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ABSTRACT

In this study the reasons why some Black parents send their
children to multi-racial schools in Natal are investigated.
The primary aim of this research is to find out what

attracts these parents to these schools.

Data was collected from parents by means of a questionnaire.
The survey revealed that Black parents wantdbest education
for their children. The study found that parents could not
get the best education for their children from schools that
cater for Blacks only "because of the inferior education
offered in such schools". Parents said that they therefore
resorted to sending their children to multi-racial schools,
as the government appears to be unwilling to seriously
address the crisis in Black education.

There is however a drawback with the open private schools.
The fees charged by these schools as the study revealed, are
so exhorbitant that only the wealthy or middle class Black
families could afford them.

On the other hand, a number of white schools are
experiencing a seriocus crisis - student numbers were
declining, drastically. This means that these schools were
to wind up their business. The announcement that certain
former white schools were to be open to Blacks has also to
be seen in this 1light. To contrel this process, these
schools were labelled Model A, B and C and later on Model D
was added. Each model has its own requirements for admitting
Black students.
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The study revealed that Black politicians and educationists
have rejected these models. They reckon that these models do
not come near to solving the crisis in Black education.
Furthermore, the government did not consult the Black
community when introducing these models.

The fact that these schools have clearly shown that they are
not a solution to the crisis in Black education, strengthen
the call for a single education ministry. It is hoped that
such a ministry can facilitate the integration of schools in
South Africa.
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AMEVATTIN

In hierdie studie word die redes hoekom sekere swart ouers
hulle kinders na veelrassige skole in Natal ondersoek. Die
hoofdoel van hierdie ondersoek is om uit te vind wat hierdie

ouers na hierdie skole aanlok.

Data is van ouers versamel deur middel van 'n vraelys. Die
oorsig het ontbloot dat ouers die beste opvoeding vir hulle
kinders begeer. Die studie het uitgevind dat ouers nie die
beste opvoeding vir hulle kinders by skole wat slegs vir
swart kinders voorsiening maak, kry nie "as gevolg van die
opvoeding van 'n lae graad wat by sulke skole aangebied
word". Ouers het dus gesé hulle het hulle kinders liewers na
veelrassige skole gestuur want die regering skyn onwillig te

wees om die krisis in Swart onderwys ernstig aan te pak.

Daar is, nietemin, 'n terugslag met ope privaat skole. Die
geld wat deur hierdie skole gevra word, is soos uit die
studie blyk, so hoog dat slegs die welgestelde of middelklas

swartgesinne kan bekostig.



(viii)

Aan die ander kant ervaar 'n aantal blanke skole 'n ernstige
krisis-studente getalle het drasties verminder. Dit beteken
dat hierdie skole hulle besigheid moes toesluit. Die
aankondiging dat sekere voormalige blanke skole aan swartes
oopgemaak sou word, moet in hierdie lig gesien word. Om
hierdie proses te kontroleer, is hierdie skole model A, B en
C genoem en later is Model D bygevoeg. Elke model het sy eie

vereistes vir die toelating van swart studente.

Dit het uit die studie geblyk dat Swart politici en
opvoedkundiges hierdie modelle verwerp het. Hulle voel dat
hierdie modelle nie eens probeer om die krisis in Swart
opvoeding op te los nie. Verder het die regering nie die
Swart gemeenskap geraadpleeg toe hulle hierdie skole ingelei
het nie.

Die feit dat hierdie skole alreeds gewys het dat hulle nie n
oplossing tot die Krisis in Swart onderwys is nie, versterk
die oproep vir n enkele onderwysstelsel. Daar word gehoop
dat so n stelsel die integrasie van skole in Suid Afrika kan

vergemaklik.
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QUOTATION

I have a dream that my four little children will one day be
judged, not by the calour of their skin but by the content
of their character. I have a dream today. I have a dream
that one day little black boys and black girls will be able
to Jjoin hands with little white boys and white girls and
walk together as sisters and brothers. I have a dream today.

(King in Hunter, 1985:25)

In the field of public education the doctrine of separate
but equal has no place. Separate education facilities are

inherently unequal.

(Scimecca, 1980 : 176)
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1.0

CHAPTER 1

INTRODUCTION

Bantu education has been resented by Blacks since its
inception in 1953. The root causes of resentment are its
deficiencies. The oft cited deficiencies are : the shortage
of money or inadequate allocation of funds. Consequently,
there is high pupil ~ teacher ratio and poor equipment in
Black schools (Rose and Tunmer, 1975:272). According to
Christie (1985 : 79) Black education was born as a separate
education system for Africans to meet the development plans
of apartheid. She further maintains that separate schools in
South Africa were part of an overall plan for the social,
economic and political development of apartheid. The then
Group Areas Act and the separate Amenities Act are the
examples. The Group Areas Act determined separate
residential areas for different races.

Murphey (1980) adds that apartheid means separate
development but Blacks see it as a case of being separate
and unequal because there is still an unfair distribution of
resources which denies the Black child the opportunity of
realizing his true potential. Unterhalter (1991) illustrates
clearly the unfair distribution of resources concerning the
per capita expenditure on education in South Africa. He
gives the table showing the different racial groups between
1953 and 1988. The fiqures between 1953 and 1988 were as
follows:



TABLE 1.1 PER CAPITA EXPENDITURE ON EDUCATION IN SEGREGATED

EDUCATION DEPARTMENTS, 1953-88 (RANDS)

YEAR AFRICAN COLOURED INDIAN WHITE
1953 17,08 40,00 40,00 128
1955 15,68 N/A N/A N/A
1960 13,60 74,50 74,50 114,00
1965 12,70 71, 00 91,50 357,00
1970 47,64 87,30 121,00 428,00
1975 50,00 126,00 171,00 605,00
1980 87,30 286,00 318,00 11021, 00
1985 283,86 891,62 1386,00 2746,00
1988 582,93 1325, 64 1980, 41 3982, 82

(Unterhalter, 1989 ; Du Plessis et al, 1989 ; SAIRR, 1988/9
in Unterhalter,K 1991 3§ 52).

? »

The statistics above highlight clearly that the government
spent more money on white education and too little money on
Black education. This has resulted in poor facilities,
shortages of classrooms and of teachers in Black schools. As
a result of the shortage, of teachers and classrooms, high
pupil-teacher ratio can be expected. In 1953 to 1988 the

pupil-teacher ratio were as follows:
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TABLE 1.1.2 TEACHER - PUPIL RATIQ BY RACE

YEAR AFRICAN WHITES COLOUREDS INDIAN TOTAL
1960 1:57 1:23 N/A N/A -
1970 1:65 1:20 1:31 1:27 1:40
1975 1:54 1:20 S 1:28 1:27 1:38
1978 1:51 1:19 1:28 1:27 1:37
1980 1:47% 1:19 1:29 1:25 -
1982 1:314 1:18 1:27 1:24 -~
1984 1:41+ 1:19 1:26 1:23 -
1987 1:414 1:16 1:25 1:21 -

SOURCES : S.A. STATISTICS, 1980, 1982 BLIGNANT, STATISTIC ON
EDUCATION IN SOUTH AFRICA 1968-1979 {IN NASSAN & SAMUEL, 1990

38)

1980 African figqures exclude Bophuthatswana, Transkei and
Venda.

1982, 1984 & 1987 African figures exclude these regions
and Ciskei.

TABLE 1.1.2 indicates that there is high pupil-teacher ratio
in-Black scheols as compared to other racial groups in South
Africa. Seeing that there has been an increase among Black
population, it can be fairly assumed that these ratios might
have increased. This is backed up by 1989 statistics given
by Nxumalo (1992:69) in the Tribute. He reckons that in
Transkei the ratic was 69:1 and KwaZulu was 54:1 in the
primary schools. He further maintains that in reality, the
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enrolment in some schools in KwaZulu is such that there are
80 to 90 students per class.

There is a link between the pass rate and the pupil~teacher
ratio. It is highly unlikely that a teacher who has a big
class can be able to give individual attention to all
pupils. Thus the high failure rate in Black schools should
be expected. Unterhalter (1991 : 47) gives the table of
African and white matriculation passes as a proportion of
matric candidates, 1970-88.

TABLE 3 : AFRICAN AND WHITE MATRICULATION PASSES AS A
PROPORTION OF MATRIC CANDIDATES 1970-88

YEAR 1970 1975 1980 1985 1988 1989

AFRICAN MATRICULANTS

Total Matric Candidates 3938 10009 43237 82815 187123 195960

Total Matric Passes 2845 6701 22650 38699 106185 74249
Matric Passes as a Per-—

centage of Matric Can- 72,2 67,0 52,4 46,5 56,7 37,9
didates

YEAR 1970 1975 1980 1985 1988 1989

WHITE MATRICULANTS

Total Métric Candidates 39933 46984 57901 59991 69549 75500
Total Matric Passes 36544 42985 48170 55272 66809 73160
Matric Passes as a 91,5 91,5 83,2 92,1 96,1 96,9
Percentage of Matric

Candidates
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The table shows the high pass rate in white schools as
compared to Black schools. The pass rate in Black schools
has declined considerably since 1970. However, there was a
slight increase in the African pass rate in 1988, the pass
rate dropped again in 1989. In 1989 the matric exemption
passes for African5$§§k§,7% compared to 42,4% for whites
(Nxumalo, 1992 : 69).

One could think that the solution to the shortage of
teachers and classrooms will be the proportionate
expenditure in education of different races. The solution to
the South African government was the introduction of "double
sessions". Rose and Tunmer (1975) state that double session
mean that both the teacher and classroom will be able to
serve two different groups of pupils everyday. Blacks were
against this double session and it was oft cited as one of
the deficiencies of Bantu education.

Christie (1985) states that the South African government
supports equal but separate education systems for different
racial groups. However, the above statistics gainsay this.
Scimecca (1980 : 76) also opposes the idea of “separate but
equal* in the following:

In the field of public education the doctrine of
separate but equal has no place. Separate
education facilities are inherently unequal.

(Scimecca, 1980:176).

The Eiselen Commission of 1951 in Rose & Turner (1975) noted
that Blacks did not want separate education. This commission
emphasized that Blacks have made their opposition clear on
many occas#ions since 1953. Yet inspite of this opposition
separation was introduced and still continues.
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These authors further express Blacks' opposition to separate
education in the following passage:

The Bantu feel that if they do not follow the same
curriculum and pass the same examinations they cannot
obtain certificates of equal value. Consequently, they
would not have a claim to equal pay and although the
Bantu do not recelve the same pay, the possession of
the same qualifications is held to be a powerful
instrument in pressing for improved financial
treatment. '

(Rose & Tunmer, 1975 : 246)

Christie (1985 : 268) states that in 1980 the government
appointed the De Lange Commission to conduct an
investigation% into education in South Africa and to make
recommendation; for an education policy. This was seen as a
response by the govermment to the unrest in Black schools
particularly June 1976 and 1980 school boycotts. Some of
the reasons for schoocl boycotts were that .Blacks were
against Bantu education and its deficiencies. Christie
(1985) maintains that the De Lange Commission made many
recommendations. The main recommendation was that there
should be a single education department for all racial
groups.

In 1983 the government rejected this recommendation. The
rejection of this recommendation has not only created
dissatisfaction among Blacks but has also affirmed that the
education received by Blacks is inferior to that of other
races especially whites. Consequently some Black parents
have been and are still sending their children to
multi-racial schools or (open private schools) in order that
their children may acquire better education.



1.1 DEFINITION OF TERMS

Dreyer (1983 : 51) maintains that certain technical terms or
words and phrases having special meaning should be defined.
Consequently the terms in the topic and those commonly used
in the study will be defined and clarified. Thus, the terms
in this study which need some definition are multi-racial
and Blacks.

1.1.1 MULTI-RACIAL SCHOQLS

Bullivant (1981 : 230) maintains that a multi-racial school
is the school with many groups of students who are racially
different. He further contends that in multi-racial schools
there are racially different children to be educated under
the same conditions.

According to Brian (1981 : 36) multi-racial is a term used
in relation to intercity disadvantages, Black problems,
language deprivation and so on ... The term has political
implications which make people shy away from it and prefer
multi-national to get away from it.

In this study, however, mult%hracial is used to denote that
which will cater for all citizens of South Africa
irrespective of colour, race or creed. Hence a multi-racial
school is that school whose admission is open to pupils of

every race that exists in South Africa.

The population in South Africa is multi-racial with four
broad ethnic groupings, namely, Blacks (Africans) Whites,
Coloureds and Indians. Consequently some authors like
Newmark and Asante (1976) feel that multi-racial education
should be encouraged. They state :



Because we live in a multi-cultural society education
must begin to accommodate pluralistic views of culture
that allows students to understand their own culture
within a world context.
(Newmark & Asante, 1976 : 16)
Willey (1984 : 3) is unanimous with Newmark and Asante
(1976) above that multi-racial schools should be encouraged.
However, as the South African government supports the policy
of separate development, it is thus against the idea of
multi-racial schools. In this study therefore, reference to
multi-racial schools bears the same connotations as open

private schools.

1.1.2 BLACKS

According to Murphey (1980 : 63) “"Blacks" with capital
letter B is used to denote Bantu speakers and blacks with
small letter "b" 1s a comprehensive term to include all
groups classified by law as non-whites, namely, Blacks or
Africans, Indians or Asians and coloureds. Thus Black with
capital letter *“B" in this study is referring to Africans.
Hadebe (1983:13) asserts that Blacks are people whose origin
is indigenous to Africa. According to Seymour (1975)
indigenous means existing in a land at the dawn of history
or before the arrival of colonists.

Blacks are divided into small ethnic groups, namely, Ngunis,
Sothos, Shangaans and Venda. The Ngﬁgi also fall intq four
ethnic groups, namely, Zulus, Xhosi, Swazis and Ndebeles.
Thus Black parents in the topic of this study include the
parénts belonging to the Nguni, Sotho, Shangaan or Venda

ethnic groups.



The term "Black" has two substitutes, namely, Africans and
Bantu. Bantu education was thus intended for this particular
population group. In this study, therefore, reference to
Bantu education bears the same connotation as education
designed for Africans or education designed for Blacks.

STATEMENT OF THE PROBLEM

"Black people have abhorred Bantu education since its
inception 1in 1953", assert Rose and Tunmer (1975). The
reasons for the abhorrence of this system were and still are
legion. One of the discontents emanates from the impression
that it is inferior to other systems of education available
to other racial groups, particularly whites, and is
incapable of equipping Blacks with the necessary knowledge
and skills to compete effectively in the market place.
Kallaway (1984 :348) states that business people were
complaining that,Bantu education system did not meet the
needs of the growing economy as a result there is a shortage
of skilled workers. Apart from this, the inferiority of
Bantu education may be attributed to the fact that it is
severely underfinanced as compared to white education: there
is high pupil-teacher ratio, there is very poor equipment
and poorly qualified teachers, the list of this is endless.
These deficiencies and many others led some enlightened
Blacks to search for an alternative better education where
their children could obtain equal education as other races.
d s

As /the policy of the government in South Africa i# to
maintain separate education for different racial groups. A
Black child could not be admitted to government controlled
white schools until recently. Black children could only be
admitted in private schools if they wanted to have a taste
of the other systems of education. However, the problem with
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these is that they are very expensive since they receive
little subsidy from the government. As a result not all
Black parents can afford to send their children to these

schools.

The Sunday Times of January 28, 1990 reported that due to
the decrease in the number of white students in
Johannesburg High School for Girls (J.H.S.G.), the Transvaal
Education Department decided to close the school and open it
as a private multi-racial school. The Sunday Times quoted
the former student of the J.H.S.G. who decided not to quit
her school. She says: *Only three of us stayed. Most of
other pupils could not afford the higher fees in the ~“New'®
private school* (Sunday Times, 28/1/90). From this it is
clear that high fees are obstacles that impede entry by
Blacks in these schools.

As early as 1976, Blacks were sending tlieir children to
multi-racial schools. By then they could only be admitted
to white private schools which had church influence. It is
noted that some Blacks were against this idea of sending
Black children to multi-racial schools. The Blacks wanted
to be united in expressing their objections to apartheid
education. Hence, one of the demands of 1976 boycotts was
that Black parents with children in multi-racial schools
were asked to withdraw their registration (Khumalo in Thandi
magazine, 1989). Some Black leaders demanded all Blacks to
join the struggle against Bantu education and its
shortcomings. The matter got so serious that some parents
" and gcéfirdians heeded the call to withdraw their children
whiie others let their children stay on and face the
victimisation and other brutal results. Some Black students
attending in open schools alleged in Thandi magazine (1989)
that they were attacked by black rioters during stayaways in
Soweto on their way to schools. Some of the black students
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in these schools claim that it is not safe for them to wear
their school uniform during stayaway. Ashley(in Christie,
1990 : 65) claimed that due to intimidation in Soweto, he

(Lass

"i%éom , at—school that—had—ne—boardityg
facilities. In spite of all this some Black parents
persisted in sending their children to multi-racial schools.

decided to stay in a

They preferred to suffer vietimisation rather than
withdrawing their children from multi-racial schools.

Clearly, some black parents have made comparisons between
the schools for Blacks and those for whites. 1In all
probability in their comparisons they discovered that the
standard of education in white schools is higher than that
of Black schools. Thus they decided to send their children
to open private schools since the white government schools
were not yet opened to all races. Blacks believe that the
standard of education in these open private schools is the
same as that of white schools. This may be based on the fact
that the enrolment in open private schools and in white
schools is more or less the same. Behr (1988 : 81) confirms
this when he states that the private school Act (Act 104 of
1986) defines a private school as an institution attended by
less than 20 pupils. By sending children to open private
schools they will be able to escape the shortcomings of
Black schools as mentioned by Rose and Tunmer (1975) and
Gilbert (1982 : 25) in the following :

“Education in Black schools is not career oriented,
* There is a shortage of qualified teachers

* There is high pupil-teacher ratio/overcrowding
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*  Black schools are poorly equipped without the
necessary facilities.

* There 1s a shortage of schools, for example, in
some schools, the lower classes are using the
church buildings as classes without desks.

* In some schools double session is still in
practice.
* Some of the libraries and laboratories are not well

equipped even in high schools.

* School unrests are common in Black schools®

* There is a high failure rate due to the above

mentioned conditions.
(Rose & Tunmer, 1975), (Gilbert, 1982:25),

Another problem is that in South Africa we were governed by
rules of separate development, for example, Separate
Amenities Act, Group Areas Act, etc. According to the
Separate Amenities Act the mixing of racial groups is
illegal, while in the multi-racial schools children of
different races are integrated. On the other hand some
authors like Shipmen (1975 : 3);(Durkhein in Boocock, 1968)
and Bullivant (1981 : 2) emphasize th;‘;;lationship between
the school and the society it serves. Considering the ahove
can we say that there is a relationship between multi-racial
schools in South Africa and the society ? This poses a
problem which needs to be solved.

THE PURPOSE OF THE STUDY

The primary aim of the study is to investigate the reasons
for some Black parents to send their children to
multi-racial schools in Natal. Furthermore, it will be
investigated whether the so called multi-racial schools are
likely to offer solutions to the problems facing Black
education.
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The primary aim of the study is to investigate the reasons
*for some Black parents to send their children to
multi-racial schools in Natal. Furthermore, it will be
investigated whether the so called multi-racial schools are
likely to offer solutions to the problems facing Black

education.
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xeomEss
1.4 HYPOTHES _

Hypothe§£§ are projections of the possible cutcome's of the
———ud

research and are not biased prestatements of conclusions
{Dreyer, 1983 : 50).

Thus the hypothesis in this study will be as follows :

Some black parents send their children to open
(multi-racial)} schools in Natal because :-

* They want their children to have a good command of
English.
* They despise racially segregated schools
* They want their children to be exposed to other
cultures.

Reviewing of literature and information gathered through
gquestionnaires will support all or some of the above
hypotheses or will reject some of them. For Leedy (1989 : 7)
maintained that hypotheses are never proved nor disproved;
they are either supported or rejected by facts collected.
“This means that their acceptance or rejection is dependent

on what facts ultimately reveal.
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DEMARCATION OF THE FIFEID OF STUDY

Leedy (1989 : 42) asserts that the population for the study
must be carefully chosen, clearly defined and specifically
delimited in order to set precise parameters for ensuring
discreteness to the population.

The study focused on multi-racial schools or open private
schools in Natal. These multi-racial schools were selected
at random. Ten (10) multi-racial schools were selected
excluding those which were used in a pilot study. The total
number of parents consulted was hundred but only seventy
(70) of these responded. The multi-racial school should be
in Natal. Parents need not however be resident in Natal.

Multi-racial schools 1n Natal have been chosen because of
the proximity to the researcher... The researcher resides in
Natal. Moreover, it was decided that concetration on one
province (Natal) would delimit a geographical area which
would be affordable.

METHOD QF INVESTIGATION

This part deals with the way in which data was collected.
Data which are collected are derived from two sources

namely, secondary sources and Primary sources.

S ARY SOURCES

An intensive study of literature was conducted. This type of
literature consisted of published books, newspapers,
addresses and public speeches. Information from these

sources was then reviewed.
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1.6.2 PRIMARY SOQURCES

The data were also collected through the following tools of
research; the questionnaire techniques and the observation
techniques. However, the questionnaire was the prime tool of
the study because of its advantages. Methodology will be
dealt with in chapter 5. Advantages and disadvantages of a
questionnaire will be discussed then.

1.7 LIMITATIONS OF THE STUDY

This part deals with the obstacles that the researcher may
encounter. The researcher will explain how to avoid such
obstacles. The researcher forsees the following :

Some Black parents might not be free or‘may refuse to
respond to some of the items. There may be political reasons
for this as it has been mentioned that some Black parents in
1976 were asked to withdraw their children from multi-racial
schools.

Some parents might feel not interested in responding to the
questionnaires and may keep on postponing to complete them
and that can 1limit the returned gquestionnaires. Some
respondents can misinterpret questions since the researcher
will not be in a position to clarify the questions.

x

1.7.1 HOW WILL THE RESEARCHER OVERCOME THE ABOVE LIMITATIONS

The researcher intends tao overcome the above limitations by

using a pilot study.
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The pilot study revealed that some of the items in Section C
were having more than one idea. For example, items number 2,
7 and 8. Due to this some of the parents did not respond to
these items while others indicated that they agree with one
idea of the item. The pilot study was very helpful in that

. . . . MM&U’?
those items with more than one idea were splite sueh;%hat

each item contained one idea in the| main study

e 102

Y

questicnnaire. . o 1o

(4 o

ghlg Ary in Ngcobo (1986 : 137} maintains that the pilot study
provided the opportunity to assess the appropriateness,
particularly of data collection instruments. It permits a
. preliminary tésting of the hypothesis which may give some
indication of its tenability and suggests whether or not
further refinement is needed. Mncwabe (1985 : 9) adds that a
pilot study uncovers many failings, for example, if
inappropriate responses are received from an item, it must
be examined to see if it is ambiguous or poorly worded. The
problem of inappropriate responses was not encountered in
this study as well as the misinterpretation of questions by

the respondents.

Poor instructions, sensitive questions and administration

problems become clear once the pilot study has been

completed. If the respondents refuse to respond to some

items, such gquestions will be desensitized or may be

reworded. Mlondo (1987 : 80) asserts that through a pilot

study certain questions will be revised, unclear questions
*will be left out and others may be added.

The researcher relied largely on the pilot study to test the
appropriateness of the items in the duestionnaire.
Ambiguous, unclear or poorly worded questions were reworded,
Sensitive questions,desensitized. Those questions which were

N\
4: difficult to desensitize, were left out.



The pilot study further reveals that the space provided for
the advantagés was not enough since some of them overlap to
the space provided for the disadvantages. Consequently, more
space was provided for the advantages in the main study
guestionnaire.

Tuckman (1978 : 25) maintains that it is necessary to run a
pilot study which uses respondents who are part of the
intended population but which will not form part of the
sample. Thus the researcher will choose few respondents from
Vulindlela and Esikhawini township respectively at Empangeni
for the pilot study.

In addition to the pilot study, the researcher sent a
covering letter to overcome some of the above limitations.
The covering letter accompanied each questionnaire. In that
covering letter an effort was made to motivate the
respondents to respond to the questionmaires.

- In this ccveriﬁg letter the researcher clearly stated the
purpose of the questionnaire; assured the respondents that
the information gained would be used for the research
purpose only. That will encourage the respondents to respond

freely.

After a period of about two weeks to a month the researcher
sent reminders te those who had not as yet responded. That
reminder was another letter requesting co-operation and
another questionnaire in case the original one could not be

found.
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THE SIGNIFYCANCE OF THE STUDY

Presently it would seem as if there is some confusion among

Black people as to whether sending their children to
multi-racial school’,\is beneficial or not. The significance
of this study therefore is that it is going to reveal
advantages or disadvantages of this exercise.

By focusing on the shortcoming of Black education the study
calls for the improvement of Black education or the
abolishment of it. It helps to solve problems facing the
education for blacks in South Africa. As equal education
should be accessible to all citizens of the country, all
perceived disadvantages 1in Black education should be
eradicated. This can be achieved only if there is one
education department for all racial groups. This
recommendation has been made by the de Lange Commission of
inquiry imn 1981 (Beh‘)jl988) The call for a single
edication department has been made on many occasions by all

those who are concerned with the education for Blacks, for ,
example, the NECC and a number of political organisations
consisting of students, teachers, and _parents. All these

2
maintain that the only solution to the crisis in Black

~education will be the creation of the single education

department (Mncwabe,K 1987).
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- ANNQUNCEMENT OF THE FOLILOWING CHAPTERS_AND

THEIR BRIEF DESCRIPTIONS,

Chapter 1 is an introductory chapter. It gives a general
orientation, statement of the problem, the purpose of the
study, hypotheses, demarcation of the field of study and
method of investigation, limitation of the study and the
significance of the study.

Chapter 2 exposes the relationship between political and
education system in South Africa, the discriminatory laws,
attitude of the South African government, reasons for
cbjecting to Bantu education, commissions of inquiry and the
different bodies that opposed to Bantu education.

Chapter 3 deals with school desegregation in America. This
serves as a springboard’ from which multi-racial schools in
Natal are viewed. It supplies the reasons for opposing
desegregated schools, procedures followed towards the
implementation of school desegregation, opponents of school
desegregation, the failure and success of school
desegregation. It also supplies the advantages and
disadvantages of school desegregation.

In chapter 4 the historical background of open schools in
South Africa is givens i 1ncludeJthe opﬁslng of white

private schools and white state schools under Elgse's models

'M_slihe cr1t1c15m of the

}g Modelgk Band C. I

,ciase.s models and the llmltatlcn of the conditional opening
of schools. !¢ J:”fﬁﬂa%'

" Chapter 5 deals with methodology in which the

questicnnairesh_literature study were used. It involves the
choice of the population advantages and disadvantages of
questionnaires.



/ In chapter 6 the results of the investigation are presenteq)
Ckf“”“”%?, analysed, discussed_and interpreted. The advantages and

disadvantages of multi-racial schools are also given.

Chapter 7 draws conclusion from the data collected by means
of literature study and questionnaires. Thereafter,

recommendations are made.

The causes and effects of problems which plague Black
education lead one to the conclusion that Black education
has been wielded as & political weapon. This is confirmed by
the reasons advanced when the Bantu education Act was passed
and the manner in which it has been implemented. On the
other hand Blacks were quite conscious of this fact and have
missed no opportunity of making their views known. They have
been unabatedly opposing this education syétem; with their
opposition gathering momentum as the years go by.

As it has been just pointed out, the opposition has been
varying on degree. Initially a number of teachers preferred
to resign rather than serve to perpetuate Bantu
Education. This perhaps could be referred to as passive
resistance. But from 1976, to te (1990) the resistance has
been more active},ﬂ‘gzé'a%r%g%burning down of schocol
~ *buildings. Perhaps the more active resistance we witness can
be -attributed to what has been alluded te in the first
paragraph of this conclusion; that is, Black education 1is
being wielded as a political weapon. Thus the effect of this nas
%3§;gi_phﬂ_n§}gg§§ged feelings in the political scene ;EE]T?E?F

¥

necessity affect Black education with the resultant
instability..




This instability in Black education is worrying a number of
Blacks. They know very well the suffering of an uneducated
person in the workplace. Hence the anxiety and despair with
this state of affairs in education. Some Blacks have
'responded by sending their children to multi-racial schools.
Only very few parents can afford this as multi-racial
schools charge exhorbitant fees.



CHAPTER 2

SOUTH AFRICA : LITI AND EDUCATI YSTEMS RESPECTIVELY
2. INTROD ION

In order tc understand the South African education system,
it is apt to discuss first the political system of this
country. This, may, however, sound strange and the question
may be posed : how do the two meet ? Unfortunately we have
‘an anomalous situation in South Africa where politics and
education are interwoven as far as Black education is
concerned (Vos § Brits, 1987 : 55).

In this chapter, therefore, a general overview of the
political system in South Africa is discussed. This chapter
also demonstrates how the govermnment's political ideology
influences the education scene as well as the consequences
of this.

]

2.1 PQLITICAL SYSTEM : BEFORE AND APTER 1948

Before the year 1948 the South African political
dispensation, though not acceptable to most blag;

n.F w4

inhabitants of the country, did not have anizfﬁméfkab%e—

influence on the then prevailing education system.| It would
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appear as though blacks were relatively content with the
educational system which prevailed then; that is, equal
education for all races.

In 1948 the Nationalist Government took over the reigns of
government. This heralded a new era in the South African
political and educational scenes. This Nationalist
government was intent on propagating nationalism, albeit on
r the narrow sense; namely; Afrikaner Nationalism. Nonetheless
they were prepared to accommodate other races of European

the identity of a white race. It was their belief that a

Q\G \{dwp extraction. They were preoccupied with the preservation of

w/
w"”

white man 1is superior to other races of non-Eurcpean
extraction and in South Africa the majority of these were
blacks. The reason for this line of reasoning by the
Nationalist government is not hard to find. Most of the
ﬁpeople who constituted the Nationalist government had been
sympathisers of Hitler with his vision of the Nazi Germany.
QGMM When they won the election in 1948, the Nationalists felt

(Randal et al, 1983).

3Jﬂ3) that they had the mandate of fulfilling their ob]ectlves

In order to protect the white race, which according to them
was superior,' they proceeded to implement a policy of
separateness. The term apartheid (separate development) was
coined to embrace the overall peolicy of the government. A
number of laws were passed in the name of this policy,
‘namely, the Group Areas Act, the Separate Amenities Act, the
Population Registration Act and the Land Act, 3just to

a2 mention the few. The impact of these acts on education is

discussed below.

~
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2.2. DISCRIMINATORY T.AWS THAT ENFORCE
APARTHETD IN SOQUTH AFRICA

The government in South Africa passed a number of Acts in
order to protect white interests against the Black majority.
The Acts and their effect on education will be discussed in

this section.

2.2.1 CT OF 1913

Though the South African black population constituted eighty
percent (80%) of the total population in South Africa, the
government has allocated only thirteen percent (13%) of the
land to Black population. This has resulted in serious
‘overcrowding in black residential areas, particularly urban
areas. Various kinds of social ills came to.the fore, such
as gangstarism and drug abuse, to mention the few. These
conditions are not at all condugive to proper education.
Davenport (1987 : 543) and Christie (1986 : 46) maintain
that the Land Act of 1913 prevented the further purchase of
land in the white areas by Blacks. Thus Blacks were only
allowed to buy land in the homelands. The whites were not
allowed to buy land in the homelands.

2,2.2 S ACT OF 1923

The Urban Areas Act was passed in 1923. According to
“Davenport (1987)'this act underwent major amendments and was
consolidated im 1945 and 1971. He further adds that this
Act was to clear out the mixed residential areas which had
grown up in some parts of the larger city notably
Johannesburg and rehoused in location. Christie (1976) adds
that this Act stipulated that Blacks were allowed in urban
areas as long as they minister to the needs of whites. To
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enforce thié, each employer had to endorse the reference
books of the employees. This shows that this Urban Areas Act
was related to pass laws.

2.2.3 THE PASS T.AWS

The pass laws restricted the movement of blacks in urban
areas, expelled Blacks from town for vagrancy, idleness,
disorderliness, failure to pay rent etc. Randal et al (1983)
557 fepo{ﬂZ)that the compulsory reference books for all Blacks;
males and females over 16 years was introduced in 1882 at

- the Cape (Walshe, 1987:3).

In 1952 Parliament enacted the Section Ten provisions, which
denied the right to live in an urban area to any African who
was not born there male or female unless he had either lived
"47 there continuously. for 15 yearé[)or served under the same
employer for 10 years. This was to be engrossed by pass
laws. That is, all blacks without reference books in urban
areas were to be arrested (Randal 1983). Blacks were against
) these pass laws and thelr opposition found further
expression in the Defiance Campaign in 1952 when large
numbers courted arrest by deliberately destroying their
reference books. The anti-pass demonstrations mounted by the
new Pan Africanist Congress and by the ANC resulted in the
shootings at  Sharpville and Langa in  March 1960.
Davenport (1987 : 555) & Randal et al (1983 :'277)
*state that the total number of arrests by South African
police in the Republic for pass laws offences in 1981 was 74
267 people. _
123'7 S S 1§:;£;;tit“restrlcted”movement oiiBlacks from” the rural/
}m_[ﬂao : ;éggmgg%Ehe“urbanaareas.?Schocls used to be very few and
3 pggfly equipped in rural areas as compared with the urban
Pbrv4~“4“?' areas; so that a black student from the rural areas will
é_fiffgfi flnd it difficult to enrol in the schools in urban areas.
*wnNZC -
},, cwf“?bw@l’zg /’7
Wweg L MM{’
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The pass laws have had negative effects on black education.
It has been mentioned that Blacks were located in the
homelands. These homelands could not provide work for all of
them. Thus they had to go to the urban areas to look for
employment so as to get money to educate their children,
since the education for Blacks in South Africa is not free.
The pass laws and Urban Areas Act made it difficult for
these Blacks to look for work. As it has been mentioned
above that all Blacks who did not possess and carry the
feference books and permits were to be arrested.
Consequently many of them were forced to return to their
homelands. Without money their children could not continue
with education. Thus pass laws contributed to the high drop
out rate in Black schools.

2.2.4 . THE _GROUP ARFAS ACT

According to Davenport (1987) and Breitebach (1985) the
Group Areas Act was introduced in 1950 and underwent
important revisions in 1952, 1956, 1957,1961,1962,1965 and
was consolidated in 1957 and in 1966. They maintain that the
Group Areas Act divided the country into separate areas for
Whites; Blacks, Colouredsjand Asiatics and debarred members
of any but the approved group from owning or occupying
property there. Randal et al (1983) state that this
necessitated the forcible removal of members of non-approved

groups from particular areas. For example, the following

-number of families were moved from their homes during 1981

in terms of the Group Areas Act.



