stand: America's schools in the 21st century. Retrieved
June 29,

Woodward, D., Love, P., & Komives, S. R. (2001). Leadership and management issues

for a new century. John Wiley & Sons (Sd).

197



Woolley, ME. & Kaylor, AG. 2006. Protective family factors in the context of the
neighbourhood: Promoting positive school outcome. Family Relations, 55 (2):
93-104.

World Bank. (2007). The World Bank Annual Report 2007. The World Bank.

World Health Organization. (2010). Trends in maternal mortality: 1990 to 2008.
Estimates developed by WHO, UNICEF, UNFPA and The World Bank. Trends
in maternal mortality: 1990 to 2008. Estimates developed by WHO, UNICEF,
UNFPA and The World Bank.

Wrobleski, M. M. (2010). The Challenge of Teen Nutrition: An Ecological View of
Sociocognitive Influences on Urban, African-American Adolescent Diet Quality

(Doctoral dissertation).

Yeung, W., Linver, M. & Brooks-Gunn, J. 2008. How money matters for young
children’s development: Parental investment and family processes. Child
Development, 73(6): 1861-1879.

Yi, H., Zhang, L., Luo, R., Shi, Y., Mo, D., Chen, X.& Rozelle, S. (2012). Dropping out:
Why are students leaving junior high in China's poor rural areas?. International
Journal of Educational Development, 32(4), 555-563.

Zhan, S., Bray, M., Wang, D., Lykins, C., & Kwo, O. (2013). The effectiveness of private
tutoring: Students’ perceptions in comparison with mainstream schooling in
Hong Kong. Asia Pacific Education Review, 14(4), 495-509.

Zhang, M. (2003). Links between school absenteeism and child poverty. Pastoral Care
in Education, 21(1), 10-17.

Zheng, C., Gaumer Erickson, A., Kingston, N. M., & Noonan, P. M. (2014). The

relationship among self-determination, self-concept, and academic

198



achievement for students with learning disabilities. Journal of Learning
Disabilities, 47(5), 462-474.

Zhou, M. (2014). Teachers’ and parents’ perceptions of parental involvement on inner

city children’s academic success. Georgia Educational Researcher, 11(1), 71.

Zirpoli, TJ. 2008. Behaviour management application for teachers. New Jersey:
Pearson Prentice.

Appendix A

Questionnaire
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TO BE ANSWERED BY LEARNERS IN THE HIGH SCHOOLS IN NONGOMA
CIRCUIT IN ZULULAND DISTRICT

DEAR LEARNERS

1. Please complete the following questions as accurately as possible.

2. Indicate your answer by means of a cross (X) in the appropriate space or
block.

3. Please remember that all information you provide will be strictly kept
confidential, therefore do not write your name or name of your school on this
guestionnaire.

Thank you for your co-operation.

Mr. IWALOYE B. O (DOCTORAL STUDENT)
Faculty of Education

Department of Human and Social Sciences
University of Zululand

Private Bag X1001

KwaDlangezwa

3886

SIGNATURE
SECTION A BIO-DATA

Grade Of the 1EarNer........u i eraaannnn e e e rannnnnnns
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Subject stream........ccoiiiiiiiiii e

SECTION B

Effect of Household poverty trap
learner’s performance in the second:
schools in Nongoma circuit in t

Zululand District.

STRONGLY
AGREE

AGREE

DISAGREE

STRONGLY
DISAGREE

Poverty trap is one of the main causes of |
poor performance in the rural seconds
schools in Nongoma circuit of Zulula
District.

| can excel academically no matter the ki

of household i come from

The relationship between me and f{
environment | grow up with will determine |

academic outcome.

Poverty trap increase the Ilevel
absenteeism in my rural secondary scho
and eventually contribute to mass failure

the matric examination

Poverty trap lead to low self- esteem of {
learners our rural secondary school whi

resulted in school drop -out.

Poverty trap create a wide range
differences between the learners of I
income and the children that are born

silver spoon and this create huge differeng
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in both mental , accuracy and physi

differences between the group

The understanding of poverty trap and
effect allow me to have a clear picture
learners better performance in urban scho
compared to learners performance in ft

rural schools

Government intervention for both rural g
regional  development  through  n
economics policy can improve

performance of learners in the rural areas

Bridging the gap of social econorn
imbalances can alleviate poverty @
improve learners performance in {

secondary schools

The crime rate can also decrease immens;
if there is equal distribution of income in {
economy because this can motivate learng

and buttress their performan

academically..

ADDITIONAL COMMENTS

Appendix B

Focus Group

Mr IWALOYE B . O (DOCTORAL STUDENT )
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Faculty of Education

Department of Human and Social Sciences

University of Zululand

Private Bag X1001

KwaDlangezwa

3886

SIGNATURE

Focus group interview schedule: the participants are the educator.

