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In this thesis I present my recommendations reg.rnling the role of communication during

effective learning in the foundation phase chssrooms. I focus on three issues that are

important to effective learning, namely (1) the cognitive basis of learning, (2) the cognitive

basis of communication and (3) the facilitative role of communication during effective

learning. In the empirical phase of my research I report the results of an attitude SUl"1Tey

conducted among educators in the foundation phase of the greater Durban region

regarding their understanding of the range of communication sttategies that are requited

of them in order to successfully implement Outcomes-Based Education (OBE). I present

an analysis of OBE and Curriculum 2005, and how it continually faced refinement to

become suitable for the South African educational system. An array of communication

forms is discussed and I show how they can influence the teaching and learning

environment to benefit both educators and learners. I show that both educators and

learners can develop and equip themselves with the appropriate communication skills to
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facilitate effective learning. I also present vanous constructivist points of view that

educators can ideotify with for effective learning wheo implementing OBE in foundation

phase classrooms.
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Chapter 1

ORIENTATION

THEOR~~TIONOFMYTHE~S

In this chapter I provide the reader with an overview ofwhat slhe will encounter in each

chapter of my thesis. In the second chapter I state the problems that form the basis for

my research and I outline the research procedure that I will follow to resolve them. In the

third chapter I define the key concepts ofmy study in the form of short lemma entries. In

the fourth chapter I review the literature that inform my study. In the fifih chapter I

outline how I conducted the fieldwork. This includes the rationale behind the

organization of the questionnaire that I used, how access was facilitated to particular

schools so that I could use foundation phase educators as respondents, and how I

conducted the fieldwork. In the sixth chapter I explain the organization of the statistical

program SPSS 11, how I encoded and verified the acruracy of the encoding process, and

how I extracted the research results in the form of tables and graphs. In the seventh

chapter I report and interpret the results of my research. In the eighth chapter draw final

conclusions about my study, I limit the validity of my research results, and I make

recommendations regarding the problems that I have investigated.

WRITING CONVENTIONS

In this section I give examples of the writing conventions that I will follow in this,

chapter.
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Abbreviated Harvard format for citing references

When I cite an author in the chapters of my thesis I will use the abbreviated Harvard

form of referencing. This includes the author/s, and between brackets the year of

publication, followed by a colon and the relevant page/s as in: Mersham & Skinner (1999:

36).

Referencing ofonline materials in the chapters ofmy thesis

When I cite an online reference in my thesis I will refer to the author, followed by the

date and the website address in brackets. The website address fuIJills a similar function as

page numbers in printed references, as in:

Malamud (2000: http://searcb.t;pnet.com/login.asp?profiIe=asp).

Referencing ofonline materials in my bibliography

In this section I provide examples of how I will document different types of online

references in my bibliography. They have been adapted from

http://www.t;pcc.edu/library/ciringepa.htm.

Online journalarticles

Ma1arnud, :Margaret (2000). "Pyramids in Las Vegas and in Outer Space: Ancient Egypt

in Twentieth-Century American Architecture and FtIm." Journal ofPopular

Culture.34.1 (Summer 2000): 31-47. Academic Search Prem ier. E.P.CC

libraries, El Paso, 1X DownIoaded on 11 Jul2001, from:

http://search.epnetcom/login.asp?profile=asp
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On/ine magazine articles

Uribarri, Fatima. (2000). "Harry Potter Engancha a 35 Millones de Lectores:

Hechizados par la Lectura." Epoca. 10 Dec. 2000: 70. Informe. E.P.C.C.

libraries, El Paso,"IX Downloaded on 11 Apr. 2001 from:

htt;p:/Iinfotrac.gaIegroup.comlitweb?db=IFME

AuthoreclonJine NewspaperArticle

Carter, Bill. (2001). " 'Survivor' v. 'Boot Camp' in Latest 1V Lawsuit." New York

Times. 11 Apr. 2001: C2 Infotrac Custom Newspapers.E.P.C.C. libraries, El

Paso, "IX Downloaded on 7 Jul 2001 from:

htt;p: I linfotrac.gaIegroup.comlitweb?db-sp01

Non-Authorecl NewspaperArticle from Website

''Ten Hispanic Educators Wm $25,000 Milken National Educator Awards" Hispanic

OnJim.com. 2001. Downloaded on 11 Jul. 2001 from:

htt;p:llwww.hiopaniconline.com/edu&/pllges/milken award.html

On/ine encyclopedia enuy

''Pmili.no Zapata." (1996). Funk & Wagnalls Nw Encyclupedia. Downloaded on 2 July

2001 from:

htt;p: I Isearch.epnet.comllogin.asp?profile-fw

Electronic Book

Austen, Jane. (1966). Pride and Prryudice. Ed Henry Churchyard. Downloaded on 10

September 2000 from:

htt;p:IIW\,w.pembetlev.com/janeinfo/ptic!prej.html

Website
McNaron, Tom and J'.filler, Carol (eds). (2001). Voices from the Gaps: Women Writer.r of

Color. July 2001. University ofMinnesota. Downloaded on 11 Jul. 2001 from:

htt;p:llvoices.c1a.usnn.edu/index.html
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CONCLUSION

In this chapter I indicated what the reader could expect to encounter in each chapter of

my thesis, as well as the writing conventions that I will follow in each chapter and in my

bibliography, particularly with regard to online references. In the next chapter I will

outline the research problems that prompted this study as well as the research

methodology that I will employ to resolve them.
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Chapter 2

STATEMENT OF PROBLEMS AND RESEARCH METHODOLOGY

INTRODUcnON

In this dissertation I will investigate the role of communication during effective learning in

foundation phase classrooms. The literature survey phase of the research will focus on

three issues that are important to effective leaming, lliIDldy (1) the cognitive basis of

leaming, (2) the cognitive basis of communication and (3) the facilitative role of

communication during effective learning. In the empirical phase of my research I will

report the results of an attitnde survey conducted among educators in the foundation

phase regarding their understanding of the range of communication strategies that are

reqnired of them in order to snccessfully implement Ontcomes-Based Education (OBE).

The attitndes ofeducators working of the greater Durban region will be polled.

STATEMENT OF PROBLEMS

Ontcomes-Based Education (OBE) was launched with high expectations in 1996 as

panacea to Apartheid education. Five years later OBE is encountering heavy weather.

This stndy will investigate two specific causes that could be contributing to the problems

that are being experienced with the introduction of OBE:

The cognitive imperative: The poor grounding of OBE on constructivist learning

principles.
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The communicative imperative: The poor understanding among educators of the range

of communication strategies required for effective learning to take place in OBE

classrooms.

In the above-mentioned research I will specifically focus on the problem of negative or

positive perceptions among educators in the foundation phase regarding the workability

of OBE learning. In the latter part of the dissertation I will propose a number of

solutions, from a consttuctivist point of view, to the problems that educators are bound

to identify regarding the introduction of OBE.

HYPOTHESES TO BE TESTED

The following two bypotheses will be tested in this study:

The poor grounding of OBE on consttuctivist principles of learning contributes to the

problems that are being experienced with the introduction of OBE.

A poor understanding of educators regarding to the range of communication strategies

required for the successful introduction of OBE in foundation phase classrooms

contributes to the problems which are being experienced with the introduction ofOBE.

AIMS

In the light of the before-going problems and bypothecs I set the following three aims for

my study:
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To detemrine by means of a literature survey, including an analysis of documentation

from the· Department of Education, whether designers of the foundation phase

programmes have grounded such programmes on constroctivist principles of learning.

To detemrine by means of an attitude survey of foundation phase educators in the

greater Durban environs what their understanding is of the learning principles that OBE

is based on;

To detemrine by the same means the understanding that these educators have

regarding the role of specific forms of commuttication in successfully implementing OBE

learning in foundation phase classrooms;

To formulate specific commuttication-based solutions to the problems identified in the

before-mentioned survey.

RESEARCH METHODOLOGY

The research will consist of a literature survey, followed by an attitude survey, conducted

.among foundation phase educators in the greater Durban environs.

It will be of a quantitative analytic nature, entailing a research methodology based on

sampling techniques and fieldwork during which I will complete questionnaires based on

educators' responses to a predetemrined set of questions. These responses will be

quantified in the Statistical program SPSS version 11, and will be analyzed by means of

the statistical routines available in this program.
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CONCLUSION

In this chapter I stated that I would investigate the role of communication during

effective learning in foundation phase chssrooms. The literature survey phase of the

research will focus on three issues that are important to effective learning, namely (1) the

cognitive basis ofleaming, (2) the cognitive basis ofcommunication and (3) the facilitative

role of communication during effective learning in foundation phase chssrooms.

Thereafter I stated the aims of my research, and I indicated what research methodology I

used. In chapter 3 I define the key concepts related to the role of communication during

effective learning in foundation phase chssrooms.
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Chapter 3

KEY CONCEPTS

INfRODUcnON

In this chapter I will discuss the key concepts relating to my research regarding

communication, and Outcomes-Based Education. The purpose of this chapter is to

introduce the main concepts that I will be working with, and which I will aruilyze in

greater detail in subsequent chapters.

COMMUNICATION

Communication forms an integral part of our daily lives and we often take it for granted.

According to Mersham and Skinner (1999:2) communication is a very complex and

difliruIt concept to define, and some individuals have come up with numerous

definitions. He however says that 'most people agree that the verb to communicate means

to exchange thoughts, feelings, and information; to make known; to make common; and

to present something that somebody else understands. Language plays an important role

in all human activity and in human int=eIationships. Language is most certainly man's

primary fonn ofcommunication.

According to Sternberg (1998: 483) "Communication appears to be a key to success in

relationships of many kinds", and can be either verbal or nonverbal. Verbal

communication is organized by language. Non- verbal communication includes facial
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expresSlons, tone of voice, eye contact, dress and body movements and posture.

Co=unication involves expressive skills such as speaking and writing; and receptive

skills that include listening and reading. When ideas and thoughts are produced trurinly

through speaking and writiug as a means of co=unication it is known as the productive

stage. The receiving of a thought or idea from someone usually involves listening or

=ding. and this is known as the receptive stage.

According to Atkinson (1991: 23) "Lauguage is best understood in the context of

co=unication, co=unication being a natural and genetically detennined function of

the human being." Even in prehistoric times people co=unicated with each other, and

they recorded their daily events with cave paintings, using drawings of animals, human

figures, and geometric signs. To co=unicate humans use signs and symbols to convey a

thought, feeliugs, or an idea. How humans co=unicate is greatly significant in our lives.

Humans spend most of their time co=unicatiug with each other. Humans develop,

maintain and end relationships through co=unication. Co=unication influences the

eXperiences and the happenings in an individual's environment. Developing appropriate

co=unication skills is essential for the holistic development of individuals, and their

progress and sucoess in life.

Different Fonns OfCommunication

The different forms ofhuman communication include:

Intn!perSonal co=unication
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Interpersonal co=unication

Small group co=unication

Public co=unication

Organizational co=unication

Mass communication

The Internet and digital co=unication

Inuapersonal Communication

According to Mersham and Skinnet (1999:87) intetapersonal co=unication "is the

intetnal co=unication which occurs when the message, the expression of an idea, arises

in the mind of the co=unicator." This occurs when an individwl co=unicates with

him/hersel£ This involves intrapersonal intellengence, and according to CatVin at

http://W\vw.ibilblio.otg/edweb/edref.mi.th7html intrapersonal intelligence is "our

cognitive ability to understand and sense our self." Thete is only one patticipant, and the

conversation takes place in the mind of the individual. This form of co=unication takes

place while the individwl engages in othet activities, and it forms the basis of all othet

forms of co=unication. Intetapersonal co=unication has a great impact on an

individwls behavior patterns and attitudes.

Interpersonal Communication

Interpersonal co=unication takes place in a face-to face situation between two

patticipants. The participants respond to one anothet's message immediately. Both verbal
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and non-verbal codes are used This form of communication is irreversible, because once

something is said; you cannot take it hack, but live with its effects.

SmaUgroup communication

Mersham and Skinner (1999:113) indicate that small group communication refers to

communication within a group of between three and twenty people. If the group is too

large ,the members will not be able to communicate easily with one another. Some

examples of small groups are, the funily, study groups, social clubs, and work groups.

According to Borchers at http://.www.abacon.com/commstudies/groups/definition.html

"A group must have a common purpose or goal and they must work together to achieve

that goal The goal brings the group together and holds it together through conflict and

tension." Small group communication involves face-to-face and private settings with

interpersonal communication.

PubBc communication

Public communication focuses on public speaking where a communicator such as a public

speaker, entertainer or lecturer speaks to a group of people of about several dozen to

several hundreds or thousands of people. 1bis is where the communicator does most of

the talking while the audience listens. 1bis usually takes place in a public setting such as a

hall or auditorium or field The public communication process is a fonnal structure and

the event is planned in advance. The speaker is usually introduced to the audience. Sfhe

delivers a prepared speech where the audience listens. The public speaking situation

involves separate roles for the speaker and the audience.
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Organizationalcommunication

Organizations are made up of groups of people who achieve certain objectives through

bringing together human and material resources. Organizations are able to achieve certain

common goals and objectives that cannot be met by individuals acting alone.

Organizations came into existence in order to cope with the complexities of modern

industrial societies that developed during and after the Industrial Revolution.

Today more people are giving attention to organizational communication than before.

Organizations around the world seek to achieve some of the following goals: improving

leadership ability, rIeveloping greater responsiveness to clients, creating more efficient

work environments, building effective self- management teams, and optimising the flow

of information within organizations themselves and with their public. Communication

skills are an integral part of these goals. More organizations today are incorporating

management tr.lining and development programmes that focus on communication skills.

There are three types of organizations, namely bureaucracy, enterprises or businesses, and

voluntary associations. Bureaucracies are the largest employers of labour. They are public

sector organizations, which are financed out of narional, regional or local government

Uixes. They provide a great range of services to the public and include various government

departments, hospitals, schools and libraries. Individuals and shareholders own the

enterprises or businesses. They compete for business in the market place and survive or

faIl on their own competitiveness. South Africa has one thousand companies listed on the

Johannesburg Stock Exchange that provides miIlions of jobs for the formal sector. There

are also many small entrepreneurs such as farmers, mechanics and builders. There are also

a large number of people who work in voluntary associations on a part time basis.
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Voluntary associations include bodies such as churches, unions, clubs, political parties and

charities. People who work there do not necessarily have a full time commitment to these

organizations.

Organizational communication is often described in terms of levels, hienu:chies and

communication networks in the organization. Members are often arranged in some

hierarchical structure. At the top there is the managing director and his board that is

supported by a management team and individual team members. There is sometimes a

distinction between white collar and blue-collar workers, and the management and the

workers. White - collar workers refer to those who do the administrative work and blue ­

collar workers are those who do the physical Jabor. There are various levels of

communication involved in such a structure. They include inttapersonal communication

(individual only), interpersonal communication (two individuals), small group

communication (a group of individuals), and inttaorganizational and interorganizational

communication (the organization as a whole).

Infrapersonal communication in the organization involves the individual himself. TIlls

internal communication occurs when a message, or the expression of an idea arises in the

mind of the communicator. The individual must be in tune with the corporate culture of

the organization, its mission and vision. The individual should feel that there is a

guaranteed and secure future for him within that environment.

Interpersonal communication in the organization deals with communication between

people in a face-to-face situation. Good relationships between managers and subordinates
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and among peers are essential for success. They contribute to the mutual satisfaction,

reward, and high productivity and to a sound reputation of the organization.

Small - group communication ID the organization is what makes the organization

function. Individuals that are part of a small group make a major contribution to the

organization. Groups are better able to analyze and solve problems than an individual

alone. Members can share information and ideas with one another.

Inttaorganizational and Interorganizational communication is where communication takes

pace both inside and outside the organization. Inttaorganizational communication is

where internal messages are shared among members within the organization. Here

information is exchanged within the organization through fonnal and infonnal channels,

and depending on the size of the organization, this can include personal insttuctions,

memoranda, letters and reports. The infonnal channels include personal conversations,

hearsay and gossip. The infonnal channel is known as the grapevine, the main form of

communication within the organization. Interorganizational communication refers to the

meSsages about activities and needs that different organizations share with one another.

Communication may also take place through communication networks in the

organization. Networks are communication sttuctures created to send and recetVe

messages between team members. Establishing who communicates with whom, and who

the central figures are in the communication process can identify a network. It is a

network as basic as who talks 0 whom in a group. In centralized networks the person

with the most channels of communication becomes the group leader. We get centralized

networks and decentta1ized forms of networks. Networks provide useful insights into
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what type of infonnation is likely to be received and by which people within the

organization.

Mass communication

According to Mersham and Skinner (1999:166) "Mass communication can be defined as

a process of delivering infonnation, ideas and attitudes to a sizeable and diversified

andience through a medium." The medium used to deliver infonnation to large audiences

can include mass media such as the radio, television and newspapers. Mass

communication involves the use of modern technology to multiply the messages and to

transmit them to a large number of people simultaneously in the language that they are

familiar to them. The communicator is often a member of a team belonging to an

organization such as a radio or television station. The recipients are part of a large

audience and therefore it is difficult for the communicator to interact personally with each

recipienL Mass communication has benefited humans in several ways, such as the

transmission of norms, rules and values of society. It also satisfies part of mans

recreational needs by means ofentertainmenL

The Intemet ancJ digital communication

Today, the two most important inventions are the personal computer and the InterneL

Various forms of mass media are combined with the telephone to create a new

communication enviconment where messages can be all be coded into a common digital

fonn.

" The Internet is an international network of networks " states Mersham and Skinner

(1999:188). Millions of computers and other electronic equipment can communicate with
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each other by means of the telephone lines. Communication takes place around the

world, l'eg3!dless of its geographical location, connecting people and exchanging messages

in an easy and economical manner. The Internet is not controlled or owned by any single

individual or organization; rather it involves the cooperation of millions of people and

numerous organizations. The Internet today is the greatest storehouse of information ever

known to man. The use of the Internet incorporates interpersonal, group and mass

communication.

Fonns ofcommunication required in foundation phase OBE

classrooms

Communication essentially is a meeting of minds - an encounter between at least

two participants - with the objective of exchanging new information in a meaningful

manner. Outcomes-Based Education aims at developing the knowledge, skills and, values

and attitudes of individuals to ensure that they can cope with life after they have left

school The skill of being able to communicate appropriately in various forms and

environments is essential to a successful and happy life here on earth. Developing the

ability to communicate effectively begins at a very early age in ones life. Therefore the

educator in the foundation phase classroom plays a very crocial role in assisting learners to

learn to communicate effectively by providing the appropriate learning environment that

exposes the learners to the various forms of communication required in life.

The main forms of communication required in the teaching and learning situations are

the following:

)0 Small group (verbal) communication: The activities in the classroom will include

brainstorming, conversation, consultation, giving instructions, cross-questioning,

and judging.
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.. Small group (written and pictoriill) co=unication: Here the activities IU the

classroom will include writing a story, drawing up a list, writing an invitation, doing

a project, and completing a written assessment.

.. Public communication: learners and the educator can engage in entertaining a

group, miming and role-playing, addressing a group, demonstrating a process or a

product, giving a report-back, and submitting to an oral test.

.. Organizational communication: This form of communication in a foundation

phase classroom will include keeping records, writing notices, filling in reports, and

participating in group discussions.

.. Mass communication: Both educators and learners get involved in this form of

communication by using recorded audio-visual media, and publishing written

information.

.. Electronic communication: By using computers for instruction, and using the

Internet both the educators and the learners can increase in their knowledge and in

developing numerous skills to equip them for a better future. Unfortunately not all

schools can afford to provide this form of communication to their educators and

learners.

The knowledge and understanding of educators of all the vanous forms of

communication were included in a questionnaire that formed the basis for my research

and fieldwork, and this will be included and discussed in subsequent chapters.

OUTCOMES- BASED EDUCATION
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Background and Purpose

According to Van Der Horst and McDonald (1997:5) educational change was required "

to provide equity in terms of educational provision and to promote a more balanced view,

by developing learners' critical thinking powers and their problem-solving abilities. This is

illdeed the heart of Outcomes-Based Education." In 1994 democracy was establisbed ill

South Africa. Together with the major political change came many cbanges ill the

economy and education. A large number of learners did not receive adequate educational

opportunities duriog the apartheid era. A change ill the educational system was essential

to provide all, regardless of race colour or age the opportunity to be educated and

progress to their full potential for the benefit and growth of the entire country. Van Der

Horst and McDonald (1997:6) state, "scbooling is regarded as a way to change and

improve society." Whether this transformation and change will succeed in bringing about

active and productive citizens will depend on what goes on ill the classroom. The success

would depend on both the attitudes of the educators and the learners and, how they

accept and implement the changes that come with OBE on a daily basis.

According to the Report of the review committee on Curriculum 2005, 2000:3 the

Minister of Education announced the illtroduction of the new curriculum in 1995, to

implemented ill all grades by the year 2000. In 1997 the implementation timetable was

revised and implementation was to be completed from grades one to twelve by 2005.

Thus the new curriculum came to be known as Curriculum 2005. " Nevertheless, OBE

(or rather, Curriculum 2005) was implemented in Januaty 1998, at least by official

pronunciation, in all Grade 1 classrooms ill all nme provinces." according to Jansen,

undated: 8. In June 2000, the Council of Education Ministers agreed that the National
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Curriculum for Grades R to 9 needed to be revised according to the recommendations of

the Review Committee to streamline and strengthen Curriculum 2005. A task team was

established to review and stteamline Curriculum 2005. This process began inJanuary 2001

and thus a Draft Revised National Curriculum Statetnent was released May 2002. After

further refinetnents, the final C2005 National Curriculum Statetnents (NCS) 2002 was

released on 1 July 2002 with the intent of impletnentation in all foundation phase classes,

Grades R to 3 in 2004. According to the Director-General, Thami Mseleku (2002a:2) this

document will replace the Statetnent of the National Curriculum For Grades R to 9 that

was approved in 1997. An overview of the C2005 National Curriculum Statements will be

given later in this chapter.

What is Outcomes-Based Education?

According to Klopper (1999: 225) "an idealized characterization" of OBE" would be

read something like this: The aim with OBE is to effect a mind shift away from an

authoritarian mode of teaching to a co-operative mode of learning." OBE is a patadigm

shift in the way we think about learning and teaching. There is a change in the roles of

both the educator and the learner. The educator now becomes a facilitator, guiding and

encouraging learners to progress to theit full potential. Learners now begin to play an

active and consttuctive role in theit education, instead of passively trying to digest facts

and knowledge. OBE requites an interactive learning and teaching environment. Just

learning facts that are meaningless to the learner is not sufficient anymore; rather the

learning ofhow to utilize the knowledge to become a productive and successful individual

in society is what counts.
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Van Der Horst and McDonald (1997:7) OBE requires that teachers and learners focus

their attention on two things, fusdy on the desired end results of each learning process,

and secondly the learning process that will guide the learners to these end results. The end

results are the outcomes of a learning process, and the learning process is the means by

which the outcomes are achieved. "In outcomes-based education (OBE), understanding

and flexibility are as important as content. Outcomes do not depend on the content.

Outcomes are the results of learning, and can be measured and assessed."

htt.p://www.heinemann.co.za/Schools/TeachingTips/OBE.asp

OBE is thus a learner-centred approach. The focus is on the learner and his or her

individual needs. So the learner becomes responsible for learning. According to Killen

(2000:20) vplrk@cc.newcasde.edu.au "'Ihe teacher cannot learn for his/her students; the

teacher can only facilitate that learning. In this regard, OBE emphasizes the teacher's

responsibility to clearly define the outcomes and to assist students to achieve those

outcomes." He also states that learning is a personal and interuaI event. Goals and

expectations become part of the learner's life.

The educator provides the appropriate learning environment, experiences and tasks to

assist the learner in achieving his goals and aspirations. OBE aims to build the self-esteem

of the learner and motivates him/her to strive for success. Learners are encouraged to

achieve the outcomes at their own pace and level to reach their full potential.

The classroom becomes an environment for active learning. The learner engages in tasks

or activities where slhe is encouraged to build, create, demonstrate, report back, discover,

and solve problems. The learner also engages in the various forms of communication,
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depending on the type of activity s/he is involved in. They would include inttapersonal,

interpersonal, small group, public, mass, or digital communication.