2.2.4.1 FAMTILIES MOVED FROM THEIR HOMES DURING 1981 IN TERMS OF
QEQHB_ABEAQ_AQE

WHITES COLOURED INDIANS
(EQ c;\wmquimq 7
Cape - 2108 213
Transvaal 146 119 652
Orange Free State - 601 -
Natal 77 437 3113
TOTAL - 223 3265 3978

SOURCE : (Randal et al, 1983 ; 339)

From this table it is clear that more Indians and Coloureds
were affected by the Group Areas Act. From the above table
the Blacks (African) were not included.

This agrees with Davenport (1987) who states that Blacks
were not affected by the Group Areas Act because they were
already controlled under the Urban Areas Act of 1923.
However the South African govermnment indicated in 1990 that
the Group Areas Act would be repealed in 1991 (The citizen

. . . w2 wifenf o
25 E;gpst 1990), Blacks in particular believe that, that— ¢

111»5*’? wou e a ste forwa d towards the non-racial South Afrlca
ﬁﬂﬂ iEv“qu'ﬁ}i~ ﬁ;prrwbt ;ua» uw$a44, '

%ﬂentat ﬁ 5J.mz'e rated scho ;Zng—exaggng:?&&rizlul
heeeuwgukéf?e non-rac1al residential /areas and pupils would

be able to attend any nearest school.




2.2.5 SEPARATE AMENITIES ACT

The Reservation of Separate Amenities Act, No 49 of 1953 was
introduced to enforce the government's policy of apartheid.
According to this Act different racial groups were to have
segregated hotels, restaurants, schools, bottle stores,
supermarkets, sport or social clubs, beaches, toilets,
cinemas and theatres, hospitals, transport, churches, etc.
To enforce this Act, the posters written *"WHITES ONLY" were
found in those places reserved for whites (Randal et al,
1983).

<
This Act caused desegregation in school to be illegal in

South Africa. According to it racial groups had to be
se?arated from others in almost all spheres of l:fe. The
racial groups could only be integrated in private schools
which were not run by the government. However it has been
mentioned in Chapter 1 that these schools are very
expensive. Thus, only few black parents can afford to send
their children in these schools.

2.3 THE TIONSHIP BETWEEN THE ITI YSTEM
AND EDUCATION SYSTEM IN SQUTH AFRICA

x

Political, social and economic structures of a country have
) a bearing on the education nature of that country. This
7 means that any changes effected on one of these structures(’.
_hiieﬁjv will bring about some changes or readjustments in the
educational system of the country concerned (Brits & Vos,

1987).
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The South African political, social and economic structures
are immediate examples. These structures are in line with
the policy of segregation, including the segregation of
educational facilities based on racial grounds. There has
been a cry that the education intended for Blacks is
inadequate, 1s an education which entrenches the Blacks into
their own socio-economic structure. Others say that Black

education is education for indoctrination (Hartshorne,
1983).

2.3.1 ATTITUDE OF THE SOUTH AFRICAN GOVERNMENT IN EDUCATING

W

by

BLACKS

Rose (1970) states that if Bantu education is to be
understood, it is vitally important for the student to see
clearly that apartheid is not a policy which the membership
of Nationalist Party has recently invented to protect its
position of power from possible Black take over. He further
maintains that some opponents of the Nationalist Bantu
Education policy claim that the govermment's primary
objective 1is infact to suppress the Bantu by providing
education that trains them to be nothing more than “hewersr
LOf wood and drawers of water®

v

[
n“’ﬂ

Wit

What is said by Behqg)(lgsa 220) tallies with Rose (1970)
M)y

‘égi9n4ghen,sghgg,ngggi:gggigﬂda,that the hlSéSry of South

African education has taken a course of buttressing white

" supremacy to protect white privilege by restricting the

education of non-white to a modicum of literacy and
numeracy. Feit in Kallaway (1986) states:

Black education aimed to dwarf the minds of black
children by conditioning them to servitude ... the new
system was intended to prepare black children for the
subordinated positions that awaited them in such a way
that they were appropriately equipped with limited



skills as well as ready to resign themselves to their

exploitation. White supremacy would be secured if the

- ;7 black product of schooling was a person who accept”in
C}) J full the Nationalist Policy of apartheid, of White
/7 domination of the master-servant relationships as

—"between White and Blacgj...a creature #hose mind will

di/;p have been thg@koughlf}regimented into willing
1 -~

e

W‘L However this Ffunction of education ‘may not be equally

acceptance

the status /quo.?
-7 .. (Feit in Kallaway, 1986:94 )
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successful to all the Blacks as intended by the Whites. For
6\} example, in 1920 Jabavu as quoted by Molteno in Kallaway
{1986 : 69) was able to see that the condition of Native
education was one of chaos. So whilst this education system
was aiming at yielding helpless Blacks, some highly
resourceful Blacks like D D Jabavu and many others were
unexpectedly brought forth by the very same education

systen.

According to Rose and Tunmer (1975 : 201) there has been in
South Africa a fear that education might transform Africans
into successful competitors with whites for limited job
opportunities. This fear has been expressed by a number of
Acts of parliament designed to protect white interest. For

example, the legislation concerning g

- . Al .

in 1956’0rdinance 17 of 1904 was in_acted in Transvaal after
' — i —— -

. white miners had protested at the importation of Chinese

EPb Reservation passed

workers. This ordinance, excluded, in effect, Africans from
undertaking skilled jobs. In 1824 the Industrial Concilation
Act provided for safe-guards against interracial compeg}tion

in jobs. Hence Black education was designed not to be
technologically orientated for fear of the same.
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Makulu (1971) adds that the fear of competition for jobs and
demands for equal rights pushed some white settlers to
extremes, and they asserted that education of the Native
should not be of the kind that would make him forsake his
place in the tribal community. If he must be educated, his
education should not encourage him to be anything beyond a
good servant. This shows that whites were not happy with the
quality of black education. According to them Black
education was to be inferior to that of whites so that
blacks would remain their servants. Seemingly, some of the
whites were not satisfied that Job Reservation Acts would
really secure their position for they went to the extent of
interfering with Black education.

The above reveals that the South African government opposed

the idea af educating Blacks.[?his tallies with what J N Le

-“Thoux ﬁg;; Naticnalist Party pollt1c1an in Christie (1986)

B{*egy- [ wha*é;presses—h15“v1ews-concernlng the education for BIAGKs

as.-follows:-
N

P" We should not give the Natives any academic education.
If we do, who 1s going to do the manual labour in the
community (i.e white communlty)

(Christie, 1986 : 2)
e )

Rose and Tunmer {(1975) give another example of ,iwb.ites
opposi to the education of the Natives. These authors
quote} the Commission )findings®as follows ¢

A

From the evidence hefore the Committee it seems clear
that there still exists opposition to the education of
the Natives on the ground that (a) it makes him lazy
and unfit for the manual work (b) it makes him cheeky
and less docile as a servant.

(Rose and Tunmer, 1975 : 232)

These two quotations stress the point that some white South
Africans consider Blacks as servants and nothing better than
that. Rose and Tunmer (1975) further maintain that the
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peaple who brought forward such criticisms were not
objecting to educaticn as such but they were objecting to
the type of education rendered by missionaries to blacks.

The objective of this section is to reveal the attitudes of
the South African government which consist of whites as
designers of Black education. These attitudes serve as a
foundation on which Black education was based. These
attitudes also express the relationship between politics and
education. Different authors reveal that the government do
not want Blacks to compete with whites for jobs. Hence they
want to keep their education inferior.

2.4 EDU TON SYSTEM

From what has been alluded to above, the government policy
of apartheid could not leave the education unscathed. The
government has divided the education system into different
departments according to race, that is, whites, blacks,
coloureds and indians. All have their own separate
departments and systems. Each one of these prepares its
students for different roles and occupations. Education of
white children prepares them for a dominant position in
society, especially in the economy. Black education on the
other hand prepares students for subservience to the ruling
whites (ATASA Vol III No 2 May 1988).
The inequalities in the provision of education for different
groups has led to Blacks being suspicious that their
education is inferior. The enlightened Blacks are getting
concerned as to whether this type of education planned for
bM,JL their children in schools specifically designed for
Blacks alone is still wholesome, most especially because it



is becoming more politicized day by day. It has been
mentioned in Chapter 1 that Blacks objected to the separate
education for them since its inception in 1953. Yet it was
‘implemented much against their will. This has caused concern
to some Black parents so much that they have opted for
registration of their children in open private schools with
the hope that their children ‘will receive education of
better quality.

2.4.1 INTRODUCTION OF BANTU EDUCATION

When the Nationalist party took power in 1948, they were not
happy with the gquality of education the missionaries were
offering to the Natives. Consequently, they decided to
introduce the type of education that would not be equal
to that of whites. This is highlighted by the statements of
H F Verwoerd in 1953 who was the Minister of the Native
Affairs at the time when Bantu education was introduced as
quoted by Christie (1986) in the following : '

when I have control over Native education, I will
reform it so that Natives will be taught from childhood
that equality with European is not for them.

(Christie, 1986 : 12)

Rose and Tunmer (1975 : 266) further quoted Verwocerd in the

following passage. > — o )
TTT—

Cﬁﬂp'?k I just want to remind the Honourable members of(the

C' " : parliament that if the Native in South Africa is belng
« (i~ taught that he will lead® his adult life under the

RLMJQ 4NJD L policy of equal rights; he is making a big mistake.

v’ xﬂ* The,ﬂaff;;;/;;;t not be subjected to a school system

NJJL which draws him away £rom his own community and
i

F4) -
N
N /: ,.//misleads him by showing him the green pastures of
%b % e Eurcpean society in which he is not allowed to graze.

X n/ (Rose and Tunmer, 1975 : 266)



By the above words Verwoerd was introducing Bantu education
to fhe )Parliament in 1953. That marks the beginning of the

era —of apartheid education in South Africa. By these
statements Verwoerd was criticising the education offered to
blacks by missionaries. It is clear from his statements that
the missionaries were offering blacks education that is of
the same quality as that of the whites. It will be recalled
that Cape schools in the Cbmpany days were non - racial with
whites and slave children attending in the same school
(Christie, 1986). The South African government was against
this.

In 1951 the Nationalist Government set up a Commission under

the chairmanship of Dr W W Eiselen. Malherbe (1977) states

that the Commission was appainted with specific reference to

make plans for education of the Natives as. an independent

race_*taking into account their inherent racial gqualities,

'/xﬁg;; distinctive characteristics and aptitude, and their

iﬁkp}f 4; needs under ever changing social conditions?’Rose and Tunmer

(kp4b (1975 : 244) stress that the Commission began with the

3k promise that there should be distinctions between white and
Black education.

The Eiselen Report paved the wéy for the abolition of
missionary influence which the Nationalist Party regarded as

nothing less than an instrument in the hands of liberalism.

The Nationalist Party maintains that the Native education
.has achieved nothing but the destruction of Bantu

culture..... Nothing beyond succeeding in making the Native
- an imitator of Whites (Malherbe, 1977 : 546).

The Eiselen Commission emphasized that Black education had
to be re-organised. It recommended that Black education
should be brought under the control of the government and
should be rebui{f,and extend "“Bantu culture' (Christie, 1986
:78). By this the commission was justifying the introduction
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of segregation 1in education. The éommission. further
criticised missionary education, stating that its aims for
Native education were vague and poorly formulated. This is
evidence in Verwcerd policy speech in 1954 who is reported
as having said: |

-
i
g

Up till now the (Bantu) “(s been subjected to a school
system which drew him away from his own community and

\)}}/ practically misled him by showing him the green

pastures of the European but still did not allow him to

| \U}/ graze there.
(Malherbe, 1977 : 546)

-

Seemingly, the Eiselen commission was appointed in order to
justify the government policy of apartheid in education.
Malherbe (1977) reports that both Dr Eiselen and Dr Verwoerd
had studied in Germany where there had been at that time a
great emphasis on racial differences and the superiority of
the white Aryan race. Thus a collusion between the two is
suspected. | |

Another objective of Bantu education Act was the
preservation of ethnic identity and home language which had
a particular appeal to the Afrikaners, who themselves had
achieved ethnic identity and the recognitioﬁ of their own
language after a long cultural struggle. Verwoerd was
therefore convinced that in the same way the various Bantu
tribes were going to be made to realize the value of their
own identity, | particularly in the socilo-political sphere.

. The commission recormmended that mother tongue should be used

as medium of instruction for the first seven (7) years in
_ ’

Black schools. This weakened Blacks fluency in English (Rose

and Tunmer, 1975). A

It has been mentioned in Chapter 1 that Bantu education has
been abhorred since its inception in 1953, yet it was
implemented. Consequently, Black education receives

opposition not only from Black3 s individual ‘but also from



churches and political organisations. The opposition 1is
expressed in the form of demonstration, class boycotts,

stayaway and strikes.

2.4.2 REASONS FOR OBJECTING TO BANTU EDUCATION

Rose and Tunmer (1975 : 246) state that Blacks feel that if
they do not follow the same curricula and pass the same
examinations they cannot obtain certificate® of equal value.
Consequently, they would not have a claim"to equal pay and
although the Bantu do not receive the same pay, the
possession of the same qualifications is held to be a

e L i

powerful instrument in pressing for ~'J;}r;?3:-0______\}9__f:}.xmu:u::ial

treatment. Whites are owners of industries in which Blacks
would normally seek employment after leaving schools.
Knowing very well the deficiency of Black education, he
would be very reluctant to employ'.a Black,' if he has a
choice.

According to Christie (1986 : 126) separate education
department does not necessarily provide equal education. For
example, there are inequalities between black and white
education in South Africa. These inequalities are prominent
in the expenditure of education, pupil—teacher' ratios,
salaries of different races, etc. This could be one of the
reasons for objecting to Bantu education. African Teachers

-Association of South Africa (ATASA) has been advocating a

single ministry of education for it has no trust that in
separation there could be equality (Ashely, 1985 : 5). This
tallies with what Mazwal, Sowetan reporter says below :

Nobody believes their (govermment) whines of separate
but equal. Not when its creator Dr Hendrik Verwoerd,
made it clear that it was intended to keep us (Blacks)
in continued subjugation. - _

” (Sowetan, March 8 1990)



This is based on the fact that the South African government
supports the idea of “separate but equal* education systems.
However, from evidence there is no equality in different
education systems in South Africa. This implies that the
idea of "separate but eqﬁal“ is a fiction, as can be seen
from the American experience below. '

.According to Marshal (1982 : 132) the National Association

for the Advancement of Coloured People (NAACP) decided in

'the mid 1930's to attack the validity of this "equal but

separate" doctrine by use of the test—-case device. He.
reports that in approximately 17 states in the District of

. Columbia, segregation was enforced in varying deqrees of
; rigidity but little attention was paid to the requirement

that the segregated facilities be substantial equal. In

those states where public school segtegation was mandated,
as in Alabama and all the 13 Southern States or permitted as
in Kansas, the per pupil expenditure for Black children was
invariably less than that for whites (Marshal, 1982 : 132).

Willie (1984 : 149) states that from 1882 to 1961 the
Atlanta Board of Education also operated a dual school
system for Blacks and Whites. He maintains that the two
systems were distinctly separate and ﬁnequai most of that
time. According to him the Black parents were acutely aware
that per pupil expenditure in the Atlanta public school was

" much lower for Black children, that the pupil-teacher ratio

was higher, that teachergfsalaries were lower and that the
education of black children was the responsibility of the
black community. The dual system was endorsed by the
courts until Brown Vs Board of Education of Topeka in 1954.
From then the Supreme Court ruled that separate education
facilities were not equal. Thus separate was declared



unequal. Consequently attempts were made by Black parents in

Atlanta to eliminate the dual school system. In 1961 the
desegregation plan was introduced in Atlanta schools. '

Evidence of this in South Africa is abound. The dual system
in Atlanta is a good example of education of Black and
White children in South Africa. The separate schooling for
different population groups teaches children to expect
separation and inequality along the lines of colour. The
deficiencies of Bantu education are well known and some of
these have been mentioned briefly in Chaptér 1 oo page 14.
However, the Black students have expressed their discontent
‘about these deficiencies in many ways. Thus deficiencies of
Black education can be regarded as another reasaon for this

opposition.
2.4.3 DEFICIENCIES OF BANTU EDUCATION -~
2.4.3.1 DISPROPORTIONATE E . I _IN EDUCATION
The main weapon that the rulers have used to destroy Black

: . education has been the very low expenditure (Education
JJZﬁM.Jburnal, Feb 1981)/ Schlemerjet al (1982 : 7) agree with
e, =

y@yﬂkdr'[ this and further maintain - that black - education

relative to white education in South Africa is severely

et ne underfinanced. References are often made to the differences
Lz%ei/gkﬁﬂg in expenditure per pupil, in which in white education is
—  over 4 times as high as Black Education. Christie (1986 :

Frs 98) giveé the table which illustrates clearly differences in

’;5 ' the ?er capita expenditure of different races in South

. Africa as from 1953 to 1983. In that table the 1982 - 83 per
capita expenditure for different races are as follows :
Blacks R146 ; Coloured R711; Indians R71l and whites R1 211
respectively. A |
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The above statisties reveal that less money is ép'ent on

Black education than on any other population groups. More
7’ money 1s spent on coloureds and J.ndlans, a lot more money on
s ﬂrhltes than on any cther populatlon group. Needless to say,

much more has to be spent on Black education in order to
W bridge this gap. Though the government/ spending on African
education has risen substantially, (see table 1 on page 2)
the gap between education standard for Blacks and whites
still remains highly discriminatory. Dries van Heerden in
the Sunday times (July 8, 1930) reckons that in 1980 Rl was
spent on & black child for every R10 spent on his white

_counterpart. He maintains that in the 1990 budget the ratios

have been halved to 1:_5. However, in real terms the contrast

is still great, for example, the per capita expenditure for

' 'whlte child was R3982,82 whilst that ﬁé Black child was -
/l(/ﬁonly R582 in 1988. /{

Behr (1988) maintains that the work Committee on educational

financing was of the opinion that the spending on Black

education was disproportionately low, and on white education

disproportionately - high and thus attention had to be

focussed on the vexed question of unit spending on

education. Kallaway (1986) noted that the expenditure

determines the quality of education. Thus the low

- eXpenditure for Black schools results in the shortage of

schools and teachers and consequently overcrowded

classrooms; inadequate facilities, hence poor academic

" achievements.
2.4.3.2 QVERCROWDING
According to the education journal, Jan - Feb 1981, Vol 11,

No 5 avercrowding is an evi}._ that inevitably leads to the
lowering of standards. It has been mentioned that
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overcrowding is associated with low expenditure. For the
shortage of money results in the shortage of classrooms and
the shortage of teachers.

Duminy (1967 : 6) maintains that in an effort to solve the
problem of overcrowding, the double session system in the
substandards was introduced in ‘1955 as a temporary measure.
According to Rose and Tunmer (1975 : 263) the double session
mean> that school hours for pupils in sub-standard will be
shoftened to three hours per day. In that way both the
teacher and the classroom will be able to serve two
different groups of pupils everyday. Duminy (1967 : 58)
further states that the quota of pupils per teacher is put
at a maximum of 100 pupils per teacher; with 50 pupils
attending each session. The Cingo Commission on education in
Transkei found that this system of double session was a
contributory cause to high drop out rate between
sub-stanpdard A and B.

This commission recommended that every effort should be made
to discontinue the double session system at an early date.
Due to the shortage of classrcoms in some schools, the
sub~standards used church buildings without desks, thus some
pupils have to write on the flooz@ (See opposite page).

Seemingly overcrowding is affecting Black children only. The
Sunday Times of 8 July 1990 confirms this when it reported
that in 1980 the pupil-teacher ratio was 19 to 1 for whites
and 45 to 1 for Blacks. Ashely et al (1985 : 76) statef)that
in 1983 / 84 the pupil-teacher ratioc was 1:19 in white
schocls and 1:41 in Black schools. These figures agree with
those given by Nassan and Samuel (1990) in chapter 1.
However, the De Lange commission recommended that these
fiqures be narrowed to at least 30 to 1 by 1990. In 1987
figures stood at 41 to 1 for Blacks while the white's
rates has improved to 16:1. '



It is reported that _in- the areas like Transkei, the ratio at
primary schools 1is 62:1. Compati_ng the different
pupil-teacher ratio among different racial groups, Malherbe
(1977) stressed that a Black teacher has to cope with double
as many as coloured or Asian ‘teacher and 3 times as many as

- the white teacher. This results in pcor teaching and hence
hz.gh failure rate. ' ’ .

| A recent study conducted by the South African. Institute of

Race Relations (SAIRR in the City Press, November 15, 1987)

issued a revealing report entitled a “Spotlight on education

backlog®. In this report it is pointed out that at least

"R850 m will be required for the purpose of eliminating the
backlog in the classrooms for Africans. Estimates in the

update for the third quarter of 1986 indicate a shortage of

38 641 classrooms for Africans. Whilst the shortage of

classrooms for coloureds and Indians were 5400 and 587

(_,%a Lw Fﬁif;y respectively. In the case of whites there was a surplus of

A3840 _classroom implying that 153637 places were empty.flu

o V{r éﬁélg;m this, the New Afr:.can repcrted that the white
WJ—O classr&ams are half fllled whole schoo}. bu:.}_dlngs stand*

v 7 empty, whlle Black scholars ‘are lII the leaklng, V “cold,

Q_lid H _ m}.serable structures by the hundred (New Afrlcan, 25 Jung_.f- '

o / i e

}_990)_ . :_,*{,/W_ﬁ ' | | -

_ It is evidence from the above that the government spends

- much more on the white children than it deoes on education
for Black children. The unéquél expenditure throughout the
whole history of education in South Afrlca has meant unequal
facilities and resources._ '



2.4.3.3 INADEQUATE FACILITIES.

-In many Black_schodls theré.iS'é_léck af féciliﬁies'like_
laboratories, libraries, domestic science rccms;~étc. Sunday
Times of July 8, 1990 reports that Blacks still suffer from
a serious Shortagé of school booké, labcratory facilities;
libraries and sport grounds.'fhe inadequate facilities and
resources in Black schools. is due to low expenditure for

" Blacks. For example, many black schools have nc science

laboratories even if they are available they are hardly
equipped. A science teacher in Black'schoolé'is thus
 compelled to teach pupils the theory only. There is no room
for practicals. However, Duminy and Thembela (1983 : 16).
stress that the use of teachlng aids help to make learning

meanlngful.

On the other_hand,.mést white schools have ﬁell'equipped
laboratories; thus white childrem have no problems in
science subjects. Considering the resulﬁs'of different races
in science subjects, the people who are igmnorant about
.condltlons in white and bl&ck schools are likely to conclude
that Blacks are poor in science subjects. However, this may
not always be true, for any one, either black or white is
capable of outstanding achievement, when given the right
educational opportunities. ' B ' |
'2.4.3.4 THE SHORTAGE OF comﬁm'r TEACHERS
- Black education is also Crltlc_'LSEd for the shortage of -
| ccmpetent teachers. The- qaallflcatlcn of teachers play an
'lmportant role in teachlng. The lack ar shortage of suitably
qualified teachers in Black schoals has led tao what had been
- described as an unfcrtunate cycle ln a report by the H. S R c
_when they state: . ' S
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An unfortunate cycle.... by which poor educated persons
enter teaching and in turn produce poorly educated .
students: so that the risk is being run of perpetuating
mediocrity in the group whose educational improvement -
is essential tao the development of the country. - L

_ o (E.S.R.C, 1981 : 22)

The Education Journal of Februéry 1981 expresses similar
sentiments in the following words:

The downward spiralling effect of poorly qualified
teachers producing poorly equipped pupils, who then
become even poorer teachers, against a background of
hugely disadvantageous physical conditions, sees to it
and to bear in mind also that this process has gone on
for a number of generaticuas.

(Education Journal, Vol II no 5 Jan-Feb, 1981)

One can explain the above by saying that in Black education,
teachers have received education of low quality and under

bad conditions. Such teachers are likely to transmit this
education of low standard to the pupils they teach. To
avoid this some enlightened Bléck-parentS'prefer to send

' their children to multi-racial schools where the teachers

are well trained. In these schools the majority of the
teachers*are competent in the subjects they are offering.

Entrka in the segregated black schools whe;e»some of the
teachers are poo:ly quallfled.

2.4.3. 4 1 OUALIFICATION OF TEACHERS

Qﬁalification_With a‘ - Asians Blacks Whites | Caloureds

Tedching certificate. = & LI A $
Degree . . . . 20,51 . 2,45 34,33 = 4,50
st 10 66,16 16,09 65,67 - - 34,22
 STD 8 . 13,33 62,90 - 60,34
STD 6 - | 18,56 - g,94
TOTAL 160,00 100,06 100,00 100,00



Without a Teaching Certificate

Degree | . '5,16 1,43 32,18 7,38

STD 10 o | 54,80 13,90 . 67,82 29,19
sma 40,08 sa6r - 30,04
STD 6 o - - = 33,39
TOTAL | 100,00 100,00 .. 100.00 100,00

% of Total without' _ _ _ o
Teaching Certificate 7,3% 19 - 3,4% . 12,5%

.% of underqualified

teachers in 1980 . 19% ~  85% . 3% 66%

-

E&44~g£1“° Source : Qualificatiom’of TeacherSin 1978 (E.S.R.C., 1981:21)

Méﬁn
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.. From the above table it is _clear that Blacks have _the'

highest percentage of underqué.{ified. teachers as compared to

‘other races. Despite the fact that  Blacks are alsc

upgrading themselves academically and prcfessxonally,. it
will not be easy for them to clase this gap.

The educat_ioﬁ&l.'-]aiztnal of Jan - Feb 1981 report that of
88355 teachers, 72146 (i.e 82%) have Junior certificate and
lower qualification, (SAIRR Survey pp 501 - 503). Of those
72 }.46 teachers between 11 000 and 20 000 had passed only

' standard 6. Compare this with the 51tuatlon ln +the white

schools where 85% of teachers have at least a senior

-certificate. - "This again shows that though some Black

' teachers are upgrading themselves tlie pace is too slow, as

it has been ‘mentioned that in 1980 the percentage of
underqualified teachers was 85% and in 1981 it is 82%.



As a result of the shortége of qualified teécher_s,' it is
common to find & teacher with matric and without a teaching
certificate, teaching a matric class. " In this connection
"Luthuli (1982 : 29) has stated: ' ' o

Experience has taught -that some black teachers are not
equal to their task. Investigations reveal that
" teachers unconscilously become respon51ble for the '
frustrat}_on. cf pupils. _ '
(Luthull, 1982 : 29). :

From the above :_t ::.s clear that at. t_unes -teachers do -
contribute to ,x_:'agu_ls;.4 frustratlons, far Aexample, when the
teacher is unable to help the pupil to pass the examination
or to mést_er the subject because qf the teacher'’'s
insufficient knowledge in the subject and or do not know the
method of presenting that subject. _Dum:'_ny_ and Schnge (1986 :
23) say that the way pupils assimilate school work differs
from pupil to pupil.' Th_ué if the teacher knows different
methods he will be able to help the pupils to pass.

' Black scholars believe that salary increases would wipe out
the shortage of competent teachers. Some scholars im 1976
even demonstrated against the gap that existed between the
remuneratlon of Bla.c:k and white teachers. This may be true
because even now some black competent teachers especially
males, are leaving the teaching prafess:;.cn- and join the
industries because of the low: salarles in the teachlng_

professxon. ;

Most of the teachers in Black schools are females and m'any'
of them are _leaviﬁg.?'the - teaching profession for more -
lucrative' jobs. The ‘reason for this is the extremely low
salaries for Black teachers. Franz Querbach, a&s quoted
by Berman (1978 1 87) estmated m 1972 that on average, :
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African teachers earned'only_46% 0f.thé3salaries'paid t0
whites with-éimilar QQalifications. Ecwever, the government
has attemped to narrow the salary gap but other races still
remain far ahead of therafrlcan teachers. : |

Rdse (187G : 81) agrees with~the_above information and

further cbnfi:ms that;the salaries for Black teachers were

less than those of other races especially whites.in South

Africa. EHe states that after the introduction of Bantu
/ 4 education, the Bantu teaqhetgf salar_ie's. were to be.

established relatively to the income of the Bantu Community
he serves and thus pay scales became less3favcurablé_than
they were previously. From then the government policy was to
do away entirely with the European teachers in Bantu Primary
Schools, since the whlte teacher s sala:y ls hlgher than
that of the Bantu teacher. :

‘Black teaéhers-ate not satisfied with the low salariés given
to them. They have éven'resorted to:demonstraticns to bring
home their discontent. For-ekample, Gﬁﬂo_teachers'in the
Johannesburg région.were'invalved in a chalkdown strike
whicﬁ'todk:moré than 3 weeks iﬁ 19§G_(Weekly.mail=23'— 2g
March 1990). Accordianto_the Star of February 23, 1990,
about 3 000 black teachers of ?ereeniging'demonstraﬁed in
February 1990 against the low salaries. These are just few
57 P -examples aﬁé—thEfe—aEGmal££L§EE§P{ﬁﬂHHHt——?f¢q4,Qﬁm,abu&“ZﬁJJﬁzaf_
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2.4.3.5 EDUQATION IN BLACK SCHOOLS IS NOT CAREER = ORIEEZE

There lS a ccmplalnt frcm Black stﬁdents and - parents that
education in Black segregated. schools is nat career . —_7'
_orlented. The'suhjects allQW‘a llmited scope of vocatlonal
- chaice. Thls LS nct the case with: white schools. Christie
- {1885) agrees thh this when she states that faur years. of

: educatlcn at,a secoﬁdary level merely'pregares & Black child



for an unski'}.-led job, while a white child after the same
period of time at the same level of education is capable of
doing a better job. ' ' '

Inﬁact this is not a new grlevance} Als as old as Bantu
education itself. In 1976 the black youth leaders included
among their grievances that the streams of subjects were -

still not career — oriented. Black students complained that
. education was irrelevant and did not meet their needs as.
) members of the Black community. Their complaints were based
‘on the fact that they could not find work after leaving
school despite having'same qualification. This tallies with |
what Gilbert (1982) says quoting a black student:

My Matric will not mean that I have the same ability as
a white matriculant, the subjects I do have no
relationship to what I will need to get a good job and
Bantu educatlon is not the same as that for whites.

- (Gllbert 1982 £25)

According tu the Star of April 26, 1990, éubject choices led
ta mény_pupilé matriculating.with ndn~marketing
qualific:aticns.. The Star further indicates that in 1988
ahout'.38 000 _mé_triculants remained unemployed. - In August
1988 the Race relations survey had forecast 200 000 shortage
of skilled and semi-skilled people by the year 2000, Kramer
in the Star 26/04/90 said. At the same tme? there is a
surplus of abcut 9 million unskilled people.

~ The black stndents ‘put the _blame on the Bantu education
system itself. They are demanding that ‘it should be

abolished. Tl_ieir: dissatisfaction has been shown by class
_ boycdtts, stayaways and"d_emcnstratiox% in t_:he streets.
n ‘Ashely et a],tIQBS).'stat'e that Blacks question the standard
of Black education and compare it with the impact azd
quality of white education. For various reasons. Black i
education has not yet succeeded in providing the same



individual, social and economic advantages for the African .
that white education provide for the white student. The

black students are totally dissatisfied with black education
and its deficiencies. This is confirmed-by_wddesptead
unrests in Black schools. | | :

'2.4.3.6 UNREST IN_BILACK SCHOOLS .

According to Nasson & Samuel (1990) unrest in Black schools
' commence as early as 1955 at the East Rand,lThey report that
in Benoni, Germiston, Katlehonqg, Brakpan and Alexandra
children stayed away from school. On the 16 April-lssé'the
total number of children out of school exceeded 10 000.

Kallaway (1986 ;_134)_5tates-that a leading catalyst of
african protest in the 1970's against the apartheid system
was students’ opposition ta Bantu education. He further
maintains that momentous boycotts like those of Soweto 1976
and Cape Town in 1980 triggered students® actions in'other’
parts of the country. Vaos & Britz (1989) maintain that in
those uarest of 1976 and 1980 students put forward the
'follow1ng grlevances as the reason for opposing Bantu
education. ' '

—  Inequality in provision of physical facilities
(e;g'bccks, building, furniture etc.)
- Inequality regarding financial provision
.- Inequality in the conditions of service of
teachers '
- Inferior educatlon bg'underquallfled teachers
- - They rejected the bantn education because .
the.qeneral feellng'amongst Blacks was that
segregated education is lnherently_un]ust_and
discriminatary. o | |
| (Vos & Brits, 1983 : 59)
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Murphey (1980) is in agreement with Kallaway (1986) when he
maintains that the crisis in Black education was forcibly_
and'distreésingly brought home to the government'by the
Soweto riots of June 16, 1976. Hartshorne (1983) bélieves
that the Soweto riots of 1876 are watershed in the hlstory
of Black education in South Afrlca because the system nearly -

~collapsed and the government was forced to take steps to

remedy the situation. For example, the De Lange commission
appointed in 1981 recommended one mznlstry of education with
educational resources apportioned equally to Blacks and
whites, the government did not accept the commissions’ main
recommendation. Hawever protesﬁihave'persisted._The unrest
prevailing in Black schools also contributes to high failure
rate.

2.4.3.7 HIGE EAILURE RATE TN BLACK SCHQOLS

Rose (1970:87) maintains_that there is a small percentage of
Black students in secondary schools. While it camnot be
arqued that adequate finance solves all problems, it can
be soundly arqued that double sessions and the predominance
of poorly qualified teachers are not conducive to an
increase in the percentage of students who are prepared to
pass standard V examinations and who are motivated to
continue to secondary schcocls. The sentiments expressed by

' Rose are confirmed in the report in the Star of April 26,

1990 as follows:

0f every 10000 black chlldren who start schocl in grade
1, only about 1 30C get to matric: 270 study for matric
of whom 113 pass; 27 get exemptlon and one gets an
exemptlcn in mathematics and science.
(Prctec as qucted in the Star, 26[4/90)
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The reporter in the City Press of 28/1/90 insist, that
students themselves are guilty of numerous irreqularities.
Firstly students usually demanded promoticon to the next
class from their teachers. However, this is impossible in
matric. Consequently many of them fail. Some writers like
Mathonsi (1988) have accused the government of manipulating
matric results. According toc Mathonsi (1988) the government
uses four strategies to manipulate the output of matric
results in black schools. The first strateqgy is known as the
"classroom strateqgy", Mathonsli maintains that it is through
this strategy that the inequalities of teacher pupil ratios,
discriminative expenditure per child, shortage of pupils"
physical needs, high drop out rates, 1ill qualified teachers?
and other factors are kept so as to destroy the minds of
African pupils. He further maintains that these factors act
as slow poisons@ in the minds of African pupils. The_
sentiments expressed by Mathonsi tally with that of Pateni
of NEUSA as reported by Randal (1983) who lays the blame for
poor matriculation results on the department. He said that
it is common to find poorly qualified teachers offering
lesson at higher classes because better qualified teachers
won't have anything to do with the system.

