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A B S T R A C T 

The significance of classroom discipline and management has been appreciated 

both from a social practice perspective and an effective teaching stand. The study 

investigated the effects of discipline on learners’ wellbeing in rural based primary 

schools in Mutshindudi circuit. This study opted for interpretivist and constructivist 

paradigms which afforded the researcher to understand the circumstances in with 

the respondents experienced discipline and its relationship with learners’ well-being. 

The study adopted a case study design which provided an opportunity for 

triangulation. Purposive sampling was done to draw a sample from a population of 

learners, staff and SGB members of two primary schools. Data collection was done 

through open-ended questionnaires and interviews. The findings showed sentiments 

from all the participating parents that discipline is vital for healthy child development, 

necessary to build relationships, self-respect and the ability to cooperate with peers. 

From experience with their children they found that most learners who are not 

disciplined have their school performance affected adversely. The SGB members 

who participated in the study revealed how they as leadership were endeavouring by 

all means to encourage discipline through cooperation with other stakeholders listed 

as including management, teachers, learners, parents and guardians. One area the 

SGB is fighting hard is working with the parents to ensure their children do not bring 

dangerous weapons to school. One extreme case involved a learner who stole his 

father’s gun and brought it to school where he shot at a class teacher. The study 

found lack of discipline having a bearing on poor class performance and threatening 

learners’ wellbeing. In one school teachers adopt ill-disciplined learners to provide 

the father-figure that these learners could be missing in their lives. This has led to 

improved performance by the adopted learners and cessation of misdemeanours. 

The study recommends that a close working relationship must prevail amongst all 

stakeholders for a school to afford the best of learners’ wellbeing.  
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CHAPTER 1 

BACKGROUND TO THE STUDY 

 

1.1 Introduction 

 

Classroom management is critical to the wellbeing of students. Lewis, Romi, Qui and 

Katz (2005) posit that the strategies that are employed by the teacher should instil 

the notion of responsibility in the learners and should also make them aware of 

consequences of their behaviour. In other words, strategies used by the educator 

train the learners to be disciplined in and outside the classroom.  The discipline of 

learners plays an important role in the way that learners access information from 

their educators (Lewis, 2001). According to Elbla (2012) research into effective 

teaching has shown that discipline is a prerequisite to an enabling learning 

environment. He observes that misdemeanours in class by learners ruin lesson 

delivery even where meticulous planning has been done by the teacher.  This is a 

development of concern to both teachers and school management teams. Evertson 

and Weinstein (2006) claim that major problems like ill-discipline in schools are 

caused by an over emphasis on rights by learners.  

 

Pane (2010) posits that punitive measures used in combating ill-discipline in schools 

have been of limited effect in promoting responsible student behaviour. He 

recommends that these measures be replaced by methods which are proactive 

involving interaction with the learners. According to Harmer (1983) discipline is 

initiated by the teacher and the students have to consciously accept its precepts 

thereby entering into an unwritten teacher-student contract on type of behaviour 

acceptable or permissible in class. He says such an awareness of discipline makes 

teaching and learning to be more effective.   

 

Altinel (2006) opines that the way a teacher manages the learners in class can make 

them perform at their best levels on their given tasks. This means a teacher must 

incorporate methods that maintain discipline in class to avoid disruptive ill behaviour. 
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Engaging students in learning and formulation of classroom and schools’ rules 

assists in keeping the learners from misdemeanours (Everston & Weinstein, 2006). 

This in turn influences their motivation and achievement to be well disciplined. In this 

cycle, “the more that students perceive their teacher cares about them, the more the 

students will care about the class, and the more likely they will be to pay attention in 

class and consequently behave” (Teven & McCroskey, 1997, p. 167). 

 

This study investigated the causes of learners’ ill-discipline in rural schools that have 

binding regulations and rules. In addition to this, the study will explore the 

relationship that exists between behavioural practices by learners and their well-

being at school and at home. The study will proffer strategies that could be employed 

to improve learners’ behaviour in Mutshindudi circuit.  

 

1.2 Problem Statement 

It has been observed that some learners in schools in Mutshindudi Circuit have 

problems with carrying out instructions given by their teachers. They do not care as 

they emphasise their rights to do what they want. This has been construed by 

teachers and management teams to mean insubordination of the teacher’s authority 

by the learners. This in turn has induced a negative attitude on the part of learners 

resulting in ill-discipline in schools. The Circuit Manager of Mutshindudi Circuit has 

acknowledged in meetings that lack of training of educators on how to manage ill-

behaviour has increased challenges for teaching and learning in schools. She 

disclosed that schools in the circuit have budgets that can hardly sustain their 

operations and therefore cannot afford to conduct regular teacher workshop 

programmes for behaviour management. This has hampered schools’ roles in 

dealing with persistent behaviour problems that are a formidable challenge in 

learners’ well-being. This study proposes to look at the effect of discipline on the 

well-being of the learner at school.   

1.3 Aim of the study 

The study aim was to investigate the effects of discipline on learners’ wellbeing in 

rural based primary schools in Mutshindudi circuit 
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1.4 Research objectives 

The following objectives were crafted to guide the study: 

i. To investigate the relationship between discipline and learners’ well-being in 

rural based primary schools. 

ii. To determine major causes of ill-discipline by learners and the effects of ill-

discipline on academic performance and well-being.  

iii. To identify disciplinary processes taken by rural based primary schools to 

address learner’s misconduct.   

iv. To explore strategies for instituting effective discipline in schools for 

enhancing learners well-being. 

1.5 Research questions  

To adequately address the objectives the following corresponding questions were 

formulated: 

i. What is the relationship between discipline and learners’ well-being in rural 

based primary schools?  

ii. What are considered to be the major causes of ill-discipline by learners 

and the effects of ill-discipline on academic performance and well-being?  

iii. What disciplinary processes are taken by rural based primary schools to 

address learner’s misconduct?  

iv. What strategies can be taken for instituting effective discipline in schools 

for enhancing learner’s well-being? 

 

1.6 Contribution to the body of knowledge 

The study endeavours to obtain empirical evidence on the effects of discipline on 

learners’ wellbeing in rural based primary schools in the circuit of Mutshindudi. The 

knowledge on causes of ill-discipline and its effect on academic performance will 

bring to the fore how schools can identify symptoms of ill-behaviour in learners. The 

knowledge of other strategies for enhancing school discipline will be of use to 

principals and management teams. The study is expected to bring new findings and 
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also corroborate findings from other researches that have been done in the areas of 

learner discipline.  

 

1.7 Delimitations of the study 

The study was undertaken in Mutshindudi Circuit, Vhembe East District, and 

involved two primary schools. The sampling technique used was purposive 

sampling. Data was collected from 2 principals, 4 teachers, 10 grade 7 learners from 

the selected primary schools, 2 SGB members and 8 parents from the two schools 

who comprised a sample of 26 members. The grade 7 learners were adjudged to be 

mature enough and being in the final grade at primary school they would have 

accumulated sufficient experience to participate in a study on wellbeing.  

 

1.8 Operational definitions of terms 

Home environment: the study considered the home environment to comprise all the 

objects, forces and conditions in the home which influence the child physically, 

intellectually and emotionally (baadalsg.inflibnet.ac.in). Home environment shall 

mean as parental occupation, parental level of education, family size and availability 

of food at home. 

 

Primary school: refers to a school with grades one to seven 

Deviant behavior: behavior that does not conform to institutional rules, norms or 

Regulations. 

Discipline in school: functioning of a school according to what the school 

authorities consider as the rules of proper conduct and orderly action. 

Disruptive behavior: any utterance or non-verbal action of a pupil which 

Interferes with the intended learning objectives in a classroom at a specified time of 

instruction. 

Violence: behavior that is intended to hurt someone, for example bullying. 

Urban area: an area with improved infrastructure and high level of economic 

Activity. The area is characterized by many people having access to electricity, 

health facilities, education facilities, housing, safe water and good sanitation. 

Rural area: a remote and underdeveloped area where the main economic 
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Activity is farming. 

Learner: a person who is being taught in a school. 

Indiscipline behavior: behavior that violates important group norms and is 

perceived as a threat to the well-being of the group, for example, absenteeism, 

fighting, beer drinking, vandalism and theft. 

Relationship: the state of being related or interrelated. 

 

1.9 Chapter division 

Chapter One: This chapter introduces the study by providing the background of the 

study, research objectives and delimitations amongst other preliminaries.  

Chapter Two: Chapter two provides the theoretical framework and literature review 

on discipline and wellbeing. 

 

Chapter Three: In this chapter is laid out the research methodology and design. It 

also explains sampling techniques, methods of data collection, analysis and 

presentation. 

Chapter Four: This chapter presents and analyses data.  Discussion is done 

alongside interpretation so as to establish relevance of results contextually.  

 

Chapter Five: The summary and conclusions of the study are presented. The 

researcher proffers recommendations based on the findings as well as suggestions 

for possible research in the future. 

 

1.10 Chapter summary 

The discipline of learners plays an important role in the way that they access 

information from their educators according to studies discussed in this chapter. They 

contend that misdemeanours in class by learners ruin lesson delivery even where 

meticulous planning has been done by the teacher. This study examined the effect of 

discipline on the well-being of the learner at school.  
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CHAPTER 2 

LITERATURE REVIEW 

 

2.1Introduction 

This chapter focuses on the conceptual and theoretical frameworks that guided the 

study. It also examines relevant literature related to discipline and its relationship to 

learners’ well-being in schools and as well as the effects of discipline on learners’ 

well-being. The chapter also reviews studies on instituting discipline in schools for 

enhancing learner’s well-being. 

 

2.2 Conceptual framework  

Kosher, Ben-Arieh, Jiang and Huebner (2014) opine that when children are exposed 

to their basic rights then can we only talk about the realisation of their wellbeing. To 

them the dreams of each child and what they desire to become and the culmination 

of these desires into reality is critical and the bedrock of the wellbeing of the children. 

They say that the rights of children are given in international charters and 

international law behoves each country to practice them. According to Kosher et al 

(2014) it is essential for schools to engage pupils during their daily interactions at 

school so that they become conscious and active participants in their schooling and 

wellbeing development procedures. They say that for a learner to be considered as 

mentally healthy the learner should have the ability to handle pressures that arise 

both at school and home environments. When such pressures of demands are 

handled successfully by the pupils then and then only can it be said they exude 

positive mental health. A direct consequence of this is shown through improved 

academic performance.  

 

Cortina, Cortina-Borja, Fazel, Hlungwani, Kahn, Stein and Tollman (2013) posit that 

schools are vital to induce the health of the young learners so they can improve their 

mental activity productively. When it comes to discipline it means that the school is 

the most central arena where fear must be eliminated especially when it is caused by 
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other learners or teachers. Learners spend most of their time at school during the 

school term and indeed this becomes naturally suitable a place to culture mental 

health. According to Gutman and Feinstein (2008) if every effort is done to have an 

atmosphere supportive of their needs both at home and at school it cannot fail to 

enhance the well-being of children. O’Higgins and Gabhainn (2013) found the school 

as a convergence point for professional teachers to motivate children into 

responsible citizens through disciplined behaviour as a means to achieve their 

wellbeing.   

 

Gutman and Feistein (2008) looked at factors that adversely affected the wellbeing 

of children at school. They found these factors to include bullying and victimisation of 

other children by the naughty ones. Some of these were boys victimising girls or 

physically weaker boys. Such incidents distorted the views of the victims about 

themselves, losing confidence in the process. This affected their grades and their 

well-being nose-dived. Even their ability to maintain friendships were affected which 

resulted in skipping school. Thus focus at school work was affected and the 

performance in class took a negative direction. Their study brought out the significant 

role played by the individual child or learner when it came to absorbing pressure 

from adverse events at school.  

 

Greenman, Bodovski and Reed (2011) have found a positive relationship between 

the effort placed by parents at home on their children’s work and the performance of 

their children at school. The children in their study improved their performance in 

mathematics because of the intervention by parents. Such a positive result can be 

interpreted in the current study to mean that parental intervention can keep in check 

ill behaviour at home and at school to improve the extent of the wellbeing of the 

child. One of the findings by Greenman et al., (2011) was that neighbourhood 

characteristics and parental practices are pertinent to the children’s academic 

achievement in elementary school. Neighbourhood characteristics in this study 

would be regarded as including the type of peers the child associates with and goes 

to school with. These could be the naughty and bullying type of peers who can affect 
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the behaviour of the other learners when they join in or become victims to the 

adverse behaviour.  

 

Hall, Critcher, Jefferson, Clarke and Roberts(2013) say that discipline is an elusive 

concept because they opine that its meaning is not consistent within learned people 

or the laymen. Different perceptions are found and so when a discussion centres on 

discipline it is necessary to demarcate its extent of meaning.   Their common view is 

that, whether regarded as a positive or negative concept, discipline invariably 

contributes to the learning outcomes. Kochhar (2001) has given the position that ill 

discipline has no boundaries in class and can be committed by the learner or even 

the teacher.  The learner is guided by the school code of conduct for pupils enrolled 

in that school while the teacher is guided by regulations set by the employer, who in 

most cases in South Africa, is government through the Department of Basic 

Education. Whoever breaks their guidelines commits ill discipline. However, to keep 

this study focused due to time available for collecting data, this study only focused 

on the discipline as regards the learners and how it affects the learner wellbeing.  

 

According to Kapueja (2014), a code of conduct is meant to put in place 

cornerstones to behavioural change for in consumers of the code. This could be the 

learner or teacher. In the case of the current study the code of conduct is meant for 

the learner. Thus the learners are not meant to acquire academic and sporting skills 

only but the behaviour that must accrue over time as they observe the code of 

conduct provided by the school. She goes on to appreciate that a code of conduct 

introduces and helps enforcement of order at school.  Uniformity in enforcement of 

good behaviour makes reference to the code of conduct. The character of the school 

is therefore known through the code of conduct.   

 

A study conducted by Ntuli (2013) in the Sekhukhune district schools in Limpopo has 

found that parental involvement, mentorship, and suspension for serious offences 

are necessary to help in getting learners to abide by codes of conduct. Mattes (2011) 

posits a key explanation for the challenge of discipline in contemporary South Africa 

is tied to what is categorized as the post-apartheid generation, or the “born frees”, 

who supposedly show less interest in playing an active role in civil society. Some say 
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this is because most of the born frees do not feel that their participation would be 

effective and that whatever they do would not be meaningful enough to expend 

energy on it. 

 

Bourke and Geldens (2007) suggest the virtues of safety and freedom as critical to 

how good a relationship that can be built between learners. This means that 

pertinent questions to ask would be how safe a child is from any untoward act that 

may be perpetrated by a fellow learner toward him or her. Thus hurting acts would 

curtail the safety of others and consequently their personal freedoms. When these 

two virtues are endangered relationships cannot be said to be conducive to improved 

class performance and the learner wellbeing (Bourke & Geldens, 2007).  

 

Jamtsho (2015) posits that when the concept of wellbeing is meant to be understood 

then the context in which it is discussed on which learners must be stipulated. These 

two parameters enable a relationship to be established on what the wellbeing is in 

terms of the process upon which it is dependant. He opines that wellbeing in the end 

must be a contributory factor the skills and manners that a child exits with at the end 

of their tenure at school. In families good grades are admired and these are 

expected to follow improved wellbeing of their child mostly at school. Discipline is a 

critical fundamental in this process as it determines the atmosphere under which 

what is taught can be absorbed and understood by the learners. Basically, discipline 

is the major indicator of the character of a school. Its laxity or strict adherence can be 

the watchword the community propagates more than anything else.  In view of the 

above, Salifu and Agbenyega (2012) found that bad behaviour attributed to a school 

is responsible for a reduction or cut in exposure time between the teacher and the 

learners. The reason given is that teaching and learning time is disrupted when 

teachers spend time in administrative issues that deal with ill disciplined learners.  

 

Miller, Sen, Malley and Burns (2009) report that Trends International Mathematics 

and Science Study (TIMSS) has revealed that principals view unfriendly and 

disruptive behaviour by learners in class as the most reported perennial problem in 

the majority of the countries that participated in the study. The principals reported 

this to be prominent with learners in the eighth grade. This grade marks a transition 

from primary school to secondary school in most countries. Whether the change in 
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environment causes learners to change as soon as they enter secondary school can 

be the subject of another study, but for the TIMSS report that was the most notorious 

grade in repeated misdemeanours.  

 

Bonga (2016) opines that academic achievement or performances are terms that are 

often used synonymously. He states that when a child undergoes educational 

processes in a recognised structure like a school the result must be acceptable as 

academic performance. The school attains its goals through and in the child. That is 

how it measures the success of its programmes. The family and community also 

measure success of the school programme through what the child has attained. 

Therefore there is a common convergence on what the school must achieve by all 

stakeholders as a way to ascertain that targets are being met. Success by the child 

in school work should infer integration of discipline in all the processes that occur at 

school. Even at home discipline is desirable and can be achieved by conscientious 

parents or guardians who believe it is integral to their child’s well-being. Bonga 

(2016) found that classroom disturbance has a high frequency on responses on 

factors that adversely affect wellbeing.  

 

Ramsden and Buvaneswari (2008) state that discipline must comprise 

predetermined set of rules and associated regulations which when enforced can 

achieve calmness and order amongst learners which are crucial for these children to 

interact socially and benefit academically both collectively and individually from the 

teaching and learning processes. Discipline as laid out in the interest of all 

stakeholders to a school must be everyone’s responsibility so as to achieve what the 

rules and regulations are meant to achieve, to wit academic performance at 

acceptable levels. The rules and regulations in a way are primarily meant to mould 

behavioural matters in the child. Rules and regulations without the human touch of 

love and care that a teacher and parents must lavish on the learners may not afford 

desired behavioural changes in the child (Clark, 2005).  

 

School connectedness has been debated by several scholars. Among them are 

Sulkowski, Demaray and Lazzarus (2012) who highlight the importance of learners 

who identify themselves with the school and what its ethos stand for. This means 

that the learners are not apologetic that they belong to that institution. They can 
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proudly talk about each other as class or school mates belonging to the school. Even 

the support they receive from the community must not be extended grudgingly by 

members of the community. Manuhwa (2017) found that the use of traditional 

leaders in instilling discipline in the community where children had taken truancy to 

unacceptable levels brought acceptable outcomes when the chief convened a 

community meeting to give orders to the community not to tolerate their children from 

skipping school. In other words there is that rapport amongst crucial stakeholders of 

the school. Such school connectedness must be achievable in an atmosphere of 

discipline which produces successful learner outcomes which lead to proper 

certification.  