The education of our children is now the responsibility of all stakeholders, such as the

educator, the parent, the learners and the community. They all have to work cooperatively

for the benefit of the learners. Communication among the various stakeholders is essential

for the implementation of OBE in the classroom. Arranging regular meetings, sending

out notices and newsletters can keep the lines of communication open among the

stakeholders.

The Structure ofOBE

In figure 1 below an overview of OBE is given. There are twelve critical outcomes. These

critical outcomes spring out from the newly developed constitution of the country. The

critical outcomes are "generic cross-curricular outcomes which underpin ·the Constitution

and which are adopted by SAQA." htt:p:llwww.polity.org.za/html/gpvdocs/discussl

intro.html.
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According to the Intennediate Phase Policy Document by the Department of Education

(1997:13), the twelve critical outcomes are as follows:

1. Identify and solve problems in which responses display that responsible

decisions using critical and creative tbinking have been made

2. Work effectively with others as members of a team, group, organization, and

community

3. Organize and manage oneselfand one's activities responsibly an effectively

4. Collect, analyse, organize and critically evaluate information

5. Cotntnunicate effectively using visual, mathematical and/or language skills in the

modes of oral and/or written presentation

6. Use science and technology effectively and critically, showing responsibility towards the

environment and health ofothers

7. Demonstrate an understanding of the world as a set of related systems by recognizing

that problem-solving contexts do not exist in isolation

8. Reflecting on and exploting a variety of strategies to learn more effectively

9. Participating as a responsible citizen ill the life of local, national and global

communities

10. Being culturnlly and aesthetically sensitive across a range of social contexts
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11. Exploring education and career opportunities, and

12 Developing entrepreneurial opportunities.

The outcomes 1-7 listed above were adopted by SAQA, and outcomes 8-12 are additional

outcomes to support development These broad outcomes were intended to make sure

that learners achieve the skills, knowledge and values to become successful in the various

roles they will engoge in a adults to the benefit of the nation as whole.

There are eight Learning Areas (LA) that were adopted by The Council of Education

l\finisters. The eight Learning Areas are:

);> Mathematical Literacy, Mathematics and Mathematical Sciences (MLMMS)

);> Natural Sciences NS)

);> Human and Social Sciences (HSS)

.);> Language, Literacy and Communication (LLC)

);> Economics and Management Science (EMS)

);> Tedmology(fECH.)

);> Arts and Culture (A&C)

);> Life Orientation (ID).
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The Specific Outcomes (SO) are derived from the eight learning areas. The Specific

Outcomes specify what leametS need to do at the end of a learning experience. In total

there are sixty-six Specific Outcomes. Each learning area has a set number of Specific

Outcomes. According to the Foundation Phase (Grades Rt03) Policy Document,

October 1997 by the Department ofEducation, the Specific Outcomes for each Learning

Area is as follows:

Mathematical Literacy, Mathematics and Mathematical Sciences consist of 10 Specific

Outcomes. They are:

SO1: Demonstrate undetStanding about ways ofworking with

numbers.

S02: Manipulare number patterns in different ways.

S03: Demonstrate understanding of the historical development of

mathematics in and rultutal contexts.

SO+: Critically analyse how mathematical relationships are used in social, political and

economic relations.

sos: Measure with competence and confidence in a variety of contexts.

507: Describe and represent experiences with shape, space, time and motion, using all

available senses.
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S08: Analyse natural forms, cultural products and processes as represenrations of shape,

space and time.

S09: Use mathematical language to communicare mathematical ideas, concepts,

generalizations and thoughr processes.

SOlO: Use various logical processes to formulate, test and justify conjectures.

Natural Sciences consisr of9 Specific Outcomes. These outcomes are as follows:

SOl: Use process skills to investigate phenomena related to the Natural Sciences.

S02: Demonstrate an undersranding of concepts and principles, and acquired knowledge

in the Natural sciences.

S03: Apply scientific knowledge and skills to problems in innovative ways.

_S04: Demonstrate an undersranding of how scientific knowledge and skills contribute to

the management, development and utilization ofnatural and other resources.

S05: Use scientific knowledge and skills to support responsible decision-making.

S06: Demonstrate knowledge and undersranding of the relationship between science and

culture.

S07: Demonstrate an undersranding of the changing and contested nature of knO\,,{edge

in the Natural sciences.
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S08: Demonstrate knowledge and understanding of ethical issues, bias and equities

.telated to the Naturn! Sciences.

S09: Demonstrate an understanding of the interaction between the N aturn! Sciences and

socio-economic development.

Human and Social Sdentes consist of 9 Specific Outcomes. They are as follows:

SOl: Demonstrate a critical understanding of how South African society has changed and

developed.

S02: Demonstrate a critical understanding ofpatterns of social development.

S03: Participate actively in promoting a just, democratic and equitable society.

S04: Make sound judgments about the development, utilization and management of

resources.

S05: Critically understand the role of technology and social development.

S06: Demonstrate an understanding of int=eIationships between society and the n.turn!

environment.

S07: Address social and environmental issues in order to promote development and

social justice.

S08: Analyse forms and processes of organizations.
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S09: Learners will be able to demonstrate an understanding of: Use a range of skills and

techniques in the Human and Social Sciences.

Lmguage, UtcriKJ a1Id Communication consists of 7 Specific Outcomes. They are:

SO1: Learners make and negotiate meaning and understanding.

S02: Learners show critical awareness oflanguage usage.

503: Learners respond to the aesthetic, affective, cultural and social values in texts.

50'+: Learners access, process and use infonnation from a variety of sources and

situations.

S05: Learners understand, know and apply language structures and conventions In

context.

506: Learners use language for learning.

S07: Learners use appropriate communication strategies for specific purposes and

situations.

Economics andManagement Science consist of 8 Specific Outcomes. They are:

SO1: Engage in entrepreneurial activities.

502: Demonstrate personal role in economic environment.

S03: Demonstrate the principle of supply and demand and practices of production.
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504: Demonstrate managerial expertise and administrative proficiency.

505: Critically analyze economic and financial data to make decisions.

506: Evaluate different economic systems from various perspectives.

507: Demonstrate actions, which advance sustained economic growth,

reconstruction and development in South Africa.

S08: Evaluate the interrelationships between economic and other environments.

Technology consists of 7 Specific Outcomes. They are:

SOl: Learners will be able to understand and apply the Technological Process to solve

problems and satisfY needs and wants.

S02: Learners will be able to a range of technological knowledge and skills ethically and

responsibly.

503: Learners will be able to access, process and use data for technological purposes.

S04: Learners will be able to select and evaluate products and systems.

S05: Learners will be able to demonstrate an understanding of how different societies

create and adapt technological solutions to particular problems.

S06: Learners will be able to demonstrate an understanding of the impact of

technology.
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S07: Learners will be able to demonstrate an understanding of how technology might

reflect different biases, and create responsible and ethical strategies to address them.

Afts and Cultrm consist of 8 Specific Outcomes. They are:

Sal: Learners will be able to apply knowledge, techniques and skills to create and be

critically involved in arts and culture processes and products.

S02: Learners will be able to use the creative processes of arts and culture to develop and

apply social and interactive skills.

so3: Learners will be able to reflect and engage critically with arts experience and work.

SO~: Learners will be able to demonstrate an understanding of the origins, functions and

dynamic nature ofculture.

sos: Learners will be able to Experience and analyze the use of multiple forms of

communication and expression.

S06: Learners will be able to Use art skills and cultural expressions to make an economic

contribution to self and society.

S07: Learners will be able to demonstrate ability to access creative arts and cultural

processes to develop self-esteem and promote healing.

sos: Learners will be able to acknowledge, understand and promote historically

marginalized arts and cultural forms and practices.
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Lift OrWrtotion consist of8 Specific Outcomes, and they are as follows:

501: Understand and accept themselves as wrique and worthwhile human beings.

502: Use skills and display attitudes and values that improve relationships in the family,

group and commwrity.

503: Respect the rights ofpeople to hold personal beliefs and values.

504: Demonstrate value and respect for human rights as reflected in Ubuntu and other

similar philosophies.

505: Practice acquired life and decision-making skills.

506: Assess eateer and other opportunities and set goals that will enable them to make

the best use of their potential and talents.

507: Demonstrate the values and attitudes necessary for a healthy and balsnced lifestyle.

508: Evaluate and participate in activities that demonstrate effective human movement

and development.

A learner is required to achieve the above 66 Specific Outcomes at the end of the

Foundation Phase.

The Assessment Criteria guides the educator as to what slhe needs to look for when

assessing the learners' work. This provides the evidence that will indicate the achievement

of the specific outcomes.
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The Range Sbtements on the othet llimd, indicate the depth, scope and the panunetets of

the achievement. They give the educator an idea about the critical areas of content to be

bught. Each Learning Area has a set of Rilllge sbtements that indicate the areas of

content to be included in the learning activities in the classroom. Although the Range

Statements provide direction, allowance is made for a variety of learning and teaching

strategies to be used

The perfonnance Indicators helps the educator to plan the lessons by showing a step-by­

step breakdown of the srnges in each of the Assessment Criteria. The Perfonnance

Indicators provide detailed information about what learners should know and be able to

do to indicate their achievements.

The activities the learners engage in are derived from the Performance Indicators,

showing what learners are able to achieve at the end of a learning process. The educator is

free to choose whatevet activities she pleases according to the needs and level of the

learners.

In the foundation phase thete are 3 Learning Programmes. They are: literacy, Numeracy,

and life Skills. Thete are 6 Phase Organizers that have to be coveted in each grade. The

Phase Organizers are:

~ Personal Development

~ Environment

~ Society
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}> Entrepreneurship

}> Communication

}> Health & Safety

The phase org=izers are over-arching concepts designed to encouroge integration across

the 8 Learning Areas. They highlight areas of importance and assist the educators and

programme designers to incorporate the outcomes.

C20GS National Curriculum Statements (NCS) 2002

According to the Revised National Curriculum statement Grades R-9 (Schools) Policy by

the Department of Education (2002b:l) " the Revised National Curriculum Statement

builds its learning outcomes for the General Education and Training Band for Grades R-9

(for schools) on the critical and developmental outcomes that were inspired by the

Constitution and developed in a democratic process." The NCS keeps in tact the

purposes, principles and the crux of Curriculum 2005, including the goals of outcomes­

hased education. lhe aim of the Curriculum is to develop every learner to his or her full

potential with lifelong learning in view as an active democratic South African citizen.

Educators play a vital role in the transformation and success of achieving the aims of

Outcomes-Based Education.

The eight learning Areas in the N CS 2002 are:

45



» l\fathemarics

» Natural Sciences

» Social Sciences: History and Geography

» Arts and Culture

» Life Orientation

» Economic and l\fanagement Sciences

» Technology

Each learning area consists of a number of Learning Outcomes that are derived from the

critical and developmental outcomes. The Learning Outcomes describes the knowledge,

skills and values learners need to achieve or demonstrate at the end of each leaning

process. They descrihe what learners should know and he able to do. The Learning

Outcomes (ID) remain the same for each grade. The Learning Outcomes for each

Learning Area, according to the NCS for the Foundation phase are as follows:

L01: listening: The learner will he able to listen for infonnation and enjoyment, and

respond appropriately and critically in a wide range of situations.

L02: Speaking: The learner will he able to communicate confidently and effectively in

spoken language in a wide range of situations.
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L03: Reading and viewing: The learner will be able to read and view for infonnation and

enjoyment, and respond critically to the aesthetic, cultural and emotional values in texts.

L04: Writing: The learner will be able to write different kinds of factual and imaginative

texts for a wide range ofpurposes.

LOS: Thinking and Reasoning: The learner will be able to use language to think and

reason, as well to access, process and use infonnation for learning.

The learner will be able to: Language Structure and Use: The learner will know and be

able to use the sounds, words and grammar of the language to create and interpret texts.

Mathematics

LOt: Numbers, Operations and Relationships: The learner will be able to recognize,

descnbe and represent numbers, and their relationships, and to count, estimate, calculate

and check with competence and confidence in solving problems.

L02: Funcrions and Algebra: The learner will be able to recognize, describe and represent

patterns and relationships, as well to solve problems using algebraic language and skills.

L03: Space and Shape: The learner will be able to describe and represent characteristics

and relationships between two-dimensional shapes and three-dimensional objects in a

variety of orientations and positions.

L04: Measurement The learner will be able to use appropriate measunng units,

instruments and formulae in a variety of contexts.
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LOS: Data Handling: The learner will be able to collect summarize, display and critically

analyse data in order to draw conclusions, and to interpret and detennine chance

variation.

N([/ural Sciences

L01: Scientific Investigations: The learner will be able to act confidendy on curiosity

about natural phenomena, and to investigate relationships and solve problems in

scientific, technological and environmental contexts.

Socio/Sciences: History andGeogmpl!J

L01: Historical Enquiry: The learner will be able to use enquiry skills to investigate the

past and present.

L02: Historical Knowledge and Understanding: The learner will be able to demonstrate

historical knowledge and understanding.

L03: Historical Interpretation: The learner will be able to interpret aspects ofhistory.

L01: Geographical Enquiry: The learner will be able to use enquiry skills to investigate

geographical and environmental concepts and processes.

L02: Geographical Knowledge and Understanding: The learner will be able to

demonstrate geographical and environmental knowledge and understanding.

L03: Exploring Geographical Issues: The learner will be able to make informed decisions

about social and environmental issues and problems.
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Am tJIld Cu/t1l17.

La!: Creating, Interpreting and Presenting: The learner will be able to create, interpret

and present work in each of the art forms.

L02: Reflecting: The learner will be able to reflect critically on artistic and culturaI

processes, products and styles in past and present contexts.

L03: participating and collaborating: The learner will be able to demonstrate personal and

interpersonal skills through individual and group participation in arts and Culture

activities.

L04: Expressing and Communicating: The learner will be able to analyse and use multiple

forms of communication and expression in Arts and culture.

Lift Orientation

La!: Health Promotion: The learner will be able to trulke informed decisions regarding

personal, community and environmental health.

L02: Social Development The learner will be able to demonstrate an understanding of

and commitment to constitutional rights and respnnsibilities, and show an understanding

of diverse cultures and reIigions.

L03: Personal Development The learner will be able to use acquired life skills to achieve

and extend potential to respond effectively to challenges in his or her world

49



L04: Physical Development and Movement The learner will be able to demonstrate an

understanding of, and participate in, activities that promote movement and physical

development.

Economic andManagemmt Sciences

L01: The Economic Cycle: The learner will be able to demonstrate knowledge and

understanding of the economic cycle within the context of the economic problem.

L02: Sustainable Growth and Development: The learner will be able to demonstrate an

understanding of reconstruction, sustainable growth and development, and to reflect

ctitically on related processes.

Technology

L01: Technological Processes and Skills: The learner will be able to apply technological

processes and skills ethically and responsibly using appropriate information and

communication technologies.

Each Learning Outcome is followed by a set of assessment Standards, which describes

the level at which learners need to demonstrate achievement of the Learning Outcomes.

The Learning Outcomes and the Assessment Standards are the minimum requirements

with regard to the knowledge, skills and values that learners should attain in each grade.

There are specific Assessment standards for each grade so that progression can occur in

each Tearning area. The Assessment Standards do not prescribe the method of teaching.
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In the Foundation Phase the three Learning Programmes will remain. They are Literacy,

Numeracy and Life skills. The Learning Progrnmmes cater for the integration of the eight

Learning Areas. Although the Department of Education will provide the policy

guidelines, the educators will be responsible for the development of the Learning

programmes. According to the Revised National Curriculum Statement Policy, (ZOO2a: 16)

in order to ensure the achievement of national standards appropriate Learning

Programmes will be developed at a national level in collaboration with the provinces.

Among other things the policy guidelines will include infonnation regarding integration,

time allocation, assessment, planning and organization.

Conclusion

. In this chapter I discussed the Key concepts, namely, Communication and Outcomes-

Based Education. This included the different forms of communication, the various types

of communication required in the foundation phase classrooms, the background to

Outcomes-Based Education, its structure, and the NCS. Proper communication skills are

essential for the successful implementation of Outcomes-Based Education in the newly

formed education system. The basis for curriculwn change and development is provided

for in the Constitution of South Africa. The curriculum and education play a crucial role

in achieving the goal of a united democratic society in South Africa. Continuous revising

of the curriculum became necessary to produce a curriculum that would best suit the

needs of all citizens, and assist and encourage all to reach their maximum potential to
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improve the quality of life for everyone. In the next chapter a report on the literature

survey i, given, showing how effective learning can be achieved.



Chap/er 4

LITERATURE SURVEY

INTRODUCTION

In this chapter I will report on the literature survey that will focus on the three important

issues that are essential for effective learning in OBE classrooms, namely (1) the cognitive

basis of learning, (2) the cognitive basis of communication, and (3) the facilitative role of

communication during effective learning.

THE COGNITIVE BASIS OF LEARNING

According to Wellman (1992:108) " the construct of thinking, in its generic sense, is an

everyday description for cognition." He refers to the mind " as a central information

processor." The mind actively engages in the thinking process. Some of the cognitive

activities the mind is responsible for are, to remember, recall, infer, interpret perceptions,

and store information. The mind is able to fonn a knowledge base from these very

cognitive activities. It further goes on to fonnulate a set of understandings about oneself

and the world According to De Bono at http://www.bookzone.com/l0000569.htrnl

"Good thinking is not a matter of intelligence, not a gift-it is a skill that can be practiced

and developed like any other. And whether you're a student, business executive or a

homemaker, the quality of the way you think is your greatest asset." The future of

individuals, society, and the whole world depends on our thinking.
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ConstnJctivism

According to Klopper (2000:4) " Construetivism is a theory of learning grounded on the

premise that human heings continuously and automatically construct knowledge of out

intetactions with other entities in Out environment." So constructivism is a theory that

proposes that a sober or sane petSon will learn or automatically construct knowledge of

the intetactions with other things in his environment. When we learn we give meaning to

Out experiences. The individual through his intetactions with his environment and his

experiences constructs knowledge. How we perceive knowledge and the process of

coming to know provides the basis for educational practice. LeametS actively construct

knowledge in order to make sense of their world and thus gain meaning and

undetstanding. So constructivism is not the process of discovering or transfetting of

knowledge, but rather the process of constructing knowledge by oneself.

According to Killen (2000:14) at yPlrk@cc.newcastle.edu.au "Students cannot learn if

they do not 1HINK. Thinking is facilitated and encoutaged by processes that you use to

engage students with the content, as well as by the CONlENT itself." The individual

through his intetactions with his environment and his experiences constructs knowledge.

How we peteeive knowledge and the process of coming to know provides the basis for

educational practice. Leamets actively construct knowledge in order to make sense of

their world and thus gain meaning and undetstanding. So constructivism is not the

process of discovering or transfetting of knowledge, but rather the process of

constructing knowledge by oneself. Constructivisrn is a theory that proposes that a sober

or sane pcrson will learn or automatically construct knowledge of the intetactions ,,~th

other things in his environment. When we learn we give meaning to Out experiences.
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Although it is .difficult to pinpoint the epistemology of construcrivism, it does affect the

educational practice and learning. The leamer does not enter the classroom with an empty

mind, but rather s/he already bas infonnation stored in his brain. The learning

environment plays a crucial role in the construction of knowledge and learning. Murphy

and Rheaume (1997:2-16) give us insight to the input from Jonassen, Honebein and

Vygotsky on the connection between the various construcrivist theories and the actual

practice, including the construcrivist-learning environment, which we will now examine.

According to Jonassen many educators and cognitive psychologists bave applied a

constructivist approach in the development of the learning environments, and from such

applications he has picked out various design principles. These principles include the

following:

~ The creating ofreal world environments for learning.

~ The focus on realistic approaches to real world problem solving that is the use of

fundamentals in learning.

~ The instructor is the coach and analyser of the strategies used to solve these

problems.

~ The stressing of conceptnal interrelatedness by providing multiple representations

or perspectives on the content.

~ The instructions and objectives must be negotiated and not imposed.

~ Evaluation is a self-analysis tooL
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» Provide tools and perspectives to assist learners to interpret the multiple

perspectives in the world

» learning should be intemally controlled and mediated by the learner.

Jonassen further summed up the above design principles by illustrating

how construction can be facilitated in the following manner:

» Provide multiple representations of reality.

;,. Represent the natural complexity of the real world

;,. Focus on knowledge construction and not reproduction.

;,. Present authentic tasks.

;,. Provide real world, case hased learning environments, rather than predetennined

instructional sequences.

;,. Foster reflective practice.

;,. Enable context and content dependent knowledge construction.

;,. Support collaborative construction ofknowledge through social negotiation.

According to Murphy and Rrheaume (1997:11) Honebein describes seven goals for the

design ofconstructivist learning environment. They are:

;,. Provide experience with the knowledge construction process
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~ Provide experience in the appreciation for multiple perspectives.

~ Embed learning in realistic and relevant contexts.

~ Embed learning in social experience.

~ Encourage ownership and voice in the learning process.

~ Encourage the use ofmultiple modes ofrepresentation.

~ Encourage self- awareness in the knowledge construction process.

It is important to guide a learner from what he presendy knows to what is to be known.

This process is known as scaffolding. Vygotsky shows that learners problem solving skills

fall into three categories namdy, skills wltich the learner cannot perform; skills which the

learner may be able to perform; and skills that the learner can perform with help.

Scaffolding permits the learners to perform tasks that would nortnally be slighdy beyond

their ability without assistance and guidance from the educator. Scaffolding is an

important characteristic of constructivism since appropriate support from the educator

can allow learners to function at the cutting edge of their individual development.

There were many similarities between the perspectives of different researchers associated

with constructivist learning and teaching. A summary of the characteristics of

constructivist learning and teaching is listed belOw.

~ Multiple perspectives and representations of concepts and content are presented

and encouraged
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» Goals and objectives are derived by the learner or in negotiation with the teacher

or system.

» Teachers serve in the role ofguides, monitors, coaches, tutors and facilitators.

» Activities, opportunities, tools and environments are provided to encourage

metacognition, self-analysis-reguIation, reflection and awareness.

» The student plays a central role in mediating and controlling learning.

» Learning situations, environments, skills, content and tasks are relevant, realistic,

and authentic and represent the natural complexities of the real world

» Primary sources of data are used in order to ensure authenticity and real-world

complexity.

» Knowledge construction and not reproduction is emphasized.

» This construction takes place in individual contexts and through social

negotiation, collaboration and experience.

» The learner's prev10US knowledge constructions, beliefs and attitudes are

considered in the knowledge construction process.

» Problem solving, higher-order thinking skills and deep understanding are

emphasized.
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}> Errors provide the opportunity for insight into students' previous knowledge

constructions.

}> Exploration is a favoured approach in order to encourage students to seek

knowledge independently and to manage the pursuit oftheir goals.

}> Learners are provided with the opportunity for apprenticeship learning in which

there is an increasing complexity of tasks, skills and knowledge acquisition.

}> Knowledge complexity is reflected in an emphasis on conceptual interrelatedness

and interdisciplinary learning.

}> Collaborative and cooperative learning are favoured in order to expose the learner

to alternative viewpoints as part of the social construction ofmeaning.

}> Scaffolding is facilitated to help students perform just beyond the limits of their

ability.

}> Assessment is authentic and interwoven with teaching.

Learning And The Process OCKnowledge Construction

According to Kloppet; (undated: 2) "learning is the key to renewing your life and to

creating a secure future. The way in which you learn is largely determined by a series of

learning habits that you have formed since your childhood." Learning takes place when

we process the infonnation that we have received through our senses, namely, vision,

smell, hearing, touch and taste. The idealleamer processes the infonnation that slhe has

received from all the senses. Many individuals depend on one particnlar sense. Cogoitive
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learners use all their senses to learn. Visual learners learn by looking at thinga. Auditory

learners learn by listening and hearing thinga. Tactile learners learn by handliog and

touching thinga.

Learning is a process of continually adjusting our menr.! models to accommodate new

experiences. As humans we use basic elements of knowledge known as image schemas to

construct knowledge in the fonn of menr.! models that represent our understanding of

the thinga in the world, how thinga interrelate, and in what interactions they are involved.

According to Lackney (1998:5) at htq:>:lIwww.designshare.com/Researchl

BrainBasedlearn98.htm "Interaction of the brain with its environment suggests that the

more enriched environment, the more enriched brain." Interaction with the environment

is important because each of us construct our own menr.! models of our environment.

Learners are curious and want to know things all the time. When learoing takes place

learners give meaning to their experiences. This requires understanding the relationship

between parts and wholes. Values and beliefs also influence the menr.! models formed by

learners.