The second strateqgy according tc Mathonsi is known as the
marking centre strategy "By this strategy the government
allows indirect carelessness to take place in the marking
centre sa as to cut off thousands of African pupils from the
mainstream of economic development or econamic competition.
However, this has been refuted by the autherities concerned.



~ courts of law in 1981. Tl_le supreme court ordered the

department ta release the results of students as no
lrregularltles were proveA tao have been: comm:.tted.
Nonetheless, the results were not released.

The last strategy is known as "ideoclogical strategy® which
manifests itself in political and constitutional development
in South Africa. Mathonsi (1988) maintains that this
strategy needs a further J.nvesthatlor(j. However, the
researcher has shown that there is a clase relatlonshlp-
between matric results of dlﬁferent_ groups, the eccnomz_cAaHd
political forces. Therefore the matric results seem to be

manipulated in accordance with the socio-economic and

political needs of South Africa.

‘Some black parents are aware of these strategies as it has

been mentioned that the 3rd strategy was challenged by
parents in 1981. Some black parents do not want their

children to face hardships in acquiring education. For this

reason they shun these segregated schools.

The bad conditions under which Black students learn in Black
schools also contribute toﬁhigh failure rate. Ever since
1953 when Bantu education was introduced there has been a
crisis in schooling. There has been a shortage of classrooms
and teachers and this results im overcrowding. In such
overcrowded classes, the  individualised instruction
cannot be attempted by the teacher, thus individual needs of
the pupils are nat catered for. Vllak,azx. {1983) states that -
the - pocr performance should - have been _ expected and the
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surprise exclamations about low achievement are therefore
seen as unfair; for they are like knocking a man down and
then blaming him for being down.

The above mentioned deficiencies of Black education and many
others resulted in different reaction from the government
and different individuals. Some of these like Corke (1978)
feel that due to these deficiencies, the system as a whole
should be abolished. Others like Mabe (1990) feel that it

 should be improved up to the level of other education

systems. The recurring unrests in Black schools especially
those of 1976 and 1980 have exerted pressure on the
government to do something about Black education. Christie
(1986) reports that due to the unrest in Black schools the
government decided to appoint the De Lange Commission to
conduct an investigation into education in South Africa and
to make recommendations. Other commissions were also
appointed like Buthelezi Commission, and rﬂglloway

———

Commission.

THE HOLLOWAY COMMISSION

Rose (1970 : 15) states that the Holloway Commission was
appointed in 1953 and was charged with the responsibility of
investigating the practicability and financial implications

- of providing separate higher education facilities for

non-whites.

In the commission's report published in 1955, the idea of
establishing separate university adjacent to white
universities was rejected on financial bases. Contrary to
this, the government appointed a committee in 1956 to draw
up a plan for the establishment of two Black university
colleges in addition to Fort Hare : one in Zululand and
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another one in, Northern part of Transvaal. The primary bases
for the plan were not only on racial but alsec on tribal
segregation. For example, Fort Hare would be for Xhosa
students, and Natal university College (Now university of
Zululand) would be for Zulus, tribal groups. The report of
chis committee was published in 1957.

It is reported that due to unrests of 1976 and 1980 the
government felt that another commission had to be set up to
conduct an investigation into education in South Africa and
to make the recommendations for an education policy. That
committee was known as the Human Science Research Council
(H.S.R.C.) and was under the chairmanship of De Lange and
thus was also known as the De Lange Commission. ¢ v%

THE DE LANGE COMMISSION

Nason and Samuel (1990 : 50) ma;ptgzn that in 1980 the
government appointed the De Lange Commission to conduct an
investigation into education 1in South Africa. This
commission had to make recommendations that had to provide
for the manpower requirements of the Republic of South
Africa and make available education of the same quality for
all population groups.

Kallaway (1986) adds that by this committee the government
was responding to the unrest in schools. Another reason was
the continual complaints made by business people about
shortages of skilled workers. There was a complaint from the
business man thatABlack education system did not meet the
needs of the growing economy.

Nys NS R
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The De Lange Committee based 1ts findings and
recommendations on eleven principles. The 1lst principle
which seems to be the main one states that equal
opportunities for education, including equal standards in
education, for every inhabitanqg, irrespective of race,
colour, creed or sex, shall be the purposeful endeavour of
the state (H.S.R.C., 1981 : 14). When one locks into this
principle, one is likely to cohclude that the easiest way to
accomplish a state of affairs where by all the inhabitants
of South Africa have equal opportunities and equal standards
of education 1s through the integration of all students of
different races.

Behr (1988) reports that in 1981, the government rejected

@‘ 1 the main recommendation of a single education system. The
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government maintains that y'each population group should have
its own schools ..... and its own education authority or
department.afhis response still endorses separate education
systems which would never be equal. This has been confirmed
by inequalities in the education systems of different races
in South Africa.

After the De Lange Commission had submitted its recommenda
tion to the government, the government invited reactions
from public and asked that these be submitted by the 31lst of

March 1982. Consequently many responses were received. For

- example, the De Lange Commission said that they had received

206 responses. It is reported that the majority of these
responses were supportive of the De Lange recommendatlion
{Randal, 1983).

NEUSA Members maintain that changes to educational system
could only be partially successful untilAtotal political and
social change had taken place in the country. Prof Thembelas,
the Vice president of ATASA in Randal (1983) agrees with
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this when he says that until all socio-economic and

'political problems in South Africa were attended to,

equality in education would remain an idle dream. These
people confirm that there 1s a relationship between
political, economical, social structure and education in
South Africa (Randal, 1983).

In March 1982, 1621 delegates and 400 observers attended a
Volkskongress on education in Bloemfontein. The
Volkskongress rejected a major De Lange recommendation of
one ministry. This is because they felt that the status quo
in as far as education is concerned must be maintained. Mr
Franklin Sonn, a member of the main committee of the De
Lange Committee said that the Volkskongress was a slab in
the face of those still working for peaceful ways to reform
education. He saild that the congress had put the supremacy
of the Afrikaner above the good of South Africa.

The proceedings of this congress show that some sectors of
the white community are not prepared for school
integrations. Prof Carel Boshofz?/) the chairman of the
Broederbond)\condemned the concept of one ministry of
education for all population groups and said that there was
no such thing as a politically neutral department of
education. He suggested that each population group should
retain control over its own education system (Randal et al,
1983). The Buthelezi commission was also appointed to

conduct another investigation on Black education.

THE BUTHELEZI COMMISSION

The Buthelezi commission under the chairmanship of Mr R C C
Bennet, was published in 1982. The Commission is one of the
largest which has Dbeen assigned with the task of finding
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facts on the political, social, economic and educatiomnal
matters of’\South African situation. The report of the
Buthelezi Commission came up following the need to have a

springbecard for the Natal/KwaZulu Indaba proceedings.

The Commission acknowledged that the report of the De Lange
Commission was published after their report had been
.completed and submitted. It further maintainﬁthat there is
no reference to the report of the De Lange Commission
(Buthelezi Commission, 1982;254).

The findings and recommendationﬁon educational matters of
both the De Lange Report and the Report of the sub-committee
of the Buthelezi commission indicate some similarities. This
is an indication of the authenticity in the findings of both
committees. Buthelezi Commission recommends a unified
control of education, intervisitation between teachers, a
compulsory fully state subsidized basic schooling of at
least seven years duration, to mention a few. Should these
recommendations be implemented, perhaps most of the problems
that we have in our social, political, economic and
educational spheres could be solved. In 1986 another
committee was formed to conduct an 1nvest1gatlon in South

1 k4

Africa and that wastECC. R e
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2.8 THE NATIONAT, EDUCATION CRISIS COMMITTEE (%E_-w 5

WW

Thls committee was imidielly known as the Soweto Parents
Crisis Committee(In December 1%4:} Its influence was felt

ide since educational problems which had to be
addressed were country-wide. The executive Committee of
the NECC was formed on the 8th of April 1986.

The aim of the NECC is to struggle for a free, democratic,
compulsory and non-racial education. This aim has to be
achieved through the bringing together of sectors of the
community. The NECC sees the education struggle as a
political struggle in South Africa. NECC is able to unite
parents, teachers and students nationally around a single
set of demands.

The NECC advocates a kind of educational practice which
follows a liberal political principle of incorporation of
plural groups into a common political structure. This means
that the law should not place any restriction on the mixing
of different ethnic groups, instead this should be
encouraged by the law.

This committee further stressnthat education they advocate
" should emphasize enjoyment which does not deprive another

person of his liberty and social resources. It should be
employed to maximise the position of the least-well off
persons in the society. According to this committee the
above could be accomplished by drawing together all
resourceg inputs and thereafter redistribute it equally to
q the different sectors of the population. That can only be
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possible igkﬁggtes_are w%ﬁling to sacrifice their present
enjoyment ﬁR{-poor lacks {Reality Vol 19 No 2, NECC, March
1987). /\

From the above it is clear that the De Lange Commission and
Buthelezi Commission were headed by white chair persons and
secretaries who spoke on behalf of the Blacks. The NECC are
Blacks themselves spelling out what they actually need their
education to be. Perhaps that is why the NECC is more
acceptable to Blacks than the other commissions. However,
their recommendations are more or less the same and they all
propose fair education for all. It is hoped that if all
their recommendations can be implemented, the problems

facing Black education would be solved.

2.9 THE BODIES OPPOQSED TO BANTU EDUCATION

Bantu education receives opposition from churches, teachers

and students organization, etc.
2.9.1 CHURCHES

According to Abraham (1989) most churches except the Dutch
Reformed church objected to the Bantu education Act and its

* implications for mission schools. They did not wish to
supporthBantu education system. These churches had strong
reasons against Bantu education. Some of these will be
discussed in this section.

According to De Gruchy (1979) most of the protestant
churches cobjected to Bantu education after its inception in
1953 because they believed that it was education for
subordination and that it denied Blacks the right to
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participate as equal in areas outside the reserves. The
Methodist church expressed its dismay at a system which
aimed at conditioning people to a predetermined position of
subordination. Some of these churches withdraw their schools
from the government control and operate as private schools.
fhi'b 1% Chth2g
Other churches likeﬂCatholic c@pféﬁ'and Anglicaningrgued
against Bantu education on religious grounds, rather than an
apartheid education. Christie (1986) quoting from the South

African ocutlook states the Catholic view as follows

We gravely fear that any Catholic institution entering
the community school system cannot retain its Catholic
character nor provide the kind of education which
accords with our principle. .
(Christie, 1986 : 82)

Some protestant churches, namely, the Anglicans also
expressed the same views as the Catholic. This is confirmed
by the quotation from Grace Dieu Papers in Christie (1986)
which says:

This will be the only Anglican Boarding institution for
Africans in South Africa. We feel strongly that there
should be at least one school where our faith can still
be taught and practised.

(Grace Dieu Papers in Christie, 1986:82)

OPPOSITION FROM DIFFERENT ORGANIZATIONS

2.9.2.1 TEACHER ORGANTIZATIONS

The teachers were'pQgP{§ \hg w%ég immediately affected by
Bantu education system. They knew that Bantu education meant
that salaries would not be improved; that they would have to

5 vy /6@074'4,@‘47
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work for double sessions each day; class size would be

hlarger and they would be government employees who enforce

apartheid education on them (Rose and Tunmer, 1975 : 263),
In 1952 the Cape African Teachers Association(CATA} condemned
the Eiselen Report of 1951 and calle%ameeting to discuss
ways of resisting Bantu education. The (CATA) members called
on teachers and parents to do everything in their power to
oppose the proposition of Bantu education. The government
respond by dismissing those militant teachers, and the Cape
African Teachers Union (CATU) became the newly recognized
union instead of C A T A (Kallaway, 1986:271).

Transvaal African Teachers Association (TATA) also condemned
Bantu education. Like CATA, they also organised parents and
teachers meetings in which they discussed the ways of
resisting Bantu education. Unlike CATA, TATA's activities
were less wide spread and thus not many of them were
dimissed (Unterhalter, 1991 : 187).

Ashley (1985) reports that African Teachers Association of
South Africa (ATASA) tried by all means to prevent the
occurrance of 1976 unrest in black schools. He states that
the National Council of ATASA met the secretary for Bantu
education in Pretoria on 30 January 1976 and on the 26 April
1976. In that meeting they were trying to warn the secretary
of the consequences of enforcing dual medium (English and
Afrikaans) inspite of such strong opposition £from all
parties. The ATASA members contended that teaching through
two media was professionally unsound. The government did not
heed the warning issued by ATASA members and Afrikaans was
enforced as medium of instruction. That resulted in wide
spread unrest during the month of June 1976 which started in
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Soweto and spread to other parts of the country like Reef,

A
Pretoria, Vaal Triangle, Cape Town, Natal and Orange Free

state.

on the 25th of June 1976 ATASA members submitted another
memorandum to the secretary for Bantu education. In that
memorandum they objected to the use of Afrikaans as a medium
of instruction; they gave reasons for their preference of
English as a medium of instruction. Ultimately the
department shifted from its initial stance and gave
pernission for using a single medium.

The implementation of the Bantu Education Act was extended
to the University in 1959. The erstwhile open universities;
like Wits and UCT were no longer allowed to enrol Africans.
Separate universitfy) for blacks based on ethnicity were
promptly established. Fort Hare was to accept Xhosa speaking
students only and the university of Zululand was for Zulu
speaking students only.

staff members and students tried by all means to resist this
apartheid system. They marched through the streets and
boycott classes in protest against the Act. At Fort Hare,
lecturing staff and students passed resolutions condemning
the extension of apartheid to universities. The government
respoided by dismisging certain staff members. Others
decided to resign. In 1960 a number of students were refused
readnission (Nkomo, 1984).
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2.9.2.2 STUDENTS ORGANISA TIONS

Many Black students/organisationgwere formed in South Africa
between 1968 éé{ 1983. Their main aim was to fight for the
political rights of the blacks. Some of the organisations
are the following:

NUSAS {National Union of Scouth African Students) was formed
in 1964 to unite all university students. In 1968 Black
students broke with NUSAS and formed SASO (South African
Students Organization) NUSAS has a link with one black
university student oxrganization, AZASO (Azanian Students’
Organization). 1In 1982 AZASO 's major campaign was upon
education charter, containing students’rights and demands.
COSAS (Congress of South African Students) was formed in
1979 to meet the needs and aspirations of the post 1976
situation. One of the COSAS‘'s aim was to strive for an
education for all that is free, dynamic and compulsory for
the betterment of society. COSAS was banned in August 1985
and unbanned in 1990.

SOYA (Students of Young Azanian) was formed after a split in
AZASO at Cape Town University in 1983. SOYA believes that
the struggle is against racial capitalism and not only
against apartheid. SOYA operates only in the Western Cape.
SASM (South African Studerts Movement) was initially set up

*in Soweto in 1970 but it soon gained support across the

country. SASM plays @ major role in 1976 uprisings.

Generally all the above organisations and movements were
against Bantu education ard all other forms of apartheid in
South Africa. Most of these organisations fall under the
Black consciousness movement. Rex (1981) maintains that



— 64 —

Black consciousness movements stood for a rejection of
white domination in all its forms - political,
economic, psychological and cultural. It strongly rejected
apartheid. The above students”’organisations were active in
all strikes, stayaways demonstrations in the streets and

class boycotts in black schools and universities.

Ashley (1985 : 75) states that during the first quarter of
1977 the Cape Town students were asked to go back to class.
Instead, the students decided to draw up a memorandum about
their education. The following extract is £from their

memorandum.

it is the whole system of Bantu education which is an
issue, no less. The schools represent a'rejected system
which offers an education so poor as to be practically
valueless. Violence is likely to break out again and
continue if nothing is done.

(Ashley, 1985 : 75)

In their memorandum reccommendations were also made such as

the following :

A long term comprehensive plan of overall improvement
demands the earlyf{) attention of all concerned. The aim
is parity with white education, that 1is, compulsory
education for all. Nothing less will satisfy the
aspirations of the African people nor ensure peace in
South Africa.

(Ashley, 1985 : 75)

From the above it 1s noted that in 1977 Black students
demanded parity with white education but even now (1990)
there is no parity. For example, the Institute of Race
Relations, 1988/90, clearly demonstratiithe unfair
allocation of government funds, when it indicates that in
1988 whites were allocated R3 082 while Africans were

subisidized at R764,73 per capita. Due to this unfair
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distribution of funds Black students have been rejecting
black education since 1953. Black students usually express
their dissatisfaction with the inferior education by means

of class boycotts and burning of scheools.

CONRCLUSION

It has been mentioned that political, social and economic
structures of a country have a bearing on the education
system of that country. This has been reflected in the above
discussion. For example, the South African government policy
of apartheid has affected social, economic and educational
matters in South Africa.

Socially - the government introduced homelands or Bantustans
which were set for blacks only. This was enforced by influx
control Acts which made it difficult for Blacks to settle in
urban areas. Even in urban areas there are separate
townships for different ethnic groups to promote the,
government policy of apartheid. The inequalities in

conditions in these areas 1s remarkable. The residential

segregation of races was enforced by Land Act of 1913, Group
Areas Act of 1950 and Separate Amenities Act. This

- residential segregation promotes segregation in education

too -

Economically - There are Job Reservation Acts which reserve
certain Jjobs for whites only. The Job Reservation Acts
prevent the Blacks from competing with whites for jobs. For
example, the skilled job was reserved for whites and
semi-skilled and unskilled work was for Blacks. However,
this has been changed, which means that Job? Reservation Act

A
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has been relaxed. This Job Reservation Act had effect on
. education system for blacks. Since education prepares
/\ lstudents for future occupationsﬁ?hus the curriculum was to
be adjusted to produce unskilled and semi-skilled workers.
g

Educationally - The policy of apartheid was enforced by
_segregated education system for different races. These

ﬁﬁv different systems of education are characterised with
/\ inequalities in the provision of finance and facilities.
Consequently, some Blacks demanded a single ministry of

education for all races, while others demand the education

of equal quality for all races.

Some Blacks 1like D Kramer_  the National director of the
/() Programme for Technological 5areers in the Star of April 26,
1990 and S Mabe (1990) a Sowetan reporter believe that

education in Black schools needs some improvements.

RKramer in the Star (26/4/90) suggested the following ways of
improving Black education. A single compulsory education
department; providing black pupils with decent education;
providing real skills related to the needs of the
individuals, the community and the country; adequate
w<9"“5\ ) }%gﬁ_}jé?;ﬁg;ﬂof mathematics and science teachers; involving
KX‘LW/ commerce and industry and developing non-formal education
* programmes.

\ Mabe, (1990) Mepz{er believes that the creation

of one education department is not a solution. He explains

J\Wrg’ this by the following example:

W gt
& If you had two or more bhags of rotten potatoes and you
M ' transferred them into one bag, their condition would
rj“( not change, they'd remain rotten.
(Sowetan, June 13, 1990)
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Mabe (1990) further maintains that quality of education in
Black schools should be improved by teachers themselves.
Teachers should change their teaching methods.
Traditionally, the teacher played an active role in class
whilst students were just passive and accept anything from
their teachers without any questions. According to Mabe
(1990) this should change; students should play an active
role in class; teachers must involve their pupils in class
as much as possible and students should be motivated to
think.

On the other hand, some people in the opposition, Andrew
Gerber (CP Brits) said that it was not possible for“state
with its limited financial resources, to both maintain the
standard of white education and to bring about parity in
education for all racial groups (The Star of April 20,

1989).

Henning, the National director of the independent schools
Council in the Sunday Times (1/4/90) agrees with Gerber
above. He further adds that for equality in education to be
achieved, the R11,89 billion set for education in 1989
should have been raised to R37 billion out of a total
revenue of R65 billion, a proportion which is beyond the
means of any government. He further states that even if the
- financial problems were solved, the shortage of trained
teachers would make it impossible for most schools to be
adequately staffed (Sunday Times, April 1, 199%0). Corke
(1978) has expressed himself against the idea of improving
Black education up to the standard of other races. He
states/ 3
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To achieve four independent systems, each similar in
scope to that of the existing white model, would
involve increasing total expenditure on education from
the present R950 million per annum R650 million
white education system to round about R4700 million per
annum)

(Corke, 1978)

Dhlomo in the Star of 21 August 1990 maintains that any
future system must be the result of complete transformation
and not merely a readjustment of the present confusion of
systems. He further called for a single education department
which would move beyond the artificial boundaries of
apartheid and encompass the learning needs of all South

African pupils.

Bogie Mabogoane in Sunday Times of 8 April 1990 agrees with
Dhlomo above and further adds that no matter how much money
is pumped into Black education, no matter how many highly
qualified teachers are employed in Black schools or how
sincere and well meaning the minister and his officials may
be, separate is regarded as unequal and people will continue
to speak of inferior, slave education. He maintains that
the first step to be taken is a single education department
and the opening of white schools in white areas to Blacks
will benefit those children whose parents can afford. As—it
is the case with the recently open white state schools.

What is said by Dhlomo and Mabogoane above tallies with what
Hartshorne (1983 : 3) states when he maintains that an
improvement in the material quality of education on its awn
will not obviate the crisis or enable the Black school going
population realize the best of its ability and potential. He
thus maintains that the best solution is a single department
of education.

s
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Hartshorne (1983) expresses similar sentiments. He states
furthermore, that, despite talks about reforms, there can be
no genuine reform as long as apartheid is entrenched. This
is so because the system fails to satisfy the needs of the
people it serves. He further maintains that educationists of
all races feel that there can be no change as long as the
racial groups are by law required to live and be educated in
isolat%qniiffom}iqne_ aSOt??ET..Tni?V is in agreement with
Insunga, who argques that Blacks will not accept separate
English,\ Afrikaans, Coloured, Indian and Black schools.
However, the apartheid system in South Africa enforce
segregation in schools. Consequently, Black parents who are
against this apartheid policy send their children to open

private schools.

¥
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CHAPTER 3

SCHOOL DESEGREGATION IN AMERICA

INTRODUCTION

‘This chapter deals with school desegregation in America. Its
purpose 1is to highlight the 1issues that led to the
implementation of school desegregation in America. It will
focus on the procedures followed in different places; the
success; failures; advantages; disadvantages of school
desegregation. This information of school desegregation in
America was used as background to the multi-racial

schools in South Africa. However, itAshould be noted that in
South Africa school desegregation is not yet legalised as in
America. Thus, multi-racial schools in South Africa are just

open private schools.

Kirp (1982 : 22) maintains that in the context of education
desegregation and integration are often used as synonyms,
but the two terms can be usefully distinguished. According
to him desegregation means bringing together Black and white
students. Integration starts with racial mixing but implies
a great deal more; it contemplates an envirconment in which
students from diverse backgrounds with different
expectations of school can benefit from an educational
experience; it demands an understanding of diversity as a

resource, not a disadvantage to be overcome.
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REASONS TO OPPOSE SEGREGATED SCHOOLS

' Blacks oppose segregation for different reasons as it is in

the following passage given by Charles Thompson, editor of

the Journal of Negroes education who wrote :

I think most of us would agree that to segregate is to
stigmatize for we all know that segregation 1is
practically always initiated by whites and initiated on

the basis that Negroes are inferior and undesirable.
(Stephen and Feagin,1980 : 8)
The above passage Jgives one reason for blacks to oppose
segqregation. Prager, Longshore and Seeman (1986) have
observed that they are against it because it 1is initiated by
whites who believe that they are inferior and thus deserve
education of inferior gquality. Segregated schools also

symbolized inferior status of Blacks.

According to Kirp (1982 : 5) segregation was legally wrong
because it denied blacks the respect that the constitution
bestows equally on all individuals. Segregation embodied a
persisting badge of slavery, a symbol of caste, and was for

that reason inherently unequal.

In terms of social policy, segregation was equally misguided
for it kept Blacks from achieving equality of educatiomnal

oppertunity. Segregation wounded the hearts and minds of

black youngsters. It also had the long term consequences.

Since education was widely use as a vehicle of social and
economic mobility, unequal education was held to doom Blacks

to life in the underclass (Prager, Longshore and Seeman,
1986).

According to the Brown decision in Rirp (1982 : 13)
individuals deserve to be treated as persons not as members
of a caste or class. That right is embedded in the 1l4th
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Amendment declaration that no person shall be denied equal
protection under law. Thus, the sin of segregation is that
it robs Blacks of their entitlement to personwood, their
right to make basic life decisions free from the taint of

group membership.
ACTION AGAINST SEGREGATED SCHOQLS

Prager, Longshore and Seeman (1986 : 33) contend that the
perceptions of black students and interpretations of how
things work frequently led them to conclude that they were
given inferior and segregated education deliberately to
prevent them from qualifying for the more desirable jobs
open to members of the dominant group. They improve their
chances in the labor market merely through individual
efforts to obtain school credentials. They believe that
their school credentials do not translate into the same
kinds of jobs and other economic and scocietal benefits that
similar school credentials bring to whites. Consequently,
blacks often resorted to collective struggle to eliminate or
raise the job ceiling against them and to abolish segregated
education and achieve equal educational opportunity through
equal access, curriculum content and treatment.
et o

Hostility and distrust are not the only respons% arissyug
from black perceptions and lnterpretgzé?%iqef the public
schoo%ﬂs treatment of Blacks. Anotherll%;more organized
effort to change the way the schools treat blacks and their
education ﬁesegregatlon is one of thefe organized effora.
However, the school desegregation movement is also a part of
a larger strategy used by blacks to attempt to break down
the caste like barriers against them. Blacks call them civil
rights activities. Prager, Longshore and Seeman (1986) state
that blacks have long used this strateqy to force or to



3.2

- 73 -

convince whites to change some aspects of the racial
stratification, such as to raise the job ceiling, to improve

their schooling and the like.

Consequently, the b%9zf/;;;ggpc€1ve Lé/zggf/;gef§ primary

interest; in school desegregation is to achieve quality
education that would enable their children to do better in
schools in the conventional sense; obtain higher school
marks; better school credentials and eventually be able to
get better jobs and wages. Thus their primary objectives in
demanding desegregation is not to improve their self -
concept or race relations but these are just additional

benefits (Prager, Longshore and Seeman,1986 : 39).

According to Stephen and Feagin (1980 : 28) one might say
that the struggle began with black parents who were
discontented with the crude discrimination their children
suffered in unequal or non-existent public schools; or one
might say it began with a few educated Blacks and theilr
liberal white friends who joined together in the National
Assoclation for the Advancement of Coloured People and
decided on the struggle to fight discrimination in schools
or one might say it began when the Supreme Court became more
reform oriented on race 1issues, when it became willing to
accept the argument that separate black schools were nearly
always unequal schools.

*SEPARATE BUT EQUAL" DOCTRINE

Banks and Lynch (1986 : 35) state that the concept of
“separate but equal' institutions was legitimised by the
Supreme Court in the Plessy V Furguson case in 1896. They
maintain that Plessy was arrested because he was found in an
all-white car on a train. From then the State Supreme Court
eventually heard the case and ruled that "separate but

equal® accommodation were constitutional.
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The Plessy decision was used as a justification for the
increasingly formal and legalized use of segregation in many
aspects of social life in the South. Among the aspects of
Southern life where segregation took firm hold were public
education, public transportation, hotels and restaurants,
hospitals, housing, department of the United State Senate

(Fossett7§1965). A little over a decade after Plessy, the
supreme court in Berear College V Kentucky upheld the right
of the states to prohibit racial integration in the fields
of education CKruger) \MQ? 6).

While the Plessy case indicated that Black and white
institutions could constitutionally be separate but equal,
the schools established for Blacks during this period were
separate but highly inferior. Textbooks, buildings and
facilities, pay for teachers and the training of teachers
were highly unequal for white and black schools. During the
1920's in the Harlem district New York City, Blacks often
had to attend schools that were severely overcrowded,
deliberately segregated, and housed in inferior building

Weinberg (1977 : 73).
(Feimersf

The National Association for the Advancement of Coloured
People (NAACP) founded in 1910, had initially tried to bring
about equal education for Black students by working to get
their separate schools equal. However, it became obvious to
(NAACP) leaders by the 1930's and 1940's that black and
white schools were not going to become equal. With this
realization, the NAACP began a fight in the court to get

segregated schools declared unconstitutional.
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3.2.1 ATTACK ON THE "SEPARATE BUT EQUAL" DOCTRINE

Willie (1984 : 5) highlights disparity between the race in
educational opportunity prior to the introduction of school
desegregation. He states that most Black children over the
age of 10 enrolled in the Atlanta public schools realized
that many of their textbooks come second hand from the white
schools and that these textbooks and other instructional
materials contained no black characters, except in
stereotypic roles nor any favourable references to black

history and culture.

The black parents were also aware that per pupil expenditure

in Atlanta public schools was much lower for Black children,

/// that the pupil - teacher ratio was higher, that teachers

salaries were lower and that the education of black children
was the responsibility of the Black community with token

consideration from benevolent whites.

Kirp (1982 : 40) contends that when public schools were set
up, Blacks attended segregated and wilfully inferior
institutions. Ten to fifteen times more money was spent on
each white student, such basic facilities as libraries and
laboratories were 1installed in white but not in Black
schools and that the school year for black students was
shortened to permit them to do field labor. ~Separate but
equal' announced by the Supreme Court in 1896, becﬁme a
cruel hoax. A South Carolina school district failed even to
provide a bus for its black students, that ultimately
prompted the constitutional challenge to dual schools.

/

-
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In the South the average expenditure for white children was
$ 44 but for Blacks it was $§ 13. In Georgia, the figures

‘"were $§ 35 versus $§ 6 and in Mississippi $§ 45 versus $§ 5

{/ Stephen and Feagin(1980 : 8). Thompson&;Q?%}also statqgthat
5 4l% dual school system of the Socuth was definitely separate and

clearly unequal.

Willie (1984 : 148) concurs with Kirp (1982) and Stephen and
Feagin (1980) 1in saying that the segregated schools at
Atlanta were separate and unequal. He states that from 1882
to 1961 the Atlanta Board of Education operated a dual
school system, namely, Black and white systems. Statistics
and minutes of Board meetings indicate that the two systems
were distinctly separate and vastly unegqual most of that
time. Black people were considered by the society at large
to be inferior and undeserving of a school system equal to

the system maintained for whites.

The above authors are unanimous in that the believers in
black inferiority maintained that the Negro was a completely
different species of mankind undeveloped, childlike, amoral,
and much less endowed with intellectual capacities than the
white man; he was created by the Creator to be a servant
forever; if kept in his place he was useful or at least
tolerable and there he was happy; social equality was
unthinkable as it implied intermarriage which would destroy
the white race and Anglo-Saxon civilization. The presumption
of Black inferiority also underlay insistence on separate
schools "Blacks are not by nature equal to the whites and
their children cannot be made equal to my children and those
of my constituents" a delegate to the 1857 Iowa State
constitutional convention maintained (Kirp, 1982). By this,
whites justiff themselves in,that schools for Blacks should

A dd»g

be inferior.
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The evidence from different authors and the NAACP proves
that segregated schools in most places were unequal. Gerard
and Miller (1975) assert that compensatory education
represented separate but equal education, but it was not
equal. They further argue that it is virtually impossible,
because of social, political and funding problems to
maintain separate but equal schools. Thus, on 17 May 1954
Plessy V Ferguson was replaced by the Brown V Board of
Education of Topeka. In the Brown decisions, the Supreme
Court ruled that segregated schools were “inherently
unequal®” and that they denied Black children the equal
protection of the laws guaranteed by the Fourteenth
Amendment to the Constitution. That heralded to the
introduction of school desegregation in America (Willie,
1984 : 48).

OBJECTIVES AND ASSUMPTIONS FOR SCHOOIL DESEGREGATION

Prior to 1960 Blacks wanted to desegregate the schools in
the South primarily with three or four objectives in mind :

(1) to abolish the separate schools because these
schools were unconstitutional and also symbolized
inferior status of Blacks.

(ii) to enable black children to go to school within a
reasonable and convenient attendance area of
distance like white children.

{(iii) to gain access to the same educational resources
... available to white children within the same

community.

(iv) and ultimately to prove their chances of school
success{brager, Longshore and Seeman’ 1986).
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The school deseqgregation situation meant for Blacks a
situation or setting in which there were no separate school
designated by law specifically for Blacks. Blacks and whites
would attend the same schools within the attendance areas.
By attending the same schools as whites desegregation would
make black education more equal to white education by
eliminating the difference in building and physical
facilities, distance travelled by children to school
curriculum and extracurricular activities, length of school
year, teacher qualifications and gradlng and promotion
systemsLBell ¥1972) ; Lgbu {1978 ; 70),belnberg Q1977)

According to Prager, Longshore and Seeman (1986 : 40) the
underlying assumption of Blacks in Stockton and San
Francisco 1is that the chances are great#f thaf# their?
children will receive equal or quality education if they
attended the same classes with white children. Many parents
said that in a desegregated school, classroom minority and
white children would most likely be treated alike by

teachers and other school personnel.

PROCEDURE FOLLOWED TOWARDS THE IMPLEMENTATION OF HOOL
DESEGREGATION

. op /5051.'/1 o
Having been shown above the apportion to segregated schoolg
by Blacks in America, attention will now be paid to the
procedures followed by different players in implementing
desegregation in schools. It will focus on the different
steps followed by different cities in America towards the
implementation of desegregation.

Gerard and Miller (1975) believe that desegregation of
residential housing will promote desegregation in schools
and therefore it 1s their feeling that desegregation of
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residentlal housing prior to school desegregation should be
encouraged. However, Willie (1984) maintains that housing is
beyond the control of school desegregation planners and that
it would be dilatory for school desegregation to wait for
open housing. He further admits that open housing is
identified as a long range solution to school desegregation.
Gerard and Miller (1975:46) also maintain that increasing
integrated housing will became an important long range
rgsult of school desegregation. However, intengQ?ted
housing cannot be taken as a procedure to be followed
towards the implementation of school desegregation. The
procedure followed by different cities in America will be

discussed below.

3.4.1 THE DESEGREGATION PLAN IN SEATLE

The housing in Seatle was not open, thus minority ethnic
groups were concentrated in specific area of the city. &s
this trend continued, schools within these areas became
increasingly racially imbalanced. In 1963 the school board
initiated efforts to reduce racial imbalance through the
implementation of the Voluntary Racial Transfer (VRT)
program. This program was established by the superintendent,
Farbes Bottomly, and a Community Advisory Committee. In that
year 247 students were transferred to schools outside their
neighbourhood areas. In 1969, 2600 students enrolled as
Voluntary Racial Transfers (Willie, 1984 : 119).