 

Australian Catholic University and Erebus International (2008) have found that 

improved school connectedness leads learners to be keen with their work and to 

engage teachers when they experience challenges with their school work and even 

their relationships at school. Lost items belonging to fellow learners are now brought 

to the attention of teachers as soon as they are found. Pilfering of school gadgets by 

learners has stopped as the learners now display a high level of responsibility. Once 

there appears existence of anti-social activities within and outside the school the 

other learners are in a position inform the teachers or the parents without fear of any 

acrimonious recriminations. Thus trust has built within the various stakeholders to 

instil discipline and shape the wellbeing of their own children.  These findings find 

resonance with those by Osterman (2000) who avers that learners who have 

overcome fear of each other at school and confide in their teachers and mentors 

more confidently then even the engagement in their school work is more 

pronounced. This leads to improved academic grades in school. 

 

 

2.3 Theoretical framework 

This study was guided by Bronfenbrenner’s bio-ecological theory which studies 

human development over time (Bronfenbrenner, 1994). When Bronfenbrenner 

developed this theory he borrowed from his contemporary psychologist Lev 

Vygotsky. The theory is based on the premise that interactions between an individual 

and their environment shape the development of that individual over time.  
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The Bronfenbrenner’s bio-ecological theory has proffered four stages that occur 

when a child grows and is both consciously and unconsciously engaged in the 

development of its own being. There are forces that influence the child and these 

have been classified as systems. These forces comprising the four stages are 

(Bronfenbrenner, 1994):  

 

i) Microsystem  

ii) Mesosystem  

iii) Macrosystem  

iv) Exosystem and a fifth system which was added to the above four by other 

scholars and it is called the chronosystem.  

 

2.3.1 Microsystem 

 

The system known as microsystem is the one that is in close proximity to the child 

(Berk, 2000). A child is dependent on close family members for support. The support 

for food, clean clothes, church attendance and playing games is given by those very 

close to the child. As the child develops lessons that emanate from encounters in 

these spheres contribute to the wellbeing of the child. A situation where a child 

grows without friends around him or her can be regarded as abnormal. Or, the 

absence of members who should feed him or clothe him can be devastating to 

normal growth of a child.   

 

2.3.2 Mesosystem 

Systems do not exist in isolation. When one system is feeding the child, the other 

system could be teaching the child how to speak or write. These systems impact on 

the child simultaneously without giving way to each other. They coexist so as to meet 

all the requirements needed by the child. Therefore the systems are bound to 

interact as they make their contribution to the growth the child. Thus the mesosystem 

is made up of the arena where these different systems meet on the child. The 

interaction is not in discrete manner but continuously so as to furnish the necessities 

required by the child. The effect of the interaction of the systems on the child who 

receives could either be favourable to the child or unfavourable (Donald, et al., 

2010). In the context of this study a child may feel comfortable in class work and 
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class time while at the same he is aware the bully who constantly talks to him or her 

as soon as its school-out. The learners can be adversely affected by the system 

under which the bully is operating.  Therefore the child who is affected adversely can 

have lower attainments in class work and leading to poor wellbeing. 

 

2.3.3 Exosystem 

Systems that impact on the child may not be in the immediate vicinity of the child but 

can affect the peace of the child through some members who are close to the child. 

The prefix exo- refers to something external to the child. A bad day at work for a 

parent can affect the way the parent will relate to the child on that day. If it is a 

relational matter between parent or guardian and other people then the impact on 

the child could be for good or for worse depending on the nature of the challenge by 

the stakeholder who is more powerful than the child. The child is not directly involved 

in the matter at hand here but the child’s benefactor is (Swart & Pettipher, 2011). 

When such a child comes to class the matter in the ecosystem can affect their 

performance in class and in turn impact on its wellbeing.  

 

2.3.4 Macrosystem 

The overarching system that permeates through all other segments is the 

macrosystem. Its components derive from what builds the society and its belief 

system where the child is domiciled (Donald, et al., 2010; Swart & Pettipher, 2011). 

In the area where this study occurred is a Venda area where the tribe is Venda and 

the language is Venda. This is the macrosystem of the study. The belief system of 

the Venda has the overall impact on the other systems that fall under this biological 

model. The economic structures of Limpopo as a province and South Africa as the 

country have their share in the macrosystem which is the backbone to the 

development of learners and how their discipline contributes to wellbeing. Values 

that are respected in the community emanate from ages in the past as practiced by 

the Venda people; they provide strength to the social fabric that gives identity to 

these people. Children growing in this cultural basin are taught from their kith and kin 

virtues like respecting elders and neighbours, obeying parents and how to speak. 

These are the issues that culminate in disciplined behaviour from the cultural point of 

view (Donald et al., 2010). 
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According to Bronfenbrenner the economy of a country has a bearing on the family’s 

life because it introduces uncertainty and instability in the family. Addison (1992) 

opines that the unpredictable nature of the economy is a negative force within a 

family that is deprived of its livelihood when there is turmoil in the economy. 

Members of such a family get affected and that includes the school going child who 

is under focus in this study as regards discipline and wellbeing. Thus the theory 

predicts that if there is a disturbance in one system especially in the major 

macrosystem there is distortion which is introduced in other systems and these 

distortions can make the child fail to realise the benefits that must accrue from these 

other systems. Addison (1992) posits that when children are growing they look for 

the affirmations that arise from child-adult relationship which come at appropriate 

times. When the affirmations are absent the effects can be noticed during 

adolescence in the form of rough or rogue behaviour for both sexes.  

 

Bronfenbrenner’s bio-ecological theory does have grave implications in the teaching 

practice. If teachers and school administrators would come to know the breakdowns 

that occur in the homes of their pupils they would then strive to compliment by 

offering the required stable and long-term relationships that would enhance the well-

being of the learner. The school would behave like a foster home for the child who is 

lacking a positive developmental atmosphere at home. Schools as entities and 

teachers as in loco parentis fulfil a vital role but they cannot provide that complex 

maze of interactions which the primary adults in the form of mother and father 

provide. The theory contends that the primary relationship of caring adults, especially 

parents, is meant for a life-long balanced development of the child. This is the 

bedrock of wellbeing. When the educational system endeavours to provide the 

primary role that the parents should provide the society inadvertently abdicates its 

role of stressing the importance of primary parental relationships that lead to a well-

balanced development of the child.   

 

According to Henderson (1995) problems are prone to arise from the conflict that 

arises in one’s employment conditions which have an overall bearing in the income. 

These affect the relationships at home. Considerate teachers who are professional 

enough nurture the pupils so that they can provide a haven at school for those 

affected by conflict at home or from the exosystem. These pupils should be 
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strengthened in their resolve to remain disciplined in the face of negative forces 

affecting the core of their being – the family (Henderson, 1995). Thus schools play a 

vital role in supporting the family when there are problems affecting children at 

school as they provide counselling and encourage the affected children to remain 

focused.  

 

 

2.3.5 Chronosystem 

The early model of Bronfenbrenner’s theory has faced criticism for failing to take into 

cognisance the part played by the child in its growth towards maturity. Some 

scholars pointed out that the initial classes into which a child is graded are 

determined by its sex, then age and how their health performs. This stage is referred 

to as the chronosystem.  The stage is embedded in time and is integral to a child’s 

development. The child does not choose their sex but at birth they get categorised 

and as they grow they learn to adjust and live up to the dictates of their gender. Their 

mental health also grows over time as they come across challenges faced by their 

parents or they get pinched on the ear by the mother or granny, they are meant to 

end up with much knowledge which they may not extract from formal schooling. 

Hence, it is not out of place to expect respondents in this study to refer to discipline 

as something that should emanate from the precincts of the home.   

 

2.4 The relationship between discipline and wellbeing in schools 

 

Holsted (2015) reports on New Zealand project that was set up for the wellbeing of 

children at primary school. The schools under study placed considerable emphasis 

on what the children should acquire over their stay in formal school. They indicated 

positive school culture and relationships that exuded respect amongst children and 

their teachers and amongst the children themselves. These were taken to be 

foundational to the wellbeing of the learner. There was no uniformity in what 

teachers thought comprised learners’ wellbeing. However, what was common to all 

teachers was to ensure that learners passed their class tests and examinations for 

promotion to the next level. They acknowledged that discipline was central to the 

achievement of good grades.  
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Bates Deckard, Dodge and Pettit (2003) state that teachers and parents should be 

cognisant of the fact that the way disciplinary measures are taken on a child has the 

ability to influence their physical mannerisms and state of mind. There must be 

concerted efforts to come up with disciplinary measures that a school can exercise 

on children so as to maintain the same within what is acceptable to the law. All 

stakeholders to a school need to be involved including the community that provides 

its young ones to attend school at tender and formative years in their lives. The basic 

line of reasoning must be how to effectively improve the teaching and learning 

processes which is what basically enhances wellbeing as it is measurable in terms of 

school marks or grades awarded to the learner. Discipline must of necessity involve 

parents of the child so as to improve the relationships between them as parents and 

their child (Tisdall & Liebel, 2008). The parents must be in the know about any 

disciplinary procedures that may be taken on their son or daughter. Madeleine, 

Goetz and Lipnevich (2014) posit that there are studies that are focussing on 

shedding light on emotions that arise in learners and how they can acquire useful 

skills both emotional ad social. These skills help learners navigate their way as 

participants who are active in how to achieve their wellbeing. Thus learning with 

children as participants is a much assured way to make them speak out when they 

become victims of some maladministration of justice or when bullied by ill disciplined 

learners.   

 

Svirydzenka, Bone & Dorga (2014) posit that there is evidence in some studies that 

at times the intention of a school to provide conditions that are conducive to 

enhancing learners’ wellbeing have not always yielded expected results. Approaches 

to dealing with administration of disciplinary measures differs from school to school 

and when teachers and heads from separate schools meet to share experiences  

they find some strategies that results on strategies employed do not always provide 

intended rapport between learners. They have found that counselling learners by 

teachers has improved the development of a high sense of responsibility in the 

learners as they are able to handle some issues independently without involving 

teachers or administration. There is a realisation that these learners do contribute 

immensely when they are listened to in matters that deal with their own discipline 
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Marshall and Rossman (2006). This is the approach taken in this study in 

Mutshindudi Circuit 

 

Pollard and Lee (2003) reviewed literature on how schools measure the wellbeing 

and they found that the keenness inn school describing how they are promoting 

learners’ wellbeing does not emanate from a common understanding of what 

wellbeing is. Schools have a different understanding of what is meant by wellbeing.  

As a result some detach discipline details from the process of achieving wellbeing. 

Some areas where differences have arisen are the dimensions that are physical, 

cognitive, social and economic. The current study has a working relationship 

between discipline and wellbeing that is core to its enquiry. The responses from the 

participating schools are likely to broaden upon the issue of wellbeing as responses 

are characteristic of how their schools frame their policies to achieve it. However, 

Rudolph, Monson, Collet and Sonn (2008) opine that tenets of wellbeing must take 

into consideration the physical and emotional aspects at the same level as safety.  

 

Coleman (2009) studied why so many schools were emphasising on wellness of 

learners in their policies in the United Kingdom. He focused on the historical context 

of wellbeing, tracing how the concept evolved. Some institutions were found to 

incorporate wellbeing in their policies deriving from the political background 

experienced by the communities within which they thrived. Others, however, were 

coming from the angle of fulfilling research findings that had empirical evidence of 

what is expected of children at school and how they could achieve their intended 

goals of passing and occupying positions of influence in the community. The findings 

show that the political terrain prevailing in a country is does have a bearing on how 

schools craft their policies to achieve wellbeing of learners at school.  

 

In its November 2009 resolution the UN General Assembly Omnibus urged 

governments not to compromise when it came to exercising the rights of children. 

These rights meant that children must be heard or listened to as they comprise the 

majority in a homestead and therefore community. If the rights are thwarted then 
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society would produce the next generation of people who are not equipped to 

reproduce a fair society, even for their own offspring. As a result the UN urged 

adoption of legislation that was appropriate and accommodative to the promotion of 

full participation by the younger generation in the settings of the family, school and 

society. When regulations are enacted, they must be grounded in statutes of the 

country to have a legal bearing that respects the universal rights of children. The UN 

resolution encouraged that examination of each member country to be done to verify 

legal at that level.  

 

There has been an increasingly vocal presence of student voices in several spheres 

across the globe spanning educational and political fields (Messiou, 2013). Some 

students have had protracted demonstrations of free higher education like in South 

Africa in recent years. The position taken by Kanyal and Cooper (2010) is that what 

children perceive as crucial for their wellbeing must be considered when the children 

themselves have articulated their position of understanding. The authorities have a 

duty, just like the teachers and administrators at school, to debate issues for 

common understanding and adoption into school policies that encourage discipline 

and wellbeing.  

 

The Universal Foundation launched an initiative that introduced tools for evaluating 

the level of wellbeing in any particular school. The toolkit referred to as Voices of 

Children is one piece of evidence pointing to the centrality of learners’ rights 

(Awartani, Gordon & Whitman, 2008) in common legislation for each country. The 

Voices of the Children is an advocacy instrument that is used by UNICEF staff when 

they are promoting the freedoms that must be accorded children across the globe 

(UNICEF, 2010).  The toolkit was applied in a study on children in Palestine and it 

showed that the learner wellbeing was hinged on the teacher-learner in each learner 

(Liberante, 2012). This means the teacher is the most privileged to know and 

counsel a pupil when he or she notices an improvement or slight decline in the 

performance of learner. The caring teacher would like to know what is causing the 

poor performance. 

 



19 
 

Blum, Libbey, Bishop and Bishop (2004) posit that students do have their own views 

on issues relating to their wellbeing. In their study they focused on matters that 

transfer simultaneously with learners when they progress from primary level school 

to a high school. The student respondents showed strong positions of what they 

considered to be vital in their wellbeing although the culture from previous schools 

was predominant in their responses on wellbeing. This means at school the students 

begin a new orientation towards new dimensions about wellbeing as they shed off 

what they were used to in the past seven years of primary school. This involves 

emotional attachments to old friends that break when new friends and teachers 

come into the fray. New environment can introduce strange faces some who may be 

bent on ill-discipline and if a learner catches onto such new friends then they are 

likely to falter on academic performance and hence on wellbeing. Poor performance 

sets in when learners are disturbed by learners who inflict physical as well as mental 

pain on other learners.  

 

Lyamba (2013) carried a study in Zambia which focused on indiscipline at primary 

schools in Zambia. The interest was on understanding the nature of ill-disciplined 

behaviour that occurred at the schools and how much influence the home 

background had on the learners’ behaviour. The study involved pupils, teachers and 

parents who filled questionnaires and attended interviews. Thematic analysis was 

used in presentation and interpretation of the findings. Fighting between learners 

was identified as one type of indiscipline that was prevalent. Learners who were 

involved in this type of misdemeanor showed disdain in the area of respect for 

teachers. The bullied learners began skipping lessons as a way of taking refuge at 

home or just loitering in the communal villages. One form of indiscipline had to do 

with the use of cell phones, to the extent that some learners put on earphones during 

lessons. The miscreants alluded to the fact that they succumbed to peer pressure 

from school mates for them to indulge in such behaviour. The teachers revealed that 

they were extremely stressed by such behaviour at a primary school level confessing 

that it was disturbing to see their learners failing in academic work. Their intervention 

was at times rebuffed by some of the rowdy learners. 

 

file:///C:/Users/Public/Documents/Discipline_The%20Relationship%20Between%20School%20Climate%20and%20Mental%20and%20Emotional%20Wellbeing%20Over%20the%20Transition%20from%20Primary%20to%20Secondary%20School.html%23CR7
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The system of formal education laid emphasis on the acquisition of knowledge, 

practical skills and sound character. According to Ojedapo (2011) some schools 

were initiated by volunteers in times past. The parents cooperated with volunteers 

who wanted to teach their children and by so doing there was a high degree of 

discipline found in these schools. The teaching staff and parents exhibited a high 

sense of accountability and they valued collective responsibility for ensuring the 

success of these children. Nothing much has changed now except that the 

government proclaims its socioeconomic approach to education in schools and 

schools have to comply. Where some learners would be required by parents to 

repeat a grade, the emphasis now is on progression together with the learner’s 

cohort so that there is no lagging behind with your age group. Ojedapo (2011) 

mentions the outcry from some teachers is that learners are progressed while they 

perform poorly but are keen on mischief of disturbing other fellow learners. The 

regulations for the protection of learners’ rights are sometimes blamed for the laxity 

that has stealthily affected behavioural management in schools.   

 

Nyoni, Nyoni and Bonga (2017) conducted a study at a rural secondary school in 

Zimbabwe whose aim was to find what caused ill-discipline and how the school was 

handling poor results that were linked to bad behaviour. Using a case study design 

the study delved into the intricacies of misdemeanours and the resolution of the 

same with community and parents in order to redirect the lives of the learners onto 

the right course. The school embarked on a rigorous programme of careers 

guidance to help learners to remain focused on what they wanted to achieve. The 

head of the school also made sure the teacher-pupil ratio was kept manageable 

although being the only high school in the vicinity some of the classes were carrying 

more than 50 learners per class. The study also dwelled on factors that were 

regarded as external to the school but had a bear a bearing on the discipline of 

learners. Being a rural school the socio-economic status of the school environment 

was identified as poor and not so conducive to high performance of learners. The 

children were involved in manual work with parents to help improve family incomes. 

Thus the time to attend classes at times was jeopardized. Witchcraft beliefs 

interfered with learners failing to exert themselves to achieve high grades as there 

was a general belief that jealous neighbors could bewitch them. The study identified 

a positive link between discipline and good academic performance.  
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2.5 Causes of ill-discipline in learners and their effects on academic 

performance and wellbeing 

 

According to Botha (2013) disciplinary problems may arise as a result of internal and 

external factors, depending on the varying and prevailing conditions in schools. 

These conditions may either trigger or cause learners to behave in certain ways 

which may be detrimental to their well-being thus causing problems. Botha (2013) 

lists major disciplinary problems that are usually witnessed in schools as violence 

among learners, abuse of drugs and alcohol, family disintegration and poverty  

 

Tozor (2010) avers that ill-discipline and its causes have grasped the attention of 

educationists and social workers as its consequences are ghastly economically. The 

resources that are expended in taking a learner through school and anticipated 

economic contribution of the learner go to waste when ill-discipline is not contained. 

He adds that it disrupts family income and composure. Thus when the society does 

not deal with discipline and wellbeing of its youths in time of primary and secondary 

school lives to address the damage of their behaviour at a later stage becomes very 

expensive as it will involve assault and rape crimes even murder (Marais & Meier, 

2010). 