Menr.! models are stored in the long- term memory of the brain. When we perceive or

think about thinga, then information in the long- term memory is activated and extracted

to the working or short -term memory.

The conception of learning is a central point of constructivism. Learning requires the

building of conceptual structures. Concept development and understanding are focal

points to knowledge construction. So it is not just the product, but also rather the process

60



that is ofutmost importance to learning. Learning is a process of constrocting meaningful

representations and the making of sense or understanding our world and our experiences.

learning facilitates the process of collecting infonnation. This is done by the brain and is

called perception. The brain stores the infonnation. It integrates the infonnation and

1anguage is developed, and knowledge is accumulated. The brain stores knowledge and

categorizes it. learning is always linked to infonnation. learners have feelings,

experiences, attitudes, goals, and bebaviors, which they bring into the classroom with

them. These and other factors influence the learning process and knowledge constroction.

According to Shue11 and Lee (1976:3) "Leaming is one of those things we often take for

granted. When thinking about learning, the focus is frequently on some aspect of formal

education. However we are continually learning, outside as well as inside the classroom."

Cognitive strategies are used when we learn. learning is possible because of various

processes that include one's ability to remember, to interpret, and to solve problems.

learning involves metacognition. Reading also plays a major role in the learning process,

and it is the basis ofall learning.

Knowledge cannot be transferted. Kno'Wiedge is actively constructed in each individual

brain. The brain categorizes. The first category involves concrete objects, for example if

we look at food, it will include vegetable, grains, fruit, ete. The second category involves

what is abstract, and includes for example dreams, such as daydreams, night dreams etC.

Infonnation received by the various senses reaches the brain. The brain then stores this

infonnation.
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The neurons are key brain cells, which are separated by synapses that are tiny spaces.

Chemicals called neurotransmitters, bridge the spaces or gaps. These chemical signals are

received at one end of the neuron by tiny filaments called dendrites. The signals are then

transmitted at the other end of the neuron by a nerve fibre called axon. The signa1s in the

neurons are electrical, while the signals across the gaps are chemical So the transmission

of the signals is eIectrochemical in nature. Each impulse is of the same strength, but the

intensity of the signal depends on the frequency of the impulse.

The following diagram, taken from the book l..ife- how did it get here? By fwlntion or b

creotion? shows the dendrites, neuron, axon and synapse.
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Fi ure: 2 GelI Membrane

Many physiological changes take place in the brain when we learn and thus consauct

knowledge. When more of the chemicals bridging the gaps between the neurons are

released, the more we learn. "Continued use strengthens the connections, and thus

learning is reinforced." Internarional Bible students .-\ssociarion (1984:170). So to

accelerate learning more pathways need to be acm-ated as often as possible. Research

shows that the brain is srrengthened by use just like a muscle. The cerebral cone." of the

brain is where all the higher mental processes take place. The brain has the capacity to

store endless amounts of informarion received by the various senses. Notess (2000:2) in a
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summary of Edward de Bono's 1991 book, "1 am Right-You are wrong" refers to " our

brain as a self-organizing system" at ht!;p:!lwww.greeleynet.com/-cnotess/bono1.htm.

The brain organizes itself in such a way that when infonnation is stored, the brain allows

one to recall and remember the infonnation as if it is an automatic process. Notess

(2000:3) uses the example of playing ball, dancing or playing a musical instrument, and

states that " we develop the connections in our brain and strengthen their connectivity so

that we perfonn many of the movements automatically by depending on what we have

practiced until we could do them so well with our having to think about each movement

ahead of time." He further goes on to quote de Bono who states that " Active systems are

sometimes called 'self-organizing systems'." Notess (2000:2) at

ht!;p: !lwww.greelevnet.com/-cnotess/bono1.htrn

Lets see what takes place when the human brain processes infonnation. For example

when you listen to someone speaking and you comprehend what is being said, and you

speak to respond; several of your senses and functional areas of the brain are working.

The visual area of the brain processes light signals received by seeing the person speaking

to you. The auditory area in the temporal lobe processes the signals from the sound

receptors. When you think about what you are heating and how you are going to respond

the frontal lobe processes your thoughts and the motor speech area in the frontal lobe of

the left hemisphere of the brain formulates sentences and initiates speech.

The following diagram shows the functional areas of the cortex as pictured in the book

'Human Anatomy and Physiology' by Creager (1992:331).
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FlQure 3: The CerebIaI Cortex

The cerebral cone:< is built up of a small number of basic elements. According to

Meadows, S. (1993: 269) " connections run into the cerebral cone:< from the sensory

receptors and the lower parts of the brain, and between two hemispheres, and between

different areas of each hemisphere, and to the midbrain, cerebellum and the brain s[em."

The brain receives a large amount of stimulation from the world, and i[ selects the inputs

it waors [0 emphasize by linking i[ to prior experiences. The stimulation that becomes

conscious goes to the thalamus in the midbrain, and then [0 the appropriate area in the

conex, where each sense has irs own sensory area. The different areas are interconnected

and connected to the thalamus and other parrs of the cerebral cone:<. Differen[ areas in

the cone:< are specialized for different senses such as hearing, vision, smell, taste and

touch.

Language construetton is a vital element in the learning process of knowledge

construction. Language is essential to humaniry. We communicate through language and

thus stimula[e actions and reactions. The acquisition of attitudes, understanding, and ideas

!ha[ are imponan[ to humans are gained through language. " There is little doubt that
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language aids immeasurably in refining or extending knowledge of the world, in acquiring

new infonnation, in storing what has been learned (memory), and in solving problems."

Mussen (1984:203). Language processing is an important higher neural function. Sensory

analysis begins with the words reaching our consciousness through viswl pathways when

we read them or through auditory pathways when we hear them. The signals are

processed and their meaning is interpreted. After the words are interpreted a motor

response such as to speak or write is initiated by signals that are relayed to the other parts

of the motor system so that movements required to pronounce words are initiated. All

infonnation received and processed by the brain is stored and thus knowledge is

accumulated.

The above blends in with the different levels of Bloom's taxonomy, which is discussed by

Van Der Horst and McDonald in their book 01itromes- Based Ed:tcatio1l, A Teacher's Manual

(1997:37). Bloom developed taxonomy for the cognitive domain only. The cognitive

domain includes learning outcomes that relate only to the head or intelligence and include

memory, understanding and reasoning. Bloom's taxonomy is made up of six levels that

progress from the simplest to the most complex.

The first level is knowledge, which involves recall of specific facts or other infonnation.

G.rining knowledge is thus the act of remembering, or the memory of infonnation.

Memory plays an important role in the learning process. According to Edson (1996:84)

memory and learning are inseparable, and learning cannot occur without the retention and

recall ofpast experience.
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The second level involves comprehension, where information is not only recalled, but it's

meaning is also understood The third level is application, which refers to the ability to use

the information stored in the brain in new situations. The information is recalled and

applied. The fourth level is where analysis takes place, that is where the whole is broken

down into parts and the relationship between the parts are identified and recognized. The

fifth level is where synthesis takes place, and that is where the various elements or parts

are put together to fonn a new whole. So here the brain recalls stored information and

relates it to parts of the new information and fonus a new whole or concept. The sixth

level is evaluation, where judgments are made based on certain ctiteria. Here the brain

classifies and a course ofaction or reaction is detennined.

Constmctivism And Image Schemas

The learner does not enter the classroom with an empty mind, but rather he already has

information stored in his brain. Learners already possess some fonn of image schernas in

mental models before entering a classroom. As mentioned earlier on, image schemas are

basic elements of knomedge that humans use to construct knomedge in mental models.

These mental models represent our understanding of the things in the world, how they

interrelate and the interactions that they are involved. Mental models are stored in the

long-tenn memory of the brain that is activated and information is extracted to the short

-tenn memory when we perceive and think about things. Each individual constructs his

own mental model of the environment, depending on mental rnIes of how we think those

particular aspects of reality works. We use such models and rnIes to make sense of our

experiences. I earning is the process of continual1y adjusting our mental models to

accommodate new experiences.
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Klopper (2000:4) states that there are various guiding principles ofconstructivism. We will

now consider and briefly discuss some of these principles. They include the following:

» I ""m;ng is a search for giving meaning to our experiences. Learners are generally

curious and they often want to know about various issues and objects, always

wanting to satisfy their ongoing curiosity by asking" Why?" It is therefore

important for learning to start with issues around which learners are actively trying

to construct meaning.

» Giving meaning to expenences requires that we understand the relationship

between wholes and their parts. Therefore, the learning process sbould focus on

primary concepts and interrelationships, not on isolated facts. According to

Curriculum 2005- Towards a Theoretical Framework by the Department of

Education (Undated: 13) "When designing curriculwn, constructivist teachers

organize infonnation around conceptual clusters of problems, questions, and

discrepant situations because learners are most engaged when problems and ideas

are presented holistically rather than in separate, isolated parts."

» Values, beliefs and emotional awareness form an integrnl part of the mental

models that people construct to represent their world, and their memories of past

expenences.

» Good educators must understand the mental models and value systems that

learners use to perceive the world and the assumptions they make to support

those models.
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» The purpose of learning is for an individual to construct her/his own meaning,

not just to memorize the 'right' answers and regurgitate someone else's meaning.

» Since· education is inherently interdisciplinary, the only valuable way to measure

learning is to make knowledge assessment part of the learning process, thereby

ensuring that assessment provides learners with self-insight in the level that they

have achieved. Assessments must be constructed such that it is part of the

learning process.

Constructivism affects learning. Constructivism calls for the elimination of a standardized

curriculum. Instead, it promotes using curricula customized to the learners' prior

knowl.edge. Also it emphasizes hands-on problem solving. The curriculum must be

structured in such a way that it provides proper guidelines in clear and understandable

language that educators will be able to follow the guidance easily, without confusion and

frustration. Such guiding principles will be supplied by the Department ofEducation.

With regard to instruction, under the theory of constructivism, educators focus on making

connections between facts and fostering new understanding in learners. Educators tailor

their teaching strategies to learner responses and encourage learners to analyse, interpret

and predict information. Educators also rely heavily on open-ended questions and

promote extensive dialogue among learners.

Concerning assessments, constructivism calls for the elimination of grades and

standardized testing. Instead, assessment becomes part of the learning process so that

learners play a larger role in assessing their own progress. Constructivism assessment is

inherently a positive, motivational procedure whereby learners are first commended for
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those aspects of learning that they achieved before positively worded goals are set for

areas where their level of knowledge requires improvement. Learners must know in

advance what is required of them. Instead of=rks, encoumging comments can be made.

According to Murphy and Rheaume, (1997:6) the radicl1 construetivist von Glaserfeld

"sees knowledge as being actively received either through the senses or by way of

communication. It is actively constructed by the recognizing subject. Cognition is adaptive

and allows one to organize the experiential world" Educators play an important role of

providing learners with opportunities and incentives to build up such existing knowledge

in the mind of the learners. Educators should introduce new ideas and provide the

necessary support and guidance so that learners can make meaning for themselves. The

learning environment plays a crucial role in the construction of knowledge and learning.

The educator is respo!lS1ble for creating an environment that is conducive to learning and

knowledge. Choosing the appropriate approach to teaching and learning is of vital

importance, and it can contribute to a successful learning process for the learners. We will

now discuss four complementary consttuctivist approaches to learning that can be used in

teaching in the Outcomes-Based Foundation Phase classroom. They are Outcomes-Based

Education, Core CurticuIum wming, Whole language I earning and Problem-Based

Teaming.

Outcomes-Based Education

Outcomes-Based Education is a form of education that derives its legitimacy from the

philosophy of learning, known as consttuctivism. OBE emphasizes the acquisition of

practical skills as an integral part of knowledge construction- According to Van Der
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Horst and McDonald Outcomes-Based Education can be described as an approach that

requires both educators and learners to focus 00 two essential things. This includes firsdy

on the eod result or outcomes and the learning process. At the eod of the learning

process learners have to demonstrate that they have attained the specified learning

outcomes. They are assessed on a cootinuous basis in order to monitor progress. In

Outcomes-Based learning all schools are geared to producing learners with positive lasting

results so that they can be well equipped to cope with life when they leave school The

learner is able to progress and achieve these outcomes at ltis own pace, and level of

understanding of all activities and goals. The Outcome-Driveo Developmental Model of

the school system in Johnson City, New York is one of the leading examples of an

outcome-based learning programme in the USA. The principles followed by this

American ootcomes-hased learning programme are similar to the South African model.

They include clarity of focus arouod significant, culminating exit outcomes, which are

defined by each local school; expansion of available time and resources so that all learners

can successfully reach the exit outcomes; consistent, high expectations of 100% success;

explicit relationships between any learning experience and the ultimate outcomes to which

that experience is essential

In Outcomes-Based education the curriculum desigo includes the following eight steps.

They are:

» To discern the future conditions

» Derive exit commands

» Develop petfonnance indicators
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Design leaming experiences
Determine instructional strategies
Deliver instruction

~ Document results that is all the recording ofwhat has been done

~ Determine the advancement of the learner.

Assessments are done on an ongoing basis. Assessment covers all aspects of work, and

must include self-assessment, peer assessment, and the educator's assessment. Learners

must be notified in advance about the outcomes so that they will know what is required

of them and in which direction to focus their attention to. Assessments must have a

positive influence on the learner. The educator plays the role of a facilitator and a mentor

in Outcomes Based Education.

Core Curriculum Leamiog

Core curriculum leaming is a form of leaming during which fundamental core skills,

knowledge and abilities are taught to learners. So core skills, knowledge and abilities are

the focus in leaming. There are many disagreements as to which leaming areas a core

curriculum should contain. Some limit the core to basic academic subjects like English,

mathematics, science and governance, while others include general leaming outcomes

such as problem solving, critical thinking, teamwork, community service and life skills.

When leaming is limited to a core curriculum it affects education in various ways. A

mandated core group ofpeople builds and set a curriculum. These include people like the

Department of Education or a School Board. All learners learn a common set of

knowledge, skills and abilities. The teaching of academic content is the primary focus of

core curriculum. The instruction is based on the predefined core content. Teaching
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revolves around imparting a predetermined body of knowledge. This is a prescriptive

approach to learning based on content where it prompts teaching towards gaining the

correct answer.

When it comes to assessment the core content literally shapes the assessment process.

This approach is similar to the traditional method of testing that is based on infonnation

recall and the use of conventional grades. A core curriculum does not preclude the use of

authentic assessment and portfolios.

Although I would use core curriculum learning to teach language, literacy and

communication in outcomes-based education I will not use all the underlying principles of

core curriculum learning. The important factor here is that there must be content for

learning. Content cannot be left out totally in outcomes-based learning. There has to be

guidelines that educators can use in order to guide learners to achieve their various

speciiic outcomes for the learning area language, literacy and communication. Langwge,

literacy and communication are intrinsic to human development and central to lifelong

learning. In order to make and negotiate meaning and understanding it is important to

have some form of content. With the guidelines from the Department of Education,

learners will use their own research skills to develop and explore various programme

organizers. For example when doing the programme organizer 'transport' learners can

research this topic to examine the past forms of transportation, the development of

modern transportation and the value ofmodern technology with regard to transportation.

Instruction must not be prescriptive and assessment must be flexible and broadened to

include the various types ofassessment.
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Whole Language Learning

Whole language learning is also a ronstruetivist approach to education. 1bis approach is

based on research of how children acquire written and oral language skills. Whole

1anguage learning is seen as the cognitive experience that each learner has. Knowledge is

part of the person who constructs it. So the curriculum is not seen as a prescribed course

of study or a particular set ofinstructional material. Whole language learning includes the

specific content being thought about and how the learner demonstrates a partieu1ar task

and also what the learner expects from such a 1anguage-learning situation. 1bis will also

include body Ianguage.

Language is used to rommunicate with one another. Communication involves the

exchange of infonnation to make one's point of view known and to gain insights from

infonnation from others. Language is therefore used during communication to make

sense of the state of affairs around us that will include our environment and experiences.

Reading, writing and verbal communication are very important to the learner in the

fonnation of an illlderstanding of his world. A whole language curriculum treats the

learner as a legitimate conversation partner and as someone who seeks to construct

meaning. So whole language learning encourages the recognition of the learner. When it

comes to assessing the learner's efforts it is important to commend learners even though

they may not be absolutely correct in their response.

Language is learnt cumulatively by using it. Every time we use language either orally or in

the written form it helps us to build more knowledge of the world, the function of

symbols and communication strategies. Each 1anguage exchange helps us to improve in

our perforroance orally, mentally or in the written fonn. The whole language curriculum
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allows learners to be in situations requiring open-ended complex language use. The

educator facilitates knowledge constmction by making suggestions and offering support.

The educator makes sense of how learners engage in language learning and offers

experiences that support the experiments of learners. Lmguage learning is considered to

be fundamentally a social activity that requires negotiating meaning and taking in vocal

responses and body language cues as feedback from partners. With whole language

learning communication exchanges that is between learner and learner, and learner and

educator are both important. There is always the risk of trying new strategies and errors

are inherent in the process with language learning. Whole language practitioners

encourage the spirit of reading meaning into the learner's speech and written work,

instead of correcting every error and prescribing exactness. With the assistance and

support of the educator, learners can improve and master both the spoken and written

tasks with regard to language usage. With such interpersonal communication there is

more productivity.

Problem-Based Learning

In Problem-based learning, Learning is learner-centred. The learner. The learner

progressivdy takes on more responsibility for his or her own education. The learner here

becomes more independent of the educator. The educator is responsible for providing the

educational materials and guidance to facilitate learning. Learning is based on real world

problems and the ahility to integrate and organize learned information to find solutions to

future prohlems.

Learners engage in sdf-<lirected study to research information from a variety of resources

and people, once they have identified what they need to learn. As a result learning
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becomes personalized to suit the needs and learning styles of the individuill. learner. After

solving the problem the learners assess themselves and their peers. In this way they

develop self-assessment skills. For effective independent learning, the development of

sel£-assessment skills is essenrial. The curriculum is made up of the series of problems

encountered by learners with this prooess. Learners working together in small groups

where they acquire tearn-learning skills facilitate learning.

THE COGNITIVE BASIS OF COMMUNICATION

A key factor to learning as a process of knowledge construction is communication. This

includes the transmission of ideas, thoughts, feelings, and experiences by intrapersonal

commuuication and interpersonal communication. According to Mersbam and Skinner

(1999:64) " the meaning of a message resides in the recipient's interpretation of it." So the

communicator will have to plan his communication in order that the recipient

understands what is meant. There are four phases in the communication process namely,

sending cognitive and emotional data; receiving or perceiving data; understanding the data

and, the level of acceptance of the data. In order for the communicator to be successful

he must match his own encoding process with the decoding process of the recipient

There are various possible barriers to the reception, understanding and acceptance of

information. Some barriers to the reception of data could include needs, anxieties,

expectations, attitudes and values of the recipient and the environment, while some

barriers to understanding could be a difference in language, the ability of the recipient to

listen, prejudgments, the length of the communication, and existing knowledge of the

recipient. Some barriers to the acceptance of data may include attitude, values, and
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prejudices of the recipient inter personal emotional conflict because of theattical gestures,

physical appearance, etc.

Furthennore to reach one's communication goals with the recipient, it is important for

the communicator to give access of his own psyche to the recipient and to get access of

the psyche of the recipient. There must be mutnal trust between the recipient and the

communicator. The recipient who in most instances is the learner must know that the

communicator or the educator is interested in him as an individual. Humans love to play.

If the learner is convinced that he is playing, and if he is comfortable with the educator

and his environment, then he willleam and thus construct knowledge. The amount of

information we are willing to reveal to others about ourselves influences our interpetsonal

relationships. Mersbam and Skinner 1999:101 gives us a model of the Jollitti window

which helps us to assess the type of information we want to make known to others, to

whom we make these disclosures to, and the environment where we communicate. The

Jollitti window shows the link between the intrapersonal and interpetsonal

communication. The window is made up of four quadrants, which represents our four

diffetent selves. Each quadrant shows how each self relates to other people during

communication. The size of the quadrant depends on your own and other's awareness of

your behaviour, feelings, attitudes, ideas and motiv.tions. Figure x below, indicates "Ibe

idealJollitti window" taken from Mersham and Skinner 1999:101.
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The first quadrant is the open quadrant and it reflects your openness to the world and

your willingness to be known. It shows all that is known to you and others about yourself.

1bis quadrant is the bzsis for developing and establishing interpersonal relationships. To

establish meaningful relationships we need to continue learning and gaining knowledge

about ourselves and others, and enlarging the open self. The second quadrant is the blind

quadrant, which reflects all the things that others know about us, but we ourselves are not

aware of. According to Mersham and Skinner some people have a very large blind

quadrant and they seem to be unaware of their faults and vinues. It has information about

yourself, which neither you nor others know. The third quadrant is the hidden quadrant,

which reflects all the infonnation you know about your self and about others, which you

do not want to disclose to other individuals. Here we may get individuals who go to

extremes and reveal all personal details about themselves and then we have others who

will keep everything hidden and reveal nothing about themselves. Most people however
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are in between the two extremes and who use their discretion and reveal some things and

keep other things hidden, and they choose who they want to reveal what infonnation to.

It contains all the data conceroing your personal growth or decline. The four quadrants of

the Johoti window are dependent on each other. When there is a change in one quadrant,

it affects the other quadrants. The more knowledge one gmns about oneself, the more

self-esteem and self-acceptance one has. The fourth quadrant or window reflects

infonnation, which neither you nor others know or explored about you. As personal

relationships grow the open quadrant gets larger, and the more we learn about ourselves

and others, the more knowledge is accumulated.

So in the classroom the interp=onal relationship between the educator and the learner

has a great impact on the learner's ability to learn through communication. The more

learners learn about themselves and others, the more knowledge is accumulated and

stored in the long-term memory. The gaining of self -esteem and self-acceptance for the

learner is essential to the process of learning daily in the classroom. Learners must

therefore be provided with constructive activities where they can explore and enjoy first

hand experiences to promote "internal communication, which occurs when the message,

the expression of an idea, arises in the mind of the communicator." Mersbam and Skinner

1999:87. This form ofcommunication is called intrapersonal communication.

The Process ofCommunication

According to Mersbam and Skinner 1999: 7 to communicate three basic elements must be

present that is the communicator, the medium, and the recipient. The communicator

creates the message and passes it on in the form of written or spoken language to the

79



recipient who receives the message and decodes it. The message is made up of signs and

symbols called a medium. The medium can be speech, writing, or images and souud that

the recipient can hear, feel or see physically. The recipient interprets and gives meaning to

the message by decoding the signs and symbols received.

The medium for speech is souud waves that travel invisibly through the air. It is light

waves that are reflected from the surface of an object or that come from a light source

that is the medium for vision. The human touch is another medium between the

communicator and the receptor. Today man has extended these natural medium forms

through technology, so that when we refer to a medium, we are actually now referring to

mass media such as the radio, television, and newspapers.

Communication is a two- way process. The prototypical fonn of communication is

conversation. Conversation is the interaction of at least two participants that is the

communicator and the recipient, who share the same space at the same time. They focus

their attention on an identical theme in a democratic way that means that each participant

has equal rights to participate in the conversation. So conversation is the most democratic

part ofhuman communication and interaction because all participants have equal rights to

participate. Thus in a conversation both the participants play both the roles of the

communicator and the recipient. This is called interpersonal communication.

A prerequisite for conversation is that both participants focus on a common theme,

which is always the first part of the conversation. However the theme can change at will

and anyone has the right to change the theme. Communication takes place even when

80



there is a negative viewpoint raised about a theme. Honest communication can lead to

disagreements.

There is no final authority and absolute command of knowledge. What is said today can

be contested tomorrow. .Mind states are influenced by conscious external interactions, and

ones social environment. .Mind states can produce confrontational forms of

communication and cooperative forms of communication. Some confrontational forms

of communication include mind states where individuals chose to ignore, to insult, to

mock: or to disprove. As a result conflicts between two or more people arise. Conflict is

part of life. Etasmus-Kritzinget (2000: 367) states, "Communication is a part of conflict­

sometimes it is both the cause and the remedy. Poor communication, or the lack of

communication, sometimes causes conflict, and, to manage conflict effectively,

communication is important." Conflicts between educators and also between learners are

unavoidable in a learning environment Conflict can affect and influence a learner's ability

to communicate and learn effectively. Therefore educators need to be equipped to cope

with such situations when they do arise in the classroom.