In spite of these efforts, racial imbalance continued to
increase in the schools. In 1971 the Seatle school board
initiated efforts to reduce racial imbalance through the
establishment of middle schools and the mandatory assignment
of students to ensure racial balance. By 1976, 1426 students
had volunteered to attend another school in the Vv R T
program and another 560 students had been mandatory
reassigned in the middle school program.
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By 1976 September, the Superintendent directed that magnet
schools and magnet programs be the socle means of
desegregating schools. The desegregated goals for magnet
programl\were to (1) maintain 1,600 VTR, (2) maintain 500
mandatory middle school - transfers (3) recruit 1000 new
volunteers to the magnet programs (4) recruit ;( additional
students to the magnet programs for each of the following
vears. However, all these efforts were unsuccessful in
achieving racial balanciz:sv in desegregated schools. Thus the
final plan was adopted }il December 14, 1977.

3.4.2 ATLANTA PLAN FOR DESEGREGATION

Hih{?/

The Atlanta Plan was approved by the Court in 1960. It was
drafted in close meetings by a Committee of high level
administrators, board members and legal advisors with no

community staff, or state and local govermment involvement.

The plan established a gradual grade by grade approach that
would take 12 years to complete. Implementation of the plan
began in 1961. The black and white communities were
organized to assist in paving the way. Only few students in
the 1lth and 12th grades were involved in the initial
desegregation.@ children transferred to 4 different high
schools, while 100 572 students remained in their former
schools. The Atlanta Board of education believed that this

student assignment plan was adequate for school integration.

In 1965 the court ordered the school to desegregate all
grades post-haste or by 1968. The Atlanta Board ¢I Education
developed a Voluntary Transfer Program (VTP). Students from
schools in which they were in the majority race were

transferred to schools in which they were in minaority.
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The implementation of desegregation resulted in an exodus of

whites from the school system. The racial composition of the

system changed from 45% Blacks in 1960 to over 90% Blacks in

1982. The school system has a decline of enrolment of about
30 000 students during tE;;é years. Many of the whites who
left the system were those from higher socioc-economic levels
and could afford private school tuition or an expensive move

out of the city.

.3 DESEGREGATED PLAN IN RIVERSIDE

Gerard and Miller (1975 : 7) assert that Riverside
desegregation program involved one way bussing of minority
children in previously all Anglo {(or nearly so) schools. One
way bussing has been depicted as tokenism by some. Tokenism
mean actions that are designed to assuage those who protest
but ' at the same time minimize any real social change.
Desegregation in Riverside was initiated in 1965. The
evidence was that the even distribution of 20% minority
population among the various schools could not result in a
relatively small number of minority children in a single

classroom.

One way bussing of the minority students shows that the
minority students... still suffers as a result of
desegregation. They have to travel long distances to schools
that were formally for whites only. One way bussing implies
that Blacks were to attend in the unfamiliar surroundings
and likely to be in minority in those schools. This alone
can have, negative effect on their academic achievement.
Gerard and Miller (1975) maintain that not all Black
families were willing to make that sacrifice but most of
them were convinced that desegregation would result in

improved education for their children.
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Nothing has been said about transport provision at
Riverside. However, at other places it was decided that
transportation would be provided at district expense to
students whose parents preferred that they were to attend /d}I
integrated schools. The example of this was after the
closing of Lowel and Irving school by 1966 September. Zirkel
(in Willie, 1984) further maintains that transportation to
dismantle a dual school system was provided in Davies V
Board of School Commissioners 1971 on Mobile, Alabama. The
court clearly stated that plamns to createl\unitary school
system cannot be limited by the neighbourhood school concept
and that bus transportation must be given adequate

consideration in formulating an effective plan.

It is clear from the above that the procedure followed by
different places in implementing school desegregation is not
the same though there are similarities. However, these
should be taken as the samples of procedures followed in
different places in America, as treating all places one by
one will be redundant and time consuming.

OPPONENTS OF L. DESEGREGATION

According to Stephen and Feagin (1980 : 21) the white
population was unWJillJ.antP} ggcept desegregatlon plan.
Slinchcombe and Taylor, present data 1rfd3.cat1ng that the
opposition to the plan was based more on the expectation
that it would lower the quality of education than on racial
prejudice. They further maintain that whites in Los Angeles
also opposed desegregation on two grounds; the first one is
their belief that it would have harmful effects ard the
second one 1s that it would destroy the neighbourhood

schools.



Greenblat and Willie (1981) have arrived at the same
conclusion as the above mentioned authors and they observe
that whites were against desegregation and they tried by all
means to resist it. They maintain that this happened to 10
white communities in America from 1965 to 1977. The people
who played an important rolef in resisting desegregation in
America were school boards, parents/ association and

teachers.

Berman as gquoted by Stephen and Feagin (1980 : 16) also
maintains that desegregation faced opposition from whites
and he even gave an example of this opposition that in 1956
manifesto signed by 101 Southern Senators and Congressman
which declared that integration as ordered by the court was
contrary to established law. Edelman (1973) further contends
that a variety of legal strategies were devised to avoid
desegregation 1including the tuition payments and
intervention of state governments to maintain peace, closing

schools and minimal but ineffective compliance.

According to Cataldo (1978) the reasons for some whites for
opposing school desegregation is the result of bussing or
the demise of the neighbourhood school or concerns about
educational quality or school safety and discipline. He
further asserts that others argque that the avoidance is the
consequence of racial or class prejudice, weak leadership or
fear or just plain "ignorance about the school. Some whites
disapprove bussing because it ten% to place their children
in a heavily Black school. Thus they oppose desegregation
that will involve bussing of their children.



One could say that section 3.5 exposes the selfishness of
some whites who do not want Blacks to share with them
education o5f high quality. They want to perpetuate
discrimination in education even if that was illegal. They
enforce discrimination by withdrawing their children from
the system of educatlon that suppor% desegregation. As
Stephen and Feagin (1980 : 21) maintain that white
opposition to school desegregation has contributed to white
flight in Los Angeles. This opposition to desegregation

contributed to its failure in other places.

3.6 THE FAILURE OF DESEGREGATION

Orlich (in Willie, 1984 : 52) acknowledges that one of the
reasons desegregated plans failed is because some children
were bussed but others were not. This is based on Alport,
White and Geisel (in Willie, 1984 : 52) who recommend that
students who live in naturally integrated areas should not
be reassigned to achieve desegregation elsewhere. Thus many
whites were exempted from participation in the plan because
their home sites were in the so called naturally integrated
residential areas, tooc few were available to be reassigned
to the predominantly Black schools. Due to this only the

Blacks were bussed to white schools and mere than half of

the Black school going children of Dallas remain in one race
/ @/ schools. This shows 7[ failure ofﬂdesegregation plan in
/

Dallas.

One might wonder what will happen in South Africa when
school desegregation is implemented. Considering the fact
that the schools for Blacks are in bad condition% and
ill-equipped as compared to those of whites which are in
good condition# and which are well equipped. It is likely
that white children will be reluctant to be transferred to
Black schools. This} may result in the closure of some of

the Black schools, that is, those that cannot be improve up
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to the condition that will be accepted to white children and
their parents. In view of this, only Black children will be
bussed to white schools. This may present another problem
for some Black parents may not be willing to sacrifice and
buss # their children while the white children are not
bussed. This will be worse if the Black parents will have to
provide fund for transport, for some Blacks could not afford
to transport their children to white schools. Consequently,
Black children who will be in white schools will be those
whose parents can afford transport fees. Thus Black children

will be the minorities in their classes.

Cataldo (1978 : 18) remarks that a suit to desegregate the
Duval County schools was initiated in 1960. By then there
were 89 schools for whites and only 24 schools for blacks.
By 1965 only 60 Black students out of 30000 were attending
schools with whites and no white students attended a Black
school. That means that only Blacks were bussed to white
schools. Thus Duval County schools were characterized by
racial imbalance which proves the failure of desegregated

plan.

Stephen and Feagin (1980 : 53) assert that some states such
as Virginia refused to comply with the Brown decision at the
outset and implemented programs of massive resistance; many
cities and their public school system such as Boston,
intentionally manipulated school attendance zones and used

other means to create and maintain a dual school system.

Kirp (1982 : 217) argues that substantial desegregation
never came to Oakland. He maintains that school district did
take steps to bring Black and white sé&dents together but
these reached no more t%ﬁn 3% of the student population.
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According to Willie (1984) the 1implementation of
desegregation in Atlanta resulted in an exodus of whites
from the school system. The racial composition of the system
changed from 45% Blacks in 1960 to over 90% Blacks in 1982.
The school system has a decline in enrolment of about 30 000
students during thosg years. Many of the whites who left the
system were  from higher socio-eccnomic levels and could
afford private school tultion or an expensive move out of
the c¢ity. By this they expressed their opposition to
desegregated schools.

The above paragraphs show that school desegregation was a
failure mainly because of the whites' opposition to it. It
is evident from the above paragraphs that the majority of
whites were against school desegregation and thus they tried
by all means to make it a failure. From this it seems as if
the majority of Blacks support the school desegregationm.

However, Cataldo (1978 : 73) iﬁontends that some Black
parents disapprove of the local handling of desegregation
not from their objections to bussing or other plan impacts
but from a deeper concern for maintaining black identity and
social cohesion. Cataldo (1978) reveals to us that not only
whites contributed to the failure of desegregation but also
some Blacks who want to protect their national and cultural

identities.

‘In short, opposition could be expected from Blacks as well.

The above paragraphs prove# that people do not reason the
same way. So, it is possiblé that some Black parents can be
against the idea of school desegregation. Thus, it 1is
possible that some whites are not against the idea of school
desegregation. Cataldo (1978) further confirms this when he
states that in thelir research some white respondents felt
that schools ought to be desegregated to promote ilnterracial



A

- 87 -

understanding and agreed with the prediction that school
desegregation would bring about more harmonious race
relatioa in the future.

From the last two paragraphs it 1s clear that some whites as
well as some Blacks contributed to the failure of school
desegregation in different places. This is confirmed by the
fact that some whites and Blacks oppose desegregation whilst
some Blacks and some whites support desegregation. However,
the evidence is that the majority of the whites are against
school desegregation whilst the majority of Blacks support
it.

SUCCESS OF SCHOOL DESEGREGATION

According to Willie (1984) the united Stat%iCommission on
Civil Rights reports that involvement of all schools in the
whole community is an important factor in successful school
desegregation. This implies that if other schools are not
involved in desegregation those who are against 1t will be
accommodated in the segregated schools. Wh926;9’|¥§,fiifz§é/
school are desegregated)even those who are against f? ﬁiﬁl
be forced to aEt?ngig those schools snﬁ/in that case sﬂﬁbol
5 ca~i ki ¢
desegregatlo%qw;}é /gza/suq’gas Thls section will focus on
the success of school desegregation and the places in which

it was successful.

‘Livinsohn and Wright (1976 : 93) maintain that since 1954

there has been more peaceful integration of schools than
violence 1in the united states. This shows that school
integration has been successful 1f there was no violence.
For if 1t was #s failure one can expect violence and
boycotts, showing resistance towards school desegregation.
Ray Rlstiln Wlllle (ﬁ984 : 3) further confirms this when he
states that sghool desegregation has been the best thing
that has happéi‘to public education in the American society-



Desegregation was accelerated by the Civil Rights Act of
1964 which obligated the public schools in the United States
to change fromjﬁual tdiénitary system by Court Order and
legislative mandate! This proves that 1f school
desegregation is legal it is likely to be successful because
it will be enforced by Law (Willie, 1984 : 4).

Willie and Greenbalt in Willie (1984) state that a recent
study o©of ten communities under the Court Order to

desegregate their school system reveal>these findings: 7 out

of 9 stateéﬂgovernment played either;gﬁnegative role in the
implementation of desegregation or a neglible role. These
states that gave little if any positive desegregation
leadership were located in all regions of the United States
- North and South, East and West. White (in Willie, 1984
30) states that court decisions that found Columbus and
Cleverland guilty of maintaining a dual system of racially
segqmented schools found the State of Ohic also liable. From
this it is clear that if school desegregation was not legal
it would end up being the failure.

Gerard & Miller (1975 : 50) assert that Anglo, Mexican
American and Black parents of students deseqregated in 1966
are firm in their opinion that the city is a better place
because of desegregation. They further mailintain that 91% of
the 334 parents interviewed by Russell and Nielson in 1973

‘favoured continuing desegregation under the existing or an

alternative plan.

The evidence indicates that the United States has nearly
achieved universal education with 95% of all school going
young people in schools; that median years of school
completed by minority and by majority populaticn are similar
now; and that the school drop out rate for racial minorities

has substantially declined since the initiative of school
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desegregation (Willie, 1984). If the school desegregation is
legal students of different races are likely to receive the
same treatment from the government, unlike in the dual
system where Blacks and other minority groups have to
contribute financially towards education of their children
which is not the case with whites. In most cases, the high
drop out rate among Blacks 1is due to the fact that some
Black parents cannot afford fees required at school. So, if
the government can equalize the expenditure for different

racial groups, the drop out rate is likely to decline.

According to Kirp (1982) on December 10, 1968, Berkelly,
Califonia became the first American city with a population
of larger than 100 000 and sizeable black community to
completely desegregated its schools, while Sausalito - a
small, wealthy political 1liberal San Francisco suburb
voluntarily desegregate its public schools in 1965. From
this it is clear that school desegregation was successful at

Berkelly and San Francisco.

It should be noted that the places mentioned here were not
the only places in which desegregation was successful. These
places should be thus taken as samples representing all
places in America in which school desegregation was a
success. The treatment of all places one by one will be time

consuming.

‘DIFFERENT PLAYERS WHO CONTRIBUTED TOWARDS THE SUCCESS OF

s L. DESEGREGATION

There are different players who contributed towards the
success of school desegregation such as the Supreme Court,
the NAACP and the Black parents. These players play
different roles towards the implementation of school
desegregation. The Supreme Court seems to play a stronger

role than others.



3.8.1 THE ROLE PIAYED BY SUPREME CQURT

According to Stephen and Feagin (1980 : 10) in 1954, the
Supreme Court struck down the “separate but equal' concept
in public education. The part of the decision handed down by

chief justice Earl Warren is as follows:

Does segregation of children in public schools solely
on the basls of race even though the physical
facilities and other tangible factors may be equal,
deprive the children of the minority group of equal
educational opportunities? We believe that it does, to
separate Negro school children from others of similar
age and qualifications solely because of their race
generates a feeling of inferiority as to their status
and minds in a way unlikely to be undone. We conclude
that in the field of public education the doctrine
"Separate but equal" has no place. Separate educational
facilities are unequal.

Warren in (Stephen & Feagin, 1980 : 16)

The supreme court further declared that segregation solely
on the basis of race was 1illegal because it deprived
minority children of equal educational opportunities
guaranteed by the 14 Amendment Zirkel (in Willie, 1984 :
6). He further asserts that racial and ethnic segregation in
itgelf harms the hearts and minds of black children and
deprive them of their right to equal treatment under laws.
All the above authors are unanimous in that segregation
deprives minority (Black) children of equal educational
opportunities. This contributed towards the success of
school desegregation.

4

3.g.2 THE ROLE PLAYED BY NAACP

Stephen and Feagin (1980 : 14) state that in Delaware, the
NAACP instituted an action against two small school
districts in which the physical facilities provided for
Blacks and whites were clearly unequal. Rlinberg testified
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that the learning abilities of blacks and whites were equal.
Kelly in Stephen and Feagin (1980) also testified that
segregated education for Blacks place a burden on them
' physically in terms of the long distances involved in
transporting them to school. Bruner in Stephen and Feagin
(1980) contends that segregation was psychologically
damaging for Blacks because it produced frustration partly
and hostility in the black school children. Thurgood Marshal
Chief Counsel for the NAACP assets that ~Separate and equal’
cannot be used conjunctively and that there can be no

separate equality.

Rist (1979 : 3) asserts that Brown decision was brought into
being by the fact that education was not being provided “"to
all on equal terms" The Margold plan advocated an attack on
segregation which was to be based on the fact.that the South
had failed to provide equal facilitieés for Blacks. This plan
as modified by NAACP lawyer Charles Houston was to be the
blue print for the battle against school segregation. Alsc
in 1948, Thurgood, Marshal, and Chief counsel for the NAACP
argued and won & third school segregation case. The above
evidence show the role played by the NAACP towards the

success of school desegregation.

3.8.3 THE ROLE PILAYFD BY BLACKS

The opposition emanating from Blacks can be glared from the
‘petition drawn by parents of Riverside; it reads thus

We the undersigned parents of the Riverside school
district, do hereby petition the Riverside schocl Board
to take affirmative steps to improve the educational
opportunities for minorities and to eliminate
segregation in City school by closing Lowel and Irving
schools and by reassigning these students to other
schools in the area which have previously had less than
10% minority group students.

(Gerard and Miller, 1975 : 34)
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This petition was followed by what one may refer to as
active resistance. The Lowel school was burned down and this
resulted in 143 students to be without classrooms. Gerard
and Miller (1975 : 35) assert that there were accusation
from Black parents that compensatory education represented
"separate but equal education”, but it was not equal,
stating that without the petition-fire-boycott seguence it
is clear that the board would not have been as receptive to
change as it was now inclined to be. That is, desegregation
would been far too slower.

ADVANTAGES OF SCHQOL DESEGREGATION

According to Hawley (in Willie, 1984 : 14) desegregated
schools seem most likely to improve race relations, enhance
achievement, increase self-esteem and imprové students life

chances if the following is done:

(i) Assign students so that schools and classrooms
are neither overwhelmingly white nor black.

(ii) Encourage substantial interaction among races both
in academic settings and in extra curricular
activities.

(iii) Desegregate students early in Kindergaten if
possible.

(iv) Develop a multi-ethnic curriculum and multi-ethnic
material that foster interaction across racilal
lines and get to issues that divide youngsters
from different backgrounds.

(v) Recruit and retain teachers who are relatively
unprejudiced. Supportive and insistant on high
performance and racial quality.

(Hawley in Willie, 1984 : 14)

The salutary effect of desegregation, according to Stone
(1981) concurs with Hawley in that school desegregation
encourages white pupils to see their Black classmates in a
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more positive light. It is hoped that interpersonal contact
can eliminate the false prejudice held by Whites about
Blacks. For example, Black is usually associated by whites
with devil, dirt, criminal, black sheep etc. While white is
associated with innocent, purity, chastity, love, morality

etc,

According to the Nigel File (1983) multi-racial education
helps to reduce prejudice and hostility towards minority
groups and so helps teachers to provide a positive
non-racist learning environment for all their pupils. Stone
(1981) adds that multi-racial education will encourage
teachers to examine their own attitudes to minority group
children and change these attitude where change is needed.

Prager, Longshore and Seeman (1986) state that desegregation
will increase the minority child's self-esteem. However,
Kart (in Gerard and Miller, 1975 : 19) argues that when the
minority child finds that he is being treated like everybody
else he will no longer feel marginal, which, in turn,
will reduce or even eliminate anyd self-derogating,
tendencies he may have had. Stone (1981; 100) also asserts
that multi-racial education will help the minority group
children to develop pride in their identity and in their

group.

There is a belief that when the poor performing group comes
" into contact with high performing group it may be motivated
to perform better. It is believed in America that the
academic achievement of Blacks is lower than that of whites.
Thus desegregated schools will help Black students to
perform better. Gerard and Miller (1975) argue that the
achievement gap is not due to difference in Native ability
between Blacks and Wwhites. They assert that 1if Black
children are provided with the same opportunities as white

children, their achievement will come up to par.



However, Kart (in Gerard and Miller, 1975:18) substantiates

clearly that it is competition that will lead to improved

'performance for the black child in desegregated schools.

According to him competition will result in an increase in
the competitors level of aspiration. He argques that the
higher standard represented by the performance of his peers
will act as spur to the black child.

However Gerard & Miller (1975) argue that academic
performance of minority group children will be higher in
integrated schools than in equivalent segregated schools
provided they are supported by the staff and accepted by
peers. This was based upon the Hartford study which found
that bussed pupils who receive staff support in integrated
schools made the greatest gains. While the c¢ivil Rights
Commission Report (1967) claimed that interracial
friendships were conducive to achievement in integrated

settings.

Prager, Longshore and Seeman (1985) assert that desegregated
schools provide Blacks with quality education that would
enable their children to do better at school 1im the
conventional sense; obtain high school marks and eventually
be able to get better jobs and wages. They assert that their
improved self-concept or race relations would be welcomed as

additional benefits if they follow. They further maintain

"that the desegregated schools Black adolescents are

apparently more successful than those in segregated schools
in finding jobs after high school.

DISADVANTAGES OF SCHOOL DESEGREGATION

Stephen and Feagin (1980) contend that Black students were
bussed more often than whites in order to achieve school
desegregation. Willie (1984 : 53) maintains that many whites
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were exempted from participation in the desegregation plan
because their home cites were in the so called naturally
integrated residential areas. According to this the majority
of Blacks children would have to leave familiar surroundings
and travelling to unfamiliar ones and are more likely to be
the minority as compared to whites. This alone can affect

their academic performance.

Gerard and Miller (1975) state that desegregation lowered
minority children's self-image. Usually the minority group
are Blacks in desegregated classrooms. In those classes,
Blacks accept the higher prestige of whites and increasingly
withdraw into their group in response to white rejection,
the result being increased anxiety, lowered self-esteem.
Coleman in his report noted that Black children were
characterised by feelings of frustration, inferiority,
submissiveness, withdrawal tendencies and unrealistic

self-emage and self-concept.

According to Rosenburg (in Prager, Longshore and Seeman,
1986 : 186) minority group members are more likely to
experience race or ethnic prejudice when they are surrounded
by members of the majority group in desegregated schools.
They maintain that in segregated setting, children are less
aware of the negative attitude held towards their group;
this truth is more clearly apparent in the desegregated
setting.

Rist (1978) claims that there is a complaint from Black
parents that teaching orientation in desegregated schools is
frequently slated toward a one way acculturation of Black
children into white culture. The study of classroom
histories shows the extent of this widespread white
acculturation orientation in desegregated schools. He
substantiates this clearly when he asserts that often, the

administrative staff at desegregated schools remain



predominantly white and sometimes, the teachers remain
predominantly white in the newly desegregated schools and

these will promote their culture.

Stephen and Feagin (1980) state that in some places the cost
of desegregation fell unequal on Black and white teachers
and administrators. For example, over 1000 black educators
in five (5) states lost their jobs between 1968 and 1971.
Whilst during the same period more than 5000 white educators
were hired. Sinowitz (in Stephen and Feagin, 1980) adds
that Blacks were made to pay for the opportunity to attend
desegregated schools.

CONCLUSION

This chapter highlights every steps concerning the
implementation of school desegregation. It has been
mentioned that education provided for Blacks in segregated
schools was of inferior quality than those of whites. Thus
Blacks objected to segregated schools by all means. For
example, collective struggle is one of these (Prager,
Longshore and Seeman, 1980).

Prior to 1954 segregated schools were supported by Law in
America. The Plessy decision was used as a justification for
segregated schools. According to Plessy decision as shown

above education was to be separate but equal. Education

" received by Blacks was compared to that received by whites

and found to be unequal in all respects. However, in 1954
the supreme court held that separate schools for Blacks
(Negro) and white children were inherently unequal. Steiner
et al (1980 : 151) assert that American public education

remains largely unequal in most regions of the country.
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This was opposing the idea of “"separate but equal®". Thus
Brown decision was to replace Plessy decision in 1954
Stephen and Feagin (1980).

The intent of Brown decislon was to provide educational
opportunities for Black children equal to those provided for
white children. The Brown decision opened the way for school
desegregation in America. The procedures followed in the
implementation of desegregated schools in different places
has been dealt with in this chapter. The places in which
desegregation was a success and those in which it was a

fajlure were mentioned above.

The main aim of school desegregation was to provide
education of equal gquality to all racial groups in America
including Blacks. Thus, this move was supported by Blacks.
Blacks approved of the handling of desegregation
overwhelmingly whether or not they were bussed and if bussed
whether or not they were transported to schools with higher
or lower proportions of Black students (Cataldo, 1978 : 79).

This chapter highlights as well the fact that Blacks valued

desegregated schools and they opposed segregated schools

which offered inferior education to their children.

Different authors are unanimous in that Blacks supports

desegregation because they hope that it will provide better

education for their children Catalde (1978); Willie (1984);
.- &——Stephen and Feagin (1980).

Blacks in South Africa are also against segregated schools.
However, school segregation is legal in South Africa. As
South Africa consists of four main racial groups, education
is also divided according to these groups. Whites prescribes
the education of all these racial groups 1n South Africa.
There is a complaint among Blacks in South Africa that

education provided for them is inferior to that of other
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races. For this reason Blacks oppose segregated education
and they have been calling for unitary education system for

years.

As the Black Americans used collective struggles to abolish
segregated school system, the Blacks in South Africa
resorted to riots, stayaways and demonstrations. Many
educators in all racial groups feel that the root cause of
riots in South Africa was the expression of the Black
children's extreme frustration and hatred of a system of
education based on ideoclogical separation which they
consider discriminatory against them {Murphey, 1980 : 65).
However, there is a hope that in the “New' or ~“Non-racial'
South Africa the implementation of school desegregation is
possible. Currently some Black parents send their children
to open private schools in order to run .away from the
segregated school system. Thus, the next chapter will focus

on open private schools in South Africa.
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CHAPTER 4
MULTI-RACT SCHOOLS IN S AFRICA
INTRQD IO

This chapter surveys the following items: the background of
multi-racial schools; the background to the opening of
schools namely white private schools as from 1976 up to and
including the opening of white state schools in 1991; the
preconditions and Models imposed by the government; the
critical analysis of the process of the opening of schools
and finally the factors underlying the opeping of these

schools.
BACEKGROUND TQ MULTI-RACIAL SCHOQLS

Multi-racial schools refer to the schools which provide
education for many racial groups. Thus, in multi-racial
schools children of different races attend in the same
classes under the same conditions and taught by the same
teachers. Different authors like Christie (1989) ’Cross
(1989) and Bot (1989) use different terms to refer to
multi-racial'schools. For example, terms like, open school§
desegregated schools and integrated schools. However, Sr
Michael {in Christie, 1990) maintains that the term open
schools and integrated schools are completely different, she
addresses two possible meanings of the term integration and

asks :

Do we mean by integration the admission of a few
numbers of other races into existing white schools
expecting them to confirm to the way of life of the
white pupils, to adopt their attitudes and values?

(Sr Louis Michael in Christie, 1990:23)
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The discussion of the opening of white state schools will
show that multi-racial schools in South Africa fit exactly
in the above meaning. As the opening of schools to all races
does not imply the curriculum change to accommodate the
presence of other races. The fact that white pupils are in
the majority in these schools could lead to minority black
pupils to conform to the way of life of whites. Another
contrasting view on the meaning of multi-racial school is
provided by an America theologian James Cone who states

There is another possibility of course. The creation of
a completely new type of schoocl even one of its kind -
a mixed school with staff and pupils of mixed racial
background where each race meet the other on equal
footing with no race possessing the power to assert the
rightness of its style over the other. As Cone says,
such a school is not outside the bounds of possibility
and its creation would be an action that would speak
out loud and clear as witness to the Kingdom
(James Cone in Christie, 1990 : 23)

It should be noted that the above meaning of integration is
the most suitable one in the "New south Africa" which is
non-racial and free of apartheid. Surprisingly, the
completely new type of school envisaged by James Cone was
not suitable in South Africa. This applied to open private
schools under churches as well as open state schools. This
meaning of integration by Cone led to the total rejection of
the term. This is evident in the Education Council of
Associations of Religioﬁg’(ECAR) files in which the term
integration was rejected in its meeting in 1976 June. It was
stated :

The use of the word integration as a highly emotive
word was discussed, and it was agreed that it should be
dropped in this context. The teaching congregations
wished to establish and maintain schools that were ‘open
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to the People of God, irrespective of race as they are
of creed. The openness implied no compulsion but simply
availability. It was agreed to insist on this term in
future.

(ECAR Files in Christie, 1990:24)

According to different churches, open schools aim to offer
possibility rather than the necessity of racial mixing. To
this extent, the term open schools was intended to reflect
the autocnomy of both religious congregations and parents in
influencing the form and place of racial mixing in schools,
Open schools were not aiming to launch a fundamental
challenge to existing schooling and general social

arrangement.

The term open school is commonly used in South Africa as
meaning specifically the opening of white schools to Black
pupils and not opening of Black schools to white pupils.
According to Cross (in Muller, 1990 : 23) the term ~open'
connotes not only race but privilege. Hence "opening" the
school is giving access not only to those of other race but
those giggziziiggefas well. Thus it makes no sense to allow
privilege studeﬁts (white) access to disprivilege

institutions.
THE CONTEXT OF THE OQPENING OF ITE PRIVATE SCHOOQOLS

Apartheid has been entrenched in South African Society since
the National Party came to power 1in 1948.It was reaffirmed
in 1977 when the white electorate returned them to power
with great parliamentary majority than ever before. The
then Prime Minister, John Vorster, made it clear that the
government would not deviate from the fundamentals of
apartheid. Thus, inspite of the violent out breaks of 1376, —
Bantu education which was based on ldeological separation,

was to be relentlessly and rigorously put into effect, Rose-
& Tunmer (1975). 16 June 1976 in Soweto and other parts of-~
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the country marked the beginning of resistance against -
apartheid education by Black schools in South Africa. -
Students protest was supported by other political-
organization and parents. All these were demanding change in%~

South Africa by challenging apartheid education.

Prior to 1991 separate schools had been institutionalised"“™
and racially mixed schools prohibited. However, during 1976 -
to 1986, open schools actively challenged educational”
segregation. By then, open schools were only private-
institutions and thus were expensive than ordinary state™
schools. In 1976 a small number of black South Africans were -
admitted for the first time to white private schools. In
that year, the Catholic church resolved to break with long
standing practices and admit pupils of all races to its
previcusly segregated schools (Christie/ 1990).

The opening of white schools in South Africa is an ongoing
event; This process commenced with the opening of white
private schools in South Africa in 1976. Between 1976 - 1990~
only white private schools were open to all races in South+
Africa. The white state schools were opened in the beginning —
of 1991. In this study the discussion of multi-racial

schools covers the period between 1976 and 1991 December.

THE HISTORICAL BACRKGRQUND OF OPEN
LS _IN SO AFRI

CHURCH RESISTANCE AGAINST APARTHEID EDUCATION

The emergency of open schools in South Africa was a reaction
against the apartheid policy and Bantu education. The
pioneers of these schools were churches. Most churches like
Catholics, Methodist, Anglican church and the church of
Scotland opposed the Bantu education Act and its
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implications because they felt that it conflicted with their
Christian faith. Consequently, the churches decided to open
their schools to Blacks Christie (1986 : 88) and Muller
(1990 : 4).

In July 1968 the Catholic church decided that it could no ~
longer co-operate in implementing Bantu education and it
handed over a number of Catholic schools to the government.-"
The report on Catholic education in 1973 showed that 70% of
the churches educational resources were being spent on white_
schools even though they formed only 30% of the total-
Catholics schools. At that time 70% of the Catholic schools-
were for Blacks. That unequal spending led the Catholiecs to
look at the possibility of opening their schools to Blacks
(Flanagen, 1982 : 90). The unequal spending in education is -’
also a great issue in South African education as the-
expenditure for black child is far lower than that of -
whites. The effect of these is highlighted in chapter 1.

In 1976 a resolution infavour of opening schools to
non-white children was passed by the South African Catholic
Bishop Conference (S A C B C). The Anglican Archbishops also
showed interest in opening their schools for Black students.
The Headmaster Conference (HMC) which represented the head
of Protestant schools also showed interest(Muller, 1990
9).

The schools under the above churches were to be open to all,-
races but not to be integrated. The differences between the —
two terms have been explained in the introduction. Thus,
parents have to choose which Catholic school their children
would attend. In practice, only Blacks were to be admitted
in white Catholic schools, as the few black Catholic schools
were overcrowded, understaffed and inconveniently located
for whites (Christie, 1986 : 88).
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The above situation is expected to happen in South Africa if
all schools can be open to all races. White students will
not be prepared to be admitted in Blacks only schools due to
"the poor condition of these schools. Thus upgrading of Black
schools to the level of that of whites is necessary before
all the schools can be open, otherwise desegregation in
South Africa will be unsuccessful if only Blacks will be
expected to be bussed to previously white schools.

THE DIFFERENT PHASES CONCERNING THE ADMISSTON OF BLACKS
IN OPEN PRIVATE SCHOQLS IN SOUTH AFRICA, 1976 - 1986

The history of open schools in South Africa between 1976 and
1986 can be divided into three phases. The three phases are
given by Christie (1990 : 30) in the following order

FIRST PHASE

Admission of any Black pupil
to the white registered
school

SECOND PHASE : The government attempted to
control the schools by
allowing black pupils to be
admitted as exceptiomnal cases

THIRD PHASE

The government attempted to
control admission by
imposing quotas linked to
subsidies.

(Christie, 1990 : 30)
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4.3.2.1  FIRST PHASE

In 1976 the open schools admitted a small number of Blacks.
In 1977, 200 Black pupils were admitted to more than 20

 white registered Catholic schools although many of these
were coloured and not Blacks (Flanagen, 1977).

This increase drew the attention of the government which
called the legality of the schools into question, and the
provincial authorities in Cape and Transvaal threatened to
close them. The then Minister, Dr Piet Koornhorf, contends
that open schools were violating the 1961 Act of
Constitution. However, through negotiations between the
churches and Koornhof it was agreed that existing black
enrolments would be allowed on condition that:there will be
no further enrolment until the cabinet had discussed the
issue. In December 1877, after the N.P. victory, the
government conceded that black pupils in white schools need
not be withdrawn. The above practice prompted the government
to introduce Act No 74 of 1984.

The education and Training Amendment Act No 74 of 1984
states that in future, schools should apply for the
admission of Black pupils. This Act states that "Any person
who wishes to provide education to a Black person, except at
a public school, shall apply to the Department of Education
and Training (DET) for the registration of a school, and he
shall not provide such education before the school has been
registered in terms of this section. The penalty for
contravention of the Act is R2000 or 1 year imprisonment or
both (Muller, 1990 : 12). Many schools decided to ignore
this act, by not applying for the admission of blacks. These
schools operate without being registered with the Department
of Education and Training as stipulated.
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However, the state has not prosecuted any of the schools not
registered under this Act, and has refused to register with
the exception of St Misheks' school under M. Thusini. Conse-—
quently, a number of unregistered private schools were
established in 1986 and 1987 in Johannesburg. The Weekly
Mail of March 6, 1987 reported that these schools were known
as "Street Academies“" and “Fly by night Schools". These
schools were accused by the press for charging exhorbitant
fees and yet providing inferior education.

Surprisingly, the Department of Education and Training did
not Act against these schools, despite continuing reports in
the press that teachers were not getting paid, for example,
at Robin Hood, Bophelo, St Mishecks and the University
Preparation Programme (UPP) and despite continuing high
failure rates in these schools.