 

Masitsa (2008) alludes to the problem that is gaining traction in South African 

schools where learners take advantage of the banning of corporal punishment and 

instead attack teachers at school. He says unfortunately the cause is mostly blamed 

on a single aspect of drug abuse which is too narrow when the misbehaviour is built 

in small instalments over the years of primary and secondary education. These years 

are pointers to an unfolding future and the educators must be professional enough to 

diagnose such and receive the necessary support from both government and society 

in efforts to combat the ill-discipline.  

 

Hernandez and Seem (2004) posit that the way schools deal with disciplinary 

matters is core to giving direction of which way a school should go. Behaviour that is 

left to fester into rogue levels at school disrupts both the teaching and learning 
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processes and can become a menace to the community housing the school. The 

community is supposed to gain from learners’ wellbeing as they sponsor their 

children in school activities. However, schools are bound by regulations and in the 

end they are at the mercy of these ill-disciplined learners who have become 

gangsters while still at school. While the principal can enforce rules through the 

school governing body much should not be expected if the state does not intervene 

to deal with drug abuse and use of dangerous weapons which are readily available 

in some communities now.  

 

Jones and Rattray (2010) have found that when a school manages consultative 

procedures in dealing with disciplinary matters there are chances of success in 

eradicating ill-behaviour. They isolate collaborative style of leadership as a key 

ingredient in managing discipline to achieve wellbeing of learners. It behoves the 

principal to drive the collaborative dimension than any other person in the school as 

he is the one occupying the apex position. His subordinates cannot demand it from 

him lest he views such request unfavourably. Therefore once a principal is open to 

co-management when it comes to disciplinary issues then the teachers and parents 

can come in to exert their weight behind the process (Hernandez & Seem, 2004). 

 

Discipline is not expected in learners only but also in the adults in form of teachers 

and parents. According to Matsoga (2003) violence creeps into schools in bits and 

pieces. This process grows under the noses of administrators, teachers and parents 

if no attention is paid to misbehaving learners. Learners could behave like there were 

no teachers monitoring them at school or like there are no parents guiding them at 

home. The purpose of proper management of discipline at school is to avoid things 

like bullying while at school which can lead to disruptive physical confrontation later 

in life. Adams (2003) insists that the way discipline is handled at a school is a serious 

strategy that must not be arrived at arbitrarily but should be a culmination of a 

consultative process with all relevant stakeholders. He says that parents, community, 

teachers and the principal are key stakeholders to achieving discipline in any school.  

 

Bradshaw, Keung and Rees (2011) studied wellbeing of children at the continental 

level of the European Union and the national level in England. The continental was 

labelled macro and the national level micro. They defined their approach on three 
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types of wellbeing; the personal, the relational and the school wellbeing. Continent-

wise the well-being was structured by how much property one had access to as a 

child. It was materialistic. It also was connected to availability of housing and what 

type of a house. The study found that the wellbeing at school had no variable that 

had a bearing on it. There was an assumption therefore that when the family is 

propertied, well-fed and in good health then the wellbeing at school was guaranteed.  

 

In his study Azazi (2001) has noted physical fighting and verbal cursing of each other 

constituted the serious offences that resulted in learners being suspended or 

expelled from school. Some of the offences high up the list included stealing and 

drug abuse by learners. These offences go beyond the jurisdiction of the school 

authorities and must be handled by the police. The learners are coming from homes 

that indulge in beer and drug abuse. They are not getting them from the streets but 

in the home, which makes them to be treated as cultural rituals yet it is abuse (Zulu 

et al., 2004).   

 

Naong (2007) aptly posits that there is an overburden of lack of discipline in South 

African schools. The cases reported far outweigh what schools should experience at 

primary and secondary school levels. Stress amongst teachers in South Africa due 

to disciplinary issues has led some teachers to opt for early retirement at the age of 

55 instead of 60 years of age (Vein, Marias & Meier, 2010). These teachers reported 

that the unmatched increase in cases of drug abuse and bullying of teachers 

followed the outlawing of corporal punishment in schools. The removal of corporal 

punishment in schools did not find a suitable substitute Alternatives to Corporal 

Punishment (ATCP) (Tungata, 2006).  ATCP has not made an impact because the 

offending learner is under the influence of drugs and the teacher who is sober is 

supposed to counsel him; such an atmosphere is untenable.  

 

 

Maphosa and Shumba (2010) have found that ill-discipline has sprouted in schools 

despite the introduction of ATCP. The reasons include what learners have boasted 

about as their right to do what they want in their learning time. As such some indulge 

in alcohol consumption and drug abuse. The teachers are experiencing stressful 

situations in school when learners come drunk to school and become unruly. Such 
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an atmosphere is not conducive for proper learning activities. Teachers feel the 

situation is beyond their control and the academic performance of learners have 

taken a nosedive. The school atmosphere in some cases is threatening the teachers’ 

wellbeing and therefore very little learning is taking place.  

 

Senosi (2006) posits that the measures of discipline that replaced corporal 

punishment were never tested to their efficacy. They are just expected to work 

without teachers’ involvement in their crafting. Teachers are classroom practitioners 

and should have had a hand in the introduction of the ATCP. However, the other 

professionals like psychologists, activists of human rights and court lawyers 

spearheaded the ATCP. Wilson (2002) posits that the educators in South Africa are 

dismayed at the introduction of the alternatives as they have proved to be not 

effective. They fail to address the problem of indiscipline which teachers feel the 

government is trivialising. In this study the researcher investigated on what strategies 

educators and school management teams are using to curb indiscipline in their 

schools.  

 

Senge at al., (2000) posit that there is evidence of increasing ill-discipline in schools 

around the world. Efforts are being put in place to navigate installation of discipline in 

the absence of corporal punishment. The school campus has become increasingly 

unsafe. The SASA Act 1996 empowers school governing body to draft and 

implement a code of conduct as an instrument to bring order into the school. SGBs 

and parents are struggling to contain order at schools of their choice setting onto the 

stage the discussion on how to curb indiscipline (Joubert & Bray, 2008).  

 

Stanley (2014) opines in his research that discipline is the basis to achieve academic 

performance. He found that schools that have ignored prioritising discipline in their 

day to day activities are suffering the consequences of poor results. Learners exiting 

the school system with poor results suffer as the commerce and industry 

opportunities are modelled on school-leaving performances. School discipline was 

found as directly impacting the results at the end of matriculation. Those principals 

who have maintained steadfastly discipline in their schools have continued to excel 

in academic results of the learners. The study found violent behaviour by learners 

and unenforced codes of conduct as providing loopholes for fanning indiscipline.  
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Tan and Yuarshan (1998) conducted a study to find out the state of indiscipline in 

Singapore. The selected schools listed problems in behavioural management which 

they felt affected their schools adversely. The respondents were free to add other 

problems which they knew but were not listed on the questionnaire. Top of the list as 

indiscipline was the problem of telling lies. Students could lie about anything, the 

situation at home, reasons why they were late for school, why they could not do their 

home activities. The learners could fabricate lies at ease with no conscience to worry 

about. Some indiscipline problems amongst others were bullying and theft.   

 

In the state of Victoria overuse of drugs was found to hinder learner wellbeing. 

According to SOVC (2010), bear drinking topped the list of student abuses.  Almost 

sixty percent (59.8%) of learners consume beer at list once in a year. One in every 

three young learners in the age group 12–17 Victorian young people (29.9%) smoke 

regularly.  Most of these smoke daily at school or after school. They carry their 

cigarettes from home or they buy them from their pocket money. The use of illicit 

drugs was shown in the survey to be as follows cannabis or marijuana (9.6 %), glue 

sniffing (7.5%), and other illicit drugs (2.8%). Poor academic showing has accosted 

the schools were the ill-discipline in drug abuse is rampant.  

 

2.6 Disciplinary processes taken by primary schools to address learner’s 

misconduct 

 

Hall, Critcher, Jefferson, Clarke and Roberts (2013) posit that discipline is an elusive 

concept because it is defined differently by many people and it is subject to empirical 

and philosophical interpretation. Scholars have a common view that whatever 

definition is proffered, discipline contributes to the teaching and learning processes. 

The presence of discipline enables learning activities to be carried out within the 

school environment. According to Rainbow (1984), discipline can be viewed as 

methods utilised in training which enable individuals to be easily integrated into the 

more general demands of society. 

 

When discipline as a concept is used according to Foucault then there are no 

prescribed ways of disciplining students. There would be no required correct or 



26 
 

incorrect disciplinary approaches either. Foucault (1997) posits that the modalities of 

judgement on what appropriate disciplinary measures need to be taken differ from 

various worldviews. The issue of taking disciplinary action in South Africa took an 

uncharted direction when corporal punishment was outlawed as the government had 

no substitute for replacement (Kapueja, 2014; Maphosa & Shumba, 2010). The 

ensuing discord in dealing with errant behaviour has led to demoralisation and 

disillusionment within the profession of teaching (Department of Basic Education 

[DBE], 2016).   Naong (2007) asserts that learner indiscipline in the light of their 

added rights in the absence of corporal punishment has risen to unprecedented 

levels in the past two decades. This has brought considerable anxiety on the day to 

day activities of the teachers. Teachers contend that the fact that learners have been 

made aware of the rights under the constitution makes it difficult for them to manage 

problems arising from learner indiscipline.  

 

Bear (2008) posits that there must be put in place fair and reasonable policies 

governing serious and chronic behaviour problems. At the same time a mechanism 

needs to be put in place as well for the strategic use of rewards as part of a school-

wide discipline programme.  He contends that a comprehensive school wide plan 

consists of a full range of empirically derived strategies and techniques to achieve 

important goals. He lists the goals as developing self-discipline, preventing 

misbehaviour, correcting misbehaviour and remediating and responding to serious 

and chronic behaviour problem. 

 

Cochran-Smith and Demers (2008) posit that studies in disciplinary issues start from 

a premise that school and its environment is not just a social space where 

ideologically neutral knowledge is conveyed. But the reality is that in the process of 

schooling different ideologies are taught or conveyed through content of various 

subjects that the learners are exposed to which they use to construct their own 

worldviews (Walsh, 2007).  Brendtro and Du Toit (2005) regard discipline as a 

struggle between adults who seek to control the youngsters and the youngsters who 

seek autonomy. They say these power struggles need to be understood if the 

discipline has to be meted out for the benefit of both teaching and learning 

processes.  Without understanding the underlying contradictory motives of 

authorities and learners in the institution of discipline chaos can only reign supreme. 
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The existence of rampart riotous behaviour by learners would obviously hamper the 

existence of wellbeing amongst the learner fraternity.  

 

There is a deliberate move towards wellbeing of the learners in the approach that is 

termed whole-school approach. This approach brings all members such as parents, 

staff, parents and community to influence curriculum, culture, teaching practices, 

policies and procedures with a voluntary aim to achieve student wellbeing (CEOM, 

2008). The approach engages all key subjects throughout the year and utilises 

evidence-based strategies crafted for unifying purposes and reflecting a common set 

of values. The question of how discipline is implemented in a whole-school approach 

therefore is integral to the success of the programme.  In line with the vision and 

mission statements of the school it behoves the school authorities and teachers to 

implement an all-round development programme for the learners.  

 

According to UNESCO (2011) in Bhutan beginning in the late 1990s, as part of the 

promotion of wholesome education that nurtures wellbeing of the learners schools 

have witnessed  the introduction of programmes in the form of comprehensive health 

programmes, values education, reproductive health and population education, career 

guidance and counselling. Before this era promotion of student wellbeing was 

basically encompassing nutrition, physical fitness, sanitation, and spiritual wellbeing. 

The World Food Programme promoted the feeding scheme to ensure adequate 

nutrition, periodic health check-ups, regular cleaning and gardening work by 

students. There are daily prayer periods are practised and extra-curricular activities 

which involve performing arts, games and sports are viewed as important for health 

and physical development as well as development of social skills. UNESCO also 

reports that many schools have moved on to take up social work and community 

service as their commitment to good relationships with the community.  

 

The case in Bhutan has not sailed without teething problems. A study by Dorji, 

Dema, and Penjore (2005) has found that young people across Bhutan report 

increases in dysfunctional homes plagued by social ills like drug overuse and lack of 

interest in schooling. The children from the homes have reported abuse through 

disproportional use of force to discipline them both at home and at school. Thus they 

have had nowhere to run to. Such measures happening both at home and at school 
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confused these children and pushed then into substance abuse. Some of these 

children ended up in psychiatric hospitals (Pelzang, 2012). Their cases are 

diagnosed as overuse of beer and their ages range from 10 – 19 years. This means 

the discipline in the Bhutan schools failed to contribute to learners’ wellbeing 

especially that the recipients of the disciplinary measures themselves ended up as 

psychiatric patients. Pelden (2010) reports that this age group is prone to committing 

suicide as they could not counter the repulsion they felt at school. In other words 

they missed a listening ear and a counselling elder to direct their paths.  The 

newspaper reports wrote touching stories without offering any help and the social 

pressure increased on them leading some of them to take their own lives.   

 

Durlak, Weissberg, Dymnicki, Taylor and Schellinger (2011) posit that positive 

development views young people in holistic ways; it recognises that as individuals 

the young people have problems as well as strengths, instead of short-sightedly  

focussing on prevention of problems and dismissing the young as deficient. They 

argue that positive youth development programmes should seek the achievement of 

bonding on several dimensions. These are social, emotional, cognitive, behavioural, 

and moral competence. They advocate that the programmes should foster resilience, 

self-determination, spirituality and the ability to claim a clear and positive identity.  To 

them the youths must have a positive belief in the future, exercise pro-social norms 

and be able to exhibit evidence of positive behaviour and opportunities for pro-social 

involvement.  

 

CASEL (2003) is a programme whose acronym stands for Collaborative for 

Academic, Social, and Emotional Learning. The programme dwells on the social 

learning and the emotional learning of the pupil, hence it is referred to as SEL. Its 

primary purpose is to impart the ability in learners to know their emotions and how to 

capitalise on them to forge ahead in their programmes as long they are drawn 

backward by their emotions. The premise is that SEL can utilise emotions the way 

the ship sails utilise the wind at the proper orientation. The programme makes the 

learners appreciate others’ emotions while they are able to manipulate their own in 

setting their life goals. 
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A study by Durlak, Weissberg, Dymnicki, Taylor and Schellinger (2011) concentrated 

in their work on social and emotional learning (SEL). When school teachers placed 

emphasis on managing the emotional dimensions of the learners and training them 

how to react and prepare for such eventualities in life that could disturb their peace 

the learners grasped the concept and showed an improvement in school grades. The 

thrust on SEL helped the learners to feel free and make decisions that are not based 

on fear about the future or fear of failing. Ill-discipline dropped amongst these 

learners and academic grades or scores improved and hence wellbeing. The SEL 

effects at school level were seen to last at least six after the intervention was carried 

out. Their findings showed that teachers can be trained to implement SEL 

programmes and that these were effective from the ECD levels to high school levels.  

 

The current study is looking at discipline and its impact on wellbeing of learners. 

There is a possibility that there could be schools coupling disciplinary measures with 

SEL programmes amongst the sample that is going to participate. The researcher 

with keen interest would like to find out how the combination of discipline and an 

integral SEL in a school would endear wellbeing.  

 

In a major study Gae (2016) argues that perspectives about the well-being at school 

are always relayed by the teachers. Teachers are adults and do not even share with 

these children the playing of games at break time or the jokes on the way home. In 

other words the teachers are out of touch with the learners generationally. Studies 

mostly do not mingle with the learners with the patience to let them relate their own 

experiences and stories. They are spoken for by adults and so a lot is missed in the 

interpretation. The study met and researched around the primary school learner. 

They were given time to acclimatise and contribute. They spoke. They listed 

corporate punishment as their biggest fear that could be imposed on them by the 

teacher. The children disclosed that some incidents of bullying were so subtle that 

they could be swept under the carpet as too minor to constitute an offence. The 

learners disclosed the joy they derive from sporting activities. The study concluded 

that when given an ear the children could make constructive and lasting positions 

about their welfare at school so that their wellbeing can be guaranteed.  
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The study by Gae (2016) posits that learners know how they should be treated by 

their teachers. They are aware when they are punished fairly and unfairly. With the 

administration of disciplinary measures without much thought given to the process 

and consequences, these children bottle up emotions which can be explosive when 

not dealt with professionally by the teacher. The study found that one learner cried 

uncontrollably when he was relating how the teacher often made reference to the 

size of his head as ‘big’. Thus here there was no physical beating involved by the 

teacher but a persistent teacher using words without care caused such mental 

torture for the learner. The study established the relevance of having time to discuss 

with the learners about their worldview at school and at home. The bullying in words 

was perpetrated by the teacher who must protect the learner from learner bullies. 

What a miscarriage of justice for the learner in this case. The study also found the 

unifying nature of sporting activities at school, and how these bridged the gaps 

between the poor and the rich learners. They won as a team and that was their 

common point for celebration.  

 

 

Cole and Vavrus (2002) found that racial disparities in the United States gave rise to 

unequal treatment of learners at school. Studies showed that there was unfair 

treatment of blacks and other non-whites at school. The teachers who were white 

had prejudicial motivation to throw out of class on the basis of any misconduct no 

matter how small it was but because it had been committed by a non-white child. 

These children suffered exclusion, suspension and at times expulsion as disciplinary 

measures taken against them for varying acts of misconduct (Noguera, 2003; Vavrus 

& Cole, 2002). Because of such harsh treatment the academics performances of 

these children suffered while the white children progressed unhindered.  

 

Darling-Hammond, Flook, Cook, Barron and Osher (2019) investigated strategies 

that rely on relations between the learner and his or her environment as crucial to the 

discipline and wellbeing of the learner. They posit that the development of the child is 

dependent on the relationships between the child and the environment. Factors in 

the environment determine experiences that the child is likely going to experience. 

The environment has the home and the school components or phases which need to 

be managed so that the child would not prefer one environment to the other. The 
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school component must be managed by the teacher while the home component 

must be managed by the parents. However, the school teacher must encourage 

parents to understand the school environment and he must make efforts to 

understand the home environment so that positive relationships can be built which 

support the school life of the learner.  

 

Fischer and Bidell (2006) opine from their study that the school by virtue of the times 

spent at school by the child becomes the chief influence in shaping the character of 

the child. The child has the school as the most memorable reference they talk about 

with their friends at school and at home and church. Experiences at school construct 

the behaviour of primary school learners. The study promotes the connectedness 

that must exist between the home and the school. By connectedness reference must 

be made to the wedging of programmes set by the school and meant to be done at 

home so that school experiences must not militate against home experiences and 

vice versa. A knowledgeable parent must derive joy in helping their child at home 

while the less knowledgeable must derive joy in getting guidance from the teacher on 

how to guide in turn the child at home. The home-class axis must be real and 

enjoyable as long as the child is still going to school. This means that when it comes 

to meting out punishments exploiting these connections can be beneficial to the 

wellbeing of the learners.   