Language as a code system

Language can be regarded as a code system. We communicate by encoding and decoding

syrnbols and signs. To encode refers to the function of putting meaning into code as is

done in speech and writing. According to Mersham and Skinner 1999: 18 the definition of

encoding, is the tnlnsmitting of inner thoughts, beliefs and feelings into external and

material signs. To decode refers to the language functions ofextracting meaning, when we

listen and read. This takes place in the mind of the recipient who extracts meaning from

81



the infonnation received. The recipient's conception of the infonnation received is his

interpretation of the data. In verbal or spoken communication we use sound sequence as

symboIs and morphemes. The words we speak daily and the writing we read is all

symbols.

Language consists of sounda, words and morphemes that are organized according to

hierarchical patterns called gtamrnar. They all together form a whole that is called a

linguistic code. The linguistic code can be written or spoken, and the two main types are

verbal or spoken, and non- verbal codes. Non-verbal codes involve visual, sound and

tactile codes.

VISWI1 codes include kinesics that deals with communicational aspects of body

movements. Body movement or body 1anguage goes hand in hand with spoken forms of

communication. Facial expression is an important part of communication. Different facial

expressions convey different meanings in different cultures and circumstances to the

recipient. Eye contact is also an integral part of communication. The message conveyed

by eye contact, the length of time of the gaze, and the manner in which one individual

gazes at another is deten:nined culturally. The entire body may be used to communicate

with the use of gestures, that is movements of the head, arms, shoulders, legs and other

body parts. This non-verbal form of communication is closely related to culture when

transmitting a message-

The posture of a person lets us know whether the person is relaxed, tense, rushed or

weaty. Posture also helps us to evaluate communication. For example if a person is bored

with what you are saying, he will allow his arms to support his head, and a decision
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making gesture is depicted by the hand moving to the chin and the stroking of the chin.

Locomotion is the movement of the body from one position to the other, and it is a code

that tells us about the state ofmind of an individual or membetship of a particular culture.

Although different individuals can intetpret the same body movement differently, it is

important for educators to have sufficient knowledge regarding this style of

communication so that they can continually evaluate the communication process and their

skills with leamets and amongst themselves for the benefit of their leamets. Such

evaluation will assist educators to improve and try out different teaching strategies in the

classtoOtlL Educators can evaluate a communication process with learnets just by

observing their body movements and posture of the learnets in the classrootlL

Graphics or pictorial codes are part of visual communication codes. Text, artwork,

everyday objects, are included as part of visual media. The ptint media include text,

photographs, illustrations, colour, page layout and models. Reading entails the reception

of ideas and information from a printed text. Reading is a complex perceptual process

that involves decoding of symbols. It includes recalling, recognition of words and

intetpretation of the written symbol and its meaning. The communicator can use a variety

of fonts and typefaees to print a text. Colour, shape, size and texture of a text can add to

the message the communicator is encoding. Written bnguage plays an important part in

communication. It allows the communicator the opportunity to limitless expression ofhis

thoughts, ideas, and feelings.

Photographs or pictorial images such as videotapes are used widely in newspapers and on

television during the reporting of n","'S. They assist in breaking the monotony in reading

plain text, and they add further information and clarifY meaning in the linguistic codes
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used. illustrations or drawings can be an effective way of transmitting an idea, thought or

feeling across to other individuals, especially to little children. The brighdy coloured

picmres in books capture the interest of the learner, and motivate him to want to read the

text, because he is curious to know what is going on in the picmre or illustration. The

communication line between the reader and the author via the written text is opened

immediately when the learner sees the picture. Below is a sample from a reader for

children. Atkins (1994:3).

One day, Fox stopped outside

Rabbit's burrow and sniffed. The

scent of Rabbit was so strong it made

his mouth WQter. He licked his lips.

1cture

Notice bow the picture gets your attention first and then arouses your interest to read the

text. When you view the illustration questions such as '\Vby is the fox standing at the
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door? Who is behind the door? Why is the fox's tongue hanging out of his mouth?' The

illustration also evokes various feelings in the reader.

Sometimes it is impossible to get a photograph of certain relationships that exists between

individuals or to explain feelings and emotions to little children. A cartoon can be used to

co=unicate and magnify these relationships by highlighting specific features. The

following cartoon taken from the book called Orson's Farm by Darn, J. 1986: 36

illustrates how this can be achieved

01 a cartoon
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The cartoon strip in figure 6 above can be used very effectively as a communication tool

in a foundation phase classroom to respect the rights and feelings of their peers. Feelings

and emotions of the characters in the cartoon can be discussed and easily related to the

relationships that young learners develop.

Color is also a very important communication code. Colour appeals to little children. The

learners in the foundation phase will without any doubt be attracted to the bright colours

depicted in the canoon in Figure 6. Colour as a code has three main functions, which

include an informational, aesthetic, and a culturally symbolic function. Colour gives us

information, for example if an apple is brown, the colour tells us that the fruit is rotten.

The aesthetic role colour plays in marketing and advertising is seen in the colour used to

market a particular product, for e.=ple we will not purchase dark brown toothpaste.

Below is a currirtg from the Planet e magazine ~ssue 4) with informal rypeface that appeals

to children, and markets the produer to children so that they too can become planet e

members.

R ure 7: Informal

Traditions and culture can be identified by colour. For example nurses traditionally wear

white uniforms. The recipient can interpret a range of different meanings by the use of
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colour in communication, for example red can denote warmth, closeness and love. The

layout of a page is important to a communicator if he wants to get the attention of the

recipient or reader to get his message across.

Sound codes play a significant role in communication. The sound produced by our vocal

cords are linguistic, and are words that make up the spoken language, or speech, and is

referred to as verbal communication. As humans we use the spoken language as a

primary fonn of communication daily. Speech is an important aspect of communication

because it enables us to express our innennost thoughts and feelings to those around us,

and at the same time we can get to know the thoughts and feelings ofothers.

Human sounds such as clapping of the hands communicate to others the expression of

appreciation. Tactile codes deals with the sense of touch, for example the shaking of

hands denotes a greeting or acceptance. The study of the use of time is known as

chronemics. TlIDe has a direct influence on the interpretation of a message and ones

behaviour.

The non-verbal codes of language play a significant role in communication. It is important

therefore for us as educators to continually improve our non-verbal skills. We can

evaluate a communication process with learners and ourselves just by observing their

body movements and posture of the learners in the classroom.
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THE FACIUTATIVE ROLE OF COMMUNICATION DURING

EFFECTIVE LEARNING

The interactive communication between the educator and the 1==, and among

1== themselves is what facilitates effective leaming. Appropriate application of the

various forms of communication in the classroom also plays a vital role in the successful

culture of leaming and teaching. Both verbal and nonverbal styles of communication play

an important role in the learning and teaching environment. " The nonverbal messages

reinforce what the speaker is saying. For example, passive communicators often have

slumped posture and a lack of eye contact. Assertive people exhibit erect posture and

direct eye contact. Forward-leaning posture, pointing and a glaring look are nonverbal

signals of aggressive communication." Says Health Teacher at

hl:4.:l!www.healthteacher.com(teachersupports(skills4.asp such infonnation can assist

the teacher when making observations and assessments on l=ers interactions during

leaming in the classroom.

Meadows, S. 19993: 330, states that, "very young pupils need more instruction in the

routines and procedures of the classroom and of learning, and being involved in the

developtnent of basic skills they should have frequent opportunities to practice them and

receive feedback on them." So it is very important for the foundation phase educator to

acquire proper communication skills in order to provide the necessary instruction and

proper facilitative role for learners to acquire the basic skills and for effective learning to

takepla=
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The Importance OfLanguage As A Primary Form OfCommunication

In The Classroom

The use of language is the primary means ofcommunication in the classroom The power

of language in the lives of humans is remarkable, and may its use never be underestitrulted

in the classroom. Lmguage is one attribute that elevates humans above all other creatures

that exist, and it fonns a bond bringing humans together across all geographic barriers.

We have the ability to construct, store, and use knowledge by means of language. We can

also share what we know through langwge as our means of communication.

Language as man's primary form of communication can be the tool for great achievement

and success in various fields, including social progress. By keeping the lines of

communication open between individuals much heartache, divorce, war and all the

emotional problems that go along with them can be avoided. It is the break down in

communication and the lack of understanding of the message conveyed that often lead

humans to experience the above problems. Outcomes-Based Education aims at

producing individuals who can successfully cope with life's problems that they will

encounter after their schooling career is over on a daily basis. Developing the art of

interaction with one another on an interpersonal level can be developed dsily in our

learners in the foundation phase classroom 'Ibis can be done by providing activities for

learners that allow learners to work along with each other in pairs or in groups to achieve

specific results. Just as language, which is both verbal and non-verbal forms of

communication, is essential to our survival and happiness as humans, activities that

89



involve both verbal and non-verbal fonns of communication can occupy learners in the

classroom.

Daily interaction with one another is inevitable and our survival often depends on it. l\1an

has a desire and need to socialize and interrelate with one another. Our children too have

the need to socialize and interrelate with one another. As a facilitator the educator can

guide and foster proper communication skills to encourage learners to develop socially in

the classroom. The learners ability to communicate successfully both orally and non­

verbally can ensure the satisfaction of such needs and desires, as children, and, as well as

when they reach adulthood.

Since langu2ge is the chief means of communicating most thoughts, ideas and feelings, it

is important to encourage our learners in the classroom to develop and master the various

communication skills, so that they can deal competendy with the ever- increasing body of

knowledge that exist today. Reading, expressing oneself clearly in speech and in writing,

and listening attentively are essential attributes to continue learning and constructing

knowledge, storing it and using it effectivdy throughout life.

As man's ptimaty fonn of communication, language is essential to hwnans, because it is

through language that we communicate and stimulate actions and reactions. The

acquisition of attitudes, beliefs, understanding and ideals that are important to people

comes basically through language. An educator can successfully use the Life Skills learning

programme to assist leamers to aap.rire the attitudes, values, beliefs, understanding and

ideals that are important in life. Language can help us to keep in touch with the past so

that we can learn from the discoveries and mistakes of others to improve our own life
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styles. In the Foundation phase classroom, reading or the telling of stories can be effective

tools in the communication process or the constructing of such knowledge in Out learners

continually.

The Role OfSmall Group Communication And Public Group

Communication In The Classroom During Effective Outcomes­

Based Learning

During outcomes based learning learners play an active and constructive role in their

education. Learners are encouraged to become critical thinkers and to reason. Creativity

and individuality is also encouraged. Learning is not done in isolation; rather there is an

integration of knowledge and tasks performed by the learners. One specific task can help

the learners to achieve numerous outcomes. For example a simply construction of a toy

will involve mathematical concepts of measuring and estimating, and planning, and

collecting of infonnation and materials, and reading to understand and follow the

instructions. I earning is also related to real life situations and prepares and equips the

learner to face the real world when he leaves schooL

I ...rning is also learner-centered. The educator is the facilitator who often uses small

group communication to consolidate and encourage learning. According to Borchers at

http://www.abacon.com/commstudieslgroups/definition.htrnl " Members must be able

to communicate freely and openly with all of the other members of the group. Groups

will develop norms about discussion and group members will develop roles which "ill

affect the group's interaction." When learners engage in activities in a small groups it is

easier for the educator to facilitate, monitor and assist learners to progress. Learners are
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encouraged to take responsibility for the learning. They are motivated by constant

feedback and affirmation of their worth because assessment is done on a continuous basis

with a view ofassisting a learner to progress.

In order for our learners to achieve all the outcomes proposed in Outcomes Based

Education, it is essential to have a classroom that is overwhelmed by communication and

interaction daily between the facilitator and the learners, and among the learners

themselves. With the classroom as the core center for such communication leamers can

be encouraged to broaden this communication network to the rest of the school, the

homes and into the community at latge.

There are various ways in which small groups communication and public communication

can to used in outcomes based learning. Let US first examine how small group

communication can be a very effective tool in the classroom. For group work learners are

divided into small groups ranging from about four to ten members. The learners

themselves can select groups democratically. I found that it is good to let learners to

choose the members of the group at first, but as time goes on I have noticed that learners

tend to choose the same individuals over and over again. So as a facilitator it is important

to guide learners and to change the criteria when choosing groups. For example the way

learners are seated can be used to group them or other criteria such as height, bait length

etc can be used It is also important to make sure that the reserved ones and the

outspoken learners are equally distributed among the groups.

After the group has been chosen learners decide on the different functional roles. A

leader and a scribe are generally chosen. Group leaders and scribes rotate so that all
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members in the group are given the opportunity to play these functional roles. A group of

about four to six participants can work together to solve problems or carry out other

tasks. Such a group can be formed with an even number of participants for numeracy to

solve mathematical problems. Learners in the group get into pairs; one solves a problem

or responds to a question, while the other coaches and prompts. They excbange roles for

the next problem or question. Then as a pair they compare their answers with other pairs

in the group to ensure that they are correct, and sort out any discrepancies. They also

compare and share ideas about how they arrived at various solutions. This is an excellent

way to teach and consolidate number concepts such as the four number operations and

story sums.

A similar group can be used for the literacy period, for example when we did the

Programme Organizer 'Personal Development' learners got into small groups and then

into pairs within the group. They interviewed each other in pairs with regard to their likes,

dislikes, hobbies and so forth. Then the entire group came together and compared and

made up a list of the most common factors shared by the various members. Then the

groups drew a graph indicating how many individuals liked sport, ate fruit daily, ete. The

leader of each group would then address the entire class about the findings of their group.

This last stage would include public communication because one individual addresses the

entire class. The graphs derived from this lesson were used later in the day in the

numeracy period. Working in pairs within a small group promotes interpersonal

communication in the group. It also assists leamers in acquiring confidence and self­

esteem to communicate with other members in the group and to get along ,,,,ith one
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another in the classroom. Learners also assist each other to acquire the various skills by

overcoming difficulties and obstacles together and checking each other's progress.

After the fucilitator presents a new concept or new information, or demonstrates a new

skill or procedure, learners get into small groups to explain what the facilitator has done to

each other. They also check for understanding, competence, and identify key points and

steps to consolidate what has been leamt.

When a fucilitator poses a question to a whole class like one would do in a public

communication situation either no one may respond, or participants may compete to

provide the answer and thereby seek recognition from the facilitator and others. When

one person responds in the classroom, others loose that opportunity and others may feel

relieved not to have to answer or to think about the question at all, and others on the

other hand may feel denied of the opportunity to answer. In contrast when leamers are

put into small groups where each participant is given a number, every individual is

compelled to participate and actively engage in the learning situation. Individual

accountability and positive interdependence are fostered, both of which promote co­

operative interaction among leamers. This method is successful during the literacy period

when one is doing a comprehension lesson or other language aspects, and in the

numeracy period where quick calculations are needed. This is how it works: The

participants work in groups. Each participant in the group is numbered consecutively, that

is 1,2 3...and so on. The fucilitator poses a question or a problem or asks for a skill to be

demonstrated. The facilitator then asks all members to put their heads together in the

group to work out the answer and to ensure that everyone in the group understands and
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knows what is going on, and that every member is able to answer and demonstrate

correctly on behalfof the group.

CONCLUSION

In this chapter I discussed learning as a process of knowledge construction. It is the

process that COWlts, and not only the product. Learning takes place as we interact with

one another and our environment Interactions with the environment cause sensations

that are received by the brain where knowledge is constructed and thus learning take

place. Knowledge is constructed when the information we receive via our sensations are

matched to the stored data in our long-term memory and conceptualized to fonn a

blending, thus prodncing more information. The process of learning is thus an internal

process thar is influenced externally and controlled by the learner alone. In the times that

we live in, it is vital to develop abilities to communicate effectively and to Wlderstand the

theories and technologies about communication in order to progress and succeed.
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Chapter 5

FIELDWORK

INTRODUCTION

In this chapter I will outline how I conducted the fieldwork among foundation phase

educators in the greater Durban region. I will start by explaining the rationale behind the

organization of the questionnaire that I used, by explaining how I gained access to

respondents at particular schools, and how, in some instances, I conducted the aerual

fieldwork, and in other instances how other educators acted as fieldwork facilitators.

THE RATIONALE BEHIND THE SEQUENCING OF THE

QUESTIONNAIRE ELEMENTS

The cover page

The cover page of the quesnonnaIre was designed to make a persuaSIve appeal to

foundation phase educators to complete and rerum it to the tesearcher.

Anonymous Questionnaire for Educators

fuqllirementsfor the successful impkmemation of01itcomes-Based Education

Infoundation phase dafJTrJOms

The word anonymous conveys confidentiality to the respondenr. It allows the respondent

the ability to speak one's mind, to express one's thoughts, ideas, and knowledge freely
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without any inhibition. The title Requitements for the successful implementation of

Outcomes-Based Education In foundation phase classrooms, prepares the respondent for

the principles to be outlined regarding Outcomes-Based Education. It also puts the

respondent at ease because he knows what direction the questionnaire will take.

Requitements relates to norms, that is what is performed is measured against set norms.

Foundation phase delimits the phase in education where the respondents will be surveyed

The logo of the university of Zululand below indicates that the research is legitimate, and

that its source is reputable.

Researcher: N D Govindsamy

Department ofC01!1111l1nieation 5rienee

University ofZII/uland (Durban)

Bovine cartoon graphic

The above cartoon on the cover page was inserted to create a psychological impact on the

respondent. Its intention was to further set the tone and make the respondents feel

comfortable, as it shows empathy for the respondent as an educator, knowing that the

researcher understands their plight as educators.
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The questionnaire proper

The questionnaire proper consists of eight pages, excluding the above cover page. The

pages were numbered and stapled to foan a booklet for easy handling by the respondent.

At the onset the respondents--<ill foundation phase educators-- were infonned that this

was a voluntary, anonymous and confidential survey. Educators were encouraged to

provide their candid opinions and responses without any alterations. There are thirty-one

questions in total. Some of these questions have several sub questions. The total number

of responses in each questionnaire is one hundred and twenty !Wo. The page fonnat used

in the questionnaire differs from the format required for the thesis. As a result some

questions in the questionnaire that appear only on one line may in the thesis appear on

two lines.

Tbe Banner beading and sub-beading

At the top right hand corner of the first page of the questionnaire there is a space where I

could allocate a unique identifying respondent number for each respondent, the

identifying number thar would be entered for the respondent on the SPSS database:

IFor office use onJr- Respondent number: ------

The orientation notes

On page one appeared the following orientation notes.

(i) This is a voluntaq. anonvmous and confidential survey.

(n) Your personal particulars will not be recorded as part of this

survey and your school will not be identified.

(ill) Please feel free to give your candid opinions.
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(iv) Your responses will help us to identifY and resolve

communication-related problems with the introduction of

Outcomes-Based Education in foundation phase classrooms.

(v) Your participation is greatly appreciated

(VI) Please read each question carefully and reflect on your answer

befure responding because your response will be invalidated if

you mark more than one option, or if you in any way alter a

response.

(vil) Please use a pen to mark your responses by placing a clear X

directly over the appropriate empty spaces, or by circling your

choice between Yes-No options.

The first orientation note makes it clear that although the Department of Education has

granted permission to conduct the research, this is a voluntary survey. The orientation

notes inserted at the beginning of the questionnaire are intended as a persuasive appeal to

the respondents to participate, and at the same time to reassure them that they can freely

speak their minds because the survey is guaranteed to be confidential They are funher

reassured that their responses will not be related to them as individuals. The third note

states, " Please feel free to give your candid opinions." This is a moral appeal to the

respondent to report their own understanding and p=eption, and not that of their

superiors or the sort of opinions that they may assume would represent their schools or

the Department of Education in a positive light. Their responses must not be what

persons in authority would like to hear from them, bur should be their own truthful

reactions. The fourth orientation note enlightens the respondent about the value of their
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responses. "Your participation is gready appreciated" The fifth note serves as an

expression of gratirude that is intended to reassure the respondent that s/he is not under

the microscope, but instead is in the powerful position of rendering assistance in the

research. It makes them feel acknowledged and valued Orientation notes six and seven

are insauctions that .relate to the questionnaire completion protocol It provides specific

guidelines to the respondent as to how the questionnaire needs to be completed To set

the appropriate frame of mind for the voluntary completion of the questionnaire under

relaxed conditions, a naIve graphic of a happy educator surrounded by equally happy

learners C-©OO@©OO-) end the orientation notes. This graphic psychologically

restores the self-esteem, and helps the respondent to feel at ease, acknowledged, and

empowered to assist.

The graphic suggests an unforgettable bond that exists among them, an environment, and

an atmosphere every educator desires and strives to achieve in her classroom.

Questions that deal with the respondent's personal andprofessionalprofile

The first section contained questions regarding the general particuhrs about the educator

participating in the survey. The respondent's personal and professional profile is required

to understand the analysis of the responses received The capturing of this televant

information is required for the correlation of the individual responses e."Pressed with the

age, gender and other demographic attributes of the respondenL The following appeared

in the questionnaire on page one and continued on page two.

IGeneral particulars about yourself

1. Your age (mark with an X):
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a. Between 20 and 30

b. Between 31 and 40

c. Between 41 and 50

d Between 51 and 60

e. Sixty one and older

2. Your gender

a. Female

b. Male

3. Your qualifications

a. State your REQV' level: _

b. Do you have a foundation phase qualification (circle your

option):

_Yes__No_

4. Teaching experience (fill in the exact years):

a. State your total number of years of teaching experience in the

foundation phase: __years

b. State any additional number of years of teaching experience in

any other phase other than the foundation phase: __

years.

5. RetIaining:

a. Have you attended an Outcomes-Based Education rettaining

wmkshop conducted by the KZN Department of Education?

_Yes__No_

b. Have you been tIained as an Outcomes-Based Education

facilitator to conduct workshops on behalf of the Department

ofEducation? _Yes__No

, REQV = Rdevaot Educarioml QuaIifi=ioo Value.
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___ (please specify): _

6. Your Ethnic group (given here in alphabetic order):

a. Black

b. Colored

c. Indian

d Whire

e. Other

Questions that deal with the respondent's school and the learners in

her/his class

'Ibis section began on page two and continued on page three of the questionnaire. TIlls

section· consists of questions pertaining to the school where the educator was currently

teaching, and particulars about his/ her own class. These questions were intended to

provide insight to the size of the foundation in each schoo~ individual class size and the

culrural background of the learners. The questions appeared as follows in the

questionnaire:

General particulars about your school

7. General particulars abour your school

a. State the total number of grade 1, 2 and 3 classes in your

school _

b. Have the number of foundation phase classes increased or

decreased over the past four years?

Increased__Decreased_

c. How many Grade R classes are there in your school? _

Particulars about your class

8. What grade are you teaching?
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9. How many learners are there in your classroom

10. How many of the learners are girls?

11. How many of the learners are boys?

12. How many of the learners are Black?

13. How many of the learners are Colore<!?

14. How many of the learners are Indian?

15. How many of the learners are White?

16. How many of the learners belong to another race?

(please specify): _

QUESTIONS THAT DEAL WITH THE PRINCIPLES OF

OUTCOMES-BASED EDUCATION

Here the respondent answers various questions relating to their understanding of the

fundamental principles related to Outcomes-Based Education. The question • Do you

think OBE can succeed? ' was intentionally placed here at the onset to immediately get

the respondents overview and reaction to Outcomes-Based Education. The point in this

question is repeated at the end of the questionnaire because completing a questionnaire is

a form of communication between the researcher and the respondent, and a learning

experience for the respondenL The respondents learn to associate aspects of their

profession that they may have not done prior to filling in the questionnaire. By examining

and comparing the responses between questions 17 and 31, one will be ahle to determine

whether the questionnaire as a form of communication was able to influence and change

the perceptions and opinions of respondents regarding the successful implementation of

Outcomes-Based Education in the classroom. Question 17 on page three is followed by
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questions·regarding the principles of Outcomes-Based Education, which is continued on

page and four. The questions are as follows:

Outcomes-Based Education (OBE)

17. Do you think OBE can succeed? _Yes_ _No_

18. Indicate whether the following statements about Outcomes-Based

Education are correct or incorrect by circling your choi=

a. Assessments are Dot necessary in OBE:

_Correct_ _Incorrect_

b. Curriculum content is unimportant in OBE:

_Correct_ _Incorrect_

c. OBE focuses on the end results oflearning:

_Correct_ _Incorrect_

d OBE is a method of achieving the objectives of curriculum

2005.