The reactionary white opinion was against the non-racial
schools, all registered with the white Department of
Education and Culture (DEC). Consequently, in January 1989
the DEC closed about 48 Accelerated Christian Education
(ACE) schools under Rhema church *“for not meeting the
requirements*. After negotiations the Minister Clase allow
ACE schools to continue until the end of May. Finally, in
June it was announced that 57 ACE schools had met the
requirements, 3 had not and thus had closed of their own
accord.

In March 1988, Cambridge College was closed by the Cape Town
City Council backed up by a Supreme Court order; St Elmas in
Roodepoort was ordered to close by the town council. It ap-
pears as though a number of these schools were closed to
satisfy the white authorities and not because they were
unregistered. For it has been mentioned that despite all the
complaints from Blacks, the state did not act against these
schools, Muller (1990 : 14) concludes that any form of
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schooling for Black pupils is tolerated so long as it does
not offend the sensibilities of white voters and does not

draw too much attention to itself.

4.3.2.2 SECOND PHASE

In the second phase, the government attempted to control the
number of black children attending open schools. 1Its
approach was to screen each black applicant, permission was
granted in excepticonal cases. Despite these impediments,
Catholic schools continued to admit black pupils albeit in
small numbers. Cape and Natal administrators were regretting
very few applicants. In the Cape schools were ordered to be
selective in terms of academic ability, social and cultural
acceptability. Similarly, Natal school's were warned to
exercise restraint. In the Transvaal the principle of mixed
private SChooling was opposed by Sybrand van Niekerk and he
refused almost all of the applications submitted by schools.
In the Orange Free State no head way at all was made on open
schools (Christie, 1950).

In view of this trend, that is, Government opposition to
Black pupils admission in private schools, a series of
meetings and attempted negotiations at National and
provincial level took place in 1978 and 1979. Consequently
in 1979, the education and Training Act gave provinces the
legal right to grant permission to Black pupils to attend
provincially registered schools which included open schools.
Due to this, the number of black pupils in private schools
increased. In 1980, 500 black pupils were admitted in open
private schools in the Cape, 200 Black pupils in Natal. In
Transvaal 350 had authorisation but no admissions had been
legalised for 1979 and 1980. In the Orange Free State, there

were no open schools at all (Muller, 1990).
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Successive Ministers of education reiterated that the
government was not infavour of integrated schools. Dr Gerrit
Viljoen who was appointed as the minister of National
education in October 1980 did 1like wise; nevertheless,
admission criteria for black pupils were broadened from
highly exceptional cases to exceptional cases based on
religious and humanitarian grounds APS memorandum
(15/12/1980).

Viljoen tried to achieve uniformity between the provinces by
introducing gquota system for Black admission. As a result,
the Cape education Department turned down almost half of the
applications presented as suitable by the schools for 1982.
Catholic schools under the SACBC (South African Catholic
Bishops Conference) decided to ignore the quota system
Muller (1990). Schools like Bophelo, St Mesheks decided to
admit black pupils without the government permission.

Consequently, 1in 1986 four Cape schools, lost their
subsidies through exceeding the quotas. The Transvaal
- administration had moved to a more conciliatory position,
though most Transvaal schools were no longer submitting

applications.

In Natal quotas were introduced, but these seemed flexible
and schools had few problems in remaining within them
Christie (1990).

4.3.2.3. THIRD PHASE

In this phase, there was a shift from an individually -
oriented admissions control to a more general quota system.
In practice the quota system affected the Cape and Natal.
During this phase, the financial Relations Amendment Act of
1981 empowered the provinces to admit black pupils to white
registered private schools Star (4 September 1981).
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During this phase, the open schools were gradually brought
under uniform conditions. The De Lange Report of 1980 and
"the white Paper of 1983 accepted the principle that private
schools should be recognised and funded as part of the South
African educatlon system.

In 1984 open schools were placed under the white own
affair's Department of Education and Culture (House of
Assembly). The following year, the government announced that
there would be general conditions for registration and
subsidisation of private schools under this act. F. W. de
Klerk who replaced viljoen, asserted that there was to be a
definite link between the racial composition of a school and
the level of state funding it would receive. Similar
sentiments were expressed by Piet Clase, the Minister of
White education and Culture, under whose department the open
schools fell. According to Clase, in Christie (1990) the
schools were required to register.

- The Private School Act No 104 of 1986 was proposed and it
states that in order to qualify for subsidies, schools would
have to be registered and they would have to comply with
reqgulations which would curtail their autonomy. These
included racial quotas, teacher appointments being approved
by white ®*own affairs" educational authorities and
curriculum controls. It was widely rumoured that a 45%
‘subsidy would be given to schools that were 90% white and
only a 15% subsidy to those that were 80% and to qualify for
registration schools would have to be at least 70% white
Star (11/03/86).

The Catholic schools and others were totally against cthe
racial clause of the proposed regulations. Thus the SACBC
announced that unless these racial clauses were withdrawn,
their schools could not even apply for registration. Due to
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the intense negotiations with the government, schools
succeeded in bringing changes to some of the clauses. When
the Private school Act No 104 of 1986 was finally published
they had withdrawn the racial clauses. Muller (1990 : 10)
states that the Private School Act No 104 of 1986 provides

interalia . the following requlations :

To qualify for registration, a school should, in opinion of
the head of education:

1) Maintain satisfactory scholarstic standards

2) Accommodate the pupils in the school building
and ground in a manner which is satisfactory;

3) Comply with the provisions regarding the medium of
instruction applicable to public schools in the
province concerned.

4) Submit an annually audited financial report on
the financial affairs of the school to the Head of
Education.

5}) Pay any financial grant received from the
Department into a bank account opened in the
school.

6) Ensure that pupils at different points of exit
comply with the requirements laid down by the
South African certification Council.

If the school satisfies all the above reguirements it will
‘thus gqualify for a 15% subsidy of its total per capita
costs. To qualify for a 45% subsidy, schools have 1in
addition to the above, to satisfy the following :

1) To determine a renumeration package for their
teachers comparable to that paid by the
Department.
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2) To promote teachers in a comparable manner

3) To submit theilr constitution to the Head of
education.

4) Comply with all such other educational
requirements determined by the Head of education.

The above regulations do not include the racial clause.
However, there is a suspicion that one of these requlations
is that Blacks should not exceed 50% of the school enrolment
for the school to qualify for 45% subsidy. Consequently, the
Catholic schools which ignore the quota system, receive a
lower subsidy. Nevertheless, by 1986, 143 out of 170 English
language private schools in South Africa were admitting
Black pupils.

PEN 1.8 ESTABLISHED M TION OF
IFF PANIE '

Besides open private schools which were sponsored by
churches, there is another group of schools which are called
"New Era Schools*. These schools such as Uthongathi and
Grahamstown schools emerged as a result of funds which were
donated by the Anglo - American, De Beers Company, General
Mining, Gold fields of South Africa and Johannesburg
consolidated Investments. These companies donated funds

toward this project in order to break the racial barriers in

‘education. They alsc wanted to show the world that young

people of different races can mix freely without causing
problems (Muller, 1990 : 4).

These schools came from the feelings of dissatisfaction
within the private school movement. For example, the LEAF
schools and to lesser extent the NEST schools were looking
for the best students who will not be accepted by more
established non-racial private schools for economic reasons



- 112 -~

or because they cannot meet the academic entrance
requlrements or because they are too old The Star (January
26,1988). These schools are also agalinst the guota system.
They believe that each race is expected to be 1in the
majority. The racial classification of Uthongathi school in
Chapter 6 is a good example of this.

4.5 THE OPENING OF WHITE STATE SCHOOLS

The opening of white state schools is a very recent and
ongoing event since the first white state school was open in
1991. Hence not much literature has been published on it.
The sources here will include public speeches, unpublished

dissertation, media, the D E T information document etc.

4.5.1 THE PRQCESS OF OPENING WHITE STATE SCHOOLS

According to the Race Relations Survey (1989 : 90) the idea
of opening white state schools to other racial groups was
first hinted by Minister Piet Clase on the 23rd March 1990.
However, it was finally announced on the 10th of September
1990 that white state schools willing to change their
admission policies were at liberty. However, dgqualifying

conditions were attached, such as the following : -

- The total number of white children had to be
at least 51% of the whole enrolment;

- The ethos of the school must not be altered and
that the school should adhere to the principles of
Christian National Education C N E;



- 113 -

- Alternative facilities would have to be available
for those who did not wish to continue at a school
as a consequence of desegregation. These pupils
will receive bursaries to enable them to attend at
other white schools, even in cases where pupils

have to be boarders.
(Metcalfe, 1991:17)

The above conditions imply that these open state schools
were to be kept white since white students were to be in the
majority. Seemingly, the school was not expected to effect
any change in order to accommodate the presence of other
races. The government seem to be very sympathetic to the
white pupils.

The Minister Piet Clase, has also stated that if any school
considers admitting pupils of other races, that decision has
to be registered by its school community by means of a vote.
The regulation postulates that there has to be 80%
participation in the poll for the results to be valid. Of
these, 90% has to be infavour of the proposal (that is 72% of
those entitled to vote must be infavour of change) to enable
it to apply to the minister for permission to change its

policy.

According to the D E T information document, even in the
‘event of parents voting for the opening of the schools, the
Minister can still veto their decision, after taking into
cognisance a number of factors. The factors that will be
considered by the Minister are among others, the following:

1) The percentage majority vote which has been cast by
enfranchised parents and legal quardians.
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2) The number of pupils who will leave the school as a
consequence of the change and the feasibility of making
alternative educational provision for them.

3y Alternative school facilities which are available.

4) Demographic data.

5) The wishes of other schools in the natural feeder area
of the school. For example, if the primary school
decides to alter its admission policy whereas the local
secondary votes against integration, problem could
arise with regard to the flow of pupils from one school
to the other.

6) Majority of the pupils must be white.

7) Language medium of the school remains unchanged.

8) “Opening' means opening all the facilities of the
school in their entirety e.g Hostels.

9) A change in the admission policy ~ay not detract from
the traditional values and ethos of the school.

The ministerial discretion to this inference is inevitable
in view of the fact that even if the required percent of
parents vote 1in favour of segregation, that is not a
guarantee that the school will open for example, according
to factor number 5, the secondary school will not be open
even if 72% voted in favour of a change if the primary of
that area is against desegregation. The white state schools
were to be open under three (3) models imposed by the
government. The models were designated as Model A, B and C.
It was alsc announced in the media (Television news) on the
8/2/92 that three (3) schools under Model D were opened on
this day. However schools under Model D will not be
discussed in this study, since the study cover the period
between 1976 to 1991.
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4.5.2 THE CLASE MODELS

On the 10th September 1990, the government announced the new
admission policy for white State schooling. This policy
allows the management committees of a school to propose to
the parents of a school any one of three new admission
models or it could choose to ignore the new models and carry
on with its current practices. The management council has
the right to lay down additional guidelines e.g admission
requirements, number of pupils from other groups. These
guidelines will be made known to the parent body (Metcalfe,
1991 : 17).

4.5.2.1 MODEIL, A : PRIVATE SCHOOLS WHICH ARE ESTABLISHED
AFTER THE CLOSURE OF A SCHOQL.

Model A, means closing a public school and converting it

into a private school. This model will have greater

financial implication than those which apply to ordinary

state schools. For example, the subsidy of 45% of operating

expenses will be granted in accordance with a formula, as in

the case of the existing private school. Metcalfe (1991

49) states among others, the following implications of Model

A :

* Management Council dissolve and replaced by an owner

- which can be a body or a person.

* Subsidy of 45% will be phased in over 3 years, that is,
85% in the first year, 70% in the second year, 55% in
the third year and 45% in the fourth year.

* Parents will have to contribute R2 520 per child per
annum, but this will vary.

* All the buildings, equipments will be hired in at a

nominal amount, or sold either at full market value or
at less than market value with riversionary clause.



- 116 -

* The requlations and guidelines applicable to school
which close will apply to personnel.

* This model was to be implemented during the course of
1991.

(Metcalfe, 1991:48-49)

In view of the above factors, it is likely that this model
will not be acceptable as it is nothing else but a private
school, with all the financial implications that go with a
private schools. Furthermore, it is highly unlikely that the
white parents would vote for this model as they will be
expected to pay heavily for education of their children
something unknown to them. That this will be a trend is
borne out by the findings of Metcalfe (1991).

4.5.2.2 MODEL B : STATE SCHOOLS WHICH WISH TO CHANGE
THETIR ADMISSIONS POLICY

Model B, as contained in the DET information Document offers
the school the possibility of being a fully funded and
desegregated state school. Another advantage of Model B is
that the schoocl is able to set its own admission criteria
New African (20/12/91).

The fact that the school will remain a state school implies
that parents will not be expected to pay more even when the
school is desegregated.Metcalfe (1991 : 49) mentions among
others the following implications of Model B.

* Provisions will not be made for additional <facilities,
accommodation or transport schemes.

* There were to be no further financial implications for
parents/school community.
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* Teachers 1in service at State schocls which admits
pupils from other groups cannot according to law insist
on being placed elsewhere.

(Metcalfe, 1991 : 49)

Model B seems to be the popular model. According to the
Weekly Mail (28/11/90) most schools have opted for Model B
which provides for a public school to determine its own
admission policies within the provision of the institution,
with oﬁly limited financial obligations. A number of schools
have been opted for this Model, see Appendix 2.

4.5.2.3 MODEL C : STATE — ATDED SCHOOL

Model C means that an ordinary public school is closed and a
state aided school is established. This model offers the
possibility of semi-privatisation. The school would become a
state-aided school which would be owned by the management
committee and have some members appointed bf the state. City
Press (20 December 1990) Metcalfe (1991 : 49) states that
the state-aided school under Model C is comparable with the
present state-aided institutions such as pre-primary
schools, schools for specialised education as described in
Act 70 of 1988 as well as Technical Colleges which are
described in Act 104 of 1987 and Act 70 of 1988. The
following principles apply in the case of Model C :

* The management council is dissolved and the school is

operated by a managing body.

* The principal is a member of the management body and is

an accountable officer.

* The subsidy covers the full salaries of the staff which
represents approximately 75% of the operating expenses.
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* The balance of the operating costs will be on average
R900 per child per year. This will vary from school to
school.

* The power to appoint, promote or discharge any person
shall vest in the governing body, subject to the
approval of the minister.

* Existing buildings and grounds are transferred to the
managing body free of charge. This body is responsible

for maintenance.

* The managing body admits pupils on the terms it sets
itself within the provision of the Constitution and
other conditions such as mother tongue instruction.

* The position of teachers currently employed at schools
which choose to become Model C schools will be
determined by the nature of the legal provisions which
are instituted. It 1is possible to ensure that the
teachers will have to be employed by the Managing Body
of the school.

(Metcalfe, 1991 : 49-50)

It appears as though this model will not be popular since
only three (3) Transvaal schools have opted for it so far :

CRITICISM OF THE CIASE MODELS

The general perception of the community, especially Blacks,
political organisations in relation to the opening of
schools is that it is an inadequate response to the ernomous
education crisis prevalent in this country. This conditional
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opening of schools is not the solution to the crisis in
Black education and is viewed as an attempt by the

government to avoid school integration.

If the govermment seriously intended to address the crisis
in Black educatlion, one would have expect it to consult with
the Black community. As it is now Black parents have no say
in the opening of these schools. The opening of the schools
depends on whether the majority of white parents are willing
or not. Thus educationist have accused the Minister of
Education in the White House of Assembly, Piet Clase, of
using Black students to rescue white schools threatened with
closure New Afrjican (20/12/1990 : 9).

Kurt Swart state that Clase's Models deny parents a
legitimate free choice and 1is a «classic example of
Nationalist authoritarian and imperialistic attitudes.
Sunday Times (16/9/90). Similar sentiments were expressed by
Metcalfe (1991) who further adds that the models were seen
to be fundamentally undemocratic, in that they exclude the
majority of parents from decisions about where their
children may go to school and allow a small minority to make
decision for a majority, a further disenfranchising of the
disenfranchised weekly Mail (15-21/2/91).

The Clase models have been dismissed because they are
perceived to be wedded to an apartheid style commitment to
race and to Christian National Education. Clase models have
been interpreted as being perhaps the clearest demonstration
of what De Klerk might mean by distinctive community based
education Weekly Mail (15-21-91).

It has beepn mentioned earlier in this chapter that whites
should be in +the majority (51%) for any model to be
approved. This means that the maximum percentage of other
races should be 49%%. However, the pattern shows that few
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white schools are exceeding a 25% black enrolment. Thus a
small school that proudly announces its opening may infact
only have space for 25 black children while the building
can accommodate at least another 400. Thus, the opening of
this school will only rescue the school from being closed
but the problem of overcrowding in black schools will not be
solved (Metcalfe, 1991).

These schools use entrance test to control the admission of
Black pupils so that their number could not exceed 49%. Most
schools required black applicants to complete test that have
emphasized English lanquage proficiency and have explored
other areas of scholastic achievement such as Mathematics.
Metcalfe (1991 : 20) states that these tests have tended to
select black children previously schooled in traditional
private schools that have satisfied these criteria; or the
school has decided how many Black children it can admit and
has taken the best of applicants to achieve this number.

Many Black parents and children resented the entrance tests
maintaining that they are discriminatory and they ignore the
disadvantaged backgrounds of black people and are viewed as
an attempt to exclude black pupils. These are discriminatory
because they are only use to select Blacks and not whites.
As a result of these entrance test, very few black pupils
have access to open state schools.

hnother criticism of the models including Model B is the
precondition that white pupils should be in the majority.
The question is : why should a school be cpen and at the
same time ensure that it remains white? This shows that
governments' models are not aiming to address the wide
education crisis but rather at dealing with the problems
facing the white education only, while claiming te the
outside world that it is dismantling apartheid education
New African (20/12/1990).
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Some Blacks view models as encouraging apartheid than
dismantling it. Dr Dhlomo says that even if a school did
open, against the odds, parents would have to dig deeply
into their pockets. While those who wish to see racial
discrimination entrenched in Scuth Africa are allowed this
luxury free of charge with the tacit support of the state
and its ministries. In the “New South Africa" those who will
support segregation in education should pay more and this
should be provided by private institutions asserting Dhlomo,
Sunday Times (16/09/1990 :23).

Another criticism of the government's models is the fee
paying implication of trying to school together children for
whom different education laws apply. For example, education
for whites is compulsory and free. According to Metcalfe
(1991) schools do request funds and those are voluntarily
paid by the majority of the parents. The fact that education
is compulsory the school cannot sent children home if they
don't pay. Contrary to this, education for Blacks is not
compulsory, thus no open school is obliged to take any black
child for whom the schoocl funds have not been paid. This
discrimination is legal since education for Blacks is not

compulsory.

From the above discussion it is clear that the conditional
opening of white state schools is not a response to the
‘crisis in Black education at all. It is only the minority of
the Black school goers who benefit from the opening of these
schools. Consequently the majority of Blacks view the
opening of white state schools as a response to the crisis

in white education.

It has been mentioned that a number of white state schools
are at risk of closure in terms of percentage enrolment

drop. The list of schools which were at risk of closure in
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terms of percentage enrolment drop between 1985 and 1989 is
supplied. See appendix 3. The government have hinted late in
1991 that some of these schools will be open under model D.
The Star confirms this when it reports that Orange Grove
Primary School, Troyeville Primary School and Malvern
Primary Schools were opened under Model D in 1992 (The Star,
10/1/1992).

ACTOR ERLYING THE_ OPENING OF LS )
After 16 June black parents, puplils, teachers and political
organisations made it clear to the government that they are
not prepared to accept a continuation of separateness with
all the inferiorities and limitations arising from this. In
1985 the NECC has made repeated calls to the government to
scrap racial segregation in education and to create a
single, democratic and non-racial education system for all
South Africans. According to Mncwabe (1990 : 60) separate
systems have not work in the past and hold no hope in the
future, thus blacks in South Africa are demanding the
government to address the crisis in black education. The
majority of Blacks believe that the crisis in black
education will remain unless a unitary education system is

created.

Mncwabe (1990 : 64) further asserts that for a unitary
system to succeed it is imperative that representative of

"all the people of South Africa should be consulted,

participate and be involved in the decisions relating to
policy on the national level. Some Blacks and other
organisations such as All Schools for All People campaign
(ASAP) might regard the opening of the white schools by the
government as a modicum of victory for them. However, the
schools have not been unconditionally opened as ASAP has

demanded.
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4.7.1 THE WHITES DEMANDS ON THE GCOVERNMENT

It has been mentioned above that the enrolment in white
schools is declining, see appendix 1. Thus there is an
over supply of schools and classes. Metcalfe (1991 : 13)
claims that the number of vacant places in primary schools
controlled by the Department of Education and Culture (DEC)
House of Assembly in all four (4) provinces in the first
term of 1991 was 140 469 and in secondary schools the
vacancies totalled to 146 918. According to this there are
287 387 wasted places in the white schools throughout South
Africa (South African Institute of Race Relations Survey,
1988 : 160).

out of fear that their neighbourhood schools might close
down, white communities started calling the. government to
open their schools to people of other racial groups. The
white communities primarily wanted to save their schools
from closing down. For example, The Johannesburg High School
for Girls and the Western High School. Nonetheless, these
schools closed down at the end of 1989 and 1990 respectively
the former re-opened as private school named Barnato High.
It was less than a vyvear after the closure that Clase
introduced his three models of opening schools. This
demonstrate the fact that the opening of schools is at first
a response to the crisis in White education caused by
dwindling student numbers.

The white state schools which were at risk of closure due to
+he low student enrolment have been able to admit a number
of black applicants that would save them from closing down,
and exclude the rest. This is so because the number of
applicants has far outstripped the vacancies necessary to
rescue the schools from possible closure. For example,
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Muller (1989) states that the Johannesburg Girls Preparatory
School was identified as being at risk of closure as its

enrolment had decline by 45% between 1985 and 1989. However,

‘the school adopted Model B in 1991 and reopened as a

multi-racial state school. The school has admitted only 70
Black applicants which is very low considering the fact that
the school had vacancies for 300 students. This number,
however, was sufficient to keep the school afloat. This
further shows that only white schools really benefit from
the opening of schools.

I LIMITATIO F_THE C ITIONAL_ OPENIN F OOLS

Since the major pillars of apartheid, the Group Areas Act,
the Land Act and the Population Registration Act have been
scrapped, the influx of black people into white areas
accelerated. Thus the govermment's stipulation that schools
should maintain a 51% white majority might soon be undone by

demographic circumstances such as the continual decline in

white student enrolment at the schools and the constant

influx of black people from the black township to the inner
cities. Metcalfe (1991 : 13) has highlighted the fact that
many white people are moving out of the inner city areas and
heading for the suburbs. Contrary to this, due to the lack
of appropriate schools, and violence plaguing the townships,
large numbers of black people are moving out of the
townships and settling down in the 1inner city areas.

" Consequently, open schools will be forced to admit large

number of black students, since the schools will be faced
with the population of dwindling student numbers. In view of
the above Blacks are unanimous in that the single education
system will be the only solution in South Africa, with it
all the preconditions of the models will be invalid.

However, the South African government seems to be infavour
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of "equal but separate®. This is backed up by the State
President — F W de Klerk's speech, on the first of February
1991 1in which he recommitted his government to “Egqual
financial treatment for all pupils” In the light of this, J
Muller in the Weekly Mail 15-21/2/91 maintains that the
government have not got the money to give everyone the same
as the whites, and on the other, the whites won't accept the
less.

The President's speech raised hopes to some blacks that the
closed schools and empty spaces in white schools might be
given to Blacks. Metcalfe (1991 : 15) argues that if all the
vacant places in secondary schools administered by the House
of Assembly were to be used, the number of secondary school
places available to African students in white designated
areas would increase by 32%. Thus, the use_of the vacant
places by Blacks would allow a more efficient and a more
rational utilisation of valuable racial investments, Roger
Burrow (MP) in the SAIRR (1990 : 818) estimated that empty
places in white schools in 1988 represented R1l,6 billion in
unused assets. Any rational government would consider
allowing these resources to be used profitably by other
racial groups then to have them wasted.

Surprisingly the government is not willing to hand over the
closed white schools to other departments so that they can
be used by Blacks. Instead, some of these schools have been
" sold or hired out for profit purposes. For example the
premises of the Joubert Park Laerskool which was closed down
have been rented to a private school named St Endas while
thousands of Black primary school pupils have no schools.
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Hence the campaigns by organisation such as COSAS and the
NECC have to occupy those schools. For example, Orange Grove
High Schoel was to be occupied by student froms the
extremely overcrowded East bank High School in Alexandra, on
the 27 June 1991. (Television news) However, the police
prevented the occupation from taking place.

All the above highlighted the fact that although Minister
Clase's preconditions and Models are still fully operative
at present, their future is bleak when one looks at the long

term possibilities,
N ION

This chapter surveys the history of the opening of white
private schools as from 1976 as well as the opening of white
state schools 1mn 1991. It has been highlighted that this
process of the opening of white private schools was
initiated by the churches as the reaction against apartheid
education. This implies that initially the opening of the
white private schools was illegal. However, the govermment
accommodated this though, certain conditions were imposed.

For example, quota systems. The quota system was used to
control the admission of Blacks in these schools im that
school which admitted more black pupils were granted a

lesser subsidy than those with fewer or no black pupils.

This explains the exhorbitant fees charged by these schools.
Consequently, Blacks could not afford to send their children
to these schools. The current demand that there should be a
single education department and that all schools,
particularly whites, should be accessible to all races,
should be seen against this background.
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In an attempt to address the demands of the Black community
concerning education, the government introduced three models
and towards the end of 1991, a fourth model. However, these
models are view with suspicion by the black community. There
is a general perception that the models have been introduced
in order to avoid the demand for a single education
department, and that the govermment still wants to cling to
segregated schools.

The methods used in the collection of data will be discussed

in chapter 5.
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CHAPTER 5

METHODOLOGY AND PROCEDURE USED IN THE COLLECTION OF DATA

5.0 INTRODUCTION

In this chapter the method in which the data was collected
will be discussed. Mason and Bramble (1978;302) argue that
the researcher should select instruments that would be
supportive of research objectives from those available
besides constructing his or her own instrument. However,
Oppenheim (1966;16) lists and discusses four methods of data
collection, namely, interviews, mail questiognaires, obser-
vation techniques and study of documents. After studying
these methods the researcher concludes that two methods

will be used in this study.

There will be a systematic and critical study of available
literature pertaining to the problem.This will involve an
intensive study of the existing literature from published
books, newspapers, addresses, public speeches,unpublished
dissertations and any other published matter which has

information concerning this topic.

-Secondly there will be a field of investigation where
empirical data will be collected by means of questionnaires.
The parent gquestionnaire will be constructed and sent to
different Black parents with children attending non-racial

or open schools in Natal.
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CHOICE OF THE POPULATION SAMPLE

Best (1977 : 267) states that population is any group of
individuals that have one or more characteristics in common
that are of interest to the researcher. The population in
this study is all Black parents whose children attend

multi-racial schools or open schools in Natal. In this
study, however, a sample has been used, as the used of the
entire population would have been very expensive and time
consuming. Burroughs (1971 : 56) maintains that a sample is
a small fraction or proportion of a population selected for

analysis.

Behr (1983 : 15) contends that before a researcher compiles
a sample, he should know the characteristics of the
population. Such knowledge enables the researcher to draw up
a representative sample. He further argues that the results
of the sample should be equal to those of the population if
it were to be examined. Helmstadler (1970) concurs with Behr
(1983) in that for a sample, to be representative, the
analysis made on its elements should produce results
equivalent to those that would be obtained if the entire
population had been used.

There are many methods of sampling. However, the simple
‘random sampling was used in this study. Out of twenty three
(23) multi-racial schools or open private schools in Natal,
twelve (12) multi-racial schools were selected to form the
sample. In the pilot study, multi-racial schools at
Empangeni, Eshowe and Gingindlovu were used and for this
reason they are not included in the above twenty three (23)
multi-racial schools.
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The table below represents the sample of this study which
consists of the randomly selected multi-racial schools in
Natal and the places in which they are located. The map on
the opposite page shows the places in which the multi-racial

schools are located.

5.1.1 < PLACES AND MUILTI-RACTAL SCHQOILS SEL.ECTED IN NATAL

PLACE MULTI-RACIAL SCHOOL
1. TONGAAT UTHONGATHI SCHOOL

2. KLOOF (PINETOWN) THOMAS MORE SCHOOL

3. DURBAN DURBAN GIRLS COLLEGE

4. PIETERMARITZBURG ST CHARLES COLLEGE

5. PIETERMARITZBURG EPWORTH SCHOOL

6. PIETERMARITZBURG GIRLS COLLEGIATE SCHOOL
7. PIETERMARITZBURG HILTON COLLEGE

8. PIETERMARITZBURG WYKEHAM SCHOOL

9. HERMANNSBURG DEUTSCHE SCHULE HERMANNSBURG
10. BALGOWAN (HOWICK) MICHAEL HOUSE

11. ESCOURT ST GREGORY COLLEGE

12. MOOI RIVER TREVERTON COLLEGE

"From table 5.1.1 it is clear that the sample consists of
twelve (12) multi-racial or open private schools. However,
it was not easy to determine the number of the respondents
in each multi-racial school, since the name of the
multi-racial school was not required in questionnaire. This
was done to ensure confidentially.
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THE REQUEST FOR THE PERMISSION TO COLLECGT
DATA FROM MULTIYI-RACIATL SCHOOLS

Considering the fact that the non-racial schools selected
are scattered, the researcher realized that visiting all of
them would be very expensive and time consuming.
Consequently, the researcher resorted to the mailed
questionnaire to collect data. Seeing that it was not easy
to get all the names and addresses of different parents with
children in different multi-racial schools, the head masters

of these schools were consulted for assistance.

The letters were written to the headmasters of the twelve
multi-racial schools selected. In these letters the head
masters were requested to furnish the researcher with the
following information : '

(i) Names and addresses of Black (African) parents with
parents with children attending in these schools,
{ii) Racial distribution of students

(iii) Racial distribution of the staff members and the fees

outline per child per annum.

Concerning the first request, the researcher felt that was
the only possible way to get all the Black parents with
children in the multi-racial schools selected. However, only
'25% of these schools responded positively and the rest
maintained that the names and addresses of parents are
confidential. Nevertheless, the researcher was able to get
respondents even from those multi-racial scheools which
responded negatively through friends. These friends were
from Pietermaritzburg, Durban and Estcourt. These were of
great help in distributing questionnaires in those areas.
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Concerning the racial distribution of the staff members and
students, 50% of the head masters responded positively and
another 50% responded negatively, maintaining that, that
information was also confidential. The researcher was hoping
to get more accurate information from the head masters than
from students or parents. The information received indicates
that whites are in the majority in 60% of the multi-racial
schools which responded on the racial distribution of
students. Concerning the racial distribution of the teaching
staff, 100% of the multi-racial schools that responded
maintained that white teachers are in the majority. It was
also noticed that in four out six multi-racial schools, the
teaching staff was all white. However, Uthongathl school is
the only one in which the teaching staff 1is also
significantly multi-racial. The table 5.2.1 indicates the
racial distribution of the teaching staff at Uthongathi in

1991.
5.2.1 RACTIAL DISTRIBUTION OF THE TEACHING STAFF AT UTHONGATHT
SCHOQL, IN 1991
RACIAL GROUP NO OF TEACHERS
Black
Indian
‘White . 15
Coloured 1

Uthongathi is supported by many Black parents because of its
racial distribution. The majority of the respondents
criticised some of the multi-racial schools by not including
Blacks in their teaching staff.
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Eighty eight percent (88%) of the multi-racial schools

‘responded positively in the last item of the fees outline.

From the fees outline received, the minimum fees per annum
for boarders 1s R6 100,00 and the maximum is R19800 00.

THE PILOT

Authors like Gay (1979), Tuckman (1972), Mason and Bramble
(1978) state that experienced researchers are of the opinion
that before a researcher administers his research
instruments in the field test it is essential that he
undertakes a preliminary trial of the research measures.
According to Bell (1985) the trial out or preliminary trial
is a small-scale vision of the anticipated study, with the
restricted sample of subjects. The pilot study should be
tried out on a group similar to the one that will form the
sample of the actual study.

Bell (1989 : 65) contends that all data gathering
instruments should be piloted to test how long it takes
recipients to complete them, to check that all guestions and
instructions are clear and to enable the researcher to

remove any items which do not yield relevant data.

Mouly (1970 : 191) asserts that the pilot study

questionnaire must be ipitially given to friends who are

familiar with questionnaire construction. Thus the draft of
the questionnaire was first given to friends. These were of
great help and due to their suggestions and criticisms some

of the questions or items were rephrased and others

discarded.
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Tuckman (1978 : 25) states that it is necessary to run a
pilot study which uses respondents who are part of the
intended population but which will not form part of the
sample of the actual study. The pilot study is conducted in
order to test the validity of the instrument that will be
used in main study. If the pilot study sample 1is included in
the actual study sample, the results will not be wvalid and
thus will be unreliable. This was adhered to, since the
Black parents with the children attending in multi-racial
schools at Empangeni and Mtunzini districts form a pilot
study sample and thus were not included in the main study
sample. Nevertheless, these parents also have all the

characteristics of the intended population.

The table below shows the name of the multi-racial schools
and the places in which these are located.

TABLE 5.3.1 MULTI-RACIAL SCHOOLS AT EMPANGENI AND
MTHUNZINI DISTRICTS

PLACE NAME OF MULTI-RACIAI SCHOQL
1. Empangeni St Catherine
2. Empangeni Play Heart (Pre-School)
3. Eshowe Little Flower
‘4. Gingindlovu Gingindlovu Primary School

5. Felixton Jaollyday (Pre-school)
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The pilot study gquestionnaire was distributed to Black

parents with children in the above mentioned schools during
Easter holidafs. The respondents here, have to write their
comments concerning each item in the spaces provided. Their
comments were of great help 1in the improvement of

questionnaire items.
The pilot study was used because of the following reasons :

The pilot study can uncover a number of failings : it
can detect discriminability, ambiguity, poor wording of
instructions as well as areas that might be sensitive
to the respondent. Tuckman (1972 : 199), Mouly (1970 :
69); Borg and Gall (1983).

The pilot study greatly reduces the number of treatment
errors, because unforeseen problems revealed in the
pilot study may be overcome in redesigning the main
study questionnaire (Isaac and Michael 1981 : 34 - 35);
(Bell, 1989 : 65).

THE QUESTIONNAIRE

The questionnaire is the research technique used in this
study. Borg(in Sibisi, 1989 : 123) says that the

’questionnaire is the same as the paper and pencil test.

There are no characteristics that differentiate between a
test and a questionnaire. Nisbet et al (1976 : 44) maintain
that the questionnaire 1s a form of an interview on paper.
He further adds that the procedure for the construction of a
questionnaire follows a pattern similar to that of the
interview schedule. Leedy (1989) contends that the
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questionnaire is the common place instrument for observing
data beyond the physical reach of the researcher or
observer.