The purpose of this interview is to elicit your responses on IMPACT OF HOUSEHOLD
POVERTY TRAP ON THE ACADEMIC PERFORMANCE OF THE RURAL
SECONDARY SCHOOL LEARNERS IN NONGOMA CIRCUIT IN ZULULAND
DISTRICT. Any information provided by you will be kept anonymous.

SECTION A BIO-DATA

1. Qualification ...
2. Years of teaching exXperience ..........cccoiiiiiiiiiiii

3. Grade Taught. ...
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Instructions

Please read each interview question carefully and respond appropriately in the spaces
provided. All information provided will be strictly kept confidential; therefore do not write

your name or name of your school on this instrument.
INTERVIEW QUESTIONS

1. In your own understanding, describe poverty, poverty trap and its causes in our

communities.

2. Briefly analyse how poverty trap impact the academic performance of secondary

school learners?

3. Base on your experience as an educator, what are symptoms of poverty that limit
learners from economically disadvantage home from performing well in the classroom

like their counterpart from affluence home?
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4.According to your opinion, kindly tell us the causes of these syndrome among the
leaners in the secondary schools ; Absenteeism and school dropout , low self-esteem

, delinquency and criminality behavior ?

5. Did you agree to the assumption that there is disparity between learners in urban

areas and learners in the rural community? Motivate your answer?

6. What is the relationship of household poverty trap and academic performance of

learners in the rural secondary schools?

7. To what extent is the household poverty trap influence the learning outcome of
learners most especially in the rural secondary schools.
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8 How do you assist or help the learners from economically disadvantage home to

achieve their dream of doing well academically as an educator?

9 .What are the challenges facing you as an educator in teaching learners from low

income household?

ADDITIONAL COMMENTS
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Appendix C

PARTICIPANT INFORMED CONSENT DECLARATION

INFORMED CONSENT DECLARATION

(Participant) (learners and educators )

Project Title: The impact of household poverty trap on learners academic

performance in rural secondary schools in nongoma in the Zululand district.

The researcher is registered for the Doctor of Education (D.Ed.) degree at the
University of Zululand, Department of human and social sciences. The nature and the
purpose of the research project and this informed consent declaration have been
explained to me in a language that | understand.

| am aware that:

1. The purpose of this study is to investigate the impacts of the household poverty trap
on the academic performance of learners in Nongoma rural secondary schools in the

Zululand district.
2. The University of Zululand has given ethical clearance to this research project and |

have seen/ may request to see the clearance certificate.

3. By participating in this research project | will be contributing towards the
improvement of teaching and learning of English and Mathematics in primary school.

4. | will participate in the project by participating in an interview related to the impact of
household poverty trap and academic performance of learners in the rural schools in

Nongoma communities .
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5. My participation is entirely voluntary and should | at any stage wish to withdraw from
participating further, | may do so without any negative consequences.

6. | will not be compensated for participating in the research, but my out-of-pocket

expenses will be reimbursed.

7. There may be risks associated with my participation in the project. | am aware that

a. the following risks are associated with my participation: information disclosure and
identification of the participants

b. the following steps have been taken to prevent the risks: consideration of ethical

issues.

c. there is no chance of the risk materialising.

8. The researcher intends publishing the research results in the form of journal article
and forwarding them to the Department of Basic Education. However, confidentiality
and anonymity of records will be maintained and that my name and identity will not be
revealed to anyone who has not been involved in the conduct of the research.

9. 1 will receive feedback in the form of empirical findings and access to the copy of

this report regarding the results obtained during the study.

10. Any further questions that | might have concerning the research or my participation
will be answered by me IWALOYE BUNMI OMONIYI from the following mobile number
and email: 0784706766 or email: iwaloyebunmiomoniyi@gmail.com

11. By signing this informed consent declaration | am not waiving any legal claims,

rights or remedies.
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12. A copy of this informed consent declaration will be given to me, and the original will

be kept on record.

Ly e have read the above information /
confirm that the above information has been explained to me in a language that |
understand and | am aware of this document’s contents. | have asked all questions
that | wished to ask and these have been answered to my satisfaction. | fully

understand what is expected of me during the research.

| have not been pressurised in any way and | voluntarily agree to participate in the

above-mentioned project.

Participant’s signature Date

Appendix D

PERMISSION LETTER

University of Zululand
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Faculty of Education

20 April 2020

The Director

Department of Basic Education
Zululand District Vryheid

Dear sir

REQUEST FOR PERMISSION TO CONDUCT RESEARCH IN RURAL SCHOOLS IN
NONGOMA CIRCUIT

| am currently employed as an educator in one of the private school in Zululand District
of KwaZululand Natal province and currently a registered Doctorate student from the
University of Zululand within the Department of Human and Social sciences. The title
of my research project is : The impact of household poverty trap on learner’s
academic performance in rural secondary schools in Nongoma in the Zululand
district. | wish to seek permission to conduct research in your schools. The educator
that teach key subjects such as Economics ,Accounting,Geography , Mathematics ,
Physical sciences etc .will be used as participants and learners from Grade 10 to 12

from the commercial and science stream are my target participants .