_Correct_ _Incorrect_

e. OBE is an educator-centered approach:

_Correct_ _IncOITect_

£ The leaming environment plays DO role in leamer's success:

_Correct_ _IncOITect_

g. OBE is a leamer-centered approach:

_Correct_ _Incorrect_

b. The community, educators, learners and parents sbare in the

responSIbility for learning:

_Correct_ _InCOITect_

i Good discipline in th.e classroom is essential for OBE to

succeed:

_CoITect_ _Incorrect_

J. OBE is concerned with the evaluation of knowledge, skills
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and attitudes of learners:

_Correct_ _Incorrect_

Questions that deal with planning and implementation in Outcomes­

Based Education classrooms

The aim of the next set of questions is to ascertain the educator's depth of knowledge

about the planning and implementation of Outcomes - Based Education in the actual

classroom. The following questions appear on pages four and five of the questionnaire:

Planning and implementation in OBE classrooms

19. Are you implementing OBE in yout classroom?

_Yes__No_

20. If "yes," how would you rate your planning of OBE lessons on a

scale of 1 to 4, (with 1 being the lower end of the scale)?

_1_2_3_4_

21. In your opinion, is it better to develop phase organisers and learning

activities as an individual, or as a team?

_Individua1_ _Team_

22. On which of the following three levels of planning do you consider

consultation between educators to be essential?

a. Macro level planning _Essential_ _Not essential_

b. Meso level planning _Essential_ _Not essential_

c. Micro level planning _Essential_ _Not essential_

23. Are educators in your school consulting one another when doing

medium tem1 planning?

_Yes__No_
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24. Do you set timeframes fOt each phase and programme organizer?

__Yes__ __No__

25. Do you think it is important to detennine the assessment criteria that

you ate using before or after presenting the lesson?

_Before_ _After_

26. Is it necessary for learners to know the criteria that you will use to

assess them prior to engaging in the learning activities?

_Yes__No_

27. Which one of the fonowing two statements is correct?

a. The learning activities detennine the outcomes _

b. The outcomes detennine the learning activities _

Questions that deal with the fonns ofcommunication required in

Outcomes-Based Education classrooms

The next three sets of questions examine the educators understanding of the various

forms of communication requited in the implementation of Outcomes- Based Education.

Before responding to these three sets of questions respondents ate briefly informed about

the definition of communication, and the main forms of communication. The concise

exposition of the different types of communication for the successful n of Outcomes­

Based Education practice is on page five. 1bis is what this secrion of the questionnaire

looked liked:
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Forms otcommunication required in OBE

Communication essenti.ally is a meeting of minds - an encounter between at

least two participants - with the objective of exchanging new infonnation in

a meaningful manner.

The main fonns of communication are:

Small gt"OQp (verbaD communication: brainstorming, conversation,

consultation, giving instructions, cross-questioning, judging.

Small gt"OQp (written and pietoriaD communication: writing a story,

drawing up a list, writing an invitation, doing a project, completing

a written assessment.

Public communication: entertaining a group, miming and role­

playing, addressing a group, demonstrating a process or a product,

giving a report-back, submitting to an oral test.

~ational communication: keeping records, writing notices,

filling in reports, participating in group discussions.

Mass communication: using recorded audio-visual media,

pUblishing written information.

Electronic communication: Using computers for instruction, using

the Internet.

Question 28 appeared on page six of the questionnaire. Here the respondents are first

asked to assess the utility of the various forms of communications on a three point scale

of, "Unimportant", "Not so important", and "Very important".

The participant roles are more equal in some forms of intra personal communication than

others. In brainstorming and conversation the participants have equal participation. A

person consulting another person intrinsically has a lower Status than the one being
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consulted, based on the superior knowledge of the consulTIlnt Similarly the one giving

instruction is superior to the one receiving instruction, based on the knowledge of the

instructor. In cross- questioning and judging, the person asking the questions and the

judge is higher because of the authority vested in him/her. This also applies to one

adjudicating.

Writing a story is a creative form of written communication. The writer is the sending

communicator and the readers are the receiving communicators. It is accepted that the

stories that are told or published in the public domain are subject to scrutiny, ctiticism,

and analysis. Therefore, in the public domain critics have a higher status than the writer.

lists are often drawn up as pneumonic devices for personal organization. In an

educational setting lists play a very important role. One impottant function of lists is that

they serve as rentinders. This can include things that need to be done, and things to take

to school

Invitations strongly emphasize voluntary interpersonal relationships, placing authority on

the one writing the invitation. One can control access by issuing invitations to selected

groups for particular occasions and specific purposes.

In the classroom doing a project and completing a written assessment are both assessable

tasks. The assessors' status is higher than the person/s doing the task. Projects can be

done individually or as a group based on the nature of the activity. They can include

among other things, research, collecting material, developing material, various foons ofart

work, writing essays, poems, or stories. The participants' skills involving creativity and

critiaIl analysis, and decision-making are challenged and developed.
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Entertaining a group is also a fonn ofvoluntary public communication, strongly rooted in

the social domain. The entertainer has the final authority and control of the event,

including the decision whether to present the event or to suspend it if unfavorable

conditions prevail This can be an individual effort or a group effort. Activities to

entertain a group can take the fonn of song, dance, recitation, comedy routines,

dramatization, debates, and speeches, show and tell

Miming and role-playing are strong graphical forms of public communication that,

although entertaining, often ful1il didactic objectives. Participants and the audience derive

enjoyment and a sense of satisfaction from these activities.

Addressing a group, and demonstrating a process or product are also forms of public

communication, where one individual communicates to a group with the intention of

getting a message across to infonn people about a process or product. Giving a repon­

back can be small group or public communication, depending on the size of the audience.

Reporting back will indicate to the listener or reader whether the reporter has grown in

knowledge or not from his/her experience. Submitting to an oral shows submissiveness

and gives the individual lesser authority than the one conducting the test

Keeping records provides proof of accoruplishments to the one to whom such

information has to be communicated to.

Writing notices is a fonn of public communication. A message can be conveyed from an

individual or a group ofindividuals to a large number ofpeople. Wrinen notices provide a

more reliable fonn ofconfirmation ofa message than a verbal one.

109



Filling in reports is a fonn of communication that indicates what has been understood,

achieved or taken place. A report is filled to reach a speci..fic reader. It is filled in after an

occurrence or task. For example, a report is filled in after attending an event to relate or

give an account of what occurred at the event, or a report is filled in at the end of every

term to convey to the parent what the learner has achieved for that term at school

When participating in-group discussions, all participants have equal participation. Using

recorded audio-visua1 media, puhlishing written information, using computers for

instruction, using internet e-rnai1, and using internet search engines, are all part of mass

communications that can reach a large numher of people in vast area ether individually or

collectively.

Using recorded audio-visual media, puhlishing written information, using computers for

instruction, using internet e-rnai1, and using internet search engines are all forms of public

communication. They cm be used very effectively in the classroom to assist learners and

educators to increase their personal knowledge on any subjecr matter to promote the

culture oflearning and teaching.

28. Successful OBE practice requires that educators and learners use a

variety of forms of communication. How important do you rate these

forms of communication during OBE sessions in foundation phase

classrooms? Indicate your selection by placing an X in the appropriate

hlock of the following grid (mark only one option on each line):
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FoOD. of communication Unimportant
Not so Very

important important

a. Bminsmnning 1 2 3

b. Conversation 1 2 3

c. Coasultation 1 2 3

d. Giving insttuctioos 1 2 3

e. Cross-questioning, 1 2 3

£ Judging 1 2 3

g. Writing a 'lDty 1 2 3

h. Drawing up a list 1 2 3

i Writing an invituioo 1 2 3

I· Doing a project 1 2 3

k. Completing a written assessment 1 2 3

L EnrernUning a group 1 2 3

to. Miming and role-playing 1 2 3

n. Addttssing a group 1 2 3

o. Demonsttating a process /
1 2 3

product

p. Giving a report-back I 2 3

q. Submitting lD ao mal test. 1 2 3

c Keeping recotds 1 2 3

s. Writing oorices 1 2 3

t Filling in reports 1 2 3

u. participating ID group discussions 1 2 3

v. Using recotded audi<>-visua1 media 1 2 3

w. pnhtisbing wrirn:n iafo.anarion I 2 3

"- Using corop"'= for instruction 1 2 3

y. Using lnremet <-mail 1 2 3

z. Using Ioremet s=clt engines 1 2 3
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Question 29 follows On page seven of the questionnaire. It solicits responses regarding

who should be using the forms of communication outlined under question 28, namely

whether it should be "The educator", "The I=er" or "The educator and I=er".

29. Who should use these forms of communication? Indicate your selection by

placing an X in the appropmte block of the following grid (mark only one

option on each line):
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Form ofcOmDJunication The educator Theleamer
The edUC2U>r

andleamer

a. BlOinstorming 1 2 3

b. Conv=arion 1 2 3

c. Coosul!2rion 1 2 3

cl. Giving instructioos 1 2 3

e. Cross--question 1 2 3

f. Judging 1 2 3

g. Writing. SlOty 1 2 3

h. Drawing up • list 1 2 3

i. Writing an invirarion 1 2 3

,. Doing • project 1 2 3

k. Completing a wrirren asscsStUf±tt 1 2 3

l Entertaining. group 1 2 3

m Miming and role-playing 1 2 3

n. Addressing. group 1 2 3

0- Demonstrating. proass / product 1 2 3

p. Giving • repott-back 1 2 3

q. Submitting to an oral rest. 1 2 3

c K<eping records 1 2 3

s- Writing notices 1 2 3

L Filling in reports 1 2 3

\L Participating in group disrnssioos 1 2 3

v. Using recorded aod»-visual m<dia 1 2 3

w. pnblishing wrirren infomwion 1 2 3

L Using oompurers for insttuctioo 1 2 3

y. Using Ioremet <-mail 1 2 3

z. Using Ioremet search etJgines 1 2 3

..
Question 30, on poge eight, uses the same matnx of quesnons and soliCIts responses as to

how useful or important these forms of communications are for implementing

Outcomes-Based Education.
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30. How important are the following fonns of communication between

educators for the successful implementation of OBE? Indicate your

selection by placing an X in the appropriate block of the following grid

(mark only one option on each line):
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FOLm ofcommunication Not at aD Not so Very
important useful important

a. B..insromring I 2 3

b. Conv=arion I 2 3

c. Coosnlrarioo. 1 2 3

d. Giving insttucriocs 1 2 3

e. Cross-questiocing 1 2 3

( Judging 1 2 3

g. Wriring a smries 1 2 3

h. DI:lWing up lists 1 2 3

i. Writing iaviuuioa.s 1 2 3

J. Doing projects 1 2 3

k- Completing written asses'ments 1 2 3

L Enre=ining a group 1 2 3

m. Miming and role-playing 1 2 3

n. Addressing a group 1 2 3

o. Demonsttating a process / product 1 2 3

p. Giving report-backs I 2 3

q. Submitting to ot:l! testS. 1 2 3

L Keeping reconls 1 2 3

s. Writingoorices I 2 3

L filling in repons 1 2 3

lL Participaring in group discussioos I 2 3

v. Using reconled audio-visuaI media. I 2 3

w. PtlbJisbing written infonnarioo. 1 2 3

L Using comp= for deveIopmmt I 2 3

y. Using Inremet .-maiI 1 2 3

z. Using Intemet sean:b~ I 2 3
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Final Question

Finally, question 31 follows as repetition of question 17. The point in the firull question is

a repetition of the thought conveyed in question seventeen. This was inserted

intentionally so that the educators' responses could be compared and further analyzed, to

measure whether completing the questionnaire affectS the knowledge of participants, and

whether their acquisition of knowledge can change their perception regarding Outcomes­

Based Education in a short period of time. After the firull question educators were

thanked for their participation. This is what appeared at the end of the questionnaire on

page eight

31. Do you think OBE can be successfully implemented in South Africa?

_Yes__No

Thankyou foryour time and assistance.

PERMISSION TO CONDUCT RESEARCH

After compiling the questionnaire I sent a copy of the questionnaire to the Directors of

the Support Services of both the North Durban and Durban South Regions of the KZN

Department of Education together with a lener from my supervisor seeking their

permission to conduct the fieldwork with foundation phase educators in the primary

schools. The facilitato!'s lener that was written by my supervisor briefly explained the

namre of the research, and requested access to conduct the research among foundation

phase educators. A copy of the letter is attached in the addendum la. On 6 August 2001

a second letter was sent to Dr DWM EdIey of the North Durban Region requesting a
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response to conduct the research since I bad not received any response to the first letter.

A copy of the letter is attached in the addendum 1b.

After obtaining pennission to conduct the research, I then informed the foundation phase

subject advisor in writing about what I was doing and I seeked her assistance. A copy of

the letter is attached in the addendum le. The letters granting me peonission to conduct

research are also attached as Addendum 2.

SELECTION OF SCHOOLS AND FIELDWORK

I obtained a list ofall the school in both the North Durban and Durban South Regions of

KwaZulu-NataI. An equal number of schools from both regions were selected randomly.

Every district and circuit in both regions was included in the selection of the schools. I

kept a record of the schools I contacted, the name of the contact person and the nwnber

of questionnaires handed out to each school This information is confidential, and is

therefore not included in the thesis. A personal record of this information was essential to

facilitate the retrieval ofcompleted questionnaires.

I personally visited some schools that were easily accessible to me. Upon arriving at these

schools I made contact with the principal, I then sought his/her pennission to gain access

to the foundation phase educators. I lefi the required number of questionnaires ,,~th the

principal and collected the completed questionnaires at a prior arranged date.

I then contacted other school principals telephonicalIy to seek their permission to gain

access to the foundation phase educators. When the principals agreed to allow their

foundation phase educators to complete the questionnaires, I posted a covering letter to
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the principal, and the required number of questionnaires together with a self-addressed

envelope so that they could return the completed questionnaires to me. A copy of the

letter is attached in the addendum 3a. All schools participating in the survey were also sent

'thank you' letters for their kind assistance and co-operation. A copy of this letter is

attached in the addendum 3b.

THE RATE OF RETURN OF QUESTIONNAIRES

Generally principals of schools were very co-operative. Some called in the Foundation

Phase Head of Department and obtained their assistance in the distribution and collection

of questionnaires in their school There were some schools that did not want to

participate at all. Others accepted the questionnaires and did not return them. On the

whole the response s to filling in the questionnaires was good and successful. There were

about 690 questionnaires handed out, and 434 questionnaires were returned to me. Two

educators that filled in the questionnaires were not foundation phase educators; therefore

432 responses were taken into consideration for the research. According to the Provincial

Education Management Information services, there are 5771 foundation phase educators

in the North Durban and Durhan South Regions, so the number of questionnaires

returned was sufficient to validate the research. Two questionnaires returned were not

included as part of the database because they were completed by non- foundation phase

educators.

With regard to the KZN Departtnent of Education, The Durban South Region

responded to my request for pennission to conduct the research in schools much sooner

than the North Durban region. The letters seeking permission were sent to both regions
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in May 2001. The Director of Support Services in the Durban South region contacted me,

with a positive response byJune 2001, whereas the North Durban Region only responded

in August 2001, after several attempts of contact to the department. Together with their

positive response I =eived a letter from the Support Services in the North Durban

Region stating they had no intention of preventing me from carrying out research, and

they assured me of their assistance. Although this set me back: time wise, I thoroughly

enjoyed conducting the fieldwork. A more positive response from the foundation phase

subject advisors fur assistance would have assisted me greatly.

CONCLUSION

In this chapter I outlined how I conducted the fieldwork among foundation phase

educators in the greater Durban region. I started by explaining the rationale behind the

organization of the questionnaire that I used. I explained how I gained access to

respondents at particular schools, and how, in some instances, I conducted the actual

fieldwork, and in other instances how other educators acted as fieldwork facilitators.

In the next chapter an explanation will be given on how the information receWed via the

questionnaires were captured to form a database using the SPSS 11 computer programme.
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Chapter 6

CONSTRUCTING THE SPSS 11 DATABASE

INfRODUCTION

In this chapter I will provide information regarding the SPSS 11 database programme. I

will explain how I set up the codes for amlysing the results of my survey, and how I

coded the actwl1 results for each respondent. The illustrative graphics in this chapter

showing coding aspects of the SPSS 11 database were captured with the Wmdows AIt +

Print Screen keys and directly dumped into single line tables. When I initially began

capturing the data I used SPSS 9, and I had to formulate a codebook (attached as

addendnmS), and then an updated version, SPSS 11 became available, so I changed to

SPSS 11.

SPSSU

Rows, Columns and Cells

SPSS 11 is a statistical analysis database organized in vertical columns and horizontal

rows. Each column contains the data for a particular question of the questionnaire. Each

row contains the total number of responses of a particular respondent as shown in the

SPSS 11 s=en shot below. The rows and columns attribute what I have been testing for.

The data is entered in the numeric codes 1 to 9, including O. The first column is the

respondent number, which represents the respondent in an anonymous way. This was

done because respondents were assured that they would not be identified. The sum total
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of a respondent's responses make up the rotal number of attributes that reflect the

respondent's overall attitude about the aspect that is being surveyed. The point where a

row and column intercept is identified as a cell. Data is entered in a cell.

The data for each respondent is entered one cell at a time, proceeding from left to right.

Each ceU in the respondent row contains the respondent's patticulat response to the

attribute what is being tested in that patticulat column of the database.

---: GOVWdSdUl1 N Odtdbdse SPSS Ddtd [ditor

~~~g!:J.!j~~~~1r: resp I'
resp age gender reqv quali lexpfp texpc

1 1 4 1 8 2 3
2 2 3 1 4 1 3
3 3 2 1 4 1 4

4 4 2 1 8 1 8
5 5 2 1 4 1 4

6 6 2 1 1 1 1

7 7 4 1 3 2 6
R R ~ 1 4 '] ~

FlQ\Jre 8: The data entry view in SPSS 11

In the above image one can see the coding parameters for age, gender, REQV,

Qualifications, and so on. Responses were entered in numeric format that is 0 ro 9. I used

oas default places because they ace not sum able.

Variable view and data view

One sets up the coding parameters for each survey item of the 'luestionnaire by right

clicking on the column banner at the head of each column, by then selecting the Define

Variable option, indicating whether the 'luestion relates to a scalae, an ordinal Or a
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nomirull meaSurement set of variables. One first fills in the Age label on the panel, then

you tick Scale as the measurement unit befote clicking on the Labels tab, as shown in the

image below:

1t! 1t! j 1 b

19 19 4 1 5
~ ~ 3 1 3
21 21 1 1 4
~

~ I .I\DatllView J.. Variable View
ISPSS Proressa- is read)

FlQUre 9: The Dala VIf!/N In SPSS 11

Figure 10 below indicates the variable view of the database. Coding parameters such as

the respondent ID number for each respondent, age, gender, race and for the possible

responses to questions are set up in the variable view mode.

=GOVilldsdllly N Ddtdbdse SPSS Ddtd (dltor

- - - - -

~~~~!J!J~~~~I
Name Type Width Oecim Label

1 resp Numeric 8 0 Respondent number I
2 age Numeric 8 0 Your age I
3 gender Numeric B 0 Your gender I
4 reqv Numeric B 0 Your REQV level I
5 quali Numeric 8 0 Do you have foundation phase qualifi I
6 lexplp Numeric 8 0 Teaching experience in foundalion p I
7 lexpop Numeric 8 0 Teaching experience in any other ph I
B retrain Numeric 8 0 Mended workshop conducted by IQI
9 fadli! Numeric 8 0 Trained as facilrtator 10 conduct work I

10 ethn Numeric 8 0 Your ethnic group. I
11 nogr Numeric 8 0 Total no. of grades in your school. I

FIQure10: The vanable VteN In SPSS 11
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=Govindsdl1ly N

The name column in variable mode

The name column gives the short hand name for each of the

qualification?' in the questionnaire.

questionnaire.

Re ~liI: View Qat. T'onsfonn ,- - -

~E!I~~!:l
Name Type

1 resp Numeric
2 age Numeric
3 gende, Numeric

4 'eqv Numeric
5 quali Numeric
6 texpfp Numeric

7 texpop Numeric
B retrain Numeric
91acilit Numeric

10 ethn Numeric
11 nogr Numeric

coding symbols that will be

question elements to be coded into SPSS. It appears in the

represents the question; 'Do you have a foundation phase

statements appear in the questionnaire. For example, 'quali'

X indicates the nature of the

ahbreviated fonD, and gives an indication of which questions or

The type column in variable mode

The Type column in Figure

the responses that respondents indicated on their

used to encode each respondent's responses in SPSS.

As can be seen from this figure I used numeric codes

(numbers 0-9, or combinations of them) to represent

~!!J~
Name

1 rasp

2 age

3 gender

4 reqv

5 quali

6 lexpfp

7 texpop
8 retrain

9 facilit
10 ethn

11 nogr
FIgUre 11: The Name
column

Figure 12: The type column In
When one clicks on any cell under the Type column, variable mode

the Variable Type selection box, as shown in Figure X below, opens up, allowing one to

select most appropriate type ofvariable to translate the response to data.
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will be represented by a Dumber

Dwn~. If ODe sd~ ~' decimal

decimal spaces there will be after the

spaces. Decimals relate to how many

followed by a fraction, for example,

'1.0'. If two decimal spaces are chosen,

spaces, then 1 will be represented by 1.

If ODe sdects 1 decimal space, then 1

- - - -
~!!J~ g.!:=il'J l!J~1

Name Type Width Oecirr
1 ~sp Numeric 8 0
2 age Numeric 8 0
3 gender Numeric 8 0
4 ~qv Numeric 8 0
5 qual; Numeric 8 0
6 lexpfp Numeric 8 0
7 texpop Numeric 8 0

8 retrain Numeric 8 0
9 facim Numeric 8 0

10 elhn Numeric 8 0

11 nogr Numeric 8 0

The width and decimals columns in variable mode

The width column defaults to eight

FlIJUTe 13: Setting up the column v.;dth arx:l number of
decimal spaces

then it will appear as '1.00'. If for example wben one is working with currency, then the

wbole nwnber will be followed by 2 decimals, as in 10 dollars, 10.00

The label column in variable mode

In the Label column, the questionnaire demenlS are typed in exactly as they appear in the

questionnaire. So the text will appear exactly as it appears in the database.

- Gmrinds.dlll)' N OatdbdS€ spss Drltd Editor

Ele ~ Y)ew Qoto !r~ ~ ,..aohs ~ l!!:hIow ~

~.!!l.=2J g.!d!'J~~~~ I
Name Type Width oecim Label

1 ~sp Numeric 8 0 Respondent number I
2 age Numeric 8 0 Your age (
3 gender Numeric 8 0 Your gender (
4 ~qv Numeric 8 0 You, REQV 1....1 {
5 quali Numeric 8 0 00 you hiM! foundalion phase qualm {

6 lexpfp Numeric 8 0 Teaching experience in foundation p {
7 texpop Numeric 8 0 Teaching experience in any other ph {
8 retrain Numeric 8 0 Mended workshop conducted by KZ!{
9 faciln Numeric 8 0 Trained as facilitalo' 10 conduct work {

10 elhn Numeric 8 0 Your ethnic group. {
11 nogr Nurneric 8 0 Total no. of grades in your school. {

FIQUTe 14: The label column in variable mode
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[Values
~~I
3 label

IRescondent number INone II
I Your ase 11 ,211-3J years

Your gender 11, Female}... I
Your REQV ,..., {1, REQV11 &1
Do you have foundation phase qualifi {1, Yes}... p
Teaching experience in foundation p lO, Q:Oyears}.. I

Teaching experience in any other ph lO, Q:O Years}.'1

Mended workshop cDnducted by KZi{1, Yes}... I
Trained as facilitatorto conduct wo"'l(l, Yes}... I
Your ethnic group. 11 , 8Iack}.. I
Total no. of grades in your school. (1,1-2 Classe I

column. It can include a simple response

take the fonn of categories such as the

parameter has to be set up in the values

respondent. One fills in the age coding

racial group or the gender of the

parameters by typing "Your age" in the

such as YES/NO, or a scale, or it can

Figure 15: selling up the values column

Variable Label slot and then one by one stipulating the age variables. One for instance

The values column in variable mode

For every response tested, a coding

defines the 1 = 20-30 variable by first typing "1" into the Value slot, and then typing 20-

30 in the Value Label slot. After clicking on the Add tab the coding parameter 1 = 20-30

appears as the first item on the coding parameter list. A sample of this is provided in

Figure 16 below.