The questionnaire contains questions which are aimed at
getting specific data on a variety of topics. Sax (1981 :
244) believes that the questionnaire attempts to elicit the
feelings, beliefs, experiences or activities of different
respondents. Mlondo (1987) adds that a questionnaire seeks
information, opinions, attitudes and interest of the
respondent in the area being investigated. Thus in this
study it seeks reasons for some Black parents to send their

children to non-racial schools in Natal.
5.4.1 DESCRIPTION OQF THE MEASURING INSTRUMENT

Considerable attention was paid to the design of the
questionnaires. The following received a major attention;
content of the gquestions, wording order, form of the
response, for-example, a tick, multiple response as well as
format and presentation of the questionnaire (Best, 1977 :
159-162); (Isaac and Michael, 1981 : 34-35)/ Sax (1979) and
Tuckman (1972).

5.4.1.1. THE CONSTRUCTION OF THE PARFNT QUESTIONNAIRE

Parents are people who choose the school to be attendec by
their children. In their choice they have to consider some
of the following :

Fees required, the pass rate of the school and whether the
school is open to all races or not. Thus (great care was
taken in the construction of a parent questionnaire. Most
questions are a closed type of guestions which give the
respondents possible responses from_which he or she chooses

one.
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Only three (3) out of thirty (30) questions were open ended.
The choice of more closed questions than open ended ones in
this questionnaire was the avoidance of boredom to the
respondents which might be triggered by long questions which
demand long sentences or statements as answer. At the same
time, the researcher did not lose cognisance of the fact
that respondents were going to use their leisure time in

answering questionnaires.

Isaac and Michael (1981 : 133) add that closed questions
allows greater uniformity of responses. Sax (1979 : 244)
contends that closed questions yield more comparable data
than do open questions. This information was considered in

choosing more closed questions than open gquestions.

The parent questionnalres commence with items dealing with
personal information 1like income per month, educational
level of the parent and occupation. These items were
followed by a school based item which is section B. Section
C consists of items in which the likert scale was used.
Orlich (1978 : 52) asserts that the likert scales are used
for assessing opinions and are usually composed of five
response categories. For example, strongly agree, agree,
undecided/neutral, disagree and strongly disagree. The
purpose of these items was to get reasons from Black parents
as to why they send their children to multi-racial schools.

‘This section (C) consist of nineteen (19) items.

Finally, the questionnaires end up with an open ended type
of questions aiming to get all the reasons from parents,
that is, those that were not covered by closed questions.
Nisbet (1970 : 46) concurs with this idea when he asserts
that an open ended question at the end will allow expression
of points which the respondents think important, though they

are not covered by the questionnaire. In this section, that
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is D, parents will be expected to give the advantages and
disadvantages of multi-racial schools if there are any, and
also to give their recommendations as to how such

disadvantages could be circumvented.

5.4.2 ADVANTAGES OF THE QUESTIONNATRES IN THIS STUDY

The main reasons for using the Black parents gquestionnaire

are as follows:

According to 1Isaac and Michael (1981 : 133) the
questionnaires are typically more efficient, practical and
allow the researcher to reach a large sample for it can be
mailed. Sax (1979 : 244) concurs with the above authors and
further adds that the most I1important advantage of
questionnaires over interview is economy: queétionnaires are
sent through the mail. The expense and time involved in
training interviewers is avoilded. Questionnaires can be sent
to people thousands of miles away, whom the researcher may

never see.

Considering this study which deals with multi-racial schools
in Natal, it would be difficult if not impossible to
interview all the parents with children attending in these
schools in Natal. More especially, because parents need not
be necessarily in Natal. With mailed questionnaires, the
researcher was able to contact as many parents as possible
vand was able to reach parents from as far as the Transkei,
Transvaal, Orange Free State etc. It should be mentioned
that the headmasters of multi-racial schools in Natal were
of great help by providing the researcher with the names and
7addresses of Black parents in their schools.

Sax (1979 : 245) contends that each respondent receives the
same set of questions phrased in exactly the same way. Ary
(1979 : 174) asserts that this would reduce bias of the
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investigator. Isaac and Michael (1981) further adds that,
that allows greater uniformity of the responses and greater
reliability. Due to this one can conclude that
gquestionnaires yield more comparable data than do
interviews.

The respondents such as parents in the study would be in a
position to respond at their convenience. However, this is
impossible with the interviews. Isaac and Michael (1981)
state that questionnaires allow anonymity, encourage
frankness and honesty if highly personal or threatening
information is involved. Orlich (1978) further adds that
mailed questionnaires would provide a vehicle for expression
without fear of embarrassment to the respondent. This is
especially the case 1f the respondents are assured that
their answers would be kept as confidential, like in this
study.

Mouly (1979 : B9) summarises the advantages of the
questionnaires as follows:

Among the major advantages of the questionnaires say in
comparison with interview, 1is that it permits wide
coverage but it also reaches persons who are difficult
to contact. This greater coverage makes for greater
validity in the results through promoting the selection
of the larger and more representative sample.

(Mouly, 1979:89)

DISADVANTAGES OF QUESTIONNAIRES

Bpart from the advantages, the researcher 1is also aware of
the disadvantages of questionnaires and thus will try by all
means to avoid them. Different authors like Sax (1979), Ary
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(1975) and Mouly (1979) maintain that the mailed
questionnaires pose a number of problems such as the
following :

It is not easy to check in the respondents motivation nor
can rapport be established. Ary (1975) adds that the
disadvantages of mailed questionnaires 1s the low returns
which results in the biased sampling. That is true since the
researcher cannot motivate the respondents to respond.
However, the response in this study was satisfactory since
seventy out of one hundred respondents returned their

questionnaires.

Free expresslon by respondents might be curtailed because of
the designs of the questionnaire. For example, most
questionnaires provide ready made answers (multiple choice
responses). In that questionnaire, the respondents are not
free to express their opinions and thus are compelled to
select from the answers provided. However, the respondents
in this study decided to select the neutral column or not to
respond to the item if they are not certain about the

content of the item.

Mouly (1979) contends that there 1s a possibility of
misinterpretation of some questions by the respondents. This
can be true, since the researcher cannot be able to explain
the gquestions that are not clear to the respoadents.
‘However; the researcher in this study tried by all means to

make the questions as simple and as clear as possible.

Orlich (1978 : 7) maintains that there would be no assurance
that the intended respondent actually completes the
questionnaire. This was noticed in one of the respondents in
this study who instead of completing the questionnnire he or
she decided to write a letter which was insulting the
researcher. The handwriting in that letter was horrible as
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if the writer was just SSA pupil. Therefore, it is
unbelievable that the said letter was from an intended

respondent with a child in a multi-racial school.

Some of the respondents did not answer all the guestions
completely. What was noticed in this study was that the
items requiring open ended responses were usually left
incomplete or avoided altogether. For example, ten
respondents out of seventy did not complete the last three
open ended questions. Turney and Robb (1971 : 130) believe
that, that could be due to the faulty memory, faulty
perception and lack of interest. Apart from this, laziness

can be one of the reasons.

/
5.4.4 HOW DID THE RESEARCHER OVERCAME THE ABQVE
ISADVANTAGES

The above mentioned disadvantages can be overcomed by means
of a covering letter. This letter motivates the respondents
to respond by assuring the respondents that the
questionnaire will be treated confidentially and by giving
the purpose of the gquestionnaire. This purpose can only
motivate the respondents to respond if it will be
advantageous to the respondents and to other people and not
advantageous to the researcher only. The covering letter
from the supervisor was also of great help in this study,
since it assured the respondents that the information
arequired in the questionnaire will be used for research

purpose only and not for any other reasons.

The misinterpretation of the questions was not encountered
in the main study. This may.be due to the fact that the
ambiguous and unclear questions were detected during the
pretesting of the questionnaire. Some of such questions were
reworded, unclear questions were left out and others were
added.
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Thus some of the disadvantages of the questionnaires in this
study were circumvented by two covering letters, that is one
from the researcher and another one from her supervisor.
Apart from the covering letters, the pilot study was alsoc of

great help in detecting unclear or ambiguous questions.

5.4.5 ADMINISTRATION OF THE OQUESTIONNAIRES

This section deals with the way in which the questionnaires
were distributed to the respondents, Bell (1989) maintains
that it 1s advantageous to distribute gquestionnaires to
subjects personally because personal contact can result in
better co-operation. However, this was practically
impossible in this study, since the subjects were so
scattered. Thus the distribution of queétionnaires was
mainly through mailing system, that 1is, 'the mailed
questionnaire was used. Very few gquestionnaires were
distributed by the researcher to respondents personally.
Bell (1989 : 65) further contends that colleagues and
friends may be persuaded to lend a hand in the distribution
of questionnaires. However, it was mentioned on page 9 that
friends were of great help in distributing questionnaires in
this study.

5.4.5.1 THE ADMINISTRATION OF THE PARENT QUESTIONNAIRE

It has been mentioned in 5.2 that the names and addresses of
Black parents were received from the headmasters of
different multi-racial schools in Natal. Twelve headmasters
were consulted requesting the above information. However,
the response was very poor since the names and addresses of
parents were received from only three (3) headmasters out of
twelve (12) consulted. These were the headmasters of the
following multi-racial schools: Uthongathi - A New Era trust
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school, supplied 90 names and addresses, Hilton College
supplied 24 names and addresses and the Thomas More school
which supplied 19 names and addresses. Five (5) headmasters
maintain that the names and addresses of their parents are
confidential. Four head masters did not respond at all.

Seeing the poor or negative response from the headmasters
the researcher resorted to colleagues and friends to give a
hand in the distribution of questionnaires to those parents
whose names were not received. These were mainly from

Pietermaritzburg, Durban and Escourt.

Each questionnaire sent to the respondent was accompanied by
two covering letters one from the researcher and the other
one from the researcher's supervisor with the stamped, self

addressed envelop.

Briefly the content of the covering letters was as follows :
Respondents were requested to respond ; the purpose of the
research was mentioned ; the respondents were assured that
the information from gquestionnaires will be treated
confidentially and the deadline for returning the

questionnaires was provided.

Finally hundred (100) questionnaires were sent to parents in
Natal. Sixty (60) gquestionnaires were returned before the
deadline. After the deadline, the reminder letters were sent
tc those who did not return their questionnaires. The
reminder letters were also accompanied by the stamped
self-addressed envelop and another questionnaire in case the
first one was missing. After this letter, 10 more

gquestionnaires were received.
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CONCLUSION

In this chapter the sampling procedure was described. The
appropriateness and representativeness of the sample were
demonstrated. The guestionnaire was described as the
instrument used in this study. The data was collected and
practical procedures taken in the administration of the

questionnaire were described.

All methods mentioned above helped a lot in securing the
required information. The literature study served as a basis
upon which all the information or data was based. The
questionnaires were held in order to examine and verify
ideas developed during the literature study. With
guestionnaires the researcher was able to get the reasons
for some Black parents to send their children to non-racial

schools.

All the data received was first checked to ascertain whether
it responded to all 1items 1in the questionnaire. Having
collected raw data according to the procedures thus
described, the researcher is now in a position to analyse
and interpret this data. This will be done in the next
chapter, that is, chapter 6.
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CHAPTER 6

"INTRODUCTION

This chapter deals with the analysis and interpretation of
data which was collected by means of questionnaires and the
information received from headmasters of different
multi-racial schools in Natal. The analysis and
‘interpretation of data involved the objective material in
the possession of the researcher and her subjective
reactions and desires to derive from the data, the inherent
meanings in their relations to the problem. As Rulbir Singh
Sidhu (1985) states :

The data may be adequate, valid and reliable to any
extent, but it does not serve any worthwhile purpose
unless it is carefully edited, systematically analysed,
intelligently interpreted and rationally concluded.
(Sidhu, 1985 : 274)
In this chapter therefore, the raw data was carefully edited
and systematically classified and tabulated. The procedure
followed in analysing data was to examine the overall
response to a particular question and then to compare the

similarities and or differences as reflected by the data.

This chapter 1is important since it deals with ideas and
recommendations of Black parents concerning multi-racial
schools. It also highlights the advantages and disadvantages
of open schools 1n Natal and further provides solution to
the problem highlighted.

By highlighting advantages of the open schools, it is hoped
that more black parents will be attracted to these schoois.
Currently, the South African govermment is opening the white
state schools under 3 models. It is obvious that fees in
these newly open state schools are lower than im the
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traditional private schools. However, black parents who are
ignorant of the advantages of open schools will not take
this opportunity to send their children to these schools and
thus deprive them the quality education offered in these

schools.

By highlighting the disadvantages of open schools it is
hoped that all people involved in the open schools, that is,
government, headmasters, teachers, parents and students will
be in a position to avoid the occurrence of such
disadvantages. The solution provided by parents will also

help to improve the conditions of the multi-racial schools.

Before analysing the data from the questionnaire the data
received from the headmasters of different open schools will
be analysed.

ALYST F_THE DATA RECEIVED FR HEAD MASTER
F TI-RACIAT, L

It was mentioned in chapter 5 that prior to the
questionnaire distribution letters were sent to different
headmasters of multi-racial schools. These letters were
requesting information concerning fees outline per annum,
racial distribution of the staff and students. This
information was to be accompanied by the names of parents
with children attending that particular multi-racial school.

_However, only three (3) out of twelve (12) supplied the

names and addresses of their parents others claimed that
this information is confidential. Three (3) headmasters did
not respond to the letter at all.
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Concerning the fees outline, the response was very positive
since 7 headmasters out of 8 who responded supplied the fees
outline of their schools. The table below portrays the 1991

' fee's outline of the seven (7) multi-racial schools as given
by headmasters. |

TABLE 6.1.1

1991 FEES QUTLINE OF THE OQPEN PRIVATE SCHOOLS IN NATAL

MULTI-RACTIAL SCHOOL FEES OUTLINE P.A
1. Uthongathi school Boaders = RI12 000
Day scholars = R6 000
Annual levy = R280
2. Hilton College Tuition and Boarding
Fees = R19 800
3. Durban Girls College Junior Primary = R2 300
Senior Primary = R2 700
HIGH SCHOOL
Day Scholars = R3 100
Boarders = R6 200
4. St Charles College Boarders STD 1 = R4 300
STD 2 & 3 = R4 450
STD 4 & 5 = R5 250
STD 6 & 7 = R6 530
STD 8,9 & 10 = R6 890
5. Michael House R19 100,00
6. Deutsche Schule Hermannsburg Tuition and Boarding
Fees = R7 960
Class Day Scholars Boarders
7. The Wykeham
Collegiate School Class I & 11 R2 8900 R11 300
STD 1 & 2 R3 700 R11 300
STD 3 & 4 R5 100 R12 400
STD 5 ' RS 900 R13 200

Form II R6 700 R14 000
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From this table the following can be deduced disparity of
the fees outline; that on the whole, these schools charge
exhorbitant fees; and for this reason very few Blacks can
afford to send their children to these schools. Thus very
Black
see the reason for the

few blacks benefit from these open private schools.
parents in this study de not
different fees outline of these schools. Others suspect that
the exhorbitant fees charged by these schools are just meant
to prevent the influx of Blacks to these schools.

Apart from the fees outline, the data concerning racial
{(50%) of the
while 25%

maintain that the information concerning racial distribution

distribution was requested. Fifty percent

headmasters responded positively to this item,
is confidential. Hence, the table below gives the racial
distribution of teachers and students of six (6) schools as

given by headmasters.

TABLE 6.1.2

RACIAL DISTRIBUTION OF TEACHERS AND STUDENTS IN SOME OF THE

LTI-RACTIAL SCHOOLS IN NATAL
MULTI-RACTAL SCHOOL RACIAL DISTRIBUTICN
STUDENTS - TEACHERS
1. Uthongathi School Black = 90 Black = 4
Indian = 97 Indian = 5
White = 84 White = 15
Coloured = _34 Coloured =_1
Total = 304 Total =_25
Teacher-pupil ratio 1:12
2. Hilton College Black = 27 Black = -
Indian = 23 Indian = -
White = 430 White = 40
Coloured = 2 Coloured = -
Total = 482 Total = _40
Teacher-pupil ratio 1:12
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3. Durban Girls Students are not Black = -
College racially classified. Indian = -
Total number of White = 64
student = 745 Coloured = -
Total = 64
Teacher-pupil Ratic 1@ 12
4. St Charles College Africans = 36 African = -
Indian = 27 Indian = -
White = 227 White = 28
Coloured = 23 Coloured = -
(Part-time)
Asian =1
Total 29
Teacher-pupil Ratio 1:11
5. Michael House Blgck = 24 Black = -
Indian = 18 Indian = -
White =428 White = 585
Coloured =_ 4 Coloured =__-
Total =474 Total = 55
Teacher-pupil Ratio 1 :9
6. Deutsche Schule Students are not Teachers are
Hermannnsburg Racially class- all Whites, the

Therefore teacher-pupil Ratio

fied and

total no.

the
was

not given,

number of tea-

cher? was
given,

cannot be calculated

not

According to the above information it is clear that whites

are in the majority in these open private schools with the

exception of Uthongathi.

majority,

White teachers are also in the

and in some of these schools only white teachers

are employed. Some black parents in this study are not happy
about the exclusion of blacks 1n the teaching staff of these

schools.
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This will be clear in the analysis of questionnaire data. It
is also noted that the teacher-pupil ratio is 1less than

1:13. After this, the data from the parents’ questionnaire

'will be analysed and interpreted.

/
ANALYSIS OF DATA ACCORDING TO PARENTS RESPONSES

mm——

The parent gquestionnaire was divided into four (4) main
sections. Section A : consists of items involving general
and personal information of the respondents like educational
level, occupation, etc. Section B : consists of the school
based items. Section C : consists of items which highlight
the reasons for some black parents to send their children to
multi-racial schools. The likert scale was used in section
c.

Sections A to C consist of closed questions. That is, the
respondents were provided with many answers in each question
from which to choose the most appropriate one. Section D
consists of the open ended questions. Thus, in this section
respondents are expected to mention all the advantages of
the open schools which are not mentioned in C and further to
mention all the disadvantages of sending their children to
these schools; finally they have to give solutions to the

disadvantages mentioned.
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.1 DISTRIBUTTION ACCORDING TQ THE CIASSIFICATION
OF RESPONDENTS

TABLE 6.2.1

RESPONDENTS FREQUENCY PERCENTAGE

Parent : Father 34 48

Mother 30 43
Guardian 6 9
Total 70 100

Table 6.2.1 above indicates that 48% of the respondents were
fathers while 43% were mothers. The difference between the
percentage of mothers and fathers is not much and this shows
that fathers as well as mothers seemed to be co-operative in
this project. The percentage of the respondents who are
guardians is only 9%. This may be due to the fact that many
children are educated by thelr parents and not guardians or
this can portray the fact that sending children to open
schools demands a lot of sacrifice since they are expensive
and most probably gfgggians may not readily be prepared to
send children who are not biologically theirs. While parents
want best education for their children no matté;ﬂhow much

cost is involved.
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percentage of mothers and fathers is not much and this shows
that fathers as well as mothers seemed to be co-operative in
this project. The percentage of the respondents who are
guardians is only 9%. This may be due to the fact that many
children are educated by their parents and not guardians or
this can portray the fact that sending children to open
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and most probably gigzgians may not readily be prepared to
send children who are not bioclogically theirs. Whiég parents

want best education for their children no matter how much

cost is involved.
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TABLE 6.2.2

DISTRIBUTION ACCORDING TO THE EDUCATION LEVEL OF
THE RESPONDETS

Frequency Percentage
Primary 1 1
Secondary 13 19
Technikon 17 24
University 39 56
Total 70 100

Table 6.2.2 shows that 56% of the respondents are those who
have university level of education and 24% are those with
technical level of education which is also post matric. This
shows that the percentage of the respondents with matric and
above is 80%. Thus one can conclude that parents who send
their childreﬁ[})to multi-racial schools are enlightened
parents who are concerned about the upliftment of their

children's education.

DIS UTION ACCORDING TO_THE RESPONDENTS OCCUPATION
Frequency Percentange
Labourer 1 1
Businessman/Women 11 16
Semi-skilled Worker 3 4
Skilled Worker 4 6
Professional 51 73

TOTAL 70 160
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Table 6.2.3 indicates that 73% of the respondents are
professionals. This may be due to the fact that professional
people are aware of the inadequacy of black education and
thus they send their children to multi-racial schools in
order to avoid segregated education. Sixteen percent (16%)

of the respondents are business men.

There is a complaint that open schools charge exhorbitant
fees. Nevertheless, business men and professional people can
afford to pay such fees. The fact that the percentage of
businessmen is lower than that of the professional people
can imply that there are more professional people than
businessmen.

TABLE 6.2.4

6.2.4 DISTRIBUTION ACCORDING TO THE MONTHL.Y
SALARY OF {BOTH) PARENTS

Frequency Percentage
RO - R399 2 3
R400 - R799 4 6
R800 - R1 599 10 14
R1 600 - R3 199 15 21
R3 200 - R6 399 24 34
R6 400 and above 15 21

TOTAL 70 100
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Table 6.2.4 shows that the percentage of the respondents
with the combined salary of more than R3000 per month is
76%. While the percentage of those who earned less than R2
000 is 24%. The fact that multi-racial schools are expensive
makes the parents' income an important factor, for only
those parents who can afford exhorbitant fees, who send
their children to multi-racial schools. Otherwise, for the
low income group that is quite difficult unless they can get
other financial assistance like bursaries or loans.

TABLE 6.2.5

6.2.5 DISTRIBUTION ACCORDING TO OTHER
FINANCIAL ASSISTANCE

Frequency Percentage
Bursary : 22 31
Loan 6 9
None 42 60
TOTAL 70 100

Table 6.2.5 shows that only 40% of the parents have
financial assistance, that is, 31% had bursaries while 9%
had loans. Sixty percent (60%) of the respondents maintalned
that they had no other financial assistance apart from their
income and nevertheless they sent their children to open
private schools which are so expensive. The fact that the
percentage of parents without bursaries 1s more théan those
with other financial assistance may be an indication that it
is not easy to get financial assistance in these schoals
since competition is also too high.
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TABLE 6.2.6

DISTRIBUTION ACCORBING TO THE MARITAL
STATUS OF THE RESPONDENTS
Frequency Percentage

Married 45 64
Divorced 14 20
Separated 2 3
Never Married - -
Single Parent 9 13
TOTAL 70 100

According to table 6.2.6, sixty four percent (64%) of the
respondents are married, twenty percent (20%) divorced,
three percent (3%) are separated and 13% is for single
parents. The information in this table shows that it may be
difficult for a single parent to send children to
multi-racial schools because of the exhorbitant fees
required. That is why the majority of the respondents are
married people, with combined salaries.

TABLE 6.2.7

DISTRIBUTION ACCORDING TO THE NUMBER OF DEPENDANTS

No of Dependants 1-3 4-6 7-10 11 and above Total

Frequency 37 26 4 3 70

Percentage 53 37 6 4 100

Table 6.2.7 shows that 53% of the respondants have less than
4 dependants, 37% less than 7 dependants, 6% have less than
11 dependants and only 4% have 11 and above number of
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dependants. This portrays that it is easy for people with
less dependents to send their children to multi-racial

schools.

TABLE 6.2.8

6.2.8 DISTRIBUTION ACCORDING TO THE DISTANCE
ITRAVELLED TQ AND FROM SCHOQOL IN RMS

Frequency Percentage
0 Em - 1 km - -
1,5 km - 5 km 6 15
5,5 km - 15 km 15 37
15,5 km - 25 km 6 15
26 km and above 13 33
TOTAL 40 - 100

Table 6.2.8 gives the distance travelled by day scholars to
and from school in Rm. This table shows that 40 parents out
of 70 have children attending multi-racial schools as day
scholars and that is 59%. There is a probability that the
majority of black parents prefer their children to be day
scholars than to be boarders. There can be different reasons
attached toc this, for example, economical or socio-cultural

reasons.

Table 6.2.8 shows that there were no children travelling a
distance ranging between 0 km to 1lkm. This shows that most
multi-racial schools are far away from the black residential
areas. Thus, the black child is expected to be bussed from
his residential area to the white residential area. However,
this problem is now partly solved since the Group Areas Act
has now been repealed. This will mean that Blacks will be



- 158 _

able to buy houses in white areas. Thus, this 1is an
advantage to those black parents who can afford to buy

houses in the white areas.

The Table also shows that the percentage of children who
travelled more than 5 km is 85%. The distance travelled to
and from school is related to the transport expenses. That
is, the longer the distance travelled the more the
travelling expense. It should be noted that only Blacks are
facing this problem of long distances to schools whereas

they are mainly a low-income group.
SECTION C

In this section the reasons for some black parents to send
taeir children to multi-racial schools are'highlighted. If
one interprets the responses to different items one may
concludes that some of these parents have made comparison
between black segregated schools and the white schools.
These parents have realised that the standard of education
in white schools 1is higher than that in Black schools.
Seeing that desegregation in South Africa was by then
illegal, they then sent their children to open private
schools, which in this study is referred to as multi-racial
schools. This observation 1s backed up by Thandi Magazine
(1991) when she guotes one parent (Mpho) in the following

passage;

After some seriocus soul-searching I decided to send my
daughter te a multi-racial school because of the
opportunities she would have there in comparison to
what she would have 1f she remained in the township.
For example, she'd be able to learn mathematics, which
is a big problem in the township. Her standard of
English would also improve. _

(Thandl, September 1991 : 27)
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From the above 1t is clear that some black parents send
their children to open private schools because they are not
satisfied with the situation 1n the segregated government
controlled black schools. Thus they send their chilidren to
open private schools because of the advantages of those

schools to their children.

Currently, every one is thinking about "New South Africa*
which will be non-racial. To prepare for this some of the
apartheid laws have been repealed such as Land Act, Group
Areas Act and the Population Registration Act. The repeal of
Group Areas Act allows the desegregation of residential
areas. This in turn 1s likely to encourage the desegregation
of schools for example, the white residential areas at
Pietermaritzburg, namely, Ridge Park was desegregated
immediate after the Group Areas Act -was repealed.
Consequently, the Grange Primary School which was formally
for whites only in that township is now open to all races as
one of the schools under model D (Television News 21/11/91).
However, Blacks who are not aware of the advantages of
multi-racial schools at Ridge park, are likely to continue
sending their children to Blacks only schools in the black
township even if that will involve long distance to be
travelled by their children to schools.

Therefore, the purpose of this study is to highlight the
advantages of multi-racial schools to these Blacks who might
not be aware of them. Thus, the questionnaire is directed to
black parents with children in multi-racial schools only.
For these are people who are familiar with the advantages of

these schools.
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However, even though multi-racial schools can be good, it is
possible that they can also have disadvantages. That is why
at the end of the questionnaire the repondents have to give
the disadvantages of these schools. This will help black
parents to see both sides of the coin before sending their
children to these schools. The response in each item will be

tabulated and interpreted.

TABLE 6.2.9

DISTRIBUTION ACCORDING TO THE STATEMENT:
"SEGREGATED BLACK SCHOOLS ARE DESPISED"
Response Item Frequency Percentage
Strongly agree 11 16
Agree 12 ' 17
Neutral 11 16
Disagree A 17 24
Strongly Disagree 9 13
No Response 10 14
TOTAL 70 100

Table 6.2.9 shows that the total percentage of those who
agree to the statement is 33%, while 16% is for those who
are neutral and 37% is for those who disagree with the above
statement. This suggests that the black parents send their
children to multi-racial school not because they despise

segregated schoocls.
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TABLE 6.2.10

6.2.10 DISTRIBUTION ACCORDING TQ THE STATEMENT :
“I WANT MY CHIL.DREN TO GET BETTER EDUCATION é/

Response Item Frequency Percentage
Strongly Agree 49 70
Agree 16 23
Neutral 3 4
Disagree 0 0
Strongly Disagree 0 0
No Response 2 3

TOTAL 70 100

Table 6.2.10 indicates that 93% of the respondents agree
with the statement. This implies that the majority of the
Black parents send their children to multi-racial schools
because they want their children to get better education.
This shows that many Blacks are not satisfied with the
standard or quality of education in Blacks only schools.
This seems to support the hypothesis tﬁgg—giggﬁhﬁérents send
their the children to multi-racial schéols because they want

them to get better education,



- 162 -~

TABLE 6.2.11

6.2.11 DISTRIBUTION ACCORDING TQ THE STATEMENT : " I WANT MY
CHILDREN TO BE EXPOSED TQ OTHER CULTURES"

Response Item Frequency Percentage
Strongly agree 30 43
Agree ' 26 37
Neutral 8 11
Disagree 1

Strongly disagree 2

No response 3 4
TOTAL 70 100

Table 6.2.11 shows that the total number of the respondents
who agree to the statement is equal to 80%, that is, 43% +
37%. From this we can conclude that the hypothesis that some
black parents send their children to multi-racial schools so
that their children can be exposed to other cultures is
supported. From the table four percent (4%) disagree.
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TABLE 6.2.12

6.2.12 DISTRIBUTION ACCORDING TO THE MASTERY OF ENGLISH
Response Item Frequency Percentage
Strongly agree 38 54
Agree 25 36
Neutral 3 4
Disagree 1 1
Strongly disagree 1 1
No Response 2 3

TOTAL 70 - 100

According to the findings as tabulated on table 6.2.12, 54%
of the respondents strongly agree while 36% agree. Thics
gives the total of 90% of the respondents who agree with the
statement. These percentages support the hypothesis to the
effect that some black parents send their children tc
multi-racial schools so that their children can have a goocg
command of English. Qut of 70 parents who responded only twc
(2) parents disagreed with this statement.
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6.2.13 THE DISTRIBUTION ACCORDING TQ THE PERCEPTION QOF

PARENTS CONCERNING THE ASSIMITATION QF THE
LANGUAGE ACROSS CULTURE BY THEIR CHILDREN

Type of Response Frequency Percentage
Strongly agree 17 24
Agree 35 50
Neutral 11 16
Disagree - 5 7
Strongly disagree 0 0
No response 2 3
TOTAL 70 100

Table 6.2.13
respondents
children to
children to
is, they do

reflects that seventy four percent (74%) of the
agree that one of the reasons for sending their
multi-racial schools is because they want their
assimilate the language across the culture. That
not want their children to be hindered by their

culture in assimilating lanquage. However, sixteen percent

(16%) of the respondents preferred to remain neutral, seven

percent (7%)

disagreed while three percent (3%) decided not

to respond to the item.
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TABLE 6.2.14

6.2.14 DISTRIBUTION ACCORDING TO PARENTS' PERCEPTION
CONCERNING THE PROMOTION OF HUMAN RELATIONSHIP ACROSS

TH ULTURE LINE

Type of Response Frequency Percentage
Strongly Agree 21 30

Agree 34 49
Neutral 10 14
Disagree

Strongly disagree 0

No response 2 3

TOTAL 70 100

The pfomotion of human relations to another factor which
prompts parenté to send their children to multi-racial
schools. The total percent of parents who agree with this is
79 as against the four percent who disagreed.
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TABLE 6.2.15

6.2.15 'DISTRIBUTION ACCORDING TQO THE IMPROVEMENT QF
ACADEMIC ACHTEVEMENT QF THE CHIID

Type of Response Frequency Percentage
Strongly agree 27 38
Agree : 25 36
Neutral 6 9
Disagree 6 9
Strongly disagree 3 4
No response 3 4

TOTAL 70 ' 100

According to Table 6.2.15, 74% of the respondents felt that
multi-racial schools improve the academic achievement of
their children while thirteen percent (13%) disagreed. From
this data a deduction can be made that the majority of black
parents believe that multi-racial schools can improve the
academic achievement of their children. However, it should
be noted that nine percent (9%) of the respondents are not
certain about this and thus they remain neutral, while four
percent (4%) preferred not to respond to this item.
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TABLE 6.2.16

6.2.16 DISTRIBUTION ACCORDING TO THE HIGH QUALIFICATIONS
OF THE "EACHERS IN MULTTI-RACIAT. SCHOQOOLS

Type of response Frequency Percentage
Strongly agree 21 30
Agree 31 44
Neutral 9 13
Disagree 5

Strongly disagree 2

No response 2

TOTAL __ 70 : 100

Table 6.2.16 reflects that seventy four percent (74%) of the
respondents agree that teachers in multi-racial schools are
better qualified than in segregated Black schools. Thirteen
percent of the respondents remained neutral while 10%
disagreed and 3% did not respond to this item. From this
data we conclude that some black parents send their children
to multi~-racial schools because teachers in these schools
are better Qualified. It was indicated in Chapter 1 and 2
that there is a shortage of qualified teachers in Black

schools.

As has been mentioned in Chapter 1 that one of the criticism
levelled against the Black education is that there is a
shortage of better qualified teachers. This has resulted
in a number of problems, for example, 1ill—-qualified
teachers may have difficulty in imparting knowledge to their
students, since they cannot use different methods in
explaining the subject matter. The finding of this study
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were backed up by Duminy and Sohnge (1980 : 23) when they
say that the way pupils assimilate school work differs from
pupil to pupil. If the teacher knows different methods he
will be able to help the pupils.

TABLE 6.2.17

6.2.17 DISTRIBUTION ACCORDING TO THE DEDICATION
QF TEACHERS IN THE MULTT-RACIAL SCHOQOQLS

Type of Response Fregquency Percentage
Strongly agree 22 31

Agree 33 47
Neutral 10 14
Disagree 2

Strongly disagree

No response 2

TOTAL 70 100

Table 6.2.17 shows that seventy-eight percent (78%) of the
parents felt that techers at multi-racial schools are
dedicated to their wsork. However, fourteen percernt (14%)
remain neutral, while five percent (5%) disagree to the
statement and 3% did not respond to this item. Concluding
from the data received, it 1is clear that teachers in

multi-racial schools are dedicated to their work.

Considering the perceatage of 74% which agree with the
statement, a number of reasons for this can be possible; one
of them is that since teachers in these schools are better
qualified, they are thus paying full attention to their
work, that is, teaching. Contrary to this, 1ill-qualified
teachers have to share the same time they have to the
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improvement of their gqualification and prepare for their
lessons, usually the time for lesson preparation is
insufficient. Secondly, teachers in open private schools may
seem to be more dedicated than those 1n Black segregated
schools. This is due to the limited number of students in
multi-racial schools and working conditions which are
motivating. While teachers in Blacks only schools are
demotivated by overcrowded classes as well as 1nadequate
- facilities in their schools.