The learners will answer questionnaires while the educator will response to focus group
interview. The researcher will interview these educators to collect data that will help

the researcher to collect in-depth information regards the study

The researcher will schedule an appointment with these educators and learners to
conduct interviews and answer questionnaires at a convenient time that will not disturb

the school functionality.

210



| hope the findings of this study will benefits and assist the Department of Basic
Education and Nongoma Circuit to improve the performance of these learners in the
National examination and KwaZulu Natal Province when rating the performance of the
learners in the National Examination every January of the year. Also the study will help
in better understanding of poor performance of the learners in most of our rural schools

and develop an improvement plan to assist these learners.

Yours Faithfully

IWALOYE BUNMI OMONIYI

0784706766

Email : iwaloyebunmiomoniyi@gmail.com

Dr B.T Gamede

(Supervisor)

0827342454
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Appendix E

education

Dapartmant:
Education
PROVIMNCE OF KWVAZULU-MNATAL

Enguiries: Phimdile Duma Tal: 033 392 1082 Reef . 20081500

M B.0 Iwaloye

Department of Human and Social Science
Dear Mr lwaloye

PERMISSION TO CONDUCT RESEARCH IN THE KZN DoE INSTITUTIONS

Your application fo conduct research endithed: "IHEEFFECI(THOIISEI'IOLDSFUH‘ERT‘FTRAPUHLEARH“

1 The researcher will make all the arangements conceming the research and interviews.

2 The recearcher must encure that Educator and learming programmes ane not interrupted.

3 Interviews are not conducted during the time of writing examinations in schools.

4. Leamers, Educaiors, Schools and Instifutions are not identifiable m any way from the results of the research.

5. A copy of thiz letier iz submitted to District Managers, Principals and Heads of IncGiuions where the
Intended research and interviews are fo be conducted.

B. The period of imwestigation ks Bmited to the period from 10 April 2018 to 09 July 2020.

T Your research and interviews will be imited to the echoole you have proposed and approved by the Head of Depariment
Please note that Principals, Educators, Departmental Officiale and Leamers are under no obligation to participate or

@zl you in your investigation.

a. Should you wish to extend the period of your sureey at the school(s), please contact Mise Phindile Duma at the contact
numbers below.

9 Upon complefion of fhe research, a brief summary of the findings, recommendations or a full report’dissertation/fhesic

must be submitted to the research office of the Department. Please addrese it to The Ofice of the HOD, Private Bag

¥9137, Pietermaritzburg, 3200.
100 Please note that your research and nterviews will be Bmited to schools and nstitutions in KwaZulu-Matal Depariment of
Education.

(SEE SCHOOLS LIST ATTACHED)
2]

f R

P

S I

Dr_ EV Nzama

Head of Department: Education

Date: 10 April 2018

Prostal Addrees: Privats Biag K5127 - Pictermanizburg - 3200 - Regubsic of South Atica
Phyclcal Addrecs: 347 Burger Street = Anion L g = 3004

Tell: +27 33 352 1053 = Fax - =27 033 350 1203 Emall Phindle. Durrafiomdos gow = s wens ioresdecsiion pov.zs
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Appendix E

SILVEROSS ACADEMIC CONSULTANT
[P P e T———  ——

-« - P eadenic excellence through information

[ICTITSYFITT DTS TR T

TO WHOM IT MAY CONCERN

Dear sir' madam

EDITOR'S REPORT ON MR WALOYE BUNMI OMONIYTS DOCTORAL THESIS

This iz to confirm that | edited Mr lwaloye Bunmi Omoniyi on “THE IMPACT OF HOUSEHOLD POVERTY
TRAP ON LEARNERS ACADEMIC PERFORMANCE IN SECONDARY SCHOOLS IN NONGOMA IN
i THE ZULULAND DISTRICT™.

: In the editing of thiz propozal, | focused on the general linguistic elements and also on the structural
' aspects. On the language, my specific focus was on aspects like sentence structure, grammar/synta,
- and speling. | also made suggestons where observed, on the most appropriate punciuation mark
. which case, the candidate’s chosen mark might have to be replaced by another, depending on the context
of the sentence. The structural recommendations | made related to the paragraph, the use of upper and
lower case, or the need to atiend to a particular citation andlor referencing error, and the overall
arangement of the entire document for alignment purpose.

| found the candidate’s writing o be generally mature, and trust that the editing work that has been done
further enhances the overall quality of the disseration.

Sincerely,

i Consultant
(SILVEROSS)
2021-04-28

: SN TIONS: Y PO COSSULTAY I|

Is.u\tt: Editing, data amaysts, profisss fanal proofreading, proposal wiitheg, diviaping thesls, bosk by chigg, it e PV, chisi ks prellminary
! reviw, conferance presentonion, wiTElng paper,/ariiok, STudioml papdr, syt cendlinE i mmqmﬂ:r_uaumm
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