 

Osher, Cantor, Berg, Steyer and Rose (2018) in their study found that safety is 

paramount in the lives of students at school. Some offending behaviours can be 

attributed to lack of safety for the learner at school or at home. When learners are at 

school fear must not be on their mind about possible threats that might come from 

both peers and teacher. At home, the children must not operate from fear that the 

parents may beat them unnecessarily or without cause as might happen when 

parents are drunkards.  Thus the teacher has a duty to provide safety to the learners 

under their care. If there are signs that the child is threatened at home then the 

teacher must make contact with parents to understand the situation at home that 

might be hostile to the child’s wellbeing. Fear can emanate as a consequence of 

bullying by other learners or even derive from incidences when the teacher can be 

hush to the students. These situations must be avoided at any cost.  
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Felner, Seitsinger, Brand, Burns and Bolton (2007) have placed emphasis on 

communication as the bedrock in discipline and wellbeing of learners. They posit that 

teachers have a duty to know who their pupils are, their likes and dislikes and 

general temperament. Since communication is a two-way process the teachers must 

be available and open to their learners to know them. Teachers can tell their 

experiences to their learners in a manner that they should appreciate the journey 

they are travelling academically. Their experiences can change the world-view of the 

learners to view life at school differently.  Once the learners become aware of the 

challenges that the teacher also faced during his or her school days they become 

free to open up to them to tell them of challenges they may be facing at school at 

home and with their friends. Thus anxiety is removed from the learners’ minds and 

they are ready to learn. This was found to contribute to good discipline and wellbeing 

of learners.  

 

Hamedani, Zheng, Darling-Hammond, Andree and Quinn (2015) researched on 

methods used to restore relationships in the teaching fraternity that were disrupted 

by disciplinary measures or the ill-discipline that was perpetrated by the learners. 

After committing such behaviours some learners were isolated by other learners or 

teachers and a process of restoration must be deliberately undertaken to put 

confidence back in the processes of meting out discipline and the teaching process 

as a whole. Part of the process must involve the community in which the school is 

situated. The community receives the rejected learners and so it cannot be ignored. 

If the misbehaving learner is rejected both at school and in the community it might 

lead them to become outcasts in town or resort to taking drugs to find relief from the 

supposed enemies. Thus the head of school must play a leading role in enlisting the 

services and kindness of the community to rehabilitate learners who might become 

estranged because of the acts of misconduct they have committed at school and in 

the community.  

 

 Reyes, Marc, Brackett, Rivers, White and Salovey (2012) posit that the mental state 

of the school staff if a prerequisite to a properly run classroom or school. They 

emphasise that management must make it their preoccupation to see to it that 

teachers are happy and motivated to work without supervision and treat the teaching 

career as a calling. The mental state is inclusive of management of one’s mood 

file:///C:/Users/Public/Documents/Discipline_2018_Implications%20for%20educational%20practice%20of%20the%20science%20of%20learning%20and%20development_%20Applied%20Developmental%20Science_%20Vol%200,%20No%200.html
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swings, projecting an empathetic thrust with the plight of the learners by taking time 

to know their backgrounds and parents or guardians. Some teachers resorted to 

diarising the birthdays of their learners and recalling them in class, making the 

learners sing songs on such occasions. When the birthdays fell on school holidays 

these were also recognised when schools open. Rapport is the watch word for the 

teacher who is in a good mental state. They found that self-fulfilled teachers are 

bound to carry out their duties with high energy and ever motivating their pupils to 

achieve.  

 

2.7 Strategies taken for instituting effective discipline in schools  

 

Sugai and Horner (2006) discuss a behavioural model called the School-wide 

Positive Behaviour Support (SWPBS) systems that is utilised as a way to reduce 

indiscipline in schools. The SWPBS being behaviourally based establishes a 

connection between individual behaviour and the school contexts in which learners 

are situated. It is guided by three-pronged approach featuring prevention, teaching 

practice that is based on research findings and proper implementation in the light of 

the evidence. The model is put into operation by the teaching of relevant social skills, 

rewarding socially acceptable behaviour, and organising teaching and learning 

environments in ways that do not reward inappropriate behaviour. This modus 

operandi for the SWPBS theory aligns with findings by Hirschi (1969) where 

emphasis is placed on environmental factors and their possible influence on the 

positive conduct of learners.  

 

There have been concerns that the SWPBS-inspired strategies treat behaviour in 

absolute mechanistic ways in which life follows patterns that are measurable without 

the inner human experience. The literature emphasises SWPBS-inspired strategies 

that match policy proposals with conceptually sound and research-based practices, 

and develop protocols for schools that organise behaviour and disciplinary issues 

according to school effectiveness and efficiency concerns. However, a concern in 

the literature is in that the model approaches human behaviour in very mechanistic 

ways, where life is defined in measurable terms and not as an inner experience. 
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Cohen, Manion and Morrison (2007) posit that the SWPBS approach diminishes 

individual choice and freedom. 

 

Mitchell and Bradshaw (2013) researched on prevailing atmosphere in class and at 

school. They found that the traditional corporal punishment that was common with 

earlier generations resulted in some children hating to go to school. Some attended 

school but were engulfed in perpetual fear while they sat on their desk in class. The 

fear was that the teacher could pounce on them with his or her stick once they did 

not perform to the expectation of the teacher. Thus the study found the classroom 

under a knowledgeable and wise teacher molded the behaviour of the learner while 

they worked under a relaxed atmosphere to perform their best. This means the 

teacher has to manage his own stress levels properly, should not make learners 

become victims of his or her own failures in their chosen social circles and must 

always treat the learners equally without discrimination. The slow learners must be 

recognised and treated with respect while being guided accordingly without 

humiliation in front of peers. This way excellent rapport results in diminished ill- 

discipline and the whole classroom can approximate the atmosphere at home.   

 

Charles (2005) discusses a model known as Canter’s Assertive Discipline which 

emphasises the right of learners to school climates that match their life aspirations. 

The important tenets of this model emphasise that schools have a duty to learners 

wherein they must create spaces of mutual trust and respect between learners and 

teachers based on the following fundamentals:   

 Learners do have clear rights and needs that must be recognised and 

fulfilled if they are to be taught effectively  

 Teachers do have rights and needs in the classroom as well and this must 

be recognised by the learners. 

 The most effective teachers are those who remain in control of the class – 

while always remembering that their main duty is to help learners learn and 

behave responsibly.  

 A discipline plan based on trust and respect is a prerequisite for helping 

learners contain their counterproductive behaviour. 
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 Learners should be afforded positive reinforcement when they behave 

responsibly and in an acceptable manner. 

 It is not enough for teachers to only model proper class behaviour but must 

practically and directly teach it as well. 

 Teachers must successfully teach learners typically regarded behaviour 

deemed as difficult to manage, and that 

 Teachers are most effective when they engage proactive, rather than 

reactive, approaches to discipline (Charles, 2005, p. 39). 

 

The Canter model desired to place teachers in their classrooms as captains in 

charge of their vehicles and make positive influences in the behaviour of learners. It 

subsumes that assertive behaviour could be democratic and cooperative but was 

heavily dependent on the characteristics of the teacher in the school. The types of 

teachers that Canter identified are falling into the categories of hostile teachers, non-

assertive teachers, and assertive teachers. Charles (2005) posits that assertive 

teachers have been observed to be fair but firm in the manner in which they 

exercised school discipline. These teachers were open-minded about learners’ 

strengths and weaknesses and engaged in discussions around these issues. They 

used an empathetic approach which in turn earned the reward of trust and 

admiration by learners. The impartial posture of the teacher enabled them to enforce 

discipline without any fear or favour. The guiding principle with assertive teachers 

was that they realised that if misdemeanours were not dealt with fairly and justly, 

then the resultant situation would be prejudicial to and jeopardise the best interests 

of learners (Charles, 2005). 

 

Wang and Kuo (2018) in their study used a model that was three-pronged. The 

model gave critical cornerstones academic success as positive attitude by the 

teacher, wellbeing, and the effectiveness of methods used by the teacher in teaching 

his or her subject. The study established the teacher’s role in managing positively 

the classroom as pivotal to earners’ wellbeing. The classroom environment must be 

managed with wisdom. They say it is possible for a learner to hate going to school 

because of the atmosphere in the classroom. Thus a teacher needs to be loving but 
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firm in control of the class situation, and must look out for class bullies who may hide 

in the groups that are part of the sitting arrangement. Once discipline coupled with 

serious learning environment in class is established the result is improved learner 

marks. The current study would also seek to know how the teachers create positive 

classroom management in Mutshindudi circuit. 

 

A study by Magaba (2018) aimed at analysing and critiquing school discipline as it 

interfaced with power and knowledge at school level in a rural district of an 

impoverished province in South Africa. He looked at practices on three schools in the 

Eastern Cape Province. The schools showed differences in terms of the character of 

discipline that obtained at each school. The study aimed to point to ways of thinking 

that emerged from that district in relation to their specific contexts. The findings 

revealed that in most cases teachers do what they can do because that is what they 

are expected to do, and showing very little zeal or genuine commitment to helping 

the learners. The teachers did not believe they could really change the conditions of 

learners – certainly not in meaningful ways. In other words they had given up on the 

learners. Their resolution was to let the status quo be what it was. The study 

explains that the teachers’ professional malaise is connected to their frustrations with 

weak institutional conditions, which they rightly or wrongly view as a consequence of 

a government or local districts that have lost interest in the professional educational 

etiquette because of the largely uncooperative body learners. The teachers revealed 

that what the Constitution talks of as an environment where learners and citizens 

dream and pursue their ambitions, to them it was just Utopia with nothing ever being 

realised.  The study found that the teachers’ view of discipline in this scenario is thus 

not one that seeks to instil in learners ordering that will make their lives better, but 

rather one where teachers need to sanction learners in order to keep control of 

overwhelming living situations. In such a scenario of disciplinary disarray wellbeing 

of learners cannot be achieved.  

 

Gregory, Skiba and Noguera (2010) in their study found that emphasis in school 

disciplinary measures is on building good relationships between the school and 

parents or community. The learners feel safe when their parents communicate with 
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their teachers concerning their progress in class. The lazy learners have found it 

difficult to hide as they are exposed in what they do at home and at school. The only 

available option left for the learners has been to cooperate and while they felt 

inconvenienced in the beginning most students revealed that they have become very 

comfortable with the conversations their parents hold with their class teachers. Some 

of them used to be thrown out of class for not doing their home activities but now it is 

a thing of the past. When the situation at home did not allow the child to do her 

homework, the duty now lies with the parent to inform the teacher. The process has 

led to reduction in ill-behaviour; improved class marks and general upward lift of 

learner wellbeing. 

 

Canter (2000), posits that with a well-behaved class, a teacher could claim that 

teaching is among the best of jobs in the world. But he reckons the presence of 

unwarranted behaviours by learners that are irritating and capable of disturbing the 

teacher’s wellbeing. This leads to the teacher not enjoying his profession. He also 

mentions the aggression that some teachers have faced at the hands of learners. 

Learners are children and when they fight teachers who are at work the longest part 

of the day the situation can be stressful. They have been witnesses to nasty 

incidents, giving evidence that has resulted in school expulsions for some learners or 

suspensions for some and the procedures have brought stress to the teachers.  

 

Avila (2015) has observed in his study that discipline is taking the form of imposing 

on the learner what the learner dislikes most as a way of punishment. The school 

authorities also demand that the erring learner must vow they would not repeat the 

offending act of ill-discipline. This is usually accompanied with promises or threats of 

dire consequences that will befall the learner if they were to repeat the misdemeanor 

again. Some teachers have been observed to paint the offending learner as an 

unkind and undesirable person in the eyes of the rest of the class or school. Some of 

these measures are geared to make the offending pupil feel out of place and 

shameful. The methods could be demeaning in themselves. He recommends that 

effort must be taken to make the perpetrator of the offending act to come to the 

realization of how inappropriate his or her action was to the other learners. The 

perpetrator and the victim must be brought in to tell their stories so that the gravity of 
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the situation can be determined in front of listening teachers or administrators. The 

process must lead, if properly handled, to reconciliation of the parties and the 

beginning of a new page in relationships between the learners. Threats must not be 

part of the process but consequences of disrespect of other learners’ rights must be 

made plainly very clear.  Avila (2015) bemoans the aspect of promoting future 

behavioural patterns that culture emotional development in most of the methods at 

the disposal of the teachers and administrators. He urges that when disciplinary 

steps are taken these must be viewed as moments to deliver life-long lessons in 

character building so that student wellbeing can be achieved.  

 

A study by Mirsky (2011) has given another dimension in building strong disciplinary 

processes towards attainment of wellbeing of learners. She advocates that the 

narratives by teachers and learners alike can be listened to within the school 

selected counselling times by the whole class or school so that at both individual and 

collective levels discussions around successes scored in the processes undertaken 

can benefit the whole school and its immediate community. Testimonies stand a 

good chance of impressing listeners because they are real people telling their story 

with the audience in a position to ask questions in an interactive fashion. This 

method has been found to build better levels of understanding within the school 

community.  

 

Askell-Williams and Lawson (2015) proffer a warning concerning the involvement of 

school pupils in the pro cess. They say the voice of the pupils cannot be given equal 

weighting in the intervention process of disciplining them because they are the very 

subject or recipients of the disciplinary measures. They opine that when the 

offending learner is talked to by the teachers or school administrators it is for the 

purpose of assessing their level of understanding the misdemeanour they have 

committed rather than to consult them on what shall be done with their case. While 

children are listened to the aim is to see if they feel some remorse in their voice and 

whether they regret the misconduct they have committed, rather than giving them an 

upper hand in the way forward.   

 

MacNabb (2013) undertook a study at a school that was located in an area of high 

poverty. The focus was on how that community defined misbehaviour and their 
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sentiments on how to deal with the misbehaving children when they are at school. 

The manner of applying any disciplinary measures in the school also came under 

scrutiny. Methods for inflicting punishment of misbehaving pupils centered on one 

type largely, when the pupil was sent to sit outside while the rest of the class 

continued with the lessons.  

 

MacNabb (2013) therefore argues that when people talk about misbehavior the acts 

of misbehavior are interpreted variedly and subjectively. This means where some 

could interpret as needing disciplinary action the other observers may judge 

differently. He therefore argues that there is no standard in the way the discipline 

could be applied or measured because of lack of agreed standard. His study found 

teachers sending children outside the classroom as a form of punishment to be a 

common occurrence with schools. Because corporate punishment is largely banned 

in many countries the sending of ill disciplined learners outside the classroom has 

been so prevalent that it could be regarded by some as segregation. This is so 

because knowledge taught to other learners is lost completely to the one who is 

banished outside the classroom. He also found that the racial composition of the 

community was a determinant on what type of intervention the parents offered to the 

process of disciplining of the children. He recommends that relationships among the 

learners’ parents and the school teachers and headmasters were the most critical 

element to promoting discipline and learner’s wellbeing. The relationships could be 

used to formulate an agreeable standard that the community desired.  

 

A study in Bangladesh by Alam (2015) found that there is little community support to 

the School management Committees (SMC) which are the equivalent of SMTs in 

South Africa in disciplinary matters that happen at school. The community has been 

leaving all the responsibilities to the SMCs which are made up of teachers and the 

community felt these were adequately equipped to handle ill behaviour in schools. 

The parent-teacher associations were also not keen to get much involved in the 

disciplining of learners. However, rights education programme with parents resulted 

in having these bodies changing their attitudes and now they regularly meet to 

discuss the cases of mischief that are reported by the schools. Parents are 

impressed with the changes in attitude of their children and the improvement in their 
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relationships at home. The meetings are a vehicle for discussing remedial action to 

be taken on ill-disciplined learners so as to improve their wellbeing.  

 

Alam (2015) identified some factors that were capable of affecting the achievement 

of pupils. He listened to what the parents had to say regarding the quality of 

education of their children. Critical factors that he identified include how salaried the 

parents were, the affluence of the residential community, and the suitability of the 

environment for human habitation, the support rendered by the community to their 

school, basic health care and unity of purpose of the community in its projects. He 

found that in the absence of intervention by government and other agents the rural 

community was unable to cooperate with the teachers in the discipline of children. 

The quality of discipline was only determined by the teachers and headmasters. The 

community that was poor was more removed from the affairs of the school than the 

affluent community. This meant that even the wellbeing of the learner was 

dependent largely dependent on the whims of the school staff. The neighbourhoods 

that were not educated did not support their children after school with homework, as 

expected of course, because they had no capability to do so.  

 

 

 

Engin-Demir (2009) opines that successful implementation of the learning process 

must be inclusive of the family of the learner, his or her friends at school and home 

and the immediate community in which the learner grew. These stakeholders’ 

involvement has resulted in the achievement of learners’ wellbeing. The involvement 

has witnessed a reduction in bullying activities at school and an increase in sporting 

activities with school and community teams. Quality discussions have been 

witnessed and relationships devoid of rancour established. Thus disciplinary issues 

have been solved collectively.  

 

Jamtsho (2015) discusses cornerstones central to the learning process as control, 

care and wellbeing of the learner. He says schools are moving away from the 

reactive type of management where they got to act after an incident in a firefighting 

mode. Schools now engage in pre-emptive counselling and bring games and 

activities that broaden the thinking horizon of these children to move away from 
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stereotypes and open prejudice to fellow classmates who may be performing better 

or worse than them. This approach makes the children to be accommodative of each 

other and learn to depend on one another. Findings also revealed that though 

shared values were difficult to achieve but when tackled through contextualised 

problem solving activities these were achievable.  

 

 

CEOM (2007) was set up to rebuild broken relationships that involved learners when 

a disruptive event has just happened. Thus they focus on relationships that are 

affirmative or positive and which can restore stakeholders with injured feelings to be 

healed within manageable time frames. Managing effects and consequential 

behaviour emanating from conflict has enabled learners to be able to take higher 

levels of responsibility in class and out of class and at home. The management 

policies of schools in the circuit under focus in this study will come under scrutiny to 

find out how far they support learner well-being.  

 

Lansdown (2011) found respect for the learners and provision of opportunities o the 

learners being avenues for them to build self-confidence in themselves as a 

formidable way to deal with discipline and ensuring their wellbeing.  The learners 

must be trained in how to making their own decisions and receive immediate 

response from teachers and parents at home on the appropriateness of the decision 

they have made. Complements that encourage the making of decisions that do not 

inflict pain on others are never out of place for learners. They have to be affirmed so 

they can cooperate more. Even if the school can introduce awards for acts of 

kindness done by the learners to others and the community will go a long way in 

instilling good citizenry elements in these children. The community usually has 

different tribes or races even, and so when the learners are allowed to venture into 

such activities that embrace all members of the community from a non-racist 

perspective they can cause an avalanche of love from the community to cement 

relationships that are pertinent to their wellbeing.  