TABLE 6.2.18

6.2.18 DISTRIBUTION ACCORDING TO THE COMPETENCY
OF TEACHERS IN MULTI-RACIATL SCHOOLS

Type of Response Frequency ) Percentage
Strongly agree 24 34
Agree : 34 49
Neutral 7 1
Disagree 1 1
Strongly disagree 1 1
No response 3 4

TOTAL - 70 100

Table 6.2.18 indicates that eighty-three percent (83%) of
the respondents agree that teachers in multi-racial schools
are competent in their work. This may be due to the fact
that they are well qualified and that usually they are
specialists in their subjects. One parent confirms that in
open private schools each teacher, specialises in one
subject. To specialise in one subject enables the teacher to
be an expect in the subject because all the time available
is devoted to one subject. This is practically impossible in
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the segregated Black schools with the shortage of teachers.
In these schools, one teacher may be expected to offer three
(3) to four (4) different subjects per day, in different
classes. In such cases that teacher does not have enocugh
time  to prepare for all those subjects and thus that
teacher can be labelled as incompetent by students and their

parents.

~ TABLE 6.2.19

6.2.19 DISTRIBUTION ACCORDING TO_ STATEMENT "SUBJECTS 1IN
MULTI-RACIAL SCHOOLS ARE CARFER AND TECHNOLOGICALLY
ORIENTED"

Type of Response Frequency Percentage
Strongly agree 21 30

Agree ) 21 30
Neutral 14 20
Disagree 11 16
Strongly Disagree 2 3

No Response 1 1

TOTAL 70 - 100

According to table 6.2.19, 60% of the respondents agree that
subjects in multi-racial schools are career and
technologically oriented. While 20% are just neutral and 19%
disagreed with this idea. Concluding from this data it is
clear that the subjects in the majority of the multi-racial
schools are career and technologically oriented. This could
be one of the reasons for some black parents to send their
children to multi-racial schools. for if the subjects are

career-oriented that means that their children will not have
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problems in finding Jobs after matric. It has been
highlighted earlier in this study that one of the criticisms
levelled against black education is that it is not career
oriented thus with it Blacks find it difficult to secure

work of their choice.

Craft (1972) concurs with the above findings and he further
asserts that to some parents education is primarily for
getting a job and only very secondarily about personal
development. This implies that education that does not help
one to get a better job 1is just worthless. Some Black
parents seeing their children struggling to get jobs after
completing matric are convinced that education in Black
segregated schools is inferior and does not meet the needs
of their children. Thus they send their children to open
private schools. This shows that the curriculum of the Black
schools is irrelevant since it fails to satisfy the needs of
Black society. Duminy et al (1990:46) contend that in
designing the curriculum, the needs of the society should be
considered. However, it seems as if this was not considered
in the curricula of Black schools.

TABLE 6.2.20
6.2.20 DISTRIBUTION ACC G TO REALTZ ON

oF ILS® T
Response Item Frequency Percentage
Strongly agree 31 44
Agree 31 44
Neutral
Disagree

Strongly disagree
No response

OO N WL
- O W

TOTAL 70 100
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According to table 6.2.20, eighty-eight percent (88%) of the
parents agree that a multi-racial school assists 1in the
realization of pupils talents. While eight percent (8%)
remained neutral and three percent (3%) disagreed to this
statement. Considering the highest percentage, that is, 88%
one concludes that multi-racial schools help a lot in
discovering the hidden talents of the children. This may be
due to the fact that in multi-racial schools children are
engaged in different activities. It is thus this type of

activity that exposes some of the students hidden talents.

One parent maintains that these schools are well equipped as
far as sports facilities are concerned and that help to
reveal the hidden talents of the children. Another parent
gives the advantages of extra-mural activities that they
give children better chances of understanding how to use
their leisure time instead of roaming about streets or
involving themselves into less profitable things.

TABLE 6.2.21

6.2.21 DISTRIBUTION ACCORDING TQO THE PARENTS INVOLVEMENT IN
THE _ACADEMIC PROGRESS OF THEIR CHILDREN

Type of Response Frequency Percentage
Strongly agree 34 49
Agree ' 28 40
Neutral 5 7
Disagree 2 3
Strongly disagree 0 0
No response 1 1

TOTAL 70 100
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Table 6.2.21 shows that eighty-nine percent (89%) of the
respondents agree that parents are actively involved in the
academic progress of their children. This ensures
teacher-parent co-operation. Parents are continually
involved in the academic progress of their children, this
involves parents helpling thelr children with their homework,
meetings between parents and teachers. As a result parents
. are not surprised by the results of their children at the
end of the year. This co-operation between the two
educators, that is, teacher and parents reduces the teachers
work and it contributes to the pass rate of the school.
Parents are more actively involved in day schools than in

boarding schools.

One parent maintains that he feels very much involved with
the school and that he is part of the child's education
progress. This is not usually the case with Black segregated
‘schools. Usually in these schools parents' contact with the
school is at the beginning of the year during registration
and when the child is quilty of a serious offence. Parents
will only be in a position to know their children progress
at the end of the first semester and or at the end of the
year. In this situation, the parent is not given the
opportunity to assist the child in the school work. Whereas
in the multi-racial school, teacher parent relationship is
encouraged by means of meetings or correspondence, as a
result each pupil's progress is closely monitored by both
parent and teacher. Duminy et al (1990:51) maintain that the
report card parent-teacher conferences, home visits by
teachers and invitations to see chilildren’'s work on display,
are all means to ensure closer cooperation between home and

school.
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TABLE 6.2.22

6.2.22 DISTRIBUTION ACCORDING TO_THE PASS RATE
IN MULTI-RACTAL SCHQOLS

Type of response Frequency Percentage
Strongly agree 26 37
Agree 25 36
Neutral 7 10
Disagree 8 11
Strongly disagree 1 1
None response 3 4

TOTAL 70 T 100

‘Table 6.2.22 shows that 73% of the respondents agree that
the pass rate 1s higher in multi-racial schools than in
segregated Black schools. However, 12% disagree that pass
rate is higher in these schools while 10% remained neutral
in this item. Considering the fact that teachers are better
qualified and the enrolment 1is low 1n these schools, the
high pass rate can be expected. For with the limited number
of students, teachers can pay attention to the individual
needs of different pupils. This is practically impossible in
black segregated schools with overcrowded classes.
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TABLE 26.2.23

6.2.23 DISTRIBUTION ACCORDING TO THE I0OW_ TEACHER-PUPII, RATIO
IN MULTT-RACTAL SCHOQLS

Type of response Frequency Percentage
Strongly agree 50 71
Agree 18 26
Neutral 2 3
Disagree - -
Strongly disagree - -~

No response - -

TOTAL 70 100

‘According to table 6.2.23, 97% agree that the teacher-pupil
ratic is less than 1:30 in these schools and 3% remain
neutral. From this one may conclude that this is one of the
reasons for some black parents to send their children to
multi-racial schools, for without overcrowding the
individual needs of pupils are catered for. Overcrowding is
at climax in black schools. The new nation of (22-26 March
1991) reported that in 1989 theﬂaverage teacher-pupil ratio
was 1 : 54 at Secondary school level. The primary classroom
-especially in metropolitan areas accommodates an average of
70 children per classroom and several teachers have to
attend to more than one classroom at a time.

Overcrowding 1s not conducive to effective teaching.
Malherbe (1977) stressed that a black teacher has to cope
with double as many pupils as a coloured or an asian teacher
and 3 times as many as the white teacher. Such a situation
is likely to promote a high failure rate.
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TABLE 6.2.24

6.2.24 DISTRIBUTION ACCORDING TO THE ATTENTION OF THE
INDIVIDUAL NEEDS OF THE CHTILD

Type of response Frequency Percentage
Strongly agree 50 71
Agree 13 19
Neutral 3 4

Strongly disagree - -

Disagree - -
No response 4 6
TOTAL 70 100

Table 6.2.2 4 shows that ninety percent (90%) of the
respondents agree that multi-racial schools cater for
individual needs of the students. Whilst four percent (4%)
remain neutral six percent (6%) decided not to respond to
this item. However, considering the higher percentage one
may conclude that some black parents send their children to
multi-racial schools because the individual needs of their
children are attended to.

One parent contends that the less gifted child receives
individual attention and this can even include career
guidance. Alaistaire Smurthwaite of the Holly Family
College, in (Thandi, Sept 1991 : 29) concurs with this and
further adds that if a child cannot cope in class, he will
be taken for testing to determine if he has a language,
emotional or learning problem. The parents are informed and
if they prefer to make their arrangements, they are free to

do so.
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One parent maintains that these schools have extra classes
for pupils who have problems in certain subjects such as
mathematics and physical science. In this way problems are
identified and attended to.

TABLE 6.2.25

6.2.25 DISTRIBUTION ACCORDING TO_THE STATEMENT “MULTI-RACIAL
SCHOOLS ARF FREE FROM UNREST"

Type of Response Frequency Percentage
Strongly agree 42 60
Agree 18 26
Neutral 7 10
Disagree 2

Strongly disagree 0

No Response 1

TOTAL 70 100

According to table 6.2.25, 86% of the respondents agree that
multi-racial schools are free from unrest, while 18% remain
neutral, 3% disagree and 1% did not respond to this item. It
is an undeniable fact that black parents suffer most because
of unrest, since they work hard to educate their children
and yet their money is wasted during riots. Therefore the
fact that multi-racial schools are free from unrest may be
the reason why some black parents send their children to
multi~-racial schools. One parent in Thandi magazine
September (1991) stated that she send her two sons to
private schools because of the continual disruptions at
Government schools. Usually these disruptions are connected
with students dissatisfaction with education. The comment in
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the City Press of January 28, 1990 is to the same effect and
further adds that problems in black education will remain

until one education system is formed.

TABLE 6.2.26

6.2.26 DISTRIBUTION ACCORDING TO THE ADEQUACY OF EQUIPMENT AND
RESOURCES IN MULTI-RACTAL, SCHOQLS

Type of response Frequency Percentage
Strongly agree 50 71
Agree 13 19
Neutral 3 4
Disagree = -
Strongly disagree - ) -
No response 4 6
TOTAL : 70 100

Table 6.2.26, shows that ninety percent 90% of the
respondents agreed that there is adequate equipment and
facilities in multi-racial schools. While only four percent
(4%) remained neutral and six percent (6%) decided not to
respond to this item. Concluding from this data, there is no
doubt that there are adequate learning facilities,
libraries, well equipped media centre, well equipped science
and language laboratories. However, most of these are not
available in Black government schools. Some of these are
available, but ill-equipped, for example, libraries with the
many empty shelves. Engelbrecht et al (1984) state that
creative use of a variety of teaching aids increases the
probability that pupils learn and improve the performance of
the skills they are expected to develop. One parent adds
that adequate facilities in these schools create conducive
atmosphere for effective teaching.
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TABLE 6.2.27

6.2.27 DISTRIBUTION ACCORDING TO THE ADEQUATE STAFFING IN
MULTI-RACIAL SCHOOLS

Type of response Frequency Percentage
Strongly agree 44 63
Agree 19 27
Neutral 3 4
Disagree 1 1
Strongly disagree 0 0
No response 3 4

TOTAL 70 " 100

According to table 6.2.27, ninety percent (90%) of the
respondents agreed that multi-racial schools are adequately
staffed. Four percent (4%) remained neutral, one percent
(1%) disagreed with the statement while 4% decided not to
respond to this item. It can then be deduced that some black
parents send their children to multi-racial schools because
they felt these schools are adequately staffed, while there
is a dire shortage of teachers in black segregated schools.
Due to this shortage, pupils usually enjoy a lot of
unofficial free periods. During these periods, they may be
tempted to discuss political issues that affect them or the
Blacks as whole. This usually results in class boycotts
which are rife in black schools. This can be solved by
increasing the number of teachers in all black schools. For
if students are always occupied they will not have time to
think and or discuss political issues which are not part of
their syllabi.
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Claire Rossow the headmistress of St Marys asserts in Thandi
maga=zine (1991) that some parents send their children to
open private schools because they do not want their children
to be politicised at an early stage, but would prefer them
to gradually form their own views. Another parent expresses

similar views as follows:

Qur children are intimidated into Jjoining in issues of
which they understand very little- not to mention being
denied the right to choose whether they want to join or
not -—- We send our children to private schools because
¢f this type of intimidation.

(Thandi, September 1991 :27)

a great number of Black persons in South Africa are
vul nersble to politicisation because of political situation
in the country. At the heart of South Africa is the racist
phi losophy of apartheid and the resulting racial segregation
and inequalities. The majority of black students are well
aware of these inequalities and have resolved to bring an
end +to the such through their alliance with mainstrean
pol itical organisation or liberation movements. Some of
these go to an extent of forcing young children to join
these organisations. A development of this nature is
una cceptable to most parents. It is for this reason that
most would prefer to send their children to multi-racial

schoo ls.

Sectiaor D of the questionnaire consists of the open ended
response type questions. Therefore respondents are free to
express thelr views concerning the advantages and
disadvantages of multi-racial schools. However, this section
is set aside for the respondents to point out advantages
which they feel are important and yet are not included in
section C. The analysis of data under this section was not
easy since it involves the open ended type of responses.
This does not permit of easy comparison of items.
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ADVANTAGES OF MULTI-RACIAL SCHOOL AS PERCEIVE
BY BLACK PARENTS IN NATAL

Eighty percent (80%) of the respondents maintain that the
myth that whites are intellectually superior gets to be
unravelled from an early age. That 1s, the black child
learns that white children are not intellectually superior
to Black children. Say for instance, i1f in any multi-racial
school class the highest in the first mathematics test was a
black child, in the second one was an indian child, that can
expose the fallacy of certain races being superior. 1In
multi-racial schools, the Black child competes on equal
footing with children from other races. This can help to
promote positive self-image, positive self-esteem and self
confidence. One parent asserts that since her child started
attending a multi-racial school she does not feel inferior

to anybody.

About 70% of the respondents contend that multi-racial
schools help the child to be independent or self-reliant.
Multi-racial schools promote this by giving the students
school projects, and assignment. Pupils can do these in
groups or individually with their teachers as the
supervisor. Other parents even assert that children can
compile their notes and present lessons in class as early as
at standard 5, all this helps the child to be independent.
Thus students from these schools can benefit from education
at any university in the world. Some of the parents even
blame the teachers 1in the Blacks only schools for
spoonfeeding their pupils. Thus students from these schools
find it difficult to cope with the standard of education at
the university.
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Multi-racial education helps children to develop critical
thinking. This is promoted by the method used in these
schools like problem solving and discovering method. These
parents belilieve that teaching methods in Blacks only schools
are dominated by telling method or lecture method. This
results in students who are passive, accepting everything
told by their teachers without questioning it, while in the
multi-racial schools students are encouraged to be active
and ingquisitive. However, some parents believe that, that
partly reflects the culture of Blacks where the child is not
expected to question the elderly people.

Multi-racial schools have strong emphasis on extra-mural
activities ranging from sports, socio-cultural skills,
public speaking and debates. The advantage of this is to
reveal the hidden talents of the students.

About 30% of the respondents maintain that scholars in
multi-racial schools see themselves as people and not as
colour being. Thus the mixing of children of different races
reduces the pre-judgement of a person by colour. Therefore
racial discrimination based on colour is completely

eradicated.

Some parents maintain that all children in these schools
understand and learn to respect other races and their
cultures. This facilitates inter race interaction thus
children in these schools are prepared for the New South
Africa’ which will be non-racial and free from apartheid.
Therefore, these schools prepare the child for the

non-racial culture.
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Different parents assert that these schools can help the
child to develop a positive perspective towards learning.
That is, the child finds going to school a joyful event
rather then a necessary evil. This is due to the fact that
learning is not confined to a dull classroom situation and

is intergrated into the socio—economic environment.

Some parents maintain that the emphasis in these schools
shifts from "teaching to learning* . The child is prepared
and developed so as to cope with the demands and realities
of the world. For example, these schools involve pupils in
the community projects such as the maintenance of creches,

hospitals and squatter settlement visits.

Multi-racial schools tend to look at the child in a holistic
manner. That is, these schools assist in the development of
the child as a whole person, that is, they caters for
intellectual, social, physical, moral aspect of the child

etc.

According to one parent these schools help to improve
children's value as suggested to them by parents. This is
possible since the syllabus as well as children's need is
planned for the following year before the forth term ends,
thus giving the child and parent enough time for preparation
for the next year.

| In these schools the career guidance is taken as an
important component of the curriculum. The guidance teacher
continually monitors the prcgress of the child. On the other
hand the career guidance is usually neglected in Blacks only
schools. Fifty percent of the respondents maintain that the
curriculum in multi-racial schoels is broad. This enables
children to choose from a variety of subjects. This is not
the case in many blacks only schools, because of the
shortage of teachers and learning facilities.
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Some respondents raised the question of discipline they
maintain that in multi-racial schools teachers have more
authority over pupils than in blacks only schools. This
means that teachers in these schools do not have
disciplinary problems. In most schools for Blacks discipline
is not-existent.

The advantages alluded to above are an indication that some
parents made comparisons between multi-racial schools and
segregated black schools. The advantages outweight the
disadvantages of multi-racial schools. Consequently, they
send theilr children to multi~racial schools. However, this
does not mean that multi-racial schools are perfect and
without the disadvantages. Some of the respondents were fair
enough to admit that there are also disadvantages of these
schools though they are not as many as their advantages. The
disadvantages of the multi-racial schools as perceived by
Black parents will be discussed below.

DI VANTAGE F I- I AS PERCEIVED BY B
PARENTS

Ninety two percent of the respondents maintain that these
schools charge exhorbitant fees. The fees required by dif-
ferent multi-racial schools are not the same. This is clear
from the analysis of fees outline of different multi-racial
schools. Multi-racial schocls are very expensive. For this
reason very few parents can afford to send their children to
multi-racial schools. Therefore, multi-racial schools 1in
Natal cannot be considered as the sole solution to the
problem facing Black education as only the affluent parents
can afford these fees. However, it should be mentioned that
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the majority of the parents consulted have their children in
open private schools and not in the schools that fall under
Model A, B, and C.

Sixty percent of the respondents state that children from
these schools tend to club together and are considered as
proud by their peer group in their community. Some parents
state that this argument is based on the fact that the
children from these schools display elitist attitude towards
others and despise those attending in Blacks only schools.
This shows that some of the children attending in
multi-racial schools feel that they are better than those
who are attending in blacks only schools. Due to this
snobbish attitude children attending in multi-racial
schools are sometimes shunned by their peer group during

vacation.

Consequently they became social misfits in their community.
At the same time they may not be fully accepted by their
white class mates. This can lead to frustration. On this
issue, Portia has this to say:

I don't feel at all that I'm in a community. I don't
belong in a white community because I am black, and I
don't belong in the black community because I go to a
white school and they don't understand that I am coming
here for better education. So I am just like a single
person, my own little community, with just a few
others, like blacks or few other people that go to
white school. You feel left out. You don't know where
you belong anymore....
(Portia ipn Christie, 1990 : 63)

About 90% of the respondents maintained that culture and
customs of blacks are ignored. Parents fear that this could
lead to the danger of loss of cultural identity. Some of the
black children can view their cultures as of inferior
standard as it does not conform with the western standards
which require a child to display confidence and to be
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inquisitive in his interaction. Due to the fact that black
culture is ignored, black children can thus adopt behaviours
which are not acceptable in their cultures. For example, the
" white child is taught to maintain the eye to eye contact
when talking even to the elders, while a black child 1is
taught not to look an adult person in the eyes. Some parents
regard this as cultural clash.

Fifty percent of the respondents maintained that in most
multi-racial schools white teachers are in the majority and
these white teachers are likely to reflect their culture to
their students. Black parents believe that the exclusion of
Blacks from the teaching staff can contribute to black
children losing their cultural identity. Apart from white
teachers being in the majority, findings also revealed that
white students are also in the majority. One parent contends
that one of the disadvantages of these schools is that they
are not proportionate in racial representation. All this is
likely to contribute.to black children adopting the culture
of the majority race, that is, whites.

Fifty percent of the respondents maintain that African
languages are not included in the curriculum of these
schools. This results in some Black children viewing their
language as inferior and thus try by all means to avoid it.
This may result in child not knowing his or her mother
tongue. Thus that child cannot communicate with all the
members of the family especially illiterate ones, usually
grand parents. The case of standard 8 Black student who
could not speak, read or write his mother tonque is related
by headmaster of one multi-racial school in Thandi magazine
(1989).

Another disadvantages is that most of the multi-racial
schools in Natal are situated in white areas, far away from

areas where blacks live. Thus travelling expenses from home
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to the college 1is taxing to parents. About 40% of the
parents stated that parents who have no transport of their
own have problems in tramsporting their children. One parent
complained that at times children have to be collected
during the week. This is inconvenient for working parents,
Another parent complained that they have to travel long

distances for compulsory meetings.

About fourty percent (40%) of the respondents stated that
there are subtle forms of discrimination against black
pupils. There are still traces of racialism. According to
the Sowetan, November 23, 1989, two teachers at Sacred Heart
College in Johannesburg stressed the need to debunk some of
the myths about other raci: groups which predominated their
society. They insist that teachers should be free from

prejudice.

Some of the respondents maintain that these schools are
limited and thus very selective. Entrance test or interviews
are used to select students to be admitted in open schools.
Black parents argue that the use of entrance tests to select
black applicants has been dismissed as a pretext of
excluding them instead of mechanism of identifying those
studénts who will be able to cope with the education offered
at these institutions. To many Black‘parents, the term
“entrance test" seems to be a misnomer” for in essence the
tests appear to be exclusion tests. They diligently serve to
exclude many black applicants from the open schools.

Other parents stated that children come out of these schools
with high hopes which thelr socio-political environment are
not ready to meet. For example, the child from a=a
multi-racial school hopes that he can be accepted to any
job. However, the child becomes frustrated if this does not
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happen and that child can feel cheated. This is because job
reservation was made according to colour discrimination and
not according to the school attended by applicant.

During parents meeting the medium of communication is
English and there are no interpreters. This becomes a
problem to less educated black parents because they could
not understand everything in the meeting -and thus they

‘cannot participate fully and give their input towards the

academic progress of their children. This can also hinder

parent's monitoring of the child progress.

LUT T IR E DISADVANTAGE F M I-RACIAL
SCHOOLS

Eighty percent of the respondents maintain that the
government should subsidize open private schools in South
Africa. This will help to make these schools cheaper and
affordable even to the working class parents. This is based
on the complaint that multi-racial schools charge
exhorbitant fees. These differ from one school to the other.

Concerning the complaint about the limited number of open
private schools: parents suggest that white public schools
which had been closed because of the decrease in the
enrolment should be open to all races or should be used by
black children. The Sunday Times of January 28, 1990,
reported that Barmnato Park High - previously known as
Johannesburg High School for Girls opened its doors to
children of different races. However, the South African
Institute of Race Relations (SAIRR) in the Sowetan, February
1, 1990 reported that the shortage of black classrooms far
out weighs the white surplus. Their research shows that
even 1if all the vacant white classrooms were open to
blacks the problem of overcrowding will not be solved. The
country-wide black classroom shortage would be reduced by
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only 20%. However, the fact that opening the white vacancies
to blacks will not solve the whole problem is no reason for
not doing it and solve part of it at least. This would

eliminate waste in a country which cannot afford waste.

" About 50% of the parents claim that all state schools should
be desegregated so that children should go to the nearest
schools. However, considering the poor conditions in the
black segregated schools, it goes without saying that no
white pupil will voluntarily seek admission to a school that
was originally set aside for Blacks only. Consequently, only
black children will be bussed to previously white only

schools.

Some black parents assert that the standard of black
education should be upgraded to the same level as that of
other races especially whites. This should involve the
improvement of the physical buildings, that is, renovating
the schools, repairing doors, buildings, laboratories and
libraries. In short everything which is in white schools
should also be available in black schools. Thereafter,

desegregation can be successful.

Concerning the problem of black students being discriminated
by their white teachers some parents suggest that teachers
in open schools should receive special training and must be
non-racist. Teachers in open schools should be selected not
solely on academic and professional qualifications but also
on their commitment to non-racialism.

Concerning the snobbish attitudes of the black children from
these schools, parénts are unanimous in that a lot depends
on the teachings at home. One parent argues that the child's
attitude to others will be positive if a parent made it
clear to the child that attending in multi-racial school
does not make him any better than others who are in blacks
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only schools. It should be clear to the children that they
are lucky to have parents who can afford to send them to
these schools but they are not better at all. Parents should
therefore impress upon their kids that pupils in blacks only
schools are also important despite their fate and thus they

must not undermine them.

Concerning the absence of African languages from the
curricula of the open schools, parents seem to be divided in
their opinions, about 40% of the respondents maintain that
African langquages should be included in the curriculum of
the open schools. On the other hand about 20% of the
respondents argue that african languages should not be

included.

Some black parents believe that black children should not be
sent to these schools at an early age. They feel that
children must first know their mother tongue and their
culture so that when they are sent to open schools they will
be in a position to differentiate what is acceptable in
their culture and what 1s not. They assert that mother
tongue should be the responsibility of the family especially
parents. That is, black families should help the child to
learn and understand his mother tongue. Thus, communication
at home should be in mother tongue and not in English.
Acccrding- to these parents African lanquages should be
excluded from the curriculum of open schools.

However, the large number of the respondents maintain that
African languages should be included in the curriculum of
all open schools, especially in the primary school level, so
that the black child will not have problems in communicating
with the illiterate members of his community. The similar
procedure 1is followed in American schools. This is
highlighted by Fishmen (1973) that bilingual education in
United States has been primarily for transitional programs,
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the child's mother tongue is used for instruction until the
child can function adequately in the national language. This
can be adopted in South African open schools. This will thus
"encourage the appointment of the black teaching staff in
these schools. It should be noted that African languages are
already included in some of the open private schools in
South Africa.

It has been mentioned that parents are divided into two
groups as far as the inclusion of African languages in open
private schools is concerned. It is noted that parents who
are against the inclusion of African languages in the
curriculum are alsc against the recognition of the culture
of different races. These parents believe that the
maintenance of culture by their children should be their
responsibilities and not of the public institutions 1like
open schools. These parents suggest that vacation schools
should be open especially for Black children attending in
open schools to inculcate in them the importance of the
African culture. In these schools african languages should
be used as the medium of instruction. This concurs with the
assimilationists belief in Berg Eldering et al (1983) in the
following:

Assimilationists believe that the state should promote
allegiance to the overarching idealized values of the
nation state and competency in the national language or
languages. If the ethmic groups want their children to
learn their primordial languages and dialect, this
should be done by the private groups for themselves and
not by public institutions such as schools.

(Berg - Eldering et al, 1983 : 37)
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From the above discussion, it is clear that both groups have
strong reasons for and against the inclusion of African
languages and cultures in open private schools in South
Africa. The solution which will accommodate both groups will
be to make available the African languages as optional
subjects. Thus parents who want their children to learn
their mother tongue at school will let their children choose
it. Those who are against the inclusion of mother tongue
will not choose it. However, English should be compulsory
and more time should be allocated to it as an international
lanquage. Afrikaans should alsoc be optional.

K TON

The data received from parents and headmasters of different
. Wi .
multi-racial schools had-beer analysed and interpreted. The

next chapter, will deal with recommendations and conclusion.
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CHAPTER 7

CONCLUSTON AND RECOMMENDATIONS

INTRODUCTI

In this chapter the summary implications, recommendations

and conclusions and conclusions of the study are given.

SUMMARY

7.2.1 THE PURPOSE OF THE STUDY

The primary purpose of the study is to investigate the
reasons why some black parents send their children to
multi-racial schools. This study reveals the following :

Black parents want their children to get best education and
they are not satisfied with apartheid education due to its
inequity, as Nxumalo (1990:3) has pointed that £from
apartheid has flown unequal distribution of facilities, the
racially biased allocation of state money per child and the
over all inferior education system for Blacks. The
inequalities which are prevalent in South African education
have been illustrated in chapter 1. In order to bale out
their children from this inferior education, black parents
have been sending their children to open private schools.

Another purpose of this research is to highlight the
advantages of multi-racial schools. A number of advantages
revealed by this study are contained in chapter 6. This
information is likely to encourage more black parents to
send their children in the recently open white state

schools.
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7.2.2 RESTATEMENT OF THE PROBLEM

It has been mentioned in chapter 1 that black education has
been resented by blacks since its inception in 1953 because
of its deficiencies Dissatisfaction with black education has
been expressed in different ways, such as school protests,
stay aways, marches, etc. Blacks have been demanding a
single education department for all racial groups. This
recommendation was also made by the De Lange Commission
which was appointed by the government in 1981. Surprisingly,
the government rejected this recommendation. However, the
opinion expressed by educationists and academics of all
racial groups is that despite the debates, and talks about
reforms,as long as apartheid ideological separation and
racial discrimination are entrenched in the education system
provided, there can be no genuine reforms since the system
fails to satisfy the needs of the people it is supposed to
serve (Mncwabe,1987).

In view of the fact that the government is not willing to
dismantle segregated schools in South Africa, some black
parents have been sending their children to open private

schoaols.

There is a general complaint however, that these open

- schools are changing exhorbitant fees. This has been

illustrated iﬂ;EEEEter 6 (vide supra 6.1.1). According to
this table the fees in open private schools are ranging
between R 6 200 and R 19 800 per annum. On the other hand,
the fees on blacks only schools are ranging between R 10
(Khandisa) to R 60 (Sampokwe under Nseleni). Consequently,
very few black parents can afford to send their children to
open schools. The great majority of black pupils have deemed
it fit to demand the opening of all white state schools.
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There is a complaint from black parents that the recently
open white state schools are very selective, They use the
entrance test to select black pupils to be admitted in open
schools. There 1s an allegation that only the black
applicants are expected to write these entrance tests. Some
black parents alleged that at times black pupils are not
even given a chance to write these entrance tests. In view
of this it is only the minority of black pupils that have

access to these recently opened schools.
7.2.3 METHODS EMPLOYED IN THIS STUDY

Since the research envisaged was of a descriptive nature,
the literature review and an empirical study were the main
methods that were used.

(i) LITERATURE REVIEW

A careful study of literature with a view to deriving a
conceptional frame work and a theoretical background
within which the problem could be investigated was
undertaken. The method was particularly employed in
chapters two, three and four.

(ii) EMPIRICAL INVESTIGATION

Questionnaires were used to collect data for empirical
study. The advantages and disadvantages of
questionnaires were discussed in chapter 5. An
empirical study presented experience and first hand
information in the collection of data from different
headmasters and parents.
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7.3 IMPLICATIONS OF THE STUDY

The study implies that the main reasons why black parents
send their children to open schools in South Africa is based
on their dissatisfaction with racially segregated schools.
The fact that racially mixed schools have been illegal in
South Africa prior to 1991, resulted in black parents
sending theilr children to open private schools. However, the
problem which beset these schools is that they receive very
little subsidy from the government (eg.l15%). This therefore
compels these schools to charge high fees with the result
that only pupils from black middle class families have
access to these schools. Hence, the demand from the
community, particularly Blacks, that all state schools
should be open to everybody. There is also .a demand for a

single ministry of education.

When therefore, some white schools were open 1in 1991, this
was hailed as partial victory for education. It was partial
victory because the models under which those schools were
opened, were very restrictive in the admission of black
pupils and they did not come near to addressing the
crisis in black education. What the black community in
particular is expecting 1is the wholesale opening of schools
to all the races. This can ”bnly be achieved to the
satisfaction of all the races if there is a single ministry
'0of education. The discussion shows clearly that the opening
of the white state schools is addressing the crisis in the
white education. This then necessitates recommendations as
to what should be done to address the crisis in black
education. The following recommendations are made;
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7.4 RECOMMENDATIONS

7.4.1 THERE SHOULD BE A SINGLE EDUCATION DEPARTMENT FQR
ALL, RACTIAT, GROUPS TN SQUTH AFRICA

In order to remedy all the deficiencies in black education,
a single education department should be created. The survey
conducted among the parents demonstrated that the opening
of white schools to all races 1s not enough but black
parents assert that the only solution to the crisis in black
education will be the creation of a single education

department for all (vide supra, chapter 6).

With a single education department, unequal provision in
education will be virtually impossible, all the
discriminatory laws in education will have to be withdrawn,
Once there is a single education department, it will be

ensured that:

7.4.1.1 ALL WHITE STATE SCHOOLS ARE UNCONDITIONALLY
QPEN TO ATT, RACTAIL GRQUPS IN SQUTH AFRICA

The findings in chapter 4 reflected the limitations of the
conditional opening of white state schools and that it does
not solve the crisis in black education since very few
-blacks are admitted to these schools. The suspicion is that
black students are only admitted in order to rescue the
white schools that are at risk of closure due to the decline
in number of the pupils enrolling in these schools. In view
of the above findings it is clear that the solution to this
will be the unconditional opening of all white state

schools.
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7.4.1.2 THE RACTAT. DISTRIBUTION OF STUDENTS IS

e /

PROPORTIONATE IN THE QOPEN SCHOQOOT,S

Since the inception of multi-racial schools in 1976, blacks
have been complaining that whites are in the majority in
these schools. This was further supported by the government
in the recently introduced models in which the white
percentage should not be less than 51% in all three models.
By this, the government 1is intendingﬁxgo keep the
mu%ﬁé—racial schools in South Africa white.{?lack community
Egye fear that this can lead to their children adopting the

culture of whites.

7.4.3 ENTRANCE TESTS ARE ABOLISHED OR WILL BE APPLICABLE TO

ALL STUDENTS IRRESPECTIVE OF RACE

The single education department will ensure that the

entrance tests are abolished or are applicable to all
students. Some Black parents reckon that the use of these
entrance tests by open schools to select Black applicants is
a pretext of excluding them. They do not perceive this as a
mechanism of identifying those students who will be able to
cope with the education offered at these institutions. (Vide
Supra, chapter 4). Thus black parents claim that entrance
tests should not be used to select Black students, unless
the same is applied to their white counterparts. Education
is a right, thus students have a right to attend at any
school they £find accessible without having to underqgo
procedures such as entrance tests.
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7.4.1.4 EDUCATION IS FREE AND COMPULSORY TO_ALT RACIAL

GROUPS

A single education department will ensure that education is
free and compulsory to all racial groups. The fact that
education for whites is free and compulsory while it is not
free and compulsory for Blacks could create anomalous
situation in open schools in South Africa. What will happen
~1f the schools were to demand fees from & black pupil, as

education is not compulsory for him?

7.4.1.5 EDUCATION IS STATE VISTON AND NON-RACTAT,

A single education department will ensure that education is
a state provision and non-racial. The racially segregated
schools should continue to operate but only as private
institutions. That is, the racial groups who are against
racially mixed schools will have to send.their children to
private schools. In the "New non-racial Scuth Africa*®
education should be non-racial. Therefore those who want to
perpetuate apartheid will have to pay. This is backed up by
Metcalfe (1991 : 42) when she says that the cost of racially
mixed schooling in non-racial South Africa will be borne
entirely by the state. She further maintains that the costs
of seqgregated schools must be carried out by the parents
with the possibility of some government subsidisation.



7.4.1.6 PROVISTON IS5 MADE TO TRANSPORT PUPILS WISHING TO ATTEND
P SCHOQGQLS

The single education department will ensure that the
provision is made by the government to transport Blacks to
open schools situated in the white suburbs. If the school

cannot be moved, then the children have to be transported.