Value Labels ID E3

V~laboIr

Valyo<- I ,

VqL.abl!t I
=

I Add I 1 = "211-3J yeas" J-gnaTlQi I
2 = "31--40 yeas"
3 = "41·50 yeas"

&move I
4 = "51-60 yeas"

.=:I5 ;;''61 _s an:Ic*leI"

OK I
Ca-aoIl

Help

R ure 16: Value l1lbeIs

One follows the same procedure, by setting up the coding parameters for each artribute

item on the questionnaire as column in the database. Although the questionnaire contains

125



123 attribute sdection items, the SPSS database contains 125 columns; the fitst column

for the numeral that identifies each respondent anonymously, 123 subsequent columns,

one for each attribute solicitation item on the questionnaire, and 125'" which I added after

the fieldwork had been done. Using personal and confidential records I kept cootaining

the name of the school and the oumber of questionnaires sent to the school and the

number of questionnaires returned to me, to indicate whether the respondent was &om

either the North Durban, or the Durban South regions. The 125'" column was added to

analyze and compare the responses from the two different regions.

slalis tical

measures.

for the

The scale

'-': fV"'- - ~

Right Nominal
Right Nominal

_S-+=-C'-Al,...i_
g

_n_i-=-_M.,--ea_s_u_re_-1JRight Nominal
Right Scale

of measurement will dictate the

They are Nominal, Ordinal and Scale.

procedures that will be used In

Selecting the appropriate measure

typeofthta

There are only three types of

processtng the data. According to

1997:40 when nominal measurement

data is usually restricted or limited.

example when we measure gender, we

Right Nominal

_i-=R",ig,-;-ht_-tScale --..,'
Right
Right
Right
Right

Leedy

IS used

Fot

divide

into two groups, namdy, male or
Fi 17: Measurement

female.

Ordinal measurement is where various pieces of data are brought together and ranked in

either higher or lower values than each other. A scale is used to achieve inferen tial

analysis. A scale has equal units ofmeasurement, where a mean can be detennined.
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CONCLUSION

In this chapter I explained what the statistical progtam SPSS 11 is ill about and how it

was implemented to capture the data received by means of the questionnaires. By pressing

the AIt and Print screen buttons at the same time, snap shots of particular functions of

SPSS 11 were t3ken and placed in Word, to help the reader better envisage how SPSS 11

was set up to code the results. In the next chapter I will report and interpret the results of

my research that were obtained using the statistical program SPSS 11.
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Chapter 7

RESULTS

ORIENTATION

In this chapter I report on the results of my research conducted with foundation phase

educators in the greater Durban region. The responses of educators were captured in the

database using SPSS 11 from the questionnaires filled in by educators. We will now

analyze the data received to see what levd the educators understanding of Outcomes

Based principles and communication strategies required in foundation phase classrooms

are.

Educators'Pcrccption OfOutcomes BasedEducation

In the questionnaire educators were asked whether in their view OBE could be

successfully implemented in South Africa. The respondents included teachers and

facilitators. This question was deliberatdy asked twice, and were phrased in the following

manner:

17. Do you think OBE can succeed? _Yes_ _No_

31. Do you think OBE can be successfully implemented in South Africa? _Yes_

_ No_

The intention with the two questions was to detennine whether educators in general

would register a shift of opinion, caused by new insights about OBE that they obtained in

the course ofthe survey. The results that were obtained are given in Table 18 below:
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Can OBE Yes Count 256
Initially just over 59 %

succeed? Table % 59.3%
No Count 137

(256) respondents

Table % 31.7%
indicated that OBE could

No response Count 35
Table % 8.1%

succeed.
Spoilt response Count 4

Table % .9%
Do you think Yes Count 208

The secondOBE can be Table % 48.1%
response

successfully No Count 156
implemented in shows that only 48 %
South Africa? Table % 36.1%

No response Count 68 (208) of the felt that OBE
Table % 15.7%

Total Count 432 be successfullycan
Table % 100.0%

Figure 18: Su::ress of OBE a implemented Almost

32%(137) initially indicated that OBE would not succeed. That figure increased to just

over 36 % (156) in the second question. There is definitely a shift in both the positive and

negative responses, indicating that individuals were enlightened by the information in the

questionnaire, and thus changed their opinion regardiog the successful implementation of

OBE in the country. The number of individuals that did not respond to the first question

was just over 8 % (35) and in the second question it increased to almost 16% (68). So the

number of respondents that reserved theit opinion almost doubled after they had

completed the questionnaire.

The graph below gives us a clear picture of educators' perceptions regarding the success

ofOBE. The responses for both questions in the questionnaire are reflected
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When teachers and facilitators were separated as respondents clear differences in opinion

could be discerned for the two groups, at the beginning as well as at the end of the survey

as shown in Table 20 below:

Trained as facilitator to conduct
workshoos for KZn Deot of Ed.

Yes No No resoonse
Can OBE Yes Count 24 215 17
succeed? Subtable % 70.6% 56.1% 60.7%

No Count 8 122 7
Subtable % 23.5% 33.0% 25.0%

Norespanse Count 2 29 4
Subtable% 5.9% 7.8% 14.3%

Spailt response Count 4
Subtable% 1.1%

Do you think Yes Count 18 176 14
OBE can be Subtable% 52.9% 47.6% 50.0%
successfully No Count 8 144 4
implemented in

Subtable % 23.5% 38.9% 14.3%South Africa?
Norespanse Count 8 50 10

Subtable% 23.5% 13.5% 35.7%

Total Count 34 370 28
Subtable % 100.0% 100.0% 100.0%

Figure 20: SUccess of OBE c

Just over 70% (24) of those who trained as facilitators stated that OBE ",ill succeed

initially, but when the question was answered the second time, that figure dropped

significantly to almost 53% (18). The number of facilitators that indicated that OBE

would not succeed remained constant at just over 23% (8) showing that these

respondents were determined that OBE would not succeed This is significant because

these facilitators are responsible for the training of educators who in turn are responsible

for molding the lives ofhundreds of learners by implementing OBE in foundation phase

classrooro.. Being negative right from the onset is already an obstacle for the successful
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implementation of OBE in the country. Facilitators that reserved their judgment by not

responding at all increased from just over 6% (2) to just over 23% (8).

Rows
• Can OBE succeed? Yes S<JbtabIe %
• Can OBE succeed? No Subtable %

• Can OBE succeed? No response Sublable %

• Do you think OBE can be successfully implemented in South Africa? Yes Subtable %
• Do you think OBE can be successtuIIy implemented In South Africa? No Subtable %

Do you think OBE can be suceessfuly implemented in South Africa? No response Subtable %

60.00-

: 40.00­
::l

~

0.00
Tf'Iined as~ ID cmdud: WDI1tshOPs for KZn Oept Of Ed. Yes

Ttaned as faciIiitaIDr ac c::orQId 'IIIClfbhops tor KZn Dept at Ed. No
Trained as faciiMar ID aIflIU:t warttshCIps fOr KZn Dept at Ed. No response

Columns

Fi 21: Soccess of OBE d

From the above graph the shift in opinion among those who trained as fucilitators to

conduct workshops for the KZN Depamnent of education can be clearly seen for the

132



first and second questions regarding the implementation of OBE in foundation phase

classes.

Educators' Understanding OfThe Principles OfOutr:omes BasedEducation

The following tables give us an indication of the level of understanding educators have

regarding the principles of OBE. Examining the views of the various ethnic groups does

this.

The table below indicates educators' responses as to whether assessments are necessary

or not when implementing OBE in the foundation phase classrooms.

3

21
1.1%1

.5%186.1%1
j [

! 12.7%(

I 55!

i Assessments are not necessary in OBE. i

ICorrect jlncorrectI res:se I r~~~ I

(countl 61 541

I~Cou_nt+I__l-tI__30-+i 1j-I J
iCol%1 3.1%1 93.8%1 3.1%1 I

iCol % 1100.0% 1

ICol %I 10.0%i 90.0"/0 I
ICount I I 21

of OBE

i
iColored

i

ICount

I

IIndian
I

I

ISpoill
!response
i

I
INo response

IBlack
I

Y eth
. I

our nlC iWh~e
group. I

!-----+--{----\-----+----!----.----J
IOther

I

Total
lCol%

FIllUre 22: Undetslandil1lll .
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Just over 86% (372) of the total number of the respondents felt that assessments are

necessary in the OBE classrooms. Almost 13%, that amounts to 55 educators felt that

assessments are not necessary. Imagine 55 units consisting of about an average of about

38 to 40 learners in the foundation phase classes are not being assessed. This would

amount to 38 x 55 = 2090 learners. Without appropriate assessments proper guidance and

assistance to learners to progress to their full potential is impossible.

The table below examines educators Vlew regarding curriculum content and its

importance.

,
I Curriculum content is unimportant in OBE.

!
[correct Incorrect! No response Spoilt response

I ICount I 28 1271 4
,,

Black J

ICoI%! 17.6%1 79.9%1 2.5%1

ICount I 4 271 1 I
Colore<! J

ICoI%I 12.5%1 84.4%1 3.1%1 I
ICountj 14 157 1 I 3!

Indian
ICoI%I 8.0%1 90.2%1 I

,
! 1.7%

ICount ! 4 561 IiYour ethnic group. WMe
ICoI%I 6.7"/0 I 93.3%1

I

II

IOther
ICount [ I 21 I I, I

ICoI%I i 100·0%1 I
ICount I I 31

,
INo response I

ICol % I 1100.0%1
I II

ISpoilt response ICount I I 21 i i
1'00·0%1 I

,
ICoI%I i

r-- ICount I sol 374
1 5\ 31iTo1aI

ICoI% J 11·6%1 86.6"10 ! 12%1 ·7%1,
! ,

FlQUre 23: Curriculum content
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Almost 87% (374) of the respondents indicated that curriculum content is important.

About 12% (50) of the respondents indicated that curriculum content is unimportant. It is

important to note that majority of the educators feel that curriculum content is important.

I attended training workshop held by KZN Department of Education for the

implementation of OBE in 1998 in Grade one, and there was no emphasis on content. It

was left to the educator to decide on the content, as long as the specific outcomes were

achieved. As a result many educators were uncertain as to what was required in the OBE

classroom, and opted initially to continue with the traditional methods of teaching instead

of implementing OBE.

i OBE is an educator-<:entered approach.

Correct Incorrect INo response ISpoiK response

I ! I
Black

[Count 181 1391 11 1

ICoI% 11.3%1 87.4%1 .6'1'0! .6%[

Colored
ICount 3, 291 I 1

ICol% 9.4%1 90.6%1 I !

':--India-·n--ICount 61 1641 1 i 3 i
J ICoI% 3.4%1 94.3'1'0! .6%1 1.7"10:

;Your ethnic group. White
ICount 2 551 I
, I I IICoI% 3.3% 91.7%1 , 5.0%1

INo response ICount ! 31 i
I iCo1 % I 100·0%1 I

71,
1.6%\

21

.5%\

I
Spoilt response !Count '1

1

2 !
iCol'1'o 100.0%/

,Total
ICoI% 6.70/0\ 91.2%1

FJaure 24: Educator-rentered
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From table 24 above it can be noted that majority, that is 91% (394) of the respondents

understand that OBE is not an educator centered, but a learner centered approach. This

further indicates that educators have accepted the paradigm shift from educator being the

most important individual to the learner being the focus in the classroom.

We now examine how educators feel about discipline ID the classroom, while

implementing OBE.

i I Good discipline in the classroom is essential for OBE tol
I succeed.

: ! Correct Incorrect No response I Spoin response i
1 ICount I 119 39 11 IBlack

CoI%1 74.8% 24.5% , .6%1 i,
27 1

5 I I
j

Coloured
Count!

ICoI%1 84.4%1 15.6%1 I i
I

146 25 2! 1/
Indian

Counl!

Col % I 83.9%1 14.4%1 1.1%1 .6%1

Your ethnic CoUnll 55 4 11 IWhne
:group. jCoI%! 91.7'% ! 6.7%1 1.7%/ Ii

I~er ICounl I 21 1 I Ii
I

ICoI%1 100.0% I I i i
I, INo response ICoUnl! 66.7"~1 333:.1 I
!

I

iICoI%i, ,
1\ ISpoin Count I 1 I

ICoI%i

,
I response 50.0%1 I 50.0%1 i
, ,

• ICount I 352 1 741 51 11
i Total

I

Col % i 81.5% 17.1%1 12%! .2%1I

FI!lUll! 25: Discipline

Although more than 81% (352) of the respondents indicated that good discipline is

essential in OBE classrooms, a significant number of respondents, that is about 17% (74)

indicated that good discipline is not essential Without good discipline there will be chaos
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in the classroom, preventing effective learning from taking place. A learner-centered

approach does not mean that learnets can do or behave as they please. OBE aims at

developing appropriate attitudes and values in leamets so that they can succeed as

productive citizens. Attitudes and values instilled at a young age will have an impact on

how the learner succeeds as an adult in the future.

In tables 26 to 27 below I report the results of questions asked about the implementation

of OBE in the foundation phase.

I Do you consider consultation between educators 10 be I

Iessential in the maao level planning? I

I EssenliaI INol essential I No response ISpoin response I
Count SO! 61 63! IBlack I

Col % 56.6% 3.8%\ 39.6%) I,
Count I 25 ! 7' IColored I

lCoI%1
,

i I78.1%1 , 21.9%\

ICount I 138 31 30( 31
Indian ,

ICoI%j 79.3%1 1.7"A. i 17.2%: 1·70/·1
Your ICount 53 41 3' iethnic While !

ICoI%1 88.3%1 6.7%!i
,

group. 5·O%i 1
I ICount I 11 I

,
I

IOther
I 1 i !

ICoI%1 5O.0%!
I I, 50.0%,1 I

No ICount 21 I 11 I, ,
response iCol%1 66.7%1

,
33.3%1 !i

ISpoin !Countl 2!
,

i
,

! !
i ICoI%i 100.0% I i , Iresponse

ii I,
jCount ! 3111 13( 105! 31iTotaI
ICoI% I 72.0%1 3.0%\ 24.3%) .7%\I

FIQUre26: Consultation- educalDrs

From the above table we see that just over 56% (90) of the Black, about 78% (25) of the

Colored, about 79% (138) of the Iodian, and about 88% (53) of the White respondents
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indicate that consultlltion between educators in the macro level planning to be essentW.

In total 72% of the respondents consider consultlltion between educators to be

important. However a large number that is just over 24% (105) respondents did not

respond to this question. 'Ibis indicates that a large number of educators do not consult

each other when planning. OBE encournges teamwork and sharing among educators for

the benefit of the leamers.

! I Is it necessary for learners to know criteria you win use to
!

i I
I assess them prior to engaging in the learning act?

I Yes I No i No response
,

Spoiit responsei ,

:i Black rCount I 921 601 71 i
, .

ICol% I 57.9%1 37.7"10 I 4.4%i
,,

lCountl 151 16
1

1 \
,,

Coloured .
ICoI%1 46.9%1 50·0%1 3.1%1 i

i

TCount1 oor 791 31 2 1
Indian i f

)Col % ! 51.7%1
f

45.4% i 1.7%1 1.1%1,
Your ICount I 32/ 27 1 1;

,,
ethnic White I

group. ICoI%1 533%1 45.0%( 1.7%1,

IOfuer ICountI 1j
i

1 ! ! i
!

50.0%1 50.0%1 I,
iCol%1 I

i i

I~nse
ICount I 2! 11 I ,I .

I
ICoI%1

I I66.7%1 33.3%1 I ,
i ISpotlt 1Count I 21 ! i

I
i

ICoI%1 100.0%1 I i Iresponse ,,,
ICount I 2341

,Total I 184 1 121 2]
i ICoI% I 542%1 42.6%1 2.8%/ .5%1,
RaUm27: Assessment Criteria

In all the ethoic groups just over 54% (234) state that it is necessary for learners to know

the criteria you will use to assess them prior to engoging in the learning act. Almost 43%

(184) respondeots indicated that they do not See the importance of infonning learners
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about the criteria that will be used to assess learners during a learning process. OBE

focuses on learners achieving specific outcomes. In order to det=ine whether learners

have achieved these outcomes s/he has to be assessed, and for assessment to take place,

the learner must be informed of the assessment criteria. That will be used to measure

his/her progress.

EDUCATORS UNDERSTANDING OFTHE VARIOUS FORMS OF

COMMUNICATION REQUIRED IN FOUNDATION PHASE

CLAsSROOMS

The following table, that is tables 28 to 30 indicate the educators' view of some of the

forms of communication that are required in the foundation phase classrooms. In the

table below we look at how important consultation is as a form of communication

between educators and learners.
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How important is keeping records as a form of communication I
between educator.; and Ieamer.; during OBE sessions?

Unimportant Not so Very No I Spoilt I
important important response i response !

Black !Count 21 12 140 41 11

ICol% 1.3% 7.5% 88.1% 2.5%1 .6%1

Coloured ICount 1 5 23[ 21 1(

ICoI%1
,

15_6%1 71_9%1 6.3%1 3.1%13.1%1

ICoUnl 10 I 47 116 i 1! !

Indian ! j

ICoI%/ 5_?,,'!' I 27.0%1 66_7%1 .6%1 I,
Your !Count 21 16 38 41 !ethnic While

,group. ICoI%/ 3.3%1 26_7%1 63.3%1 5_?,,'!' I !
I

I~er ICount I
I

I 2\i
1

I

I 100_0%1ICoI%1
! 1

i
INO (Count I I

I
31 Il I

! 100·0%1 I, response ICol % I , i
! ISpoilt ICount I

;

I
100_00:' I

, ,

I !
, i
1 i I ; i; response ICol % I I I !

I ICount I 15 1
80

1 3241 11[ 21ITotal
ICoI% I

I
I 3_5%1 18.5%1 75·0%1 2.5%1 .5%1,

FlQUre 28: Record Keepinq

In table 28 above, an overall count shows that 324 that is 75% of the respondents feel

that keepiog recotds as a fonn of communication between educators and learners during

OBE sessions is very important. A significant amount of respondents that is 80

respondents (over 18%) feel that keepiog records is not so important. Keeping of recotds

of the learner's perfonnance in the classroom has many benefits for all stakeholders

concerned. Only with proper record keepiog can learners' achievements and weaknesses

be nDted. Reporting on the learners' progress is a requirement in the foundation phase

classroom, and accurate reporting can only be done when proper recotds Dn each learner

is compiled on an ongoiog basis. Keeping recotds as a form of communicatiDn between
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educators and learners provides direction in assisting weak learners to improve, and in

developing enrichment programmes for those that are excelling.

Who should use brainstorming as a form of
Icommunication?

I The
The ed:C:tor I No I SpoITt I

educator learner and Iresponse response I
learner I

! ICount 32 23 991 41 1 i
Black I

I
ICoI%1 20.1%/ 14.5%1 62.3%1 2.5%1 .6%1,

!
lCount 211 21 I, 4 5i Colore<!

,
i Icol%1 12.5%1 15.6%1 65.6%1 6.3%1

,
i

I

ICount I 14 221 132 1 21 4'
j Indian I

I ICoI%j 8·0%1 12.6%\ 75.9%1 1.1%1 2.3%1
jYour ICount 4 2 SOl 31 11iethnic White
!group. ICOI%I 6.7%1 3·3%1 83.3%1 5.0%/ 1·7%1
I ICount I 11 11 I I,
I Other

ICoI%1 I 50·0%1 SO.O%I 1 I,

I

No lCount 1 i 11 1 I1
I

1 response ICol % I 33.3% 1 33.3% I 33.3%\ 1 1
I ISpoiit 1Count I !

I
21

I
1i

I 100.0% 1 Iresponse 1Col % 1
I, ICount I 551 541 3061 111 61ITotal

,
Col % 12.7% i 12.5% 1 70.8%1 2.5%1 1.41

FJQUre 29:Brainstormin<l
About 71% (306) of the respondents, acknowledge that both educators and learners need

to use brainstorming as a form of cornmuniation. Over 12% (55) feel that only educators

need to use br:rinstorming as a fonn of communication and over 12% (54) feel that only

learners need to use brainstorming as a fonn of communication. Br:rinstoroting is

essential for the success of OBE. Both educators and learners need to get involved in

brainstorming. Br:rinstorming among eduators is essential in all aspects of planning, but

especially the mesa level of planning. Brainstorming assists educators to build confidence

in themselves and to be positive in wbat they are doing. It encourages teamwork and the
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sharing of ideas, knowledge, and teaching strategies. Learners too need to engage in

bnrinstorming. They leam from their peers by sharing experiences and insights on various

topics and subjects.

I
How important is consultation as a form of communication

,

Ibetween educators and leamers?

. :1 Notso Very No I Spoin i
Unimportant I important important response response i

IBlack
ICount 21 14 132 10 1 11

ICoI%I 1.3%1 8.8%1 83.0"10 i 6.3%1 .6%1I

!Count I 21 7 20 31 [
Colored ,

leol% I 6.3%1 21.9%j
,

9.4%1 I62.5%1

ICount I 181 152 41 IIndian I,
10.3%1 87.4%1 2.3%1ICol%j I I

I , I
Your

IWhne
leountj i 111 461 31 Iethnic
leol% j I 18.3%\ 76.7%1 5·0%1 I9rouP· ,
(Countj I 1 I 1 I Iother
leol%j I 50.0%1 I 50·0%1 1

INo ICountj i 1 21 11 I
Iresponse (Cof% ! i 1 66.7"10 I 33.3%1 I
Spoilt ICount I ! 21 i 1
response

ICoI%j I i 100.0"10 1 I II

jCount I
,

511
I

221 1 !4 3541
Total I ,

leoJ% I i
.9%\ 11.8%1 81.9%1 5.1%\ .2%i

F= 30: Consultation -educators and learners

Almost 82% (354) of the respondents indicate that consultation as a fonn of

communication between educators and learners are very important, and about 12% 51)

feel that it is not so important. OBE is learner centered, and thus learners and educators

need to be in consultation with each other on an ongoing basis. Consultation aids in

keeping the lines of communication open in the learning process. In this way the learner

will receive proper guidance and assistance, and the educator will be able to facilitate
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learning in the classroom more effectively because consultation will indicate the level at

which the learner is functioning at.

CONCLUSION

An analysis of the data obtained by means of a survey of foundation phase educators in

the Durl>an region showed us what the level of the educators' understanding is of the

principles of Outcomes-Based Education, as well as their understanding of the

cOtntnunlcation smtegies required in foundation phase classrooms. While overall, most

educators have grasped the concepts underpinning OBE, there are still a significant

number of educators who are unclear about the fundamentals of OBE, and how OBE

ought to be implemented. 1bis is important, for each educator that does not display a

proper understanding of OBE principles and practices, would negatively affect about 38

to 40 learners at a time.
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Chapter 8

CONCLUSIONS & RECOMMENDATIONS

INTRODUCTION

In this chapter I will present my conclusions and recommendations regarding the role

of communication during effective learning in foundation phase classrooms with the

implementation ofOBE.

My THESIS IN RETROSPECT

In chapter one, I set the scene for the unfolding of the snhsequent chapters so that the

reader would have some sense of direction as to what to expect. I presented an overview

of my thesis by stating how it was organized and I provided insight as to what writing

conventions were being implemented.

In the second chapter, I outlined the substantive problems that formed the basis for my

research., which is, the two specific causes that could have been contributing to the

problems that w= being experienced with the introduction of OBE, which included the

cognitive imperative and the communicative imperative.

In chapter: three, I defined the key concepts of my study namely, communication and

Outcomes-Based Education. I defined the various forms of communication, and the

forms of communication required in foundation phase OBE classrooms. I related the
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history of the introduction of OBE in South Africa, and I explained what OBE enrnils,

and outlined the sttucture of OBE and the NCS.

In chapter fout, I reported on the literatute survey that I eng.Jged in. The literatute survey

phase of the research focused on three issues that are important to effective learning,

namely (1) the cognitive basis of learning, (2) the cognitive basis of communication and

(3) the facilitative role of communication during effective learning. Various

consttuctivists' views on consttuctivist learning principles were discussed, together with

the process of knowledge consttuction, and how the brain is involved in this process of

knowledge consttuction.

In chapter five, I outlined how I conducted the fieldwork. This included the rationale

behind the organization of the questionnaire that I used. I also stated how I gained access

to particular schools so that I could use foundation phase educators as respondents, and

how I conducted the actnaI fieldwork.