 

Some studies have shown that children can be taught to be responsible and desist 

from ill discipline through practical initiatives. Hart (1997) found in his study in remote 

villages of Egypt that engaging learners to participate in a sanitation programme 
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coupled with educational lessons for the community managed to usher 

transformative behaviour in the community and the learners themselves. These 

children got involved in sprucing up the immediate neighbourhoods of their schools. 

They mingled and talked with community members on health issues. The learners 

after training were regarded as community leaders in the areas they reside and 

because they respected the community members, despite their young age they got 

the respect from elders who listened to what they were teaching. The community 

stopped seeing children but light or knowledge bearers who were fighting diseases in 

the community. Thus they were chasing away causes of unnecessary illness and 

unwarranted death in the community. Hart (1997) found that most learners who 

undergo such training become accountable in both school and community matters 

which improves their well-being.  

 

Truscott, Kreskey, Bolling, Psimas, Graybill, Albritton et al., (2012) found the ability 

of the educators to understand the psychology of student or learner behaviour as key 

to the teachers affording a stress free environment. This way they do not have to 

spend unnecessary energy on themselves but to concentrate on achieving non-

hostile relationships between them and the learners and the parents. The study also 

affirmed that teacher confidence in dealing with misbehaving students increased 

after the teachers had undergone training in counselling psychology. When parents 

are successfully incorporated into the helping their children cope with stress levels to 

avoid ill-discipline then chances of enhanced learner wellbeing are within reach. 

Some scholars now refer to such a three-some relationship as Collaborative Problem 

Solving (CPS) (Schaubman et al., 2011). The misbehaving learners often find 

themselves sandwiched between caring teachers and caring parents and eventually 

most of them find no option but to abandon unwelcome behaviour.  

 

Joubert and Serakwane (2000) have found that the manner in which teachers 

convey their lessons has much to reveal on their abilities to handle behavioural 

challenge posed by learners. They say that some teachers are not adequately 

trained to handle these challenges. Respondents numbering 98 % of participants 

have suggested that from their experience class management techniques are at the 

centre of behaviour control by the teacher. The teachers need to overcome falling 

victims to their own stress levels first so they can manage to handle the learners. 
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One finding is that when students discover the teacher is uncomfortable with his own 

first challenges they can taunt him or her just to get the teacher irritated for their 

enjoyment. Thus a capable teacher manages their own wellbeing first before they 

can handle disciplinary matters of students successfully.     

 

A study by Gomez and Ang (2007) has found as high as 79.2 % of participants 

opting to say that corporal punishment is the only sure remedy that deal with unruly 

behaviour in class. This group claims wellbeing cannot be negotiated but must be 

achieved within the school setting without fail. Also a majority portion of respondents 

at 67.15% believe punitive measures are effective in shaping behavioural 

characteristics of learners to achieve acceptable levels of wellbeing. The most 

challenging time for teachers is that when they enter the field immediately after 

college. This is the time for them to make it or break it in their new profession. The 

respondents emphasised the need for maximum support from the more experienced 

teachers on the ground and from the principal so they can handle disciplinary 

matters properly especially from the senior classes at the school. The support is 

necessary so as to build the confidence that is necessary for one to negotiate their 

way in class.   

 

De Wittt and Lessing (2013) posit that teachers could be a source of inconvenience 

to the learners. They found teachers reacting to situations with emotions 

uncharacteristic of professionals. The learners found teachers’ tantrums as sources 

of stress. One of the findings was that in excess of 50 % teachers derived stress 

from the nature of their teaching jobs and at times they were driven to their limits. 

Ways must be found to deal with teacher challenges that affect the manner in which 

they can deal with learners who misbehave. The reason is simply that a teacher who 

is struggling to deal with his own temperament is not mentally fit to deal with ill- 

disciplined learners as his sense of judgment could be easily impaired and probably 

lead to an abusive encounter with learners. There is need for in-service training for 

teachers who deal with learners in an environment where learners’ behaviour is a 

challenge to achieving wellbeing (McDonnell 1997 cited in Hastings 2005).  
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According to Messiou (2008) there was an unfair treatment observed by learners in 

certain schools. In his study some learners complained that the teacher was always, 

letting a few of them participate in answering questions or chosen to do some class 

work as the teacher considered them to be brighter than others. This practice caused 

friction amongst the learners creating fissures in the body of learners in one class. 

This was fertile ground for bullying of some learners by others who felt isolated by 

discrimination perpetrated by the teacher. Divisions amongst learners that are 

induced by the teacher are very unfortunate. He recommends that teachers should 

be more sensitive to needs of all learners without having to show discriminatory 

tendencies. Learners have equal rights and must be treated with dignity in class. 

Because they cannot perform at the same pace this must not be a situation that a 

teacher fails to recognise if he or she is professionally qualified.  

 

Boyle and Aladjem (2006) aver that the leadership quality at a school must be 

appreciated and improved by all efforts that a school or ministry can invest in. The 

ability by administration to motivate subordinate staff is critical in behavioural 

management. It must not be left to the principal alone to implement disciplinary 

measures but that collective decision making must be encouraged. Literature 

discussed already has established that discipline is a prerequisite to learners’ 

wellbeing.  

 

St. Leger et al (2010) advocate whole-school approach to the wellbeing of learners. 

They focus on the school environment which must not be victimizing to learners. It 

must be physically safe and socially accommodating to learners and their activities. 

The school policies must be articulated and made known to all stakeholders. These 

must be crafted in a manner that all stakeholders must identify with the policies and 

claim to be their owners as a result of a collective process. The other things they 

mention are clearly visible structures that must exist to complement each other and 

not compete with each other.  

 

Alam (2015) recommends visitation by guardians and parents as a possible remedy 

to keep learners’ behaviour in check. He opines that when learners know that 

parents are free to come and inspect their work they go a level higher in trying to 



45 
 

please their concerned parents. The visits must not be a late introduction into the life 

of a child at school but must be a habit inculcated at a earlier stage in primary school 

years. When parents are able to see the work of their children at school there are 

greater chances that cooperation at home activities can be enhanced with learners 

getting used to working with parents at home and teachers at school. Alam (2015) 

has also stated that visits at schools have been not easy for poor parents and 

suggests that the community members can chip in with transport provisions when 

they are visiting together as a group.  

 

2.8Study gap 

The dispensation of discipline and its impact on wellbeing of learners in the rural 

circuit in Limpopo is the focus in this study.  The literature review has discussed 

various dimensions of discipline and wellbeing in different contexts globally and here 

in South Africa. This study focused on a rural circuit in the formally disadvantaged 

communities in the Venda area with a view to uncovering how issues of discipline 

and wellbeing are being addressed.  

 

2.9Chapter summary 

The chapter has laid out Bronfenbrenner’s bioecological model which has been 

applied to describe child development on a protracted length of time. The theory 

contends that the primary relationship of caring adults, especially parents, is meant 

for a life-long balanced development of the child. This is the bedrock of wellbeing. 

The literature has shown that discipline cannot be avoided when the learners’ 

wellbeing is to be realised. The next chapter will discuss the research design and 

methodology the study which were adopted by the study.  
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CHAPTER 3 

RESEARCH METHODOLOGY 

 

3.1 Introduction  

The previous chapter discussed the conceptual and theoretical frameworks and 

relevant literature review guided by the objectives. This chapter presents the 

research methodology, research philosophy, research design and data collection 

methods. Presentation of data, analysis and interpretation procedures, reliability, 

validity and ethical matters come into focus as well.   

 

3.2Research methodology 

Guba and Lincoln (2005) state that methodology demands the researcher to ask how 

is he or she going to get the knowledge which is desired. According to Wahyuni 

(2012) the term methodology refers to a pattern followed when one conducts a study 

within a chosen paradigm. This study opted for interpretivist and constructivist 

paradigm.  

 

3.3 Research philosophy 

This study was located in the constructivism and interpretivism paradigms. The 

paradigms afford the researcher to understand the intricate circumstances in with the 

respondents live (Schwandt, 1994). The participants tell their own stories and the 

researcher is keen on listening to how they relate to their world. By relating their 

experiences the participants construct the knowledge about their world view 

(Schwandt, 2000). According to Onwuegbuzie (2000) investigations done in the area 

of natural sciences differ from how social sciences interpret data from objects that 

are living human beings and not inanimate objects. The advantage of constructivism 

is the closeness between the researcher and the participants (Crabtree & Miller, 

1999. The researcher in interpretivist / constructivist paradigm according to Patton 

(1990) assumes empathic neutrality where she is not judgemental but strives to 

listen and compile a report without bias.  
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3.4 Research design 

The researcher undertook the study in the format of a case study design. Research 

design is defined as the sum of plan and ways adopted to carry out the study from 

the beginning to the point of data collection (Creswell, 2009; Patton, 2008). A case 

study is regarded as a research design that enables a more focused investigation of 

an actual existing event or events in their natural settings (Woodside, 2010). 

According to Hayes (2006) case studies do not necessarily have to be entirely 

qualitative and ethnographic because while numbers can be significant the case 

study design reaches beyond the surface features of numbers, or policy documents 

and management plans. He says that case study rightly asks questions like what 

motivates the people, why do students behave in that manner, or how inter-

relationships and hierarchy impact upon decisions taken. This research design also 

provided an opportunity for triangulation. Cohen and Manion (2000) define 

triangulation as a way of explaining a social phenomenon from multiple sources.  

This would lead to a better understanding of the phenomenon.  

 

3.4.1Population  

According to Wegner (2013) a study population is the cumulative number of objects 

or people of interest that one wishes to investigate. It can also be regarded as the 

sum of all variables within a specific environment or location with a defined boundary 

(Creswell, 2012). The population in this study will comprise the learners enrolled and 

the staff and SGB members from 21 primary schools of Mutshindudi circuit.  

 

3.4.2Sampling procedure and sample 

A sampling frame is the number of variables that directly contribute towards 

achieving the objectives of the study (Bless and Higson-Smith, 1995). A sample is an 

extract from the population which enables the study of the variables efficiently and 

also be able to collect data which is necessary to achieve the intended objectives 

(Neumann, 2003).  
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The sampling technique that was used is called purposive sampling.  Two schools 

shall be selected to make up the sample. From the schools the following people - 2 

principals, 4 teachers, 10 grade 7 learners from the selected primary schools, 2 SGB 

members and 8 parents from the two schools will make up the sample. In all 26 

individuals shall make the sample.  

 

 Table 3.1 below shows the selected respondents that will participate in the study. 

 

Table 3.1 Composition of the sample used in the study 

 

Category of respondents  

 

Number selected 

 

%  representation in 

sample 

Principal  
2 7.7 

Teachers  
4 15.4 

SGB members  
2 7.7 

Parents  
8  30.8 

Learners  
10 38.4 

TOTAL 
26 100  

 

 

3.5 Data collection procedure 

Melash (2005) defines a research instrument as what one uses to generate the 

information in a qualitative or quantitative field study. In this study, the research 

instruments utilised are questionnaires followed by interviews.  

 

a) Questionnaire  

The questionnaire is the single most widely used method in education and demands 

a careful, clear statement of the problem underlying the questionnaire (Isaac & 



49 
 

Michael, 1984). The distinctive feature of questionnaires from other data collection 

methods is that due to their design they can be used to collect data when the 

researcher is not physically present with the respondent (Sullivan & DeJong, 2005). 

A questionnaire with open ended questions will be administered to collect 

quantitative data. The open ended questions are in keeping with the qualitative 

approach, to allow the respondents to respond freely according to their own choice 

of words.  

 

b) Interviews 

Interviews are conducted face to face in the majority of cases as the researcher 

attempts to dig into the reserve knowledge and wisdom of the interviewee (Harrell & 

Bradley, 2009). It can also be done through the voice calls or on whatsapp media 

application. A particular strength of interviews is that they provide lot of information 

over a short space of time and when you involve one interviewee he or she could 

disclose information that would have been difficult to release in the company of other 

people (Marshall  & Rossman, 2006). The researcher will engage participants in 

interviews that seek to get information as dictated by the study objectives and 

clarification on issues deriving from responses to the questionnaire.  

 

c) Documents 

The non-human sources of information such as documents and records are an 

attraction because they are available at a lower cost and are factual even though 

they might be unrepresentative, selective or lacking in objectivity (Lincoln & Guba, 

1985). Documents might give useful information but they do not all provide an 

objective truth and so have to be treated with care and there is a need to 

contextualise within the circumstances of their construction (Woods, 2006). The 

records to be used in the study are those that pertain to performance of learners in 

the two schools chosen. These records are not restricted to individuals in the 

selected sample but will cover the whole class or school so as to have a backdrop 

against which participating learners’ performance can be contextualised.  
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3.6 Data presentation and analysis 

Analysis of qualitative data will follow emerging themes as directed by the study 

objectives. Relevant interpretation and discussion will be done alongside the data 

presented so that they can be understood within relevant context. Data of a 

quantitative nature like performance marks will be presented in form of tables, charts 

or graphs.   

 

3.7 Reliability  

For quantitative research the types of reliability relate to the extent a given 

instrument for data collection can remain steadfast in collecting the same information 

or data in a stipulated range of time (Kirk & Miller, 1986). When a prior smaller study 

is done, it assists in detecting any weaknesses or errors in the instrument (Cooper 

and Schindler. 2003). In this study a preliminary pre-testing to evaluate the 

information provided in the questionnaire was done using learners and teachers from 

the school where the researcher is based. This was aimed at building the reliability 

and check if there were any short comings in the questionnaire. Ambiguities 

identified on the questionnaire were corrected before the final questionnaires were 

used for the study. 

 

3.8Validity  

Joppe (2000) opines that by validity researchers endeavours to measure in the study 

what he or she sets out to get. The traditional criteria for validity derive from positivist 

tradition (Golafshani, 2003). The participants in the study are teachers employed by 

the department of education, learners enrolled at the schools and SGB members. By 

virtue of their respective positions, experiences and accountability to their respective 

school committees and the department the researcher was confident the data 

provided to be valid.   
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3.9Trustworthiness 

A study is regarded as trustworthy when the consumer of the research report judges 

it to be so (Rolfe, 2006). According to Yin (1994) trustworthiness exposes the robust 

nature of the design adopted for the study. Sandelowski (1993) posits that 

trustworthiness is basically a test of how the researcher has made the path of his or 

her study to be very clear and visible for consumers of the report to follow without 

any ambiguity. Therefore the path travelled must be auditable. In this study the 

participants are learners and office bearers in government sanctioned institutions in 

the form of schools and SGBs. This makes the process of data collection above 

board and traceable. The process is therefore auditable rendering the process 

trustworthy.  
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3.9.1 Credibility 

Trochim (2006) posits that the credibility criterion involves efforts to place results on 

a platform that is credible. The readers of the research report have the onus to judge 

a research report as credible. It is their right to proclaim their postion on any 

research results. However, the researcher is not exempt from making every effort to 

make the procedure and results thereby released to be credible. A qualitative 

investigator’s equivalence of internal validity is credibility which deals with how close 

the findings are identifiable with reality (Shenton, 2004). Shenton (2004) posits that 

in order for the research process to be creditable it must adopt, amongst issues, 

research methods that are well established both in qualitative investigation and in 

information science as well as and develop an intimate familiarity with the culture of 

participating organisations ahead of the data collection process. In this study this 

requirement has been fulfilled by virtue of the researcher being a teacher in a school 

in the Circuit under focus and very familiar with the culture of participating schools. 

She is not a stranger as she resides in the contextual environment where the study 

is being conducted. This adds to the credibility of the study.  

 

3.9.2 Transferability 

Krefting (1990) defines transferability as the ability to have study findings which can 

be approximated in other study contexts. The new contexts must be comparable to 

the one from which the results have been obtained. Shenton (2004), states that it is 

critical that each phenomenon under study be sufficiently described by the 

researcher so that comparisons can be made when studying the same phenomenon 

but in diverse contexts. Davies and Dodd (2002) posit that it is critical that a report 

clearly stipulates delimitations of the study which must be considered before any 

attempts at transference can be undertaken. This condition is met in this study as the 

research report has made clear the area and procedures of the study. The 

participants are established in their occupations, the circuit is rural like hundreds of 

circuits running schools in the previously disadvantaged black areas of South Africa 

and so the degree of transferability is perceived to be very high within rural contexts.   

 

 



53 
 

3.10 Triangulation 

Triangulation is when a researcher cross-checks information and conclusions 

through use of multiple procedures or sources (Johnson & Turner, 2003). The 

multiple sources of data are the participants drawn from learners, staff, SGB 

members and documents. These sources fulfilled the requirements for triangulation 

in this study.  

 

3.11 Dependability 

The manner in which a research is carried out should qualify as consistent through 

given periods of time (Gasson, 2004). This consistency should also include 

instruments used to compile data. Morrow (2005), posits that the process by which 

the study arrives at findings must as well be traceable or auditable.  According to 

Cohen and Crabtree (2006) an audit trail must be an easy to understand explanation 

of the path from beginning to the finishing line of the study.  The collection of data 

followed interviews using an interview guide and transcribed recordings and open 

ended questionnaires. The procedures were described on how data was collected 

and met the demands of dependability.  

 

3.12 Ethical and safety issues 

The researcher obtained an Ethical Clearance letter from the University of Zululand. 

She then sought the respondents’ permission to conduct the study. The respondents 

were given the type of the information to enable them to make decisions to 

participate or not. This encouraged the respondents to provide their views without 

fear of anything.  

 

The learners who are part of the respondents were encouraged to contribute as they 

were informed that what they bring up in the research would not be divulged to their 

teachers or principals for disciplinary measures. Their contributions were to be 

assessed as a collective without mentioning any name to anybody.  
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The parents involved in the research were assured that their contribution would not 

be traced to who their child is in the school and so adverse repercussions would be 

avoided.  The findings of the research have been reported fairly and accurately and 

with no harm intended on anybody. Permission to enter schools and conduct the 

research shall be sought from the District and Circuit offices of the Department of 

Basic education.  

 

3.13 Chapter summary  

The methodology and the underpinning research philosophy have been adequately 

covered. The research design was explained to include the study population, sample 

size and the sampling techniques. Data collection method, the research instruments, 

reliability, validity and other relevant parameters have also been covered. Chapter 4 

will present the data, analyse and discuss the results.  
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CHAPTER 4 

DATA PRESENTATION, ANALYSIS AND DISCUSSION 

 

4.1 Introduction 

The previous chapter has outlined the methodology, research philosophy and the 

research design. Chapter 4 presents and analyses data and discusses the results. 

Thematic analysis is achieved under the order of the research objectives.  