7.4.1.7 TEACHERS TN OPEN SCHOQLS RECEIVE SPECTIAL TRAINING

Parents in this study felt that most teachers who teach in
open schools have not had the necessary in-depth training
or no training at all in handling pupils from foreign
backgrounds. Training programmes should therefore be worked
out, which will equip teachers to serve in such schools with
the necessary techniques and strategies. For teachers who
are already in the fiéld, in-service centres can be of great
help. However, in future all colleges of education should be
open to all racial groups for é unified preparation for
future multi~racial school teachers.

7.4.1.8 CULTURAL PLURALTSM TS ADOPTED IN THE OPEN SCHOOILS

This recommendation is based on the complaint from Black
parents that their Black culture is not recognised in the
open schools (vide supra, chapter 6). Thus a single
education department will ensure that cultural pluralism is
adopted in open schools. According to Van Schalkwyk (1986 :
260) cultural pluralism implies that the identity of all
cultures within the community is retained and developed on
equal footing in order to foster mutual enrichment,
understanding and appreciation in a society free of
conflict.
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CONCLUSION

The recommendations based on the findings of this study have
been discussed. It is evident that the only solution to the
crisis in Black education will be the creation of a single
education department. This will ensure that all the
limitations of the racially segregated schools are
eliminated. The problems concerning the recently introduced
open schools will also be eliminated. Now it is left to the
government to address the crisis in Black education,
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ENROLMENT IN SELECTED SCHCOL IN JOHANNESBURG
(SOURCES: MULLER 1989, TED REGIONAL OFFICES, SCHOOLS)

winchestar Ridge 641

Alberton{(0) 975 %17 B 768 €73 605 €03 -38
Brackenhurst Primary(0) 767 774 716 620 578 542 520 -32
Forest Hill Primary(B) 581 52t 438 440 430 428 445 .23
Rosettenville Primary(@) 177 150 129 93 95 96 88 -46

589 511 485 483 470 498 22

Langlaagte Technical 653

Cottestoe Primary 03 mMm 195 17 187 141 148 R B
grixton Primary 30 274 251 23z 210 151 175 -44
Jublleum Primary 321 32 2|/ 2 TS 153 94 -1
Gaoedehecp Primary 288 nm 123 98 57 closed closed  -BO
Melville Primary{X) 30 520 33 2 234 232 22 -37
Western High 453 449 429 420 328 220 closed -52
573 483 403 388 270 233 -84

Joubert Park Primary 428 125 270 219 263 225 closed -47
Aoseneath Primary(B} 413 414 41 243 227 225 m -43
JHB Girls Prep{B) 432 423 3w 3%4 2583 238 308 -23
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187

Yeoville Boys!B) 244 22 182 143 147 17 -43
Farkview Sanicr(B) 273 272 241 230 197 161 181 . -35
JHB Girls High ey 443 mn i)l 237  closed ciosed -53
John Crr Technical 1055 1034 1008 90t 788 200 925 12
Blairgowrie Primary 582 527 455 400 375 380 330 -33
Bordeaux Primary 728 685 489 444 456 480 563 .23
Greanhilis Primary 308 283 247 188 128 160 closag -43
Parkhurst Primary 348 338 308 260 228 232 269 .23
Biairgowrie High 753 733 653 573 430 326 closed -57

Wendywood

E7 738 587 .
Primary(B) 2 677 612 624 689 21
Rosebank Primary 324 202 250 235 237 227 202 10

Malvern West 194 146 144 138 137 :X] closad .52
Bez Valley Primary | 67 65 58 54 43 <t} closed -49
Hillcrest Primary 358 n 332 KR 280 288 151 17
E_Pirlarris Primary(B) 378 323 244 213 190 161 341 10
John Mitcheli Primary 238 213 185 161 145 142 125 -47
Kensington Laerskogl 285 223 209 204 184 177 176 -38
KensingtonRidge(B) 352 287 260 2§ 250 260 243 .30
Jeppe Prep 821 804 60 589 584 581 592 -28
Observatory East 3 2W 12 176 173 179 185 47
Athlone Glrls(8) 345 3z 318 239 257 Ky g 3




APPENDIX L
VOLKSRAAD

SKRIFTELIKE ANTWOORD
EIE SAKE
VRAAG NQ. 8.

MNR K M ANDREW VRA DIE MINISTER VAN ONDERWYS EN KUL-

TUUR:

{a) {i} Watter skole in 1990 oor dic nuwe modellegestem het en (ii) oor watter
model elke skoo!l gestem het cn (b) wat die (i) persentasic stemme was wat
uitgebring is cn (ii) persentasic was van diegene wat ten gunste van 'n model

gestem het, in clke geval?

ANTWOORD:
(a)iy {a)(ii}
Agua Vista Primary School Mode! B
Balmaral Girls' Primary School  Model B
Barrydale Hoérskool Modet B
Bathurst Primary School Model B
. Bergviiet High Scheol Model B
Bergvliet Primary School Maodel B

Blouberg Ridge Primary School  Model B
Cambridge Preparalory School  Model B

Camps Bay High Schoo! - Model B
Camps Bay Preparatory School Model B
Camps Bay Primary School Mode! B
Cape Town High School _ Model B
Central Primary School Model B
Chinese High Schoot Model B
Claremont Primary School Model B

Clarendon Girls” High Schoot Model B
Clarendon Girls' Primary School Mode! B
Clarendon Park Primary School  Model B
- Clarendon Preparatory School  Model B

College Hili Preparator School = Maodel B

College Street Primary Scheol  Model B
Collegiate Girls' High School Model B

Coliegiate Juniar School Model B
Crewe Primary School Model B
Dale College Boys'
Primary Schoof Model B
Dale Coliege High School Model 8
Duneside High Schocl Madel B
Edgemead High School Model B
Edgemead Primary School Model B
Eltertort Primary School Model B
Erica Girls" Primary Scheol Model B
- Fish Hoek Midd!e School Maodel B

Fish Hoek Preparatory School  Model B

(b)(D)

96,64%
894,30%
86,62%
80,82%
92,76%
94,67%
89,29%
89,49%
96,28%
90,51%
91,87%
96,55%
88,73%
99,56%
88,26%
92,84%
94,37%
83,65%
92,82%
91,91%
99.01%
86,17%
99,03%
96,33%

97.94%
85,54%
96,92%
95,10%
95,83%
99,15%
97 1 7%
34 65%
91,79%

(b){il)

80,67%
89.35%
65,60%
75,34%
88,67%
91,12%
B82,87%
82.30%
88,70%
86,08%
88,55%
89,53%
81,63%
99,12%
B2,20%
87.50%
90,14%
79,83%
B88,97%
79,41%
87,68%
81.31%
96,71%
87,15%

84,69%
83.22%
83,15%
890,40%
92,60%
97,03%
94,97%
88,60%
87.50%
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{a)(i) _ {a)ii) (0)(H) (b))
Fish Hoek Primary Schoo! rlode! B £86,29% £0,68%
ish Haek Senior High Schoaol Mode! B S0, 77% 84 57%
Gardens Commercial School Model B 91,03% 83,91%
Colden Grove Primary Schoo! Model B 88,14% 7914%
Goced {ope Seminary
High Schocl Mode! B3 93.27% 81,41%
Graeme College Boys’
High School Mcd-t 3 87,84% 82,43%
Greenfield Girls” Primary School Medel B 93,75% 91,03%
Greenwoad Primary School Model B 94,08% B88,16%
Grey Boys’ Junior Schogl Model B 92,09% 90,14%
Grey High School Mcde!l B 91,896% 90,00%
Groate Schuur Hoérskool Mode! B 91,28% B6.91%
Groate Schuur Laérskaol Model B 95,95% S0,65%
Grove Primary School Model B S7.11% 94,76%
John Grakma Primary Schoo! Model B 98,68% 96,42%
Kaffrarian Girls’ High Schoal Model B 90,67% 26,66%
Kalk Bay Primary Schocl Model B 91,37% 89,41%
Kommetjie Primary School Medel B 92,16% 90,85%
Kronendal Primary School Model B B2,85% 75,49%
Lawson Brown High Schoc! Model B 85,85% 74,62%
Maitland Primary School Model B 94.17% 90,17%
Mount Pleasant Primary Scheool  Model B B80,36% 45,89%
Mountain Road Primary School Medel B B3.08% . 75,38%
_ Muir College Boys' High School  Model B 95,17% 90,3%
Muir College Bays' '
Primary School {lodel B 96,52% B87.43%
Muizenberg High Schoaol Modei B 93,20% 88,11%
Muizenberg Junior Schoo! Model B 93,11% 85,58%
Norman Henshilwood
High School Model B 93,69% 87.37%
Oakhurst Girls® Primary School  Model B 97.50% 95,29%
Oatlands Preparatory Scheal Model B 93,13% 79,83%
Observatory Jurior School Model B 95,27% 91,88%
P J Otivier Hoérskeol Model B 81,78% 68,12%
Pearson High Schoal Model B 92,66% 78.55%
Pinehurst Primary S¢hoaol Mode! B 98,11% 89,93%
Pinelands High School Madel B 92.66% 84,42%
Pinelands North Primary Schocl  Model B 98,12% 89,25%
- Pinelands Primay School ticdel B 92,23% 88,67%
Plumstead High School Maodel B 87,17% 74,24%
Plumstead Preparatory School  Maodel B 95,03% 90,89%
Queen's College Boys'
High School Model B 93,57% 91,19%
Queen's College Boys' '
Primary Schoaol Model B 94,13% 89,54%
Queer's Park High Schieol Model B 92,25% 89,79%
Queenstown Girls" High Schoct  Mecde! B 87,38% 83,89%
Rhenish Girls™ High School Modal B 88,20% 34.50%
Rhades High Schoc! Maodel B 97 .00% 89,79%
Riebeex Caliege Gids'
High School Model B 90,54% 78,02%
Rendebosch Boys High School  Medei B 94,18% 92,30%

N [ g o
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{a)i)

Rondebosch Sovs’

Primary Schocl

Rondebosch East Primary
School

Resebank Primary Schaol
Rustenburg Girls' High School
Rustenburg Girls’ Junicr Schogl
S A College High Scheaol

S A Coltege Junior Scheol
Sans Souci Girls’ High Scheaol
Sea Point High School

Sea Point Primary Schoal
Selborne College Boys’

High Schocl

Seiborne Primary School
Stirling Primary School
Stutterheim High Schaol
Suniands Primary School.
Sweet Valley Primary School
Sydenham Primary School
Tamboerskioof Primary School
The Setllers High Schael
Timour Hall Primary Schoaol
Unian High Schaol

Uniaon Preparatary Schoot
Victoria Girls’ High Schaol
Victeria Primary Scheol
Westerford High School
Windsor High School

Windsor Preparatory School
Windsor Primary School
Wynberg Boys™ High Schoai
Wynberg Boys' Junior Schoaol
Wym*zrg Girls’ High School
Wynberg Girls’ Junior School
York High School

Gingindlovu Primary School
North Crast Primary School
Maidstone Primary Schaool
Athatton Primary School
Pinetewn Girls' High School
New Germany Primary Scheol
Ashiey Primary School
Lyndhurst Primary School
Weslville Senior Primary Schooi
Westville Junior Primary School
Westville Girls' High Schoa!
Waestville Bays” High School
Pitlachry Senior Primary School
Berea West Senior

Primary Schocl

Berea West Junior

Primary Schaal

Mode! B
tviode! B
Model B
Model B
Madel B
Model B
Model B
Model B
Model B

Model B
Modet B
Medel B
Model 3
Model B
Model B
Model B

lodel B
Maodei B

fadel B
Model B
Model B
Mode! B
wodel B
Madel B
Model B
Model B
Model B
Modet B
Maodel B
Model B
Model B
Modei B
Model 8
Model B
Model B
Madal B
hodel B
Model B
Model B
Model B
wodel B
rdodel B
Modei B
Modei B
Model B

ladel B

Nodel B

(b))
93,57%

95,50%
87,55%
90.88%
96,20%
385,53%
98,57%
92,48%
91,30%
97.90%

90,11%
85,75%
91,63%
86,39%
82,86%
82,74%
81,12%
99,21%
390,64%
84,75%
92,78%
92,78%
88,39%
85,05%
88,00%
88,19%
94,56%
93.52%
92.76%
§5,23%
87.27%
93,85%
93.06%
58,80%
93,26%
96,20%
96.97%
92.67%
92,67%
85.81%
96,44%
93,30%
93,00%
97,70%
91,10%
94,10%

93,00%

94,70%

(b)ii)
91,96%

88,00%
83,88%
87.37%
93,93%
G§2,77%
92,80%
90,04%
82,59%
89,50%

88,16%
92,98%
86,53%
63,70%
75,71%
88,46%
68,09%
91.82%
77 ,64%
77.64%

‘89,16%

89,16%
81,87%
75,70%
95,73%
74,78%
87,03%
87,45%
88,93%
91,53%
83,47%
91.22%
83,08%
71,64%
91,01%
82,50%
84,70%
82,32%
B6,28%
78,72%
90,77%
88.,60%
88,70%
92,40%
87.20%
90,80%

89,60%

92,80%



Mary Melcalfe

(a)®)

Avan Junior Primary Schaol
Athell Heights Primary Schoal
Sunningdale Juniar

Primary School

Glenashley Junior Primary
Schaol

Warner Beach Junior

Primary Suhool

Glenmore Senigr Primary
Schoot

Pinetown Junior Primary Schocl
Scottburgh Primary Schoal
Sezela Primary School
Nottingham Road Primary
Schoal

tnderberg Primary Scheol
Carrington Heights Junior
Primary Scheol

Naorthwa, Junior Primary School
Danvifte Park Girls” High Schooi
Camperdown Primary School
1zotsha Primary Schoal
Sherwood Primary School
Durban Preparatory High School
Umkomaas Primary Schoal
Glenwoed Junior Primary
School

Gienwoeod High School
Hillerest Primary School
Athlone Park Primary Scheal
Clarence Primary School
Manor Gardens Primary Scheol
Prestbury Primary School

La L ucia Junior Primary Schoal
Glenashley Senior Primary
Schaal

Ixopo High Scheol

Ixopo Primary Schoo I
Claredan Primary Schocl
Winstan Park Primary School
Northlands Girls' Migh Scheal
Amanzimtoli Primary Schoal
Rosehill Junior Primary Schaol
NorthwoodHigh Schoal
Chelsea Drive Primary Schoal
Laddsworth Primary School
Durban High School

Eshowe High School
Scottburgh High Schoo!
Umboegintwini Primary Scheol
Brettonwood High Schoal
Nerthlands Primary Schoal
Eston Primary School

(a)(in
Modsi B
tode! B

Mcdel B
Model B
Modei B

Maode! B
Maodel B
Modei B
Model B

MNodel B
Model C

M-delB
NodelB
hicdel B
Mode! 8
Model C
Modal B
Model B
Model B

Model B

" Model B

Mcdel B
Model B
Model B
Model B
Mcdel B
Model B

Model B
Model B
Mcdel B
Mcodel B
Maodel B
Model B
Model B
Fadel B
Model B
Modal B
Made! B
Model B
Model B
Mode! B
Model B
Model B
Modet B
Modei B

(B30
94,40%
§3.70%

95,04%
94.07%
80,7C%

51,28%
75,60%
83,80%
80,70%

98.40%
891,09%

88,18%
98,90%
88.81%
85,75%
94,70%
95.80%
95 30%
95,80%

83,37%
86,47%
93,99%
97,10%
88,10%
91,70%
84,51%
99,76%

95,19%
90,00%

 91,80%
87,15%

89,83%
892,50%
84,90%
96,50%
87,00%
92,30%
88,51%
94,67%
T1.47%
83,80%
97,10%
30,42%
98,20%
56,90%

{p)(il)
90,10%
86,50%

9411%
90,62%
£5,50%

88,07%
64,05%
80,70%
83,70%

93,75%
86,90%

88,48%
96,89%
86,25%
890,30%
93,10%
91,00%
92,10%
91,50%

89,45%
82,50%
87,05%
85,70%
84,90%
88,50%

73,22%-

98,33%

82 30%
86,00%
84,40%
85,50%
84 40%
88,71%
78.60%
95,10%
83,98%
87.90%
80,63%
92,70%
64,82%
75,40%
94 50%
85,96%
95,40%
90,80%
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(2)®

Creighton Primary School
Pinetown Bays' High Scheaol
Gordon Road Girls’ Primary
Schaoal

Darnall Primary Scheol
Brebner High School

JHB Girls Preparalory School
Parkview Senior School
Narthview High Schoo!
Parktown Boys’ High Schaol
1 H Harris Primary School
Saxonweld Primary School
Betrams Junior Schoo!
Athlane High School for Girls
Parkview Junior Scheol
Parktown High School far Girls
Fairmount Primary School
Fairview Junicr School
Pretoria High School far Girls
Mondecr Primary School
Rand Park Primary School
Frarklin D Rooseveit
Primary Schoal

Athlone Boys’ High Schooel
Robin Hills Primary School
Willowridge Primary Schoal
Emmarentia Primary Schoa!
Waveriey Girls' High School
Rosebank Primary Schoc!
Jeppe High Preparatory School
Lynnwood Ridge Primary
School

Bramley Primary School
Wendywacd High Schaol
Wendywaood Primary Schaol
Parkhurst Primary School
Meredale Primary Scheol
Roseneath Primary Schoo!
Fairways Primary School
Linksfield Primary School
Montrose Primary Schoal
Glenvista High Schoal
Laerskool Jan Cefliers
Waterkloof Primary School
Houghton Primary Schoel
Mellville Primary Schcol
Hillview High School
Krugersdorp Town Schogl
Thornhill Primary Schaool
Observatory Girls' Primary
Schoal

Eastleigh Primary Schoaol
Astan Manor Primary Schoal

{(a)y(in
Model B
Model B

Model B
Modol 3
Maodel i3
Mode! B
Model B
Model B
Model B
Model B
Model B
Model B
Mcdel B
Mcodel B
Modei B
Model B
Model B
Model B
Model B
Model B

Model B
Model B
Model B
Model B
Model B
Mcde! B
Model B
Mode! B

Model B
Medel B
Model B
Mode! B
Maodel B
Model B
Model B

Mode! B...

Madel B
Madel B
Madel B
Maodel B
Model B
Maodei B
Mode! B
Maodel B
Model B
Model 8

Mcdel B
Moadel C
Madel C

(b))
98,30%
88,47%

89,20%
91,00%
74.54%
93,50%
96,75%
89,90%
90,07%
95,80%
91,00%
97,10%
B84,00%
95,40%
89,87%
94 ,40%
84,90%
87.30%
89,12%
78,40%

85,70%
83,10%
78,40%
85,94%
91,10%
90,70%
91,30%
84,80%

82,80%
84.20%
88,15%
95,96%
89,30%
92,00%
90,30%
93,80%
94,40%
92,60%
B4 80%
93,30%
83,50%
73,40%
77.70%
85,60%
70,00%
81,50%

74,00%
71,50%
88,10%

(b))
98,30%
81,73%

B84.40%
B7,00%
64,45%
87,00%
88,19%
79,00%
82,30%
86,30%
80,10%
96,20%
75,80%
81,80%
83,52%
82,70%
B82,60%
76,50%
83,88%
77,10%

79,20%
76,90%
73,70%
82,33%
82.30%
80,10%
85,80%
£9,80%

81,60%
84,70%
B5,80%
93,05%
85,00%
81,50%
85,80%
88,80%
B81,10%
90,20%
80,80%
89,70%
81,20%
64,40%
57,10%
54,70%
48,70%
58,50%

598,40%
68,50%
84,50%
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SCHOOLS AT RISK OF CLOGURE IN TERMS OF % ENROLMENT
PDROP BETWELRN 19205 ANE 1389 (RMULLER, 1989).

25% - 29%

Brackenhurst Primary
Forest Hill Pritnary
Winchester Ridge Primary
Western High

Melville Primary

John Orr Technical
Parkview Scnior
Rascbank Primary
Malvern West Primary

0% - 39%

Alberton Primary
Cottesloe Primary
Brixton Primary
Johannesburg Girls
Preparatory
Blairgowric Primary
Bordecaux Primary
Parkhurst Primary
Wendywood Primary

40% - 49%

Rosettenville Junior
Langlaagte Techaical
Jubileum Primary
Joubert Park Primary
Yeoville Boys™ Primary
Blairgowric High
Orange Grove Primary

50% +

Fairmount Prmary
Bramicy Primary
Observatory East Primary
I 1 Harris Primary
Rosencath Primary
Johannesburg Girls High
Goedehroop Primary-




1.1

1.2

2.2

2-3

APPLHGT. 4

PARENT/GUARDTAL 100 ion

bt oa

You are requested to compleble this geesbionnairn ng penuinely
as possible,

The information you and elhiers previade will be used in a
research study whose Lopic resds thon:

AN INVESTIGATICI 1000 WY Dol fa t ok PARMIPS/CUARUIANS

SEND THEIR CHILDARKI ¢ HOL 242010, ULTI-RACIAL /PRIVATE
SCHOOLS IN NATAL.

You need not write your nzme on Lhie gquentionnaire.

Indicate your answer according o the instruction given
in each section.

All the information provided will ba Lreated confidentially.

SHCTICH B

Tick(&/) your'answer in the approprialc space.

The relationship of the respondent. o ithe child attending
in non-racial/multi-roacinl/privo e aehool,

Parent/ Father

iother

Cuardian

3.

professicnal

Personal particulars of parent/munrdinm

Educational level of the parent cuopdion,

Primary

Secondary

Tertiary/ Technikon

University

Parent's/guardian's cccupation.
Labourer
Business man/woman

Semi-skilled worker

Skilled worker




SECTICH I

4. Monthly salary of both parents

RO=- - R399
R400= .~ RT99
R80O - RI599

RIG00 — R3IIQY

‘R3200 - R6399

R6400 and above

5. Other financial agsgsistance

Bursary

Lean —_—
None

6. Marital status of the parent/gucrdian
Married

Diveorced

Seperated

Never married/Single parent

7. Number of dependants
1"-3
4 -6
7 -~ I0
ITI and above

B. Schoel based item:

1

_8. Distance travelled to and from schoonl (Day scholars only)

0.= I kn~

2 -5 km

6 - I5 km

I6 - 25 kn
26 - and abaove .

SECTIOR C

Please rate the statements below by ticking (V) the number which
Corresponds to your attitude to each statement. Use the key below:

Stronglv asrde_._/



The reasons which made you srnd your
Private schools are:

24
3.

4.

10.

'~

134

12.

13,

- 227 ~

pELTLON ©

Strongly agree P OWA
Agree t A
Nuetral t N
Digagree : D
Strongly disagree T 5.0

Segregated schools are dcospiged.

I want my child/children to get bettar equcation{'

I want my child/children to be exposed to other

cultures, S

I want my child/children Lo have = &0od command
of English since tlis is the medium of instruce

Tion of many subjects and is used internqtioqa};y’

I want my child/children to assimilate the
language across the culture.

I want to promote human relationships mscross
the culture.

These schools improve acrsiemic achicvraionts of
the Black child.

Teachers in these schools are better m:nliTied.

" I o ———

Teachers in these schools arc dedicstbed Lo
their work.

child to non-racial /multi-racial /

S.A

A

N

D

5.0

Teachers in these scheools are more cempetent
and usually specialist in their field of

subjects.

-Subjects in these schools are career and

technologically oriented, thus students can
eagily get jobs after matrie.

These schools assist in the realization of
Bupils talents..s

L

The school involves me actively in the
&cademic progregs of my children.

-
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RESPONDENTYE., $9PF¥RING [FTIFR : _APPENDIX 5

Universily of the MNorth
{(QwaQwa Branch)

Privale Bag X13
PHUTHADT TJHABA

98066

7 May 1991

-

-

I kindly reqLest you to respond Lo the atleclhed
questionnaire. The questionnaire 1is in connection witl. the
research for M_ED. studies I am undertaking. The objectlive
af this research is to find out why some black parents send
their children to multi-racial or open schools. Pleawe be
ascured that the information you will supply will be used
solely for the purpose of this research and nothing else.

As other phases of this research can only be proceeded with
after the questionnaire data has been analysed, it will be
appreciated if you can complete the questionnaire before 15
June 1991 and send it in the envelope providea. Comments
that you may have are welcomed. I shall be pleased to wend
you a summary of the questionnaire results if you so wish.

Enclosed is a letter of identification from my supervisor,
Jrof. G.E.H.M. Nxumalo of the Facul:, of Education at Lhe
University of Zululand.

Thanking you in anticipation.

Yours sincerely

A

E. D. NZIMANDE (MRS)



~ 240~ APPEVDIL &
LEE CETTER TO TEE HFADMASTFRS OF OPEN SCHOOLS FRQY
University of
Zululand e

ToF RESFAPLESRSS SUPERY 507,

Private Bag
E Privaatsak X100t

KWADLANGEZWA 3886
Scouth Africa

T (0351 93911

ty  Unizut

~we SA G31311

FAX (0351} 33735

Universiteit van
Zoeloeland

Rel . sVerw,

12 April 1991

.........................
.........................
.........................

.........................

Dear Sir/Madanm

MRS ED NZIMANDE'S QUESTIONNAIRE : A STUDENT SUUDYING FOR A MASTER
OF EDUCATION DEGREE AT THE UNIVERSTIY OF ZULUT AND.

-~ I would 1like teo introduce Mr— Nzlmande to you wvwhose research I am
supervising. She wishes to send questionnaires to parents and/or
guardians of students attending your school. The University of
Zululand should so much appreciate yvour assis:t.ng Mrs Nzimande to
have "access to the people and information which would help her
conduct her research.

It is my pleasure to confirm that Mrs Nzimande is a responsible
person  with undoubted integrity. You can rewst assured that she
will handle all the information with due respect.

Yours sincerely
;:(T;1ﬂ>ﬂ¢ﬁ’{’”’L;S;>'
rof OEHM Nxumalo
Head : Dept of Socioclogy of Education
Vice-Dean : Faculty of Education

-

THE UNIVERSITY OF Z'LULAND 1S AUTONOMOUS, COPPOSED TO APATTHEID AND SUPPORTS THE I ICEPT OF EQUAL ORPORTUNITIES FOR ALL
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- LETTERS FRCM DI“F?TWT ETADMASTERS. OF TEF OPFY SCH00LS TV WATAL
i‘j } UTI{ON GA THI _. NEW ERA SCHOOL'S TRUST SCHOOL

P.C. BOX 738 TONGAAT, NATAL 4400. TELEPHONE 0322 - 12041
ENCORRORATE D ASSUUMATION NOT Ui AN e B 1108 die s ag B
o+
Mrs E.D. MNzimande -
University of the HNoirth
Bwagwa Branch
Frivate Bag X132
FHUTHADITJIHAEA
98464
. 30 April 1991
Dear Mrs Mzimande
Thank you for your letter dalbod 15 Ap-il 1771 reguesltling information
for your studies. 1 have attached the names and addiresses of all our
Black parents and the othsr reguirements as recuested by you. I hope
that this will be of use to you and 1 would like to ltake this
» oppartunity ot wishing you every zucocess with youwr {ciure studies.
Yours faithfully
CorMer
'-_—___/

L. COCLIER

'r - Headmaster 's Secretary

i‘r\./'

ﬂﬂn?

S Cesw F 1M Dlamn W Can, DA Dvon B D Kernp. M T 5 Xnge. N T Langen.
unena Mrs P Seceomne, G Tados. B A N Thompson, O Yales, A Fuy

g ]

Dwactors: Or 0. Bagwandean, B G 8iggs. fight Fav M L} Bryase A O M Cobukuke,
C Lys#-Watson, Mrs L Mackenzie Dr 5 Nadoo, § K

HI
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UTEONTATHT - ATMFW FRA SCFOOLS TRITST SCEOOL

Enrolment of students accoirdinsg To Kheis yace s -

Black - GO

Indian - 57

White — a

Coloured - 4

Number of teachers accoirding b M- i sl Facsg g
Black - 4

Indian - ]

White - 15

Colour=d -~ i

Fees per annum poy child -

Hoarder A S A QS LS TR IS
Day Scholar - R & ua0 o
Annual Levy - R 280,00

i he Rate of

it
in
1“
rt
my
Y]

These +ees are increased annually at not 1
Inflation.

" —




OTEON"ATEL - A—NFW TRA SCEOOL-S TRUST SCHOOL

Enrolment of stuldents ageoigiya Do Lot W W Ll e R
Black - 30
Indian - F7
White - a4
Coloured - 24

Number o+ teachers accordimi Lo de-i dig tmrent maeesg

\ ~Black - a

: Indian - A
i White - 15
t Coloursd - 1

Fees per annum poi- child =

R b SR

Boarder N R S T TR I ST
Day Scholar N A € Tu [ I A
Annual Lewvy, - K 280,00

These tees are increased annually at not lesz: than the Rate of
Inflation.

o~
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Tepbyene: (0331} 33331
Faxz  (331) 431285
TEHIE HEADMASTER
PAUL MARSH

Frmz

B. Sc (Rhodes).
M _A. Dip. Ed. (Cantah). FR.G.S.

24 April 1991

s B.D. Nzimarde
University of the North
Qwaqwa Branch

Private Bag X13
Phuthaditjhaba

2855

Mys Nzimande

X acknowledge receipt of your letter dated 15 April in waich you ask for
certain information about our enrolment in order to urxlertake research
involving milti-racial and open schools.

Enclosed is a copy ©f the names anrl addresses of our 3lack parents plus

IILTON COLLEGE
AILTON

2245

~NATAL, SOUTH AFRICA

the enrolment statistics of our students according to race.

21 40 of our permanent teachers
for tuition and boarding are R19

are White and the pre:sent anrmual fees
800.

1 wish you well with your research and I do hope that vou will send me a

cpy once it is cormleta.
Yours sincerely

3]

{ Ml V’/\ML .

PALTL, MARSH
Headnaster

HMC

% MEMBER OF INDEPENDENT SCHOOLS COUNCIL (Formerty AP

ﬂ MEMRER OF CONFERENCE OF HEADMASTERS AN

5)
DHEADMISTRESSES OF PRIVATE SCHOOLS ¢ FSOUTHAFRICA

s



 Telephone:

Fram: THE HEADMASTER

©335) 3333
(0331) 431285

Fax:

PAUL MARSH

B.Sc. (Rhodes),
M.A. Dip. Ed. (Cantab.), F.R.G.S.

24 April 1991

Mrs E.D. Nzimande
University of the Worth
Qwacva Branch

Private Bag X13
Phuthaditjhaba

9855

Mrs Nzimande

I acknowledge receipt of your letter dated

JILTON COLLEGE
AILTON

245

NATAL, SOUTH AFRICA

15 April in waich you ask for

certain information about our enrolment in order to unxiertake research

involving multi-racial and open schools.

Enclosed is a copy of the names and addresses of our 3lack parents plus
the enrolment statistics of cur students according to vace.

R11 40 of cur permanent teachers are ¥White and the present annual fees

for tuition and boarding are R19 800.

I wish you well with your research and I do hope that vou will send me a

cooy once it is camplete.
Yours sincerely
Fw\«\/t W".W\J[«‘

PAL MARSH
Headmaster

MEMBER OF INDEPENDENT SCHOOLS COUNCIL (Formerty AP S}

3K

MEMBER OF CONFERENCE OF HEADMASTERS AND HEADMISTRESSES OF PRIVATE SCHOOLS{ F 5OUTH AFRICA

T2
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The Wykeham Collegiate

Private Rap SRR Pretermaacsd sheeee 200 - 18 Sl o e U lagesden, Paeteranarnie by
Felephos il iy 10 47

30 April 1931

Mrs E D Nzimande
University of the North
Qwagwa Branch

Private Bag X13
PHUTHADITJHABA

9866

Dear Mrs Nzimande
QUESTIONNAIRE

Your letter regarding a research project refers, I
regret that it is not the policy of this school to
raelease information on parents nor do we classify our
staff and children according to race. However, pliease
find herewith a copy of our current fees.

Yours sincerely

H L HOGG (MISS
LADY PRINCiIAL

HLH/mdm
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THE WYKEIHAM COLILEGIATE

SCHOOL FEES EFFECTIVE 1 JANUARY 1991

Par Annum

RECERTION CLASS i i e e e e e e et R 10 409

CLASS 1 and 13 e i i et e e e e e e e e R 11 300
STANDARTS 1 A0 2 ittt e et e e e e e et e e e et e e ] 11 300
O ONDARDS 3 and 40 ..., D, £ 172 400

STANDARD & i i i e e e e a3 7260

FORMS II to VI ... ..., e e e SO S LY

Do Anrur

RECEPTION CLASS i e e et e s PR fooo2 o”Lw
CLASS 5 8Nnd 51 i et e e e e 22 e
STANDARGS 1 &no 2 ...:..........: ........................ . ﬁ RS
STAHDARDS 3 and & (it ii it et et e e e e et o R ¥R

ANDARD 5 L [ 9 3 309

rORMS IT to vI R R 8 700
EATRA_THARGES PER TERM

BOOX HIRE AND PHITOCQPY LEVY

Ricegiian CTals ..o vvennn-. R 25
Ciass 1 to Standard 5 ....... TN
Ferms I to VI ... .. ...... . Ring

Toxt books, nate obocoks, cencils and rubbers,

EXtra Mural concerteo, lecturas, playvs and axcursiens., accosditg to Lhe charge incurradd
by each pupit. :

W



Mrs E.D. Nzimande
University of the North
Qwagwa Branch

Private Bag X13

9866 PHUTHADITJABA

236~

SCHULE HERMANNSBURG
HERMANNSBURG SCHOOL

F.O. HERMANNS3URG, 3503, NATAL, R.S.A.
TEL.: 03345 — 601 {PIN Z1IPAL) 03345~ 714 (BURSAR}

29 May 1991

Dear Mrs Nzimande -

Thank you for your circularised letter dated 15 April 1491,

In reply to your requests, I should like to state the following:

i.

The names of all our pupils and all pupils' parents are regarded as confiden-
tial information. Quite irrespective of any questions of colour, race or
creed, we do not disclose the names of our pupils ¢r their parents.

The enrolment of students according to race is not : question which concerns
us. We are a German school zi-d attempt to nurture, Joster and maintain the
German language and culture. For this reason we hite only admitted a limited
number of pupils who are not German-speaking. At i 2 moment these pupils
number approximately one third of our pupil populasi:on in high school. This
includes all pupils of non-German speaking origin, =znd as I have said before,
the guestion of race is not relevant.

At the moment we have only teachers from the so-caiied "White race group".
However, the question of teachers' appointments is _xclusively a question of
qualifications.

Fees, covering tuition and boarding this year amount to R 7960 per annum per
pupil in high school. Considerable bursary facilities do exist.

I hope that this information can be of use to you in you- study project.

Yours faithfully

zf;jﬁtzﬁ,au', .

(E. Rohwer)
Headmaster
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