In chapter six, I explained the organization of the statistical program SPSS 11 that I used

to captute data obtained from the questionnaires that were completed by foundation

phase educators in the greater Durban regions. I stated how I encoded and verified the

accuracy of the encoding process, and how I extracted the research results in the form of

rabIes and graphs.

In the seventh chapter, I reported on and anaIyzed the results of my research by means

of rabIes and graphs. I interpreted educators' perception of OBE, their understanding of

OBE principles, and their understanding of the various forms of communication required

in the implementation ofOBE in foundation phase classrooms.
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In this, the final chapter of my thesis, I present my conclusions and recommendations

ngarding the facilitative role of communication strategies for effective learning to take

place with the implementation of OBE in foundation phase classrooms.

RECOMMENDATIONS

A more extensive training programme is needed to fully equip educators to implement

OBE in the foundation phase classrooms. 1bis will give all educators a better

understanding of the principles of OBE, and how it can be successfully be implemented

in the classroom.

The ttaining of educators should include both the practical aspects and the theoretical

aspects of OBE. When retaining foundation phase educators in 2003 to implement the

New Curriculum Statement, educators must not ouly know what the critical and learning

outcomes are, but they must also understand them, and be able to assist learners

effectively to achieve them at the end of every learning process. 1bis is very important

because initially when OBE was introduced, it was very difficult to understand or explain

the 66 outcomes because of the type of terminology that was used to formulate these

outcomes. Achieving these outcomes at the end of the learning process fonned the basis

of the new curriculum and the progtarnmes and activities implemented in the classroom

with foundation phase learners. Because of the lack of understanding of what the 66

specific outcomes meant or implied, achieving them in the classroom became a very

difficult process for both the educator and the learners. However credit must be given to

the Department of Education for the way in which the Curriculum has been revised and

streamlined, because as we have seen in chapter 3 the 66 Specific Outcomes listed have
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now, in the NCS come down to 29 lMmiog Outcomes in a more simplified and user

friendly language.

I would like to recommend that in the Foundation Phase, the Learning Outcomes (listed

in chapter 3) from the 8 Learning Areas be integrated into the 3 I earning Prognunmes,

that is Literacy, Numeracy and Life Skills, as part of the policy, instead ofgiving educators

this task when devdoping learning Programmes.

Together with providing training, I would like to propose that the Department of

Education look into an ongoing development routine and continuous assessment of the

educators' skills, knowledge, attitudes and values for the success of OBE. Compulsory

support programmes are also needed to assist educators' on an ongoing basis to cope with

difficulties and the implementation of OBE. This would be appropriate especially since

there so many ongoing changes and revisions being made to the new curriculum to adapt

it to our South African learners.

Those who are selected to conduct or facilitate these training prognunmes with educators

on behalf of the KZN Department of Education should also be equipped with sufficient

knowledge and understanding about OBE. Facilitators must also display a positive

attitude towards the implementation and success of OBE in order to successfully train

educators who are responsible for its implementation with thousands of our very young

learners. Although time and finance are factors to consider in choosing and training

facilitators, proper selection procedures need to be put in place when sdecting suitably

qualified facilitators. Facilitators also need more than a certificate, figurine and a meal

from the Department of Education to motivate them to give off their best when

147



promoting the new education system of the country. A more substantive fonn of

incentive for their long hours of preparation, bOOur and dedication needs to be provided

to ensure productivity.

Developing and exetcising of proper communication skills is also a key to effective

learning in the classroom during OBE implementation, and therefore the training

programme for educators must include the fonus of communication and sttategies

required to implement them in a learning environment among educators, and between

educators and learners.

The Department of Education needs to set the cotteet example of keeping records of

what is achieved or accomplished. I say this because educators are encouraged to maintain

propet records of leamers' achievements in the foundation phase classroom, and yet I

experienced much difficulty in obtaining pertinent information regarding my research

from the Department of Education regarding circulars handed outs to educators at

ttaining workshops, the number of workshops held for educators concerning OBE and

their dates, and the number of foundation phase educators in the North and South

Durban regions. I was directed from one department to the other and from one

individual to the other with very little success.

It is important to conduct propet research and pilot studies that should be analyzed

before introducing a new educational concept into the system. 1bis will decrease the rate

of failure and frusttation because problems could be identified and rectified before full­

blown implementation. In other words do not allow for chaos, instead gain cooperation

by being ahead and displaying a positive attitude before getting started on any project.
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More attention and recognition needs to be given to the foundation phase, their educators

and the resources requited to implement the changes we are experiencing in Out

education system. This is also a field for further invesng"tion and research. Being in a

combined school with fout phases I have realized that a lot more emphasis is given to the

exit phase than the foundation phase by almost all stakeholders. After all, all out future

leaders, professiooals and learners from the Further Education and Training Phase begin

with the basics in the foundation phase so lets work together to create a solid foundation

in every building block of Out nation. Each strong block can interlock via the

development of good communication skills with one another to produce a united and

educationally sound nation that is equipped to cope regardless of its challenges ahead in

the foundation phase.

CONCLUSION

In this chapter I presented my conclusions and recommendations regarding the role of

communication during effective learning in foundation phase classrooms. In OBE

learning and knowledge construction is driven by the critical and learning outcomes that

are assessed by knowledge, skills, attitudes and values. Futther research regarding

communication strategies and their implementation in foundation phase classroom are the

way forward. The foundation phase in the entire educational structure is in my opinion by

fat the most important phase because this is where the first building blocks of learning are

laid that have a memorable and lasting effect on all individoals and their entire life course.

Without strong foundation phase classes, education has no legs to stand on. There has

definitely been a gradual move from chaos to cooperation with the implementation of

Outcomes-Based Education in foundation phase classrooms. As further changes ate
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implemented from the NCS in the future we can only hope and look fotWlttd to more

positive results .in llclUeving the outcomes set before us as we get closer to cooperation for

effective learning to lJllre place in the classroom.
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University Of Zululand
Department Of Communication Science (Durban Campus)
Unit For Postgraduate Studies in Cognition, Language Learning & Communication

TeI082-9133-150
Fax (031) 907-3011
E-Mail rkopper&.pan.uzulu.ac.zaorrkloppertWiafrica.com

The Regional ChiefDirector (North Durban)
KwaZulu-Natal Department ofEducation
Private Bag X54323
DURBAN 4000

Private Bag X10
ISIPINGO

4110

Wednesday, May 16,2001

Dear Dr. Nair
PERMISSION SOUGHT TO CONTACf EDUCATORS OF PRIMARY SCHOOLS IN THE NORTH DURBAN REGION

FOR SURVEY RESEARCH

One of my Masters students, Mrs. N.D. Govindsamy, is doing an empirical study of
educators in the foundation phase's understanding ofthe range ofcommunication strategies required
for the successful implementation ofOutcomes-Based Education in foundation phase classrooms.

Mrs. Govindsamy is the HOD for the foundation phase at Ferndale Combined School. Last
year she completed an Honours degree in Linguistics (Language Learning on Cognitive Principles)
cum laude at the University ofZululand (Durban Campus). She now forms part of a team ofMasters
level researchers that is devising a methodology for introducing Communication Science as a school
subject across all phases of the Communication & Languages learning area. Her research will also
be particularly pertinent to the increased emphasis that is being placed on communication studies in
the newly announced national teacher-training curriculum that will be implemented at universities
from 2002 onwards.

I am hereby applying for permission in principle for her to contact fellow foundation phase
educators in your jurisdiction for the purposes ofsuch research.
~ Participation will be on a voluntary and anonymous basis.
~ The survey will be ofa constructive nature.
~ The permission ofyour counterpart in the Durban South region is also being sought.
~ After obtaining permission in principle from yourselves the permission ofthe principals of about

100 schools will be sought, emphasizing the anonymous and voluntary nature ofparticipation.
~ The questionnaires will be disseminated and retrieved by the researcher.
~ The KZN Department of Education will be acknowledged in the thesis, of which a copy will be

provided upon completion.
Kind regards

~fuf.RKIopper
HOD: Communication Science (Durban)



University Of Zululand
Department Of Communication Science (Durban Campus)
Unit For Postgraduate Studies in Cognition. Language Learning & Communication

Tel 082-9133-150
Fax (031) 907-3011
E-Mail rkopper\a)pan.uzulu.ac.zaOrrklopper@iafrica.com

The Director (Support Services: North Durban)
KwaZulu-Natal Department ofEducation
Private Bag X54323
DURBAN 4000

Private Bag X10
ISIPINGO

4110

VVednesday,~ayI6,2001

Dear Mr. ~oodley
PERMISSION SOUGIITTO CONTACT EDUCATORS OF PRIMARY SCHOOLS IN THE NORTH DURBAN REGION

FOR SURVEY RESEARCH

One of my ~asters students, Mrs. N.D. Govindsamy, is doing an empirical study of
educators in the foundation phase's understanding ofthe range ofcommunication strategies required
for the successful implementation ofOutcomes-Based Education in foundation phase classrooms.

Mrs. Govindsamy is the HOD for the foundation phase at FerndaIe Combined School. Last
year she completed an Honours degree in Linguistics (Language Learning on Cognitive Principles)
cum laude at the University ofZululand (Durban Campus). She now forms part ofa team of ~asters
level researchers that is devising a methodology for introducing Communication Science as a school
subject across all phases of the Communication & Languages learning area Her research will also
be particularly pertinent to the increased emphasis that is being placed on communication studies in
the newly announced national teacher-training curriculum that will be implemented at universities
from 2002 onwards.

I am hereby applying for pennission in principle for her to contact fellow foundation phase
educators in yourjurisdiction for the purposes ofsuch research.
~ Participation will be on a voluntary and anonymous basis.
~ The survey will be ofa constructive nature.
~ The permission of the ChiefRegional Directors, as well as your coimterpart in the Durban South

region is also being sought.
~ After obtaining permission in principle from yourselves the permission of the principals of about

100 schools will be sought, emphasizing the anonymous and voluntary nature ofparticipation.
» The questionnaires will be disseminated and retrieved by the researcher.
~ The KZN Department of Education will be acknowledged in the thesis, of which a copy will be

provided upon completion.
Kind regards

~Prof. R~ opper
HOD: Communication Science (Durban)
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E
PROVINCE OF KWAZULU·NATAL

~ ISIFUNDAZWE SAKWAZULU-NATAL
PROVINSIE KWAZULU-NATAL

•., DEPARTMENT OF EDUCATION AND CULTURE
UMNVANGO WEMFUNDO NAMASIKO
DEPARTEMENTVAN ONDERWYSEN KULTURE

DURBAN SOUTH REGION ISIfUNDA SASENINGIZIMU NETHEKU DURBAN SUID STREEK

Address: Malgate Building
Ikheli: 72 Stanger Street
Adres: Durban

4001

Enquiries: D.M. MoodIey
Imibuzo : 3270278
Navrae:

Mrs N.D. Govindsamy
45 Ranald Road
DURBAN
4091

Private Bag: Private Bag X54330
Isikhwama Seposi: Durban
Privaatsak : 4000

Reference:
Inkomba:
Verwysing:

v' .

Telephone: (031) 3270911
Ucingo:
Telefoon:
Fax: (031) 3270244

Date: 2001-66-28
Usuku:
Datum:

PERMISSION TO CONDUCT RESEARCH

Your letter dated 16 May 2001 in respect ofthe above matter has reference..

Kindly be infonned that permission is granted for you to conduct the research subject to the
following:

1. The schools which participate in the project would do so on a voluntary basis.

2. Access to the schools you wish to utilise is negotiated with the principal concerned by
yourself.

3. The normal teaching and learning programme is not to be disrupted.

4. The confidentiality ofthe participants is respected.

5. A copy ofthe thesis/research is lodged with the Regional ChiefDireetor through my office
on completion ofyour studies.

I wish you all the success in the research yOll are undertaking.

Kind regards.

D.M.MO DLEY
CHIEF E UCATION SPECIALIST



''-'" '0." "-'~•....,-..J~ .L.:.O

"

l'1U.ll.::I

MOVlNCE OF KWAZULU-NATAL
ISIFUNDAZINE SAKWAZUW-NATAl.
PROVlNSIE KWAZULU-NAli\t.

DEPARTMENT OF EDUCATION A'lD CULTURE
UMNYANGO WEMFUNDO ·NAMASIKO
DEPAATEMENT VAN ONDERWYS EN KULTUUR

NORTtI OURBAn RmIOtf ISlFUNDA2YlE SEN'(JU(ATHO NEIHEKU ;:. .' NOORO lluRBAN STREEK. ,

Addtosa: Ttum HOU$:a PI1Ve:~ Salt Pnvat. SaO X54323 TelephQne: I031l3S0-<Sl1
Ikhaf!: 17 VIctoria. Embankment Istkhwama SaposI'; Ourtlan UeI";o:
Ad'''' Es.pler:ad. Prlvn.tes~; 4000 T.lafo<l/t

Fu: (031) 332·"2l1

EIlquirles, OrOW Id EdI.y Reference: 211212/3 V.' 0,.., 21 May2001
ImlbuZO: 300-6247 Itol<Omba: USl.lku:
Name: 0825740332 V$I\"~lng: Oatum,

Mrs N 0 Govindsamy
Clo Prof R MK10pper
HOD: Communication Sdence (Durban)
University of Zulufand

Fax: 907·3011

Dear Mrs Govlndsamy,

PERMISSION TO CONDUCT RESEARCH: NORTH DURBAN REGION

1. Prof. K1opper's letter dated 16 May 2001 addressed to Or G K Nair, refers.

2. You are hereby granted p~rmission to conduct research along the lines of the proposal outlined by
Prof. Klopper. subject to the following conditions:

a. No schooVperson may be forced to participate In your study; ,
b. Access to the schools you wish to utilise is negotiated with the principals concerned by

yourself;
c. The normal teaching and learning programme of the schools is not to be disrupted;
d. The confidentiality of the participants is respected; and
e. A copy of the findings should be lodged with the Regional Chief Director on completion of

the studies.
f. You accept that as a serving educator in the employ of the KZNDEC, you will NOT use

leaching time 10 conduct this research '

3. This letter may be used to gain access to schools.

4, May I take this opportunity to wish you every success in your research.

Yours faithfully,

~~
Regional CO-ordinator: Research
for REGIONAL CHIEF DIRECTOR
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FERNDALE COMBINED SCHOOL
TellFax:(031) 507 1212

(031) 507 9840

The Principal

Sir/Mam

Research Study In The Foundation Phase

PO Box 202
Mt. Edgecombe
4051

I am researching the understanding of appropriate communication strategies among
Foundation Phase educators for the successful implementation of Outcomes Based
Education in the classroom. My course of study includes both the understanding of the
cognitive and communicative imperatives required for effective learning in Foundation
Phase classes. I have obtained permission from both the North Durban and Durban South
regions to conduct research in primary schools.

I would like to seek your kind assistance in my above mentioned endeavour.
Please allow Foulldation Phase Educators to complete the questionnaires
provided. This is a voluntary, anonymous and confidential survey. Educators can
complete the questionnaire in their own time. The bearcr will collect the
completed questionnaires at a negotiated time. Ifyou wish to contact me, please
feel frce to do so at the above telephone number or via the following Fax number
5079840. Your positive response will be greatly appreciated.

Thank You.
Yours Faithfully



FERNDALE COMBINED SCHOOL
TellFax:(031) 5071212

(031) 507 9840

THE PRINCIPAL AND FOUNDATION
PHASEEDUCATORS

PO Box 202
Mt. Edgecombe
4051

I wish to place on record my sincere thanks and
appreciation for your support and time in
completing the questionnaire in connection with
the research study in the Foundation Phase. Your
assistance and contribution is greatly appreciated.

THANK YOU

ND Govindsamy
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Anonymous Questionnaire for Educators

Requirementsfor the successful implementation ofOutcomes-Based Education

In foundation phase classrooms

Researcher: N D Govindsamy

Department ofCommunication Science

University ofZululand (Durban)

Ed\lCotor.;

Learner.;

I"IondoY 1"....day W_dov 1""'-sday Friday

We only l4lder.;tand one another on Wednesdays



For office use ooIy: Respondent number: _

Anonymous Questionnaire for Educators

Requirementsfor the successful implementation ofOutcomes-Based Education

In foundation phase classrooms

(i) This is a voluntary, anonymous and confidential survey.

(n) Your personal particulars will not be recorded as part ofthis survey and your

school will not be identified.

(iii) Please feel free to give your candid opinions.

(iv) Your responses will help us to identify and resolve communication-related

problems with the introduction ofOutcomes-Based Education in foundation phase

classrooms.

(v) Your participation is greatly appreciated.

(vi) Please read each question carefully and reflect on your answer before responding

because your response will be invalidated ifyou mark more than one option, or if

you in any way alter a response.

(vii) Please use a pen to mark your responses by placing a clear X directly over the

appropriate empty spaces, or by circling your choice between Yes-No options.

General particulars about yourself

1. Your age (mark with an X):

a. Between 20 and 30

b. Between 31 and 40

c. Between 41 and 50

d. Between 51 and 60

e. Sixty one and older

2. Your gender

a. Female

b. Male

I



For office use only: Respondent mnnber: _

3. Your qualifications

a. State your REQyl level:

b. Do you have a foundation phase qualification (circle your option):

_Yes__No_

4. Teaching experience (fill in the exact years):

a. State your total nuntber ofyears ofteaching experience in the foundation

phase:__years

b. State any additional number ofyears of teaching experience in any other

phase other than the foundation phase: __years.

5. Retraining:

a. Have you attended an Outcomes-Based Education retraining woIkshop

conducted by the KZN Department ofEducation? _Yes__No_

b. Have you been trained as an Outcomes-Based Education facilitator to conduct

woIkshops on behalfofthe Department ofEducation?_Yes_ _No_

6. Your Ethnic group (given here in alphabetic order):

a. Black

b. Coloured

c. Indian

d. White

e. Other (please specify): _

General particulars about your school

7. General particulars about your scbool

a. State the total number ofgrade I, 2 and 3 classes in your school _

b. Have the number offoundation phase classes increased or decreased over the

past four years? _Increased_ _Decreased_

c. How many Grade R classes are there in your school?

1 REQV ~Relevant Educational Qualification Value.
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For office use only: Respondent number: _

Particulars about your class

8. What grade are you teaching?

9. How many learners are there in your classroom

10. How many ofthe learners are girls?

I I. How many ofthe learners are boys?

12. How many ofthe learners are Black?

13. How many ofthe learners are Coloured?

14. How many ofthe learners are Indian?

15. How many ofthe learners are White?

16. How many ofthe learners belong to another race?

(please specifY): _

Outcomes-Based Education (OBE)

17. Do you think OBE can succeed? _Yes_ _No_

18. Indicate whether the following statements about Outcomes-Based Education are

correct or incorrect by circling your choice:

a Assessments are not necessary in OBE:

Correct_ _Incorrect_

b. Curriculum content is unimportant in OBE:

_Correct_ _Incorrect_

c.. OBE focuses on the end results oflearning:

_Correct_ _Incorrect_

d. OBE is a method ofachieving the objectives ofcurriculwn 2005:

_Correct_ _Incorrect_

e. OBE is an educator-centred approach:

_Correct_ _Incorrect_

f. The learning enviromnent plays no role in learner's success:

Correct_ _Incorrect_

g. OBE is a leamer-centred approach:

Correct_ _Incorrect_

h. The community, educators, learners and parents share in the responsibility for

learning: _Correct_ _Incorrec1_

3



- 4 -For office use only: Respondent nmnber. _

L Good discipline in the classroom is essential for OBE to succeed:

_Correct_ _Incorrect_

J. OBE is concerned with the evaluation ofknowledge, skills and attitudes of

learners:

_Correct_ _Incorrect_

Planning and implementation in OBE classrooms

19. Are you implementing OBE in your classroom?

Yes No- --

20. If "yes," bow would you rate your planning ofOBE lessons on a scale of 1 to 4,

(with 1 being the lower end ofthe scale)? _1_2_3_4_

21. In your opinion, is it better to develop phase organisers and learning activities as an

individual, or as a team?

Individual _Team_

22. On which ofthe following three levels ofplanning do you consider consuhation

between educators to be essential?

a Macro level planning _Essential_ Not essential- -
b. Meso level planning Essential Not essential- -

c. Micro level planning Essential _Not essential_
- -

23. Are educators in your school consulting one another when doing medium term

planning?

Yes__No_

24. Do you set timeframes for each phase and programme organiser?

Yes__No_

25. Do you think it is important to determine the assessment criteria that you are using

before or after presenting the lesson?

4



For office use only: Respondent number: _

_ Before_ _After_

26. Is it necessaIY for learners to know the criteria that you will use to assess them prior

to engaging in the learning activities?

_Yes__No_

27. Which one ofthe following two statements is correct?

a The learning activities determine the outcomes _

b. The outcomes determine the learning activities _

Forms ofcommunication required in OBE

Communication essentially is a meeting ofminds - an encounter between at least two

participants - with the objective ofexchanging new information in a meaningful manner.

The main forms ofcommunication are:

~ Small group (verbal) communication: brainstorming, conversation, consultation,

giving instructions, cross-questioning, judging.

Small group (written and pictorial) communication: writing a story, drawing up a list,

writing an invitation, doing a project, completing a written assessment.

Public communication: entertaining a group, miming and role-playing, addressing a

group, demonstrating a process or a product, giving a report-back, submitting to an

oral test.

Organisational communication: keeping records, writing notices, filling in reports,

participating in group discussions.

Mass communication: using recorded audio-visual media, publishing written

information.

Electronic communication: Using computers for instruction, using the Internet.
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For office use only: Respondent number: _

28. Successful OBE practice requires that educators and learners use a variety offonns of

communication. How important do you rate these fonus of communication during

OBE sessions in foundation phase classrooms? Indicate your selection by placing an

X in the appropriate block ofthe following grid (mark only one option on each line):

Form ofcommunication Unimportant
Not so Very

important important

a. Brainstonniog 1 2 3

h. Conversation 1 2 3

c. Consultation 1 2 3

d. Giving instructions I 2 3

e. Cross-questioning, I 2 3

f. Judging I 2 3

g. Writing a story I 2 3

h. Drawing up a list I 2 3

i. Writing an invitation I 2 3

j. Doing a project I 2 3

k. Completing a written assessment I 2 3

I. Entertaining a group I 2 3

m. Miming and role-playing I 2 3

n. Addressing a group I 2 3

o. Demonstrating a process / product I 2 3

p. Giving areporl-bock I 2 3

q. Submitting to an oral test. I 2 3

r. Keeping records I 2 3

s. Writing notices I 2 3

t. Filling in reports 1 2 3

Il. Participating in group discussions I 2 3

v. Using recorded audio-visual media I 2 3

w. Publishing written information I 2 3

x. Using computers for instruction I 2 3

y. Using Internet e-mail I 2 3

z. Using lntemet search engines I 2 3

6



For office use only: Respondent number: _

29. Who should use these forms ofcommunication? Indicate your selection by placing an

X in the appropriate block of the following grid (mark ouly one option on each line):

Form of communication The edu<ator Theleamer The edu<ator
andJearner

"- Brainstorming J 2 3

b. Conversation J 2 3

c. Coosnltation J 2 3

d. Giving iostructions 1 2 3

e. Cross-queslioning, J 2 3

f. Judging 1 2 3

g. Writing a story 1 2 3

h. Drawing up a list J 2 3

i. Writing an invitation 1 2 3
.

j. Doing a project 1 2 3

k. Completing a written assessment J 2 3

I. Entertaining a group 1 2 3

m. Miming and role-playing .
J 2 3

n. Addressing a group 1 2 3

o. Demonstrating a process I product J 2 3

p. Giving a report-back I 2 3

q. Submitting to an oral test. J 2 3

r. Keeping records . I 2 3

s. Writing notices J 2 3

t. Filling in reports 1 2 3

u. Participating in group discussions J 2 3

v. Using recorded audio-visual media J 2 3

w. Publisbing written information J 2 3

x. Using computers for instruction 1 2 3

y. Using Internet e-mail J 2 3

z. Using Internet search engines J 2 3
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For office use only: Respondent number: _

30. How important are the following fonns ofcommunication between educators for the

successful implementation ofOBE? Indicate your selection by placing an X in the

appropriate block ofthe following grid (mm only one option on each line):

Form ofcommunication Notat all
Not so useful

Very
important important

a. Brainstorming I 2 3

b. Conversation I 2 3

c. Consultation I 2 3

d Giving instructions I 2 3

e. Cross-questioning I 2 3

f. Judging I 2 3

g. Writing a stories I 2 3

h. Drawing up lists I 2 3

i. Writing invitations I 2 3

j. Doing projects I 2 3

k. Completing writteo assessmeots I 2 3

I. Entertaining a group I 2 3

m. Miming and role-playing I 2 3

n. Addressing a group I 2 3

o. Demonsllating a process I prodoet I 2 3

p. Giving report-backs I 2 3

q. Submittiog to oral tests. I 2 3

r. Keeping records I 2 3

So Writing notices I 2 3

t. Filling in reports I 2 3

IL Participating in group discussions I 2 3

v. Using recorded audio-visual media I 2 3

w. Publishing writteo information I 2 3

x. Using computers for development I 2 3

y. Using Internet e-mail I 2 3

z. Using Internet search engines 1 2 3

31. Do you think OBE can be successfully implemented in South Africa? _Yes_ _No_

Thank youfor your time and assistance.