 

4.2 Biographical data of participants 

The biographical data of respondents are given in Table 4.1 below:  

Table 4.1 Parents participating 

 

Parent code & 

gender 

Number of 

children at 

school 

 

Village 

F1 Female 2 Tshikambe 

F2 Female 1 Tshivhilwi 

F3 Female 3 Tshikambe 

F4 Female 1 Tshikambe 

F5 Female 3 Tshivhilwi 

M1 Male 2 Tshivhilwi 

M2 Male 3 Tshivhilwi 

TOTAL 7 15  

 

Table 4.1 shows a total of 7 parents who were engaged in the study. Five (5) are 

female and 2 male. The parents are having children at the schools under study. The 

total number of children of the parents is fifteen (15). This means the 7 parents have 

had enough experience with disciplinary matters concerning children at school. This 
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enhances the validity of the data collected. The participants were drawn from the 

villages of Tshikambe and Tshivhilwi.  

 

Table 4.2 SGB members participating 

Governor code and 

gender 

Village 

G1 Male Tshivhilwi 

G2 Female Tshikambe 

G3 Female Tshikambe 

G4 Female Tshivhilwi 

 

A total of four governors participated in the study as shown in table 4.2. Each school 

had two governors participating. The representation by two governors per SGB was 

deemed to be enough by the researcher. The governors completed the open-ended 

questionnaires independent of each other. This enabled different perceptions to be 

proffered on disciplinary issues dealt during the tenure of the current SGB, thereby 

affording rich data to be collected.  

 

The study involved learners who participated in giving data on disciplinary issues as 

they experienced them at the schools as shown in Table 4.3. The choice of grade 7 

learners was done on the premise that being in the last year of their primary school 

education these learners were in a position to provide the widest range of 

experiences concerning misbehaviours from their colleagues and their own 

experiences during the seven years at primary school.  
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Table 4.3 Learners participating  

Learners participating 

Girls 

[Coded GL1, GL2, etc] 

Boys 

[Coded BL1, BL2, etc] 

Grade 

16 6 7 

Total number of learners = 22  

 

A total of 22 learners in Grade 7 participated. Sixteen (16) or 72.7 % were girls and 6 

or 27.3 % were boys as illustrated in Figure 4.1 below:  

 

 

 

Figure 4.1 Gender distribution of participating learners 

 

 The 22 learners from the two schools were deemed to be enough to exhaust 

disciplinary issues as they were experienced by the learners themselves. The 

learners were drawn from Grade 7 which is the most senior class at primary school. 

This means these learners had spent the longest period of years that are 

represented by the grades offered at primary school.  

Gender distribution of participating learners 

Boys 27.3 %

Girls 72.7 %
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Interviews were held with 4 teachers as shown in the Table 4.4 below:  

 

Table 4.4 Teachers participating 

Teacher code Gender Age group Years of teaching 

experience 

F1 Female 40 - 49 years 18 

F2 Female 50 – 59 years 33 

M1 Male 50 – 59 years 26 

M2 Male 50 – 59 years 28 

   Total =  105 

 

Two male and two female teachers participated in the interviews. Their combined 

years of teaching experience amongst the teachers are 105. Such combined 

experience was relied upon to be sufficient to answer to issues of discipline and 

wellbeing adequately.  

 

Table 4.5: Principals participating 

Principal code Gender Age group Years of  

administrative 

Experience 

P1 Male 50 - 59 years 10 

P2 Male 50 – 59 years 14 

   Total = 24 

 

Two participating principals shown in Table 4.5 have a total of 24 years in 

administration which the study considered adequate for them proffer rich 

experiences in the area of discipline. The large combined years of experience of all 

the participants added to the validity of data collected.  
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4.3 Relationship between discipline and learners’ wellbeing in rural based 

primary schools in Mutshindudi circuit 

Parents who were part of the sample were asked how they thought discipline 

impacts on children’s wellbeing. The 7 parents were of the view that lack of discipline 

on part of the learners impacted on their performance. Some of the statements given 

by the teachers are provided below:  

 

“Yes. Discipline is vital for healthy child development, necessary to build 

relationships ….self-respect and ability to cooperate with peers”: F1 

 

This teacher in one breadth spoke about building of relationships, self-respect and 

cooperating with others as being dependent on discipline. Relationships that are 

cordial require self-discipline. Ill-discipline introduces antagonism between the 

perpetrator and the victims who are fellow learners. Rapport in relationships within 

the student body should therefore contribute to learner wellbeing. The sentiments by 

F1 are supported by the finding by Maphosa and Shumba (2010) who state that the 

critical factor concerning teachers who experience stress is that the stress can 

impede their ability to deal with disciplinary matters which arise at school. They 

found that once the core business of the school is negatively affected then the 

performance of the learners will be adversely affected. The relationship dimension 

suffers a dent in the findings by Canter (2000), who posits that with a well-behaved 

class, a teacher could claim that teaching is among the best of jobs in the world. But 

he reckons that what has been happening is that untoward behaviour by learners 

has not declined despite the presence of punishments.  There is a shock when 

teachers now face a wave of attacks from rogue students who do not want to be 

disciplined. Even some parents protect the behaviour of their children which is not 

acceptable even when the behaviour is offensive. 

 

This finding reinforces that by Kapueja (2014) that the issue of taking disciplinary 

action in South Africa took an uncharted direction when corporal punishment was 

outlawed as the government had no substitute for replacement. Nowadays the 
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occasions when teachers are victimised by the learners are prevalent, and in the 

process they cannot in some schools simply enforce disciplinary measures safely.  

 

“The learners who are not disciplined have their school performance affected 

adversely”: F2.   

 

The parent quoted above from experience states that class performance declines 

with ill discipline. The negative impact of ill discipline on class performance was 

mentioned by all the parents who took part in the study. This finding corroborates the 

finding Tozor (2010) that the problem of learner indiscipline is very serious and 

pervasive and negatively affecting students’ learning.   

 

“Learners without discipline do not respect all stake holders. They can do 

everything bad without any respect to the teacher. They will produce ill 

discipline to the institution”: M1.  

 

Ill-disciplined learners have no boundaries with their behaviour. Any stakeholder can 

be shown disrespect to the extent that the whole school can be viewed in a negative 

light just because of the malcontents. M1 emphasises that they can do anything bad 

regardless of the presence of the teacher.  This finding supports the finding by 

Brendtro and Du Toit (2005) that regards discipline as a struggle between adults who 

seek to control the youngsters and the youngsters who seek autonomy. They say 

these power struggles need to be understood if the discipline has to be meted out for 

the benefit of both teaching and learning processes.  Without understanding the 

underlying contradictory motives of authorities and learners in the institution of 

discipline chaos can only reign supreme. The type of learners who disrupt the 

atmosphere of the school may be a reflection that teachers have given up on them 

as they cannot control them. The finding could be a consequence of what Naong 

(2007) describes as learner indiscipline which in the light of their added rights in the 

absence of corporal punishment has risen to unprecedented levels in the past two 
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decades. This has ushered considerable anxiety on the day to day activities of the 

teachers who claim that the fact that learners have been made aware of the rights 

under the constitution makes it difficult for them to manage problems arising from 

learner indiscipline. Such atmosphere negates the performance of learners in their 

school work. Adewusi (2012) found that in Nigeria government and non-government 

organisations agencies have come in to protect the rights of students. This move has 

left it more difficult for Nigerian teachers to decide if they have to discipline children 

or not. Those who discipline resort to punishments like school detention, cleaning of 

toilets, weeding, and digging of pits. Schools also consider that any punishment to 

be administered must also consider the age of the student. 

 

“Our learners do not have a proper speech; they just talk anyhow. At times 

they don’t differentiate good words and bad words. They have a baggage they 

bring from their homes. They are swearing words they hear from their parents 

which they say anyhow as though it is a normal way of talking. We need to 

discipline our learners on the swearing words they use which are vulgar. The 

second point is neglect of school work. They do not do their class work; when 

you give them work for their homework they skip writing that work also. The 

learners are not completing their projects which contribute to their final 

passing marks. They do not do the project just like the class and home 

activities. They believe they will pass even if they have not done any project”: 

M2 

The narration by M2 reveals practices by learners which they commit wily nilly. One 

of these is use of indecent words which have been termed as baggage from the 

homes. The vulgar words according to this teacher are punishable. Spoken 

anywhere in the school precincts it shows that the habit of swearing is bound to hurt 

those in the vicinity including educators. This shows negligence by perpetrators of 

misbehaviour. This corroborates the findings by Masitsa (2008, p. 57) who alludes to 

the fact that in South Africa there are reported cases of learners who have murdered 

other learners or teachers. He says that this phenomenon has been on the rise in 

most South African schools but has been more linked to drug abuse.  
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These learners are said to be skipping doing their written work, including projects 

which are part of their continuous assessment. This means they will have poor 

marks at the end of the term and the year. Thus this misbehaviour affects 

performance in class adversely and so abates the opposite of wellbeing. The 

narrator says that these learners believe that they will pass even though they are not 

doing their work. This is dangerous presumption.  This behaviour qualifies for what 

Durlak, Weissberg, Dymnicki, Taylor, and Schellinger (2011) consider in some 

schools that have more encompassing disciplinary systems were the learners have 

improved in their outlook towards others. They are changing their attitudes about self 

and others and gradually they are able to cooperate with their schoolmates and 

educators. They found that the programmes improved students’ behavioural 

adjustment in that they exhibited prosocial behaviours. These programmes would 

impact positively on the schools participating in this study.  

 

4.4 Causes of ill-discipline by learners and the effects of ill-discipline on 

academic performance and wellbeing  

The causes of ill-discipline were different and quite many. Some of those causes 

mentioned by stakeholders included ill treatment at home by parents or guardian 

parents, poor level of grasping what was taught resulting in anger any disruptive 

behaviour, poor background were parents had no sufficient material provisions for 

the children which resulted in bullying and stealing food items from classmates. 

However, some learners did not have a deprived background but displayed ill-

discipline for the sake of just having fun and enjoying it. These findings concur with 

the findings by MacNabb (2013) that teachers and parents should understand the 

causes of ill behaviour so that they can work on them once they understand the 

background to the behaviour before correcting it. Teachers spend more time with the 

learners at school than most parents of these learners. As such teachers witness 

most of the mischief by the learners than the parents. 

 

Parents were asked to share their experiences as parents about disciplining their 

child or children. The question was meant to probe how far the parents can go in 
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their own home environments as regarding disciplining their children. The following 

are some excerpts of responses from parents: 

 

“My child is very disciplined and she can do whatever I say she must do”: F2.  

 

The obedience of the child to the extent described by F2 could be genuine as long 

as the parent is not overbearing and extreme on taking measures that inflict 

punishment on the child. Such obedience should not be out of fear of consequences 

from cruel parents but out of respect for the role of the parent which the child 

recognises.  

 

“The learners must do away with drinking alcohol. My child should obey and 

respect school rules and regulations”:  M1.   

 

“As a parent you must be very strict with your child and allow teachers to 

discipline your child because they are the ones who know your child better 

than you”: F2.  

 

“I see discipline as a good way; because if she has been taught to not fight 

with others, it is going to help her to have good manners”: M2.  

 

The testimonies by these parents have a way of opening up to more ideas on 

understanding how to deal with ill-discipline. This agrees with findings by Mirsky 

(2011) who suggests that where possible learners must relate their testimonies to 

fellow learners as a way of encouraging new friendships to develop. She suggests 

that testimonies can help others see positive changes in other learners which may 

challenge them to effect behavioural changes in their lives. Most teaching is done at 

school so these testimonies become a useful background that the teachers need to 
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know as they craft ways to deal with discipline and improving the wellbeing of 

learners.  

 

The first question asked to the SGB members was “Explain how discipline at your 

school is related to the wellbeing of your learners at school?”  

 

G1 gave the following explanation:  

“Discipline is good. The leadership is trying by all means to encourage it. The 

leadership includes all stakeholders to provide good discipline at school. 

Stakeholders include management, teachers, learners and SGB. The level of 

discipline is related to good academic performance at our school. We had a 

situation two years ago where some learners were bullying other learners 

especially those in lower grades became victims. We ended up with 

complaints of learners who did not want to come to school for fear of bullies. 

We overcame the problems by involving parents and the police. Last year and 

this year no complaints have been lodged and our learners are performing 

well in school.”  

 

G3 gave the following narration:  

“There are learners who misbehave and bring things not needed such as 

knives, wires, razor blades to hurt other learners. These learners, we have 

asked them to bring their parents to school. We have informed the parents 

that they must make sure their children do not bring dangerous weapons to 

school. We told the parents that they are held responsible if their child hurts 

another learner with any weapon that they bring to school.”  

 

This narrative supports the finding by Marais and Meier (2010) that the problem of 

indiscipline manifests in form of violent behaviour such as smoking and vandalising 

of property. This explains why the parents had to be called to intervene in cases 

where their children got involved in misdemeanours.  
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G4 expressed that:  

“The discipline at our school is so good because we have dealt so much with 

some learners who always did whatever they wanted to do disregarding the 

fact that they are at school. There was bullying of learners by other learners 

after school-out on their way to their homes. Other learners lived in fear of 

some of the learners but after effective disciplinary measures were taken 

normalcy returned to school.” 

 

The practice of involving parents contradicts the finding by Mncube (2009) where 

parents complained that they were not given the chances of full participation as 

individuals or as members of the SGB. He found that school decisions were taken by 

the SMT instead of by the SGB.  

 

“Bully learners only explain their situation at home where they stay without 

them knowing what could be the cause of their ill-behaviour. However, as 

teachers we have seen the link between the conditions at home and such 

type of behaviour. Broken families where fathers are absent on account of 

polygamous relationships are adversely affecting learners.” F2 

 

The narrative by F2 brings out another dimension where the learner may not be in a 

position to pin point the source of his or her ill discipline. But when they relate their 

situation at home the teacher should be able, by virtue of his or her training, to link 

such background to the behaviour under question. Therefore the teacher must be 

keen to find out family circumstances so that they can fully be helpful to the learner 

who needs the counselling and support. The observation by F2 is that broken 

families where fathers are absent due to polygamous relationship are conducive for 

ill-discipline to grow at home and at school, by extension, is worth noting. While 

teachers do not interfere for polygamous relationships to be abandoned, their work 
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must be to counsel the learner to live within his or her environment with an attitude 

that does not jeopardise their wellbeing. 

 

4.5 Disciplinary processes taken by rural based primary schools to address 

learner’s misconduct.  

Interviews with teachers and principals revealed which misdemeanours would attract 

disciplinary action at school. They mentioned bullying, bringing dangerous weapons 

at school, not doing school work and home work, aggression in form of fighting and 

reckless talking and making noise that disturbs the teaching environment. Bullying 

was mentioned as the most prevalent with consequences that the victims stop 

coming to school. When learners stop coming to school they miss lessons and 

performance takes dip.  

 

The schools which participated in the study related how they deal with disciplinary 

matters that arise from time to time. The school information was provided by 

members of the SGB who participated. The participants were requested to provide 

just one case of ill-discipline that is of such gravity to relate to other SGBs for 

purposes of guidance. Two cases of ill-discipline were given.  

 

Case 1 as narrated by G1 

“A learner stole his father’s gun, and he shot at the class teacher. We 

discussed with all stakeholders and came to a conclusion to suspend the child 

from school pending completion of the court process. The SGB reported the 

case to the police so they could arrest and process the case for court 

appearance.”  

 

Case 2 as narrated by G3 

“There was a learner who smoked drugs in the toilet. He was aggressive and 

fought both learners and educators. He ran home when confronted to fetch a 
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knife and wanted to stab the class teacher. We immediately called the police 

who suddenly arrived to handle the case. The police informed the parents of 

this child that their child was not good to be at our school. The parents asked 

for a transfer letter which we immediately granted and the child was taken to 

another school.”  

The police became vital to the G2 and G3 cases so that the learners could become 

aware that their misdemeanours are of societal concern. These acts disturb the 

overall outlook of the school as they are outliers to common acts like that of just 

making noise in class or stealing another learner’s pen. The involving of the parents 

is emphasized by the finding by Okotoni and Okotoni (2003) that when teachers act 

in “in-loco parentis”, they must understand the learners the way the parents would 

understand them at home so that the task of counselling is made easier at school. 

The teachers’ relationships with parents help in that the same type of counselling 

can be done at school by teachers and at home by parents without confusing the 

child. The case narrated by G3 would have become difficult to solve had there been 

no relationship between parents and teachers. The transfer request by the parents 

for their child meant they needed a new environment where the child could, 

hopefully, perform on his school work without ridicule from other learners who would 

have kept taunting him about the knife incident.  

 

4.6 Strategies for instituting effective discipline in schools for enhancing 

learners’ wellbeing  

The participating schools have acknowledged that they have policy in place for 

dealing with disciplinary matters. One school embarked on what I may refer to as a 

remarkable way of accommodating learners who displayed ill-discipline. They invited 

the parents who disclosed experiencing similar problems at home with their children. 

In order to help these learners teachers adopted the ill-disciplined learners. Principal 

P1 disclosed a strategy that has been successful in dealing with ill-disciplined 

learners at his school. 

 

“We rope in the parents to discuss the behaviour of their children. Quite often 

the parents disclose that they experience problems at home with the said 
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learners. Some parents have given up on their children because of the 

problems they cause at home and the community. We then ask teachers to 

adopt the ill-disciplined learners so that they can mentor them. We have had 

success with every learner who has been adopted by a concerned teacher.” 

P1. 

 

The adoption of ill-disciplined learners extends the frontier of teacher caring to a new 

level. The teachers and the principal show uttermost care. The well-being of the 

learners got improved by the efforts of mentoring. There is a concerted effort by the 

teachers in terms of counselling and provision of a guardian or father-figure at school 

to cater for the emotional needs of the ill-disciplined learner. The principal of the 

school utilising this method reported that all adopted learners developed bonds with 

the mentoring teachers. The bad behaviour gradually fell away and class 

performance improved, indicating that adoption positively impacted on learners’ 

wellbeing. The finding on adoption supports the finding by Kunter et al., (2008) who 

opine that work teachers who find pleasure in their work have been found to motivate 

learners excellently. When teachers are able to forge Further, teachers who feel 

enthusiastic about their work are able are also able to achieve better learning 

outcomes (Keller, Goetz, Becker, Morger & Hensley, 2014; Kunter et al., 2013).  

 

“From my observation ill-disciplined learners are mostly learners who cannot 

perform well, irrespective of the fact that the learner is having a negative 

attitude towards other learners. As I have said there are certain influences 

that are there within the learner. If the learner is not having a secure 

attachment it will make the learner not to perform well. And that learner in the 

class he will be seeking to do harm or damage to others. And if the teacher 

doesn’t notice that say a learner who is quiet does not mean that he is paying 

attention or listening when the teacher is talking.” P2. 

 

P2 places an emphasis on the learner not having a secure emphasis as leading him 

or her not to perform well. The secure attachment means safety to the learner at 

school or as a child at home with their parents or guardian. Thus communication and 

co-counselling of the learner by both school teachers and parents becomes 



69 
 

important for a secure attachment to be established. The teacher has been advised 

by the narrative of P2 that when the child in such an insecure attachment is quiet in 

class they must not assume he is paying attention.  There is therefore a need for the 

teacher to probe the learner so as to find out his circumstances. The probe must be 

extended to the parents so that remedial action must be instituted as a way of 

establishing that all important secure attachment. Once in place, a secure 

attachment must be that enabling environment for the learner to gain an upper hand 

in class performance, which improves wellbeing.  

 

The concerted efforts by stakeholders like parents, teachers, school principal and the 

community represented officially through the SGB is evidence of the macrosystem 

being the overriding system of that encompasses attitude, beliefs, values and 

ideologies that influence all other social systems (Donald, et al., 2010; Swart & 

Pettipher, 2011).  The macrosystem also covers the political and economic 

dimensions. The finding by Donald et al., (2010) when learners show respect to 

traditional elders has been incorporated in some methods of counselling by teachers. 

This became a focus of some strategies that schools are employing. This aspect 

corroborates findings by Engin-Demir (2009) that learning must be supported by the 

three-some party comprising the family, friends and community were the learner has 

been brought up. These are key pillars in determining good academic performance 

and wellbeing. 

 

The adoption for mentorship by teachers does not agree with the finding by Spilt, 

Koomen and Thijs (2011) that strong relationships between the learner and student 

have been ignored yet they lay a better foundation to dealing with ill discipline and 

enhancing student wellbeing. Butler (2012) and Hagger and Malmberg (2011) 

support the close relationship brought by adoption of ill disciplined learners in his 

finding that teachers make efforts the attitudes of learners positively as they can 

identify the teacher as their mentor. By so doing these learners interpret the efforts 

by the teacher as reaching out to accommodate them despite their reputation as 

mischievous learners. This improves their well-being as evidenced by higher scores 

in their school work.  This finding is in line with that by Fischer and Bidell (2006) who 

say that from an ecologically the school provides refuge to the learner and is 

instrumental in shaping their behaviour.  Therefore relationships that link home and 
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school are critical to thawing the relations between the learner and home with the 

facilitation of the teacher. The basis of such connection should be the learner with 

the primary aim of weeding out ill-discipline that they may become tempted to 

commit in the absence of this cordial relationship between school and home.  

 

 

Principal P2 proffered another method for dealing with ill-discipline as to have 

learners with such bad habits according to teachers to be re-assigned to handle 

some duties of responsibility in the class, for example becoming a group leader, 

monitor or just making sure the class is kept clean without papers littered around. 

These positions report to the teacher giving the learners a privileged position and in 

the process the learner bonds with the teacher. This is in agreement with the finding 

by Vandenbroucke, Spilt, Verschueren, Piccinin, and Baeyens (2018) who found that 

there is extensive empirical evidence showing that students who feel appreciated 

and supported by their teachers attain more positive affective, behavioral, and 

cognitive outcomes.  

 

Yet another strategy that involves the learners deemed to be misbehaving in sporting 

activities has had a positive impact on their overall world view. 

“Strategies are helping. Each school quarter they offer sporting activities in 

which the ill-disciplined also participate. By so doing they mix with other 

learners which reduces bad behaviour and attitudes. Sports encourage team 

work, family values and friends.” F1 

 

The learners recognise that they are part of a team and have to give way to interests 

of other members of the team. They have learned to share and compromise and 

their selfish tendencies seemed to decline notably through sporting activities. Such 

responsibilities have made some misbehaving learners to feel that they are loved 

and are part of the rest of the class or school leading to behavioural changes. The 

findings on strategies that these schools are using contradict the findings by Avila 

(2015) who avers that what is missing are the pans to preempt ill-discipline before it 

happens as opposed to pursue reactive models. The participating schools showed 



71 
 

their ability to be proactive especially in rehabilitating ill-disciplined learners through 

adoption.  

The adoption of ill-disciplined learners and their posting to responsible positions as 

well as involving them in sports is in line with the discussion by Sugai and Horner 

(2006) about the behavioural model called the school-wide positive behaviour 

support (SWPBS) systems that is utilised as a way to reduce indiscipline in schools. 

The SWPBS is behaviourally based and establishes a connection between individual 

behaviour and the school contexts in which learners are situated. Its three 

cornerstones are to prevent, get evidence and implement corrective measures only 

based on evidence. The model is put into operation by the teaching of relevant social 

skills, rewarding socially acceptable behaviour, and organising teaching and learning 

environments in ways that do not reward inappropriate behaviour.  

 

The involvement of parents and the school staff ushers in the microsystem in 

Bronfenbrenner’s bio-ecological theory. This is in line with the explanation by Berk 

(2000) that the microsystem is in close proximity with the child than any other. It 

comprises among others the family and teachers. These people exert tremendous 

influence on the learner. This study has found that active members within the school 

system, such as teachers, parents and learners were included in activities that 

positively affected the learners’ wellbeing and learning. 

 

There are some strategies that seem to be ordinary and may not be taken as such 

by observers:  

“Yes we do have those strategies. At assemblies we urge good behaviour at 

school and at home.” F1.  

The urging of good behaviour at assemblies is proper for the occasion. The 

individual teacher however goes beyond the simplicity of assembly motivational 

speeches to dwell on learners as they behave in individual classes. 
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Participants were asked from their own perspective what they thought as the most 

effective strategy for enhancing discipline and learners’ wellbeing at school The 

responses were varied: 

“Good relationship between the parents and the school. If this relationship is 

good the learners who misbehave will have nowhere to hide. That is the most 

important relationship.” P2 

The above narrative from a principal clearly posits that the relationship between the 

parents and the school can make those bent on ill discipline to fail to find any place 

to hide. This means discipline and wellbeing are catered for when there is the 

sharing of ideas and plans between parents and school staff, to wit teachers.  

 

Another principal had this to say: 

“Educational competition in the schools; this includes writing essays, arts and 

culture, sports and recreation and agricultural activities, library competition. They 

are kin to write their own stories in competitions.”P1 

 

The principal P2 perceives that competitions in writing stories, culture and sports 

amongst others could be the most effective means of enhancing discipline among 

learners. The complete array of items in the response by P2 shows areas where 

team work could be best utilised. Team work has been discussed earlier as one that 

makes bullies and other ill-disciplined learners to start shedding off selfish 

tendencies and find their place amongst a team without domination of weak persons 

or victimisation. In team work the desire to work alone is greatly curtailed as the ill- 

disciplined children or learners begin to know the values of cooperation, because 

they are best recognised as a team not as individual players. This is summarised by 

the response from a senior teacher:  

 

“We are involving these learners in sports where they participate as teams. This 

way the learners begin to appreciate each other and the role they play in 
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complementing each other. They play and win as a team. They become easy for 

them to think of themselves as family. We have introduced volleyball and the 

tennis ball. We are doing our best to put more sports in our school. We are doing 

cultural dances and they’re discovering their talents. The former ‘enemies’ are 

beginning to appreciate each other within their teams and the bullying gets 

finished in this manner.”M2 

 

The teacher narrates that the former “enemies” are beginning to appreciate each 

other. This level of understanding introduces values that should be based on the 

Ubuntu philosophy for the African child. They are not competitors like animals of the 

wild but they complement each other’s actions. Animosity in actions of bullies and 

other malcontents is diminishing as the rapport is built through the cooperation found 

in sports and dances. Thus the new lifestyle is self-disciplining and enhances the 

well-being of the learners. The atmosphere has become serene with no enemies in 

sight for the previously fearful learner who was on the receiving end for a long time.  

 

4.6.1 School policy availability  

The study asked particular questions on formulation and implementation of school 

policy pertaining to behaviour management that would encompass the subject under 

focus in this report. One of the questions was:  

Do you have a school policy on behavioural change management?  

Some teachers had no knowledge of whether their school had such a policy or not. 

Some of the responses are given below:  

“No” 

“School  policy? I am not quite sure but I hope with the SMT something can 

be found from there.” 

 

“Yes we do although it sounds more like a code of conduct without much of 

behavioural change management.” 
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“Yes we do.”  

 

The answers if placed on a continuum would have the two extremities with “yes” and 

“no” and the other responses lying in between. One teacher discloses that he is not 

quite sure and assumes they could be something with the SMT. This state of affairs 

needs attention. School policies of any kind to deal with discipline and other matters 

must be known to teachers.  A teacher’s file would not be complete without relevant 

policies or their excerpts filed in them. Especially where it comes to ill-discipline and 

how it must be addressed such a policy must be known to the teachers as it is 

integral to the teaching and learning processes. The other teacher mentions that the 

policy of their school sounds more like a code of conduct without much of 

behavioural change management. This means that policy documents may be 

missing in some schools and only extracts like the code of conduct may be the 

nearest the teachers would assume to link with behavioural change management. 

There is need for school policies on discipline to be crafted or they are available to 

be given to teachers so that they can fully execute their roles in disciplinary matters 

from the vantage point of knowing.  

 

There is a possibility of terms that might be understood mostly in other professions 

than they are in use in the teaching field. “Behavioural change management” could 

sound more as found in human resources management area than in teaching yet the 

method of adopting ill-disciplined learners and other methods to contain the ill- 

discipline are perfect examples of practices in behavioural change management.  

 

On the formulation of the school policy on disciplinary matters the answers covered a 

wide range also. One teacher proffered the following response: 

 “The community is not involved. Only the SMTand leadership of the school. If 

the community was involved then that would mean the involvement of the 

school governing body, which is not the case at the school.” F1 
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In this school the formulation of the school policy is done by the SMT and the 

principal only. The SGB is not involved. And as rightly stated by the teacher, if the 

community was involved then the SGB would have been involved as most of the 

governors in the SGB derive from parents in the community. When the policy 

formulation does not involve the community there could be that feeling of exclusion 

amongst parents and they may not be that cooperating when it comes to getting 

involved in matters of discipline. It is crucial then that the school management must 

involve the community as they rely on the same community when it comes to 

disciplining the learners who are truant or naughty.  

 

A different answer is provided by another teacher on the formulation of school 

disciplinary policy: 

“The SGB and the SMT. I guess the community was represented in the SGB.” M1 

 

At this school the SMT and the SGB are involved with the formulation of policy for 

the school. This meets the requirements of the SASA Act 1996 which provides for 

the SGB to lead in the formulation of policy for their school. This means the circuit 

manager must task the schools that fall under his or her jurisdiction to let the SGB 

carry out its duties on policy formulation as matters of discipline fall largely under the 

parents and guardians of these learners. Without the cooperation of the parents as 

members of the community achieving discipline and wellbeing of learners could 

perpetually remain a pipe dream. 

 

4.7 Chapter summary 

The results in this chapter have shown that stakeholders to a school are agreed that 

lack of discipline amongst the learners adversely affects the performance of learners 

and therefore their well-being. Parents have generally been cooperating with the 

school when their children face disciplinary action. Several strategies are in use at 
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the schools that are aimed at improving well-being of learners. The following chapter 

will give the summary, the findings and recommendations. 
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CHAPTER 5  

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS  

 

5.1 Introduction 

The data were presented, analysed and interpreted through discussion according to 

themes deriving from research objectives. This chapter presents a summary of the 

study, conclusions, recommendations and possible topics for further study.  

 

5.2 Summary of study 

The study looked at effects of discipline on learners’ wellbeing in rural based primary 

schools in Mutshindudi circuit of Limpopo province, South Africa. This study was 

guided by the constructivism and interpretivism paradigms and pursued a case study 

design. The sample was made of 2 principals, 4 teachers, 10 grade 7 learners, 2 

SGB members and 8 parents from the two schools in the circuit. The data were 

collected by open-ended questionnaires and interviews on experiences on discipline 

and learners’ well-being. This chapter will outlay the findings and corresponding 

recommendations. The epilogue proffers suggestions on areas for further study.  

 

5.3 Conclusions of the study 

This section will outlay the conclusions deriving from the study in the order of the 

guiding research objectives.  

 

5.3.1 The relationship between discipline and learners’ wellbeing in rural based 

primary schools 

The study found that discipline was a vital antecedent for learners’ well-being. The 

common way that the stakeholders determined well-being was class performance by 

the learner. Thus good class performance meant that the question of well-being was 

addressed. 
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5.3.2 Causes of ill-discipline by learners and the effects of ill-discipline on 

academic performance and well-being 

The study found that all stakeholders held a strong view that ill-discipline resulted in 

a downward trend in learners’ well-being. The parents, learners, teachers and 

principals were resolute on that trend as ill-discipline deprived the child of their time 

to focus on their studies and having therefore poor marks. Causes of ill-discipline 

were varied. Teachers felt that the issue of withdrawal or banning of corporal 

punishment abated bad behaviour and was detrimental to well-being of learners. The 

background of the learner was critical to his or her behaviour at school. Some 

learners with parents or guardians who mistreated them ended up with emotions that 

were vented through ill-discipline both at home and school. Some learners, even 

though they hailed from affluent homes could engage in bad behaviour just to enjoy 

themselves. In all cases of ill-discipline the indicator was declining academic 

performance in class work which was inferred to mean compromised well-being of 

the learners.  

 

5.3.3 Disciplinary processes taken by rural based primary schools to address 

learner’s misconduct.   

Disciplinary processes involved engaging the learners in manual labour of sweeping 

the yard, corridors or classroom. Some were detained at school-out time to finish 

their class and home work or even deprived of their school break. Serious exhibition 

of ill-discipline involving dangerous weapons and drugs involved the police so as to 

bring out the gravity of the cases. The reason was that some acts of misdemeanour 

were that serious to be classified as criminal and the appropriate authority was roped 

in to address what rightly fell within their scope of jurisdiction.  

 

5.3.4 Strategies for instituting effective discipline in schools for enhancing 

learners well-being. 

There were strategies that the schools could vouch for their effectiveness. The most 

incredible one practiced by one school was the adoption of ill-disciplined learners by 

teachers for mentoring. These learners bonded with the teacher who provided a 
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father or mother figure to the learner for guidance purposes. All the learners who 

were placed under this programme reformed, improved their social interactions, and 

enhanced their academic performances and therefore their well-being.  

 

Another strategy involved giving the learners who mis-behaved some positions or 

assignments of responsibility were they have to report to the teacher. This had 

positive impact on the misbehaving learner and they managed to abandon traits of 

ill-discipline. One strategy that has produced results involves sporting activities by 

the identified mis-behaving learners. The learners recognise as part of a sports team 

have to give way to interests of other members of the team. They recognised they 

can only win as a team with shared goals and this inculcated good behaviour 

tendencies in them. This has contributed immensely to the well-being of the learners.  

 

5.4 Recommendations for enhancing discipline and wellbeing of learners at 

primary schools 

The study would like to make recommendations that may be used to improve the 

discipline of learners and in the process enhance the well-being of the learners at the 

primary school level. There is need for teachers to be provided with a variety of 

alternative methods to discipline learners since corporal punishment is no longer a 

legal option to take. Some teachers have abandoned effective disciplining of learners 

because they do not have broad understanding of positive discipline that can be 

applied in the absence of corporal punishment. The Department of Basic Education 

and non-governmental organisations, NGOs, can be tasked to shoulder such 

responsibilities through in-service training of teachers.  The absence of alternatives 

makes some teachers to give up on the learners because they were used to corporal 

punishment over the years before it was banned.  

 

While the primary school children may seem to be too young to indulge in serious 

acts of ill-discipline the study recommends that the age should not be taken as 

representing innocent children. There is need for close relationships that must exist 

between the students and the teachers so that they can identify on an early stage 
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the signs of truant behaviour in the learners. The closeness can pre-empt wayward 

behaviour by the learners so that the risk for ill-discipline is reduced.  

 

There must be a deliberate policy on extra-mural activities were the learners can be 

engaged early in the years at primary school so that principles of teamwork can be 

exercised. Teamwork engenders the spirit of respecting fellow members of the team 

and even teachers and parents. There needs to be a proactive involvement in 

selecting team members who involve learners inclined to ill-discipline so that they 

can benefit from teams through early association.  

 

Parents who identify from home elements of ill-discipline in the children must be 

encouraged to report these to the class teacher so that professional counselling can 

be given at an early stage. Visits by parents to class teachers must be undertaken so 

as to impress in the young minds the fact that their parents and teachers are having 

a common aim of enhancing learners’ well-being.  

 

5.5 Suggestions for further study  

From the findings of the study and the literature review engaged in this research the 

following topics are hereby suggested for further study: 

i. A comparative study between urban and rural schools on disciplinary 

matters and wellbeing of learners.  

ii. An examination of impact of student behaviour on the wellbeing of primary 

school teachers in the rural circuits.  
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APPENDICES 

 

APPENDIX No. 1 

 

KEY INFORMANTS’ INTERVIEW GUIDE 

UNIVERSITY OF ZULULAND  

 

 

 

FACULTY OF EDUCATION 

These questions are directed to key informants (Teachers and the Principal)  

I am undertaking a research study entitled, “EFFECTS OF DISCIPLINE ON 

LEARNERS WELLBEING IN RURAL PRIMARY SCHOOLS IN MUTSHINDUDI 

CIRCUIT”. The study is a requirement to complete my Master’s Degree in 

Education. I humbly request, for your objective assistance by completing this 

questionnaire. Your responses will be solely used for academic purposes only and 

information collected will be treated with utmost confidentiality.  

Researcher      : Tshisikhawe Hope Nemakonde 

Student No  : 201860894 

Supervisor       : Dr TZ Ngidi 

Co-Supervisor : Prof DR Nzima 
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SECTION A  

i. Gender:  Male_______ Female:X 

 

ii. Which age category that applies to you: 

Below 30 years [  ]       31-39 years [  ]    40-49years [  X ]     50-59 years [  ]     

 

 60 years and above [  ]      

 

iii. How long have you been teaching?  

 

Section B 

To investigate the relationship between discipline and learners’ well-being in 

rural based primary schools in Mutshindudi circuit 

 

1. Do you think discipline impacts on children’s well-being? How so? May you 

explain from your experience in the teaching field? 

From my experience the learners who are not disciplined do not do well 

at school.  

 

2. Which behaviours do you perceive as deserving disciplinary measures? Why 

do you say so?  

The behaviours that deserve disciplinary measures include bullying. 