8



Addendum 5: Codebook



CODEBOOK
NaIini D Govindsamy
MA in Communication Science
University ofZululand (Durban)

Research Project Title:
Requirementsfor the successful implemen­
tation ofOutcomes - Based Education In
Foundation Phase classrooms

O. Respondent Number

Response codes: I
1. ¥ourage
Response codes:
1=20 to 30 years
2=31 to 40 years
3=41 to 50 years
4=51 to 60 years
5"'61 years and older
6=No response
7=Spoilt response

ResPQnse codes.' 2
2, Your gender '
Response codes:
I=Fernale
2=Male
3=No response
4=Spoilt response

Response codes: 3
3. a. Qualifications: REQV level
Response codes:
I=REQV 11 and below
2=REQVI2
3=REQV13
4=REQVI4
5=REQV 15
6=REQV 16
7=REQV 17
8=No response
~poilt response.

Response codes: 4
3 b. Do you have Foundation phase
Qualifications?

Response codes:
I=Yes
2=No
3=No response
4=Spoilt response.

Response codes: 5
4a Teaching Experience in Foundation
Phase.
Response codes:
1=1-5 years
2"'6-10 years
3=1l-15years
4=16-20 years
5=21-25 years
6=26-30 years
7=31 years and above
8=No response
~poilt response.

Response codes: 6
4b. Teaching experience in any other
Phase other than Foundation Phase.
Response codes:
1=1-5 years
2"'6-10 years
3=11-15 years
4=16-20 years
5=21 years and above
6=No response
7=Spoilt response.

Response codes: 7
5a. Retraining: Attended workshop
conducted by KZN Department of
Education
Response codes:
1=¥es
2=No
3=No response
4=Spoilt response.

Response codes: 8
5b. Trained as a faci1itator to conduct
workshops for KZN Dept. ofEd.
Response codes:
1=¥es
2=No
3=No response
4=Spoilt response.

Response codes: 9
6. Your Ethnic group
Response codes:
l=Black
2=Coloured
3=lndian
4=White
5=Otber



6=No response
7~8poilt response

Response codes: 10
7a. Total number ofGrades 1, 2, and 3
classes inyour school.
Response codes:
1=1/2 classes
2~3/4 classes
3~S/6 classes
4=7/8 classes
5=9/l0 classes
6=11112 classes
7=13!l4 classes
8=No response
9=Spoilt response

Response codes: 1I
7 b. Has the number offoundation
Phase classes increased or decreased in
past four years.
Response codes:
1=Increased
2~Decreased

3=No response
4=Spoilt response

!Jesponse code$: 12
7.c. The number of grade R classes in
your school
Response codes:
1=1
2=2
3=3
4=No response
5=Spoilt response

Response codes: 13
8. The grade you are teaching
Response codes:
l=Grade 1
2=Grade2
3=Grade3
4=No response
5=Spoilt response

Response codes: 14
9. Number oflearners in your class
Response codes:
1=25 and below
2=26-30
3=3J-35
4=36-40

5=41-45
6=46-50
7=51 ~60

841 and more
9=No response
10=Spoilt response

Response codes: 15
10. Number of girls in class
Response codes:
1~1-10

2=11·20
3~21-30

4=31-40
5=41 or more
6=No response
7=Spoilt response

Response codes: 16
11. Number ofbors in class
Response codes:
1~1-1O

2=lJ·20
3=21-30
4=31-40
5=41 or more
6=No response
7=Spoilt response

Response codes: 17
12. Number ofBlack learners in
class
Response codes:
1"'l)·}(}
2=11-20
3=21-30
4=3140
5=41-50
6=51 -60
7=61 and more
8=No response
9=8poilt response

Response codes: 18
13. Number ofColoured learners in
class
Response codes:
1=0-10
2=11-20
3~21-30

4=3140
5=41-50
6=51 --6{)



7=61 and more
8~No response
9="Spoilt response

Response codes: J9
14. Number oflndian learners in class
Response codes:
1=0-10
2~1l-20

3=21-30
4=31-40
5=41-50
6=51--60
7=61 and more
8=No response
9="Spoilt response

Response codes: 20
15. Number ofWhite learners in class
Response codes:
1=0-10
2=11-20
3~21-30

4=31-40
5=41-50
6=51-60
7=61 and more
8=No response
9="Spoi1t response

Response codes: 2J

16. Number ofJearners that belong to
another race
Response codes:
1=0-3
2=4-6
3=7-9
4=10-12
5=13-15
6=No response
7=Spoilt response

Response codes: 22
17. Can OBE succeed?
Response codes:
I=Yes
2=No
3=No response
4=8poilt response

Response codes: 23
18 a Assessments are not necessary in
OBE
Response codes:
I=Correct
2=Incorrect
3~No response
4=Spoilt response

Response codes: 24
l8b.Cmricwwncomentismllmpo~

tant in OBE
Response codes:
l~orrect

2=Incorreet
3=No response
4=Spoilt response

Response codes: 25
18 c. OBE focuses on the end reswts of
learning
Response codes:
I=Correct
2=Incorreet
3=No response
4=Spoilt response

Response codes: 26
18 d. OBE is a method of achieving the
objectives of cmriculum 2005
Response codes:
I~orrect

2=Incorrect
3=No response
4=8poilt response

Response codes: 27
18 e. OBE is an educator-eentred ap­
proach
Response codes:
l~orrect

2=Incorrect
3=No response
4=8poilt response

Response codes: 28
18 f The learning environment plays
no role in learner's success:
Response codes:
I~orrect

2=Incorrect
3=No response
4=8poilt response



Response codes: 29
18 g. OBE is a learner-centred ap­
proach:
Response codes:
l=Correct
2=lncorrect
3=No response
4=Spoilt response

Response codes: 30
18 h. The community, educators, learners
and parents share in the responsibility for
learning:

Response codes:
l=Correct
2=lncorrect
3=No response
4=Spoilt response

Response codes: 31
18 i. Good discipline in the classroom
is essential for OBE to succeed:
Response codes:
I=Correct
2=lncorrect
3=No response
4=Spoilt response

Response codes: 32
18 j. OBE is concerned with the
evaluation ofknowledge, skills and at­
titudes oflearners:
Response codes:
l=Correct
2=lncorrect
3=No response
4=Spoilt response

Planning and implementation in
OBE classrooms

Response codes: 33
19. Are you i!llplementing OBE in
your classroom?
Response codes:
I=Yes
2=No
3=No response
4=Spoilt response

Response codes: 34
20. Rate your planning of OBE lessons
on a scale of! to 4, (with I being the
lower end of the scale)
Response codes:
1=1
2=2
3=3
4=4
5=No response
6=Spoilt response

Response codes: 35
21. Is it better to develop phase organ­

isers and learning activities as an
individual, or as a team?

Response codes:
1=lndividual
2=Tearn
3=No response
4=Spoilt response

Response codes: 36
22a Do you consider consultation be­
tween educators to be essential in the
Macro level planning?
Response codes:
I=Essential
2=Not essential
3=No response
4=Spoilt response

Response codes: 37
22b. Do you consider consultation be­
tween educators to be essential in the
Meso level planning?
Response codes:
I=Essential
2=Not essential
3=No response
4=Spoilt response

Response codes: 38
22c. Do you consider consultation be­
tween educators to be essential in the
Micro level planning?
Response codes:
I=Essential
2=Not essential
3=No response
4=Spoilt response
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Response codes: 39
23. Are ed. in your school. consulting
one another when doing medium term
planning?
Response codes:
l=Yes
2=No
3=No response
4=5poilt response

Response codes: 40
24. You set timeframes for each phase
and programme organiser:
Response codes:
l=Yes
2=No
3=No response
4=5poilt response

Response codes: 41
25. It is important to determine the as­
sessment criteria that you are using be­
fore or after presenting the lesson:
Response codes:
l=Before
2=After
3=No response
4=5poilt response

Response codes: 42
26. Is it necessary for learners to know
the criteria that you will use to assess
them prior to engaging in the learning
activities?
Response codes:
l=Yes
2=No
3=No response
4=5poilt response

Response codes: 43
27a The learning acti~ities determine
the outcomes:
Response codes:
l=Correct
2=Incorrect
3=No response
4=5poilt response

Response codes: 44
27b. The outcomes determine the
learning activities:

Response codes:
l=Correct
2=Incorrect
3=No response
4=5poilt response

Forms of communication required in
OBE
Response codes: 45
28a How important is brainstorming
as a form of communication between
educators and learners during OBE
sessions in the Foundation Phase class­
room?
Response codes:
1=Unimportant
2=Not 50 important
3=Very Important
4=No Response
5=5poilt Response

Response codes: 46
28b. How important is conversation as
a form of communication between
educators and learners during OBE
sessions in the Foundation Phase class­
room?
Response codes:
1=Unimportant
2=Not 50 important
3=Very Important
4=No Response
5=5poilt Response

Response codes: 47
28c. How important is consultation as
a form of communication between
educators and learners during OBE
sessions in the Foundation Phase class­
room?
Response codes:
1=Unimportant
2=Not 50 important
3=Very Important
4=No Response
5=5poilt Response

Response codes: 48
28d. How important is the giving of in­
struction as a form of communication
between educators and learners during
OBE sessions in the Foundation Phase
classroom?
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Response codes:
1=Unimportant
2=Not So important
3=Very Important
4=No Response
5=Spoilt Response

Response codes: 49
28e. How important is cross­
questioning as a form of communica­
tion between educators and learners
during OBE sessions in lhe Foundation
Phase classroom?
Response codes:
I=Unimportant
2=Not So important
3=Very Important
4=No Response
5=Spoilt Response

Response codes: 50
28f. How important is judging as a
fonn of communication between edu­
cators and learners during OBE ses­
sions in lhe Foundation Phase class­
room?
Response codes:
I=Unimportant
2=Not So important
3=Very Important
4=No Response
5=Spoilt Response

Response codes: 51
28g. How important is writing a storY
as a form of communication between
educators and learners during OBE
sessions in the Foundation Phase class­
room?
Response codes:
1=Unimportant
2=Not So important
3=Very Important
4=No Response
5=Spoilt Response

Response codes: 52
28b. How important is dra~ing up a
list as a form of communication be­
tween educators and learners during
OBE sessions in lhe Foundation Phase
classroom?
Response codes:

I=Unimportant
2=Not So important
3=Very Important
4=No Response
5=Spoilt Response

Response codes: 53
28i. How important is writing an imi­
tation as a form of communication be­
tween educators and learners during
OBE sessions in lhe Foundation Phase
classroom?
Response codes:
I=Unimportant
2=Not So important
3=Very Important
4=No Response
5=Spoilt Response

Response codes: 54
28j. How important is doing a project
as a form of communication between
educators and learners during OBE
sessions in lhe Foundation Phase class­
room?
I=Unimportant
2=Not So important
3=Very Important
4=No Response
5=Spoilt Response

Response codes: 55
28k How important is completing a
written assessment as a form of com­
munication between educators and
learners during OBE sessions in the
Foundation Phase classroom?
Response codes:
I=Unimportant
2=Not So important
3=Very Important
4=No Response
5=Spoilt Response

Response codes: 56
281. How important is entertammg a
W!m as a form of communication be­
tween educators and learners during
OBE sessions in lhe Foundation Phase
classroom?
Response codes:
1=Unimportant
2=Not So important
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3=Very Important
4=No Response
5=Spoilt Response

Response codes: 57
28m 'How important is miming and
role-plaving as a form of communica­
tion between educators and learners
during OBE sessions in the Foundation
Phase classroom?
Response codes:
I=Unimportant
2=Not So important
3=Very Important
4=No Response
5=Spoilt Response

Response codes: 58
28n. How important is addressing a
grQ!!R as a form of communication be­
tween educators and learners during
OBE sessions in the Foundation Phase
classroom?
Response codes:
I=Unimportant
2=Not So important
3=Very Important
4=No Response
5=Spoilt Response

Response codes: 59
280, How important is demonstrating a
process/product as a form of commu­
nication between educators and learn­
ers during OBE sessions in the Foun­
dation Phase classroom?
Response codes:
I=Unimportant
2=Not So important
3=Very Important
4=No Response
5=Spoilt Response

Response codes: 60
28p, How important is giving a report
back as a form of communication be­
tween educators and learners during
OBE sessions in the Foundation Phase
classroom?
Response codes:
I=Unimportant
2=Not So important
3=Very Important

4=No Response
5=Spoilt Response

Response codes: 61
28q, How important is submitting to an
oral test as a form of communication
between educators and learners during
OBE sessions in the Foundation Phase
classroom?
Response codes:
I=Unimportant
2=Not So important
3=Very Important
4=No Response
5=Spoilt Response

Response codes: 62
28r, How important is keeping records
as a form of communication between
educators and learners during OBE
sessions in the Foundation Phase class­
room?
Response codes:
I=Unimportant
2=Not So important
3=Very Important
4=No Response
5=Spoilt Response

Response codes: 63
28s, How important is writing notices
as a form of communication between
educators and learners during OBE
sessions in the Foundation Phase class­
room?
Response codes:
I=Unimportant
2=Not So important
3=Very Important
4=No Response
5=Spoilt Response

Response codes: 64
28t How important is filling in reports
as a form of communication between
educators and learners during OBE
sessions in the Foundation Phase class­
room?
Response codes:
I=Unimportant
2=Not So important
3=Very Important
4=No Response
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5=Spoilt Response

Response codes: 65
28u. How important is participating in
group discussions as a form of com­
munication between educators and
learners during OBE sessions in the
Foundation Phase classroom?
Response codes:
1=Unimportant
2=Not So important
3=Very Important
4=No Response
5=Spoilt Response

Response codes: 66
28v. How important is using recorded
audio-visual media as a form of com­
munication between educators and
learners during OBE sessions in the
Foundation Phase classroom?
Response codes:
I=Unimportant
2=Not So important
3=Very Important
4=No Response
5=Spoilt Response

Response codes: 67
28w. How important is publishing
written information as a form of com­
munication between educators and
learners during OBE sessions in the
Foundation Phase classroom?
Response codes:
1=Unimportant
2=Not So important
3=Very Important
4=No Response
5=Spoilt Response

Response codes: 68
28x. How important is using com­
puters for instruction as a form of
communication between educators and
learners during OBE sessions in the
Foundation Phase classroom?
Response codes:
1=Unimportant
2=Not So important
3=Very Important
4=No Response
5=5poilt Response

Response codes: 69
28y. How important is using intemet e­
mail as a form of communication be­
tween educators and learners during
OBE sessions in the Foundation Phase
classroom?
Response codes:
1=Unimportant
2=Not So important
3=Very Important
4=No Response
5=Spoilt Response

Response codes: 70
28z. How important is using intemet
search engines as a form of communi­
cation between educators and learners
during OBE sessions in the Foundation
Phase classroom?
Response codes:
1=Unimportant
2=Not So important
3=Very Important
4=No Response
5=Spoilt Response

Response codes: 71
29a Who should use brainstorming as
a form of communication?
Response codes:
1=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 72
29b. Who should use conversation as a
form ofcommunication?
Response codes:
I=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 73
29c. Who should use consultation as a
form of communication?
Response codes:
l=The educator
2=The learner
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3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 74
29d. Who should use giving instruc­
tions as a fonn ofcommunication?
Response codes:
l=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 75
2ge. Who should use cross-ouestioning
as a fonn ofcommunication?
Response codes:
l=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 76
29f. Who should use judging as a fonn
of communication?
Response codes:
I=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 77
29g. Who should use writing a story as
a fonn ofcommunication?
Response codes:
1=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 78
29h. Who should use drawing up a list
as a fonn of communication?
Response codes:
I=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 79
29i Who should use writing an invita­
tion as a fonn of communication?
Response codes:
I=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 80
29j. Who should use doing a project as
a fonn of communication?
Response codes:
I=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 81
29k Who should use completing a
written assessment as a fonn of com­
munication?
Response codes:
I=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 82
291. Who should use entertammg a
group as a fonn ofcommunication?
Response codes:
I=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 83
29m. Who should use nummg and
role-playing as a fonn of communica­
tion?
Response codes:
I=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response
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Response codes: 84
29n. Who should use addressing a
group as a fonn of communication?
Response codes:
l=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 85
290. Who should use demonstrating a
process/product as a fonn of commu­
nication?
Response codes:
1=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 86
29p. Who should use giving a report
back as a fonn ofcommunication?
Response codes:
l=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 87
29q. Who should use submission to an
oral test as a fonn ofcommunication?
Response codes:
1=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 88
29r. Who should use keeping of re­
cords as a fonn ofcommunication?
Response codes:
l=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 89
29s. Who should use \vritten notices as
a fonn of communication?
Response codes:
1=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 90
291. Who should use filling in of re­
ports as a fonn ofcommunication?
Response codes:
1=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 91
29u. Who should use participation in
group discussions as a fonn of com­
munication?
Response codes:
1=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 92
29v. Who should use recorded audio­
visual media as a fonn of communica­
tion?
Response codes:
1=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 93
29w. Who should use publishing writ­
ten information as a fonn of
communication?
Response codes:
1=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response
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Response codes: 94
29x. Who should use computers for in­
struction as a form ofcommunication?
Response codes:
I=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 95
29y. Who should use internet e-mail as
a form of communication?
Response codes:
I=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 96
29z. Who should use internet search
engines as a form of communication?
Response codes:
I=The educator
2=The learner
3=The educator and learner
4=No Response
5=Spoilt Response

Response codes: 97
30a How important is brainstorming
as a form of communication between
educators for the successful implemen­
tation of OBE?
Response codes:
I=Not at all important
2=Not so useful
3=Very important
4=No Response
5=Spoilt Response

Response codes: 98
30b. How important is conversation as
a form of communication between
educators for the successful implemen­
tation ofOBE?
Response codes:
I=Not at all important
2=Not so useful
3=Very important
4=No Response
5=Spoilt Response

Response codes: 99
30c. How important is consultation as
a form of communication between
educators for the successful implemen­
tation ofOBE?
Response codes:
I=Not at all important
2=Not so useful
3=Very important
4=No Response
5=Spoilt Response

Response codes: 100
30d. How important is giving instruc­
tion as a form of communication be­
tween educators for the successful im­
plementation ofOBE?
Response codes:
I=Not at all important
2=Not so useful
3=Very important
4=No Response
5=Spoilt Response

Response codes: 101
30e. How important is cross­
questioning as a form of communica­
tion between educators for the success­
ful implementation ofOBE?
Response codes:
I=Not at all important
2=Not so useful
3=Very important
4=No Response
5=Spoilt Response

Response codes: 102
30£ How important is judginl! as a
form of communication between edu­
cators for the successful implementa­
tionofOBE?
Response codes:
I=Not at all important
2=Not so useful
3=Very important
4=No Response
5=Spoilt Response

Response codes: 103
30g. How important is writing stories
as a form of communication between
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educators for the successful implemen­
tation of OBE?
Response codes:
1=Not at all important
2=Not so useful
3=Very important
4=No Response
5=Spoilt Response

Response codes: 104
30b. How important is drawing up of
lists as a form of communication be­
tween educators for the successful im­
plementation ofOBE?
Response codes:
1=Not at all important
2=Not so useful
3=Very important
4=No Response
5=Spoilt Response

Response codes: 105
30i. How important is writing invita­
tions as a form of communication be­
tween educators for the successful im­
plementation ofOBE?
Response codes:
I=Not at all important
2=Not so useful
3=Very important
4=No Response
5=Spoilt Response

Response codes: 106
30j. How important is doing projects as
a form of communication between
educators for the successful imple­
mentation of OBE?
Response codes:
1=Not at all important
2=Not so useful
3=Very important
4=No Response
5=Spoilt Response

Response codes: 107
30k. How important is completing
written assessments as a form of com­
munication between educators for the
successful implementation ofOBE?
Response codes:
1=Not at all important
2=Not so useful

3=Very important
4=No Response
5=Spoilt Response

Response codes: 108
30!. How important is entertaining a
grQ!!P as a form of communication be­
tween educators for the successful im­
plementation of OBE?
Response codes:
1=Not at all important
2=Not so useful
3=Very important
4=No Response
5=Spoilt Response

Response codes: 109
30m How important is miming and
role-pl'!)'ing as a form of communica­
tion between educators for the success­
ful implementation of OBE?
Response codes:
1=Not at all important
2=Not so useful
3=Very important
4=No Response
5=Spoilt Response

Response codes: 110
30n How important is addressing a
grQ!!P as a form of communication be­
tween educators for the successful im­
plementation of OBE?
Response codes:
1=Not at all important
2=Not so useful
3=Very important
4=No Response
5=Spoilt Response

Response codes: 111
300. How important is demonstrating a
process/product as a form of commu­
nication bem-een educators for the suc­
cessful implementation of OBE?
Response codes:
1=Not at all important
2=Not so useful
3=Very important
4=No Response
5=Spoilt Response
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Response codes: 112
3Op. How important is giving report­
backs as a form of communication be­
tween educators for the successful im­
plementation ofOBE?
Response codes:
1=Not at all important
2=Not so useful
3=Very important
4=No Response
5=Spoilt Response

Response codes: 113
30q. How important is submitting to
oral tests as a form of communication
between educators for the successful
implementation of OBE?
Response codes:
1=Not at all important
2=Not so useful
3=Very important
4=No Response
5=8poilt Response

Response codes: 114
3OT. How important is keeping records
as a form of communication between
educators for the successful implemen­
tation of OBE?
Response codes:
1=Not at all important
2=Not so useful
3=Very important
4=No Response
5=8poilt Response

Response codes: 115
305. How important is writing notices
as a form of communication between
educators for the successful implemen­
tation of OBE?
Response codes:
1=Not at all important
2=Not so useful
3=Very important
4=No Response
5=Spoilt Response

Response codes: 116
3Ot. How important is filling in reports
as a form ofcommunication between
educators for the successful imple­
mentation of OBE?

Response codes:
1=Not at all important
2=Not so useful
3=Very important
4=No Response
5=Spoilt Response

Response codes: 117
30u. How important is participating in
group discussions as a form of com­
munication between educators for the
successful implementation of OBE?
Response codes:
1=Not at all important
2=Not so useful
3=Very important
4=No Response
5=Spoilt Response

Response codes: 118
30v. How important is using recorded
audio-visual aids as a form of commu­
nication between educators for the suc­
cessful implementation of OBE?
Response codes:
1=Not at all important
2=Not so useful
3=Very important
4=No Response
5=Spoilt Response

Response codes: 119
30w. How important is publishing
written information as a form of com­
munication between educators for the
successful implementation of OBE?
Response codes:
l=Not at all important
2=Not so useful
3=Very important
4=No Response
5=Spoilt Response

Response codes: 120
30x. How important is using com­
puters for development as a form of
communication between educators for
the successful implementation of
OBE?
Response codes:
1=Not at all important
2=Not so useful
3=Very important

13



4=No Response
5=Spoilt Response

Response codes: 121
3Oy. How important is using internet e­
mail as a form of communication be­
tween educators for tbe successful im­
plementation of OBE?
Response codes:
I=Not at all important
2=Not so useful
3=Very important
4=No Response
5=Spoilt Response

Response codes: 122
30z. How important is using internet
search engines as a form of communi­
cation between educators for tbe suc­
cessful implementation of OBE?
Response codes:
I=Not at all important
2=Not so useful
3=Very important
4=No Response
5=Spoilt Response

Response codes: 123
31. Do you think OBE can be success­
fully implemented in Soutb Africa?
Response codes:
I=Yes
2=No
3=No Response
4=Spoilt Response

14
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