Those who bully others lack self-confidence in themselves. The bully is 

trying to show others who could be performing better in class that he 

can also do something. 

3. From your experience do learners who are ill-disciplined perform poorly 

academically? May you explain your observations?  

Generally ill-disciplined learners have been performing poorly in my 

subject. At times you meet others though in the minority who do well in 

some areas than in others.  
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4. How has misbehaviour by a learner interfered with the performance of fellow 

classmates? Can you relate individual performances of learners to their actual 

marks or grades obtained in tests or class work? 

Disruptive behaviours have often disturbed the concentration of other 

learners. I normally act to remove such learners that cause disruptions 

from other positions in the classrooms and make them sit at those 

desks close to me. I have witnessed changes in performance when other 

learners befriend misbehaving learners, their marks go down.  

 

5. Have you received complaints on the ill-discipline of some learners from other 

learners or parents? May you elaborate on the nature of complaints? 

 

 

Some parents have complained about bullying of their children by other 

learners in the playgrounds and on their way home. Fighting has been a 

common complaint. Some parents have also reported love affairs by 

their children which they say could be forced on their girls y some of the 

naughty boys. We have taken corrective measures for inappropriate 

behaviours that occur on our school campus instead of stretching 

ourselves on matters that occur outside school hours.   

 

 

To determine the effects of discipline on learners’ well-

being. 

 

6. Learner’s well-being involves promotion of good behaviour and elimination of 

anti-social behaviour at school and at home. Have you seen the disciplinary 

measures taken at school achieving this end? 

Yes. We have observed that when we are strict on say the submission of 

written home work most comply when punished at school. Friends of 
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the boys and girls who have been naughty have at times come forward 

to say their friends are now changing their style of behaviour.   

 

7. Have you interacted with parents whose concern was the ill-discipline of their 

children both at home and at school? How did they narrate the type of 

behaviour? How do they relate the behaviour to the academic performance of 

their children? 

Parents are called in when the behaviour we are trying to stop in their 

child seems to be not progressing. We consult with them and tell them 

what is expected of their child at school. At times at end of school term 

they come to lodge their complaints. 

 

 

8. Are there parents or guardians who have voiced concern about disruptive 

behaviours done by other learners at school which have influenced the 

performance of their children? Explain on any such experience.  

 

Yes some parents have voiced worries about behaviour of other 

learners at school which their children have informed them at home as 

having disruptive behaviours. One parent made a complaint at e 

parents/teachers’ meeting at school. They even mentioned the name of 

one particular learner involved in bullying and beating other learners. 

 

9. How have learners explained their reasons for engaging in ill-discipline? Do 

they blame this on fellow students or friends in the community or their homes? 

Bully learners only explain their situation at home where they stay 

without them knowing what could be the cause of their ill-behaviour. 

However, as teachers we have seen the link between the conditions at 

home and such type of behaviour. Broken families where fathers are 

absent on account of polygamous relationships are adversely affecting 

learners. 
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To identify disciplinary measures used by rural based primary 

schools in Mutshindudi circuit 

 

10. Do you have a school policy on behavioural change management? 

 

No 

11. What disciplinary measures in line with your school policy do you take when 

faced with unbecoming behaviour from learners?  

Most of the times, we first talk to the learners to try and discipline the 

learner. If this does not work we call the parents to come for the 

counselling. At times the ill-disciplined learner takes heed and changes 

behaviour after intervention of the parents or guardian.  

12. Is the school policy on disciplining learners well-articulated that you implement 

it with understanding?  

No 

13. Do you have school workshops that deal with how you mete out disciplinary 

measures?  

No 

 

14. Who was involved in drafting your school code of discipline? Was the 

community involved? May you explain? 

 

Yes through the SGB 

 

 

To explore strategies for instituting discipline in schools for enhancing 

learners well being 

 

 

15. Do you have strategies that deal with encouraging discipline in the school?  
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Yes we do have those strategies. At assemblies we urge good behaviour 

at school and at home. 

 

16. Who is involved in fostering discipline in the school according to the strategies 

in use?  

 

Everyone, principal, teachers and the SMT 

 

17. Are the strategies you use for disciplining learners effective in enhancing 

learner’s discipline? May you expand on this?  

Some strategies work some do not work. The government has removed 

corporal punishment and replaced it with nothing so we try different 

strategies to get results.  

 

18. What from your perspective can you recommend as the most effective 

strategy for enhancing discipline and learners’ wellbeing at school?  

Corporal punishment 

Your participation is highly appreciated. Thank you. 
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APPENDIX No. 2: Interview 2 

 

SECTION A  

i. Gender:  Male____X___ Female___________ 

 

ii. Which age category that applies to you: 

Below 30 years [  ]       31-39 years [  ]    40-49years [  ]     50-59 years [ X ] 

 

 60 years and above [  ]      

 

iii. How long have you been teaching?  Twenty five years 

 

Section B 

To investigate the relationship between discipline and learners’ well-being in 

rural based primary schools in Mutshindudi circuit 

 

1. Do you think discipline impacts on children’s well-being? How so? May you 

explain from your experience in the teaching field? 

 

Discipline has an impact. I can say discipline from a biblical point has been 

practised from long ago. In African perspective we believe a child to be shown 

way to its wellbeing discipline must play a role. If you don’t discipline the child 

they’ll miss some values that are critical in them becoming mature adults. For 

example when I was growing up as a child I would be disciplined if I did not 

bow down when greeting elderly people. Even when we were herding goats 

and cattle and some two or three animals went missing you knew you would 

be disciplined. You could even come home at midnight from looking for the 

missing animals. That made us to be responsible grown up people. But now 

when we look at our government, it says no one is going to beat the child, and 

you see our children do not have respect for the adults; they can even push 
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you around. At school they do not differentiate people who visit the school 

from the local teachers; they just mix and mingle with the teachers and in the 

process disturbing activities of their mentors. 

May be the government may change the rules. In our country many teachers 

are losing their lives as pupils are stabbing their teachers. There is no 

discipline at all. What must be done? I tell you the child needs to be 

rehabilitated; let us go and find ways of how to discipline a child. Nothing has 

been tabled but as a teacher you have to devise other means. The nation is 

crying, parents are crying, everyone is crying about our children but things are 

just going on like that. 

 

2. Which behaviours do you perceive as deserving disciplinary measures? Why 

do you say so?  

Our learners do not have a proper speech; they just talk anyhow. At times they 

don’t differentiate good words and bad words. They have a baggage they bring 

from their homes. They are swearing words they hear from their parents which 

they say anyhow as though it is a normal way of talking. We need to discipline 

our learners on the swearing words they use which are vulgar. The second 

point is neglect of school work. They do not do their class work; when you 

give them work for their home work they skip writing that work also. The 

learners are not completing their projects which contribute to their final 

passing marks. They do not do the project just like the class and home 

activities. They believe they will pass even if they have not done any project. 

Interviewer: Let’s come to the behaviours that deserve disciplinary action to 

be undertaken.  

Thank you. Bullying also deserves a strict punishment. Bullying will lead these 

children to do crime in their future. If a bully is not disciplined we are building 

a criminal in future. They can be turned into thugs or real criminals because no 

one is disciplining them. The other habit is aggression. I mean when the 

learners are angry they even manhandle other learners in a bad way – beating 

other learners. Some boys are aggressive to girls as they are not that strong to 

match them. The aggression extends to bullying the girls. The learners / 
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bullies need to be disciplined and taught to accept other learners and to 

protect other learners at school the way the aggressors would want to protect 

themselves.  

3. From your experience do learners who are ill-disciplined perform poorly 

academically? May you explain your observations?  

 

Not all learners who are ill-disciplined perform poorly. Some do well. However, 

some learners who perform well academically are treated badly by the bullies. 

They are victims of the good performance they achieve in class. There is a 

tendency of other good performers who now operate from fear; they are afraid 

of being beaten by the bullies such that they underperform to be like the rest 

of the class so that they do not get outstanding marks. 

 

Interviewer: I understand you’re talking about those who are being bullied; 

what about those who are bullying – how do they perform?  

 

OK. Many of the bullies perform badly – those who are ill-disciplined perform 

badly. I have an example of a learner whose performance plummeted because 

he had joined the group of those who were bullying other learners. 

Because of the peer pressure the learner remained at that level for a very long 

time such that in the second year of intervention, the learner started picking 

up, started believing in himself then his marks began to pick up.   

 

4. How has misbehaviour by a learner interfered with the performance of fellow 

classmates? Can you relate individual performances of learners to their actual 

marks or grades obtained in tests or class work? 

 

Yes I have received complaints from learners for disruptive behaviour from 

an ill-disciplined individual; while learners were doing their projects and 

class activity there was this ill-disciplined learner who kept on insulting 

them with bad language. This is not an isolated case. Yes I am able to relate 

the learners’ behaviour to their marks for class work or tests. 
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5. Have you received complaints on the ill-discipline of some learners from other 

learners or parents? May you elaborate on the nature of complaints? 

 

I also got a complaint from a parent. She said can you please change my 

child on the sitting arrangement because she mentioned a learner who was 

beating and stealing money from her child. She said they steal food from 

the lunch box of her child. These learners, the mother claimed they were 

saying vulgar words to her child and attempting to touch her private parts.   

To determine the effects of discipline on learners’ well-

being. 

 

6. Learner’s well-being involves promotion of good behaviour and elimination of 

anti-social behaviour at school and at home. Have you seen the disciplinary 

measures taken at school achieving this end? 

 

I have seen and I can confirm that when a learner is disciplined he comes to 

his own senses as he is away from his group and a good character is being 

built in him.   

 

7. Have you interacted with parents whose concern was the ill-discipline of their 

children both at home and at school? How did they narrate the type of 

behaviour? How do they relate the behaviour to the academic performance of 

their children? 

 

I interacted recently with a parent who was concerned about the behaviour of 

her grandson. The parents of the child are separated. I meet with the guardians 

who are the grandparents from the mother’s side and from the father’s side. 

The fact that parents are far away from their children confuses these young 

children who are usually ignored by the grandparents some of whom are 

heavy beer drinkers.    
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8. Are there parents or guardians who have voiced concern about disruptive 

behaviours done by other learners at school which have influenced the 

performance of their children? Explain on any such experience.  

Yes. Parents when they come to complain they normally blame the other 

learner identified by their child. They hardly think of what their child could 

have done in contribution to the misbehaviours. 

9. How have learners explained their reasons for engaging in ill-discipline? Do 

they blame this on fellow students or friends in the community or their homes? 

Most learners blame their peers at school and in the village. They do not 

want to take responsibility for their behaviours. 

 

To identify disciplinary measures used by rural based primary 

schools in Mutshindudi circuit 

 

10. Do you have a school policy on behavioural change management? 

 

Yes we do although it sounds more like a code of conduct without much 

of behavioural change management. 

 

11. What disciplinary measures in line with your school policy do you take when 

faced with unbecoming behaviour from learners?  

We invite parents or guardians so we can reason together with their 

children. 

 

12. Is the school policy on disciplining learners well-articulated that you implement 

it with understanding?  

Yes it is well-articulated such that a teacher is encouraged to ask before 

meting out any punishment. 

 

13. Do you have school workshops that deal with how you mete out disciplinary 

measures?  
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These are school meetings by teachers and principal. These also come 

up for discussion with parents during the parents / teachers’ meetings. 

 

14. Who was involved in drafting your school code of discipline? Was the 

community involved? May you explain? 

The SMT. No community 

 

To explore strategies for instituting discipline in schools for enhancing 

learners well being 

 

 

15. Do you have strategies that deal with encouraging discipline in the school?  

Appraisal of students are done well at school academically and in 

sports. 

 

16. Who is involved in fostering discipline in the school according to the strategies 

in use?  

The principal, HOD and SMT 

 

17. Are the strategies you use for disciplining learners effective in enhancing 

learner’s discipline? May you expand on this?  

Strategies are helping. Each school quarter they offer sporting activities 

in which the ill-disciplined also participate. By so doing they mix with 

other learners which reduces bad behaviour and attitudes. Sports 

encourage team work, family values and friends.  

 

18. What from your perspective can you recommend as the most effective 

strategy for enhancing discipline and learners’ wellbeing at school?  

Sports and cultural competitions. 

Your participation is highly appreciated. Thank you 
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APPENDIX No. 3: Interview no. 3 

SECTION A  

i. Gender:  Male____X___ Female___________ 

 

ii. Which age category that applies to you: 

Below 30 years [  ]       31-39 years [  ]    40-49years [  ]     50-59 years [X  ]     

 

 60 years and above [  ]      

 

iii. How long have you been teaching?  26 

 

Section B 

To investigate the relationship between discipline and learners’ well-being in 

rural based primary schools in Mutshindudi circuit 

 

1. Do you think discipline impacts on children’s well-being? How so? May you 

explain from your experience in the teaching field? 

 

I think discipline has a positive and negative impact on primary school 

children especially when we consider how a child is brought up. It can start 

in the family or at school. When we look at the learner as it is, a learner 

grows through different stages and each stage there is a particular point for 

a parent or an adult to occupy in the disciplining the child. A child may 

grow in a family where there is violence. If we look at the Systematic Theory 

every system in which the child grows has an impact on the child. When it 

comes to violence a child in coming from a system where it was exposed to 

violence may pose problems or challenges when they get to school. This is 

why the Department has a programme called SIAS whereby we screen the 

children and you identify the problems. Some are caused by behavioural 

issues around the learner and some are caused by family ignorance 

wherein the parent doesn’t take the responsibility to discipline the child. If 
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the child does not have proper discipline per se it means that the wellbeing 

of the child will be negatively affected. So we need to have some measures 

or some disciplinary actions on how we can help the learner. 

 

We need to have behaviour management control to all learners that might 

be having disciplinary problems; we need to sit down with them to assist 

them. Sometimes if it is the classroom we need to see how the instructions 

set –up is done or physical arrangement of desks. You may find the teacher 

may have problems in instructing the learners herself or himself and the 

learners may experience learning challenges. Our school is in the rural 

areas and children face different cultures. Some learners come from home 

where there are strict cultures and some from not so strict. There could be 

problems of understanding cultures, the school is a pot of diverse cultures 

and learners may experience problems adjusting or settling in such an 

environment. We are very hard to make learners adjust to diverse cultures. 

If the external system is not well managed it means that child will be not 

well informed. 

 

2. Which behaviours do you perceive as deserving disciplinary measures? Why 

do you say so?  

There are behaviours that are outside the learner and some that are within the 

learner; some are extrinsic and some intrinsic depending on how the learner is 

growing up. Sometimes you may find that the learner is so aggressive not 

because the learner is aggressive but that the learner doesn’t have somebody 

they could look up to who can give him or her that support the child needs. 

Sometimes you may find the learner is aggressive because that other theory... 

If you have a good attachment or good bonding, that child will experience a 

secure attachment and aggressiveness, feeling of loneliness or the like do not 

come up. But learners who do not such support or a well bonded relationship 

you will find them fighting, pulling and punching each other because the child 

is feeling insecure within him. It’s like I am fighting because someone could 

not provide me with security as there was no proper bonding with a senior 

person or mentor. I have an uncle who did not have proper attachment when 
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he was young and that led him to have too much negative attitude in whatever 

people were doing. Even if you are coming with a positive idea he would 

always have a negative inclination telling us that whatever was suggested 

can’t work. It’s because he didn’t have someone who could coach him on 

issues around him and society. When such a person is in a community or 

church you can find him dancing far away from others when others are 

grouping on one side. He will be alone, separating himself. So these are the 

effects which impact on the well-being of a learner. 

With bullying you will find that a bully mistreats another learner because he 

gets happiness from inflicting the pain. The bad behaviour can even be 

exhibited in sports where a learner can do rough tackling in ball games. 

Interviewer: Which behaviours do you perceive as deserving disciplinary 

measures? 

 

It depends on who is administering the measures. Bullying is one such 

behaviour. Some children feel psychologically unwanted. One might want to 

join a group of other playing children and when he or she gets to the group 

they just shift positions and go to play in another side of the playfield. You 

may find other children talking family issues. You may find that someone is 

sick and the community knows about that sickness. And you may find children 

playing games about that sickness like it is the subject of the day. The other 

child who is part of the family with the sick person will never feel welcome to 

play with others when it is done at school or in the village. We are dealing with 

social issues and we try to make these children not to play games with such 

serious issues as we want these learners to know that they are equal and they 

should feel so. We deal with the erring learners and find what measures to 

take, which is not corporal punishment as this has been disallowed. 

 

3. From your experience do learners who are ill-disciplined perform poorly 

academically? May you explain your observations?  
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From my observation ill-disciplined learners are mostly learners who cannot 

perform well, irrespective of the fact that the learner is having a negative 

attitude towards other learners. As I have said there are certain influences that 

are there within the learner. If the learner is not having a secure attachment it 

will make the learner not to perform well. And that learner in the class he will 

be seeking to do harm or damage to others. And if the teacher doesn’t notice 

that say a learner who is quiet does not mean that he is paying attention or 

listening when the teacher is talking. Quietness could be a sign that something 

is not going well with the learner. When you pose a question the learner 

doesn’t respond; even to raise a hand, even if you have to do whatever you 

need to do the learner will not raise a hand. So most of these children, they do 

not perform well. If you find somebody who performs very well it means that 

learner is not having learning problems but other problems which are around 

behaviour. That means the learning problem could not be a problem affecting 

this child. But other learners could be having social problems that make them 

not to participate in class.  

 

 

4. How has misbehaviour by a learner interfered with the performance of fellow 

classmates? Can you relate individual performances of learners to their actual 

marks or grades obtained in tests or class work? 

The misbehaviour of a learner interferes with the performance of other 

learners because if there is a bully in the classroom, number one the mind 

of the victim will worry that at break time they will meet that bully and what 

will she or he do; or it’s going to be school-out and I’ll meet that bully again 

so the mind of the learner is not settled. And tomorrow morning the learner 

will face the bully again, so instead of concentrating on his or her work that 

learner will be suffering from consequences of the behaviour of the bully. 

Even the mark of the victimised learner, it will deteriorate. The mark goes 

down, down, down; you may find that at the beginning of the year a learner 

is having good high marks but as the term moves, come March, come the 

second term the marks are declining. As teachers we get to finding out 

what’s the matter. The concentration of the learners has gone down from 
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the beginning of the year when he or she was getting top marks. Now the 

concentration is on who is bullying who. The bully threatens these learners 

not to tell anyone about how they are being treated saying they would kill 

them if they report to anyone. This causes the victim to perform badly as 

they cannot concentrate on their work. It is our responsibilities as teachers 

to investigate what is the cause of this deterioration. We must go deeply 

and find out the root cause or what is the problem about. 

 

5. Have you received complaints on the ill-discipline of some learners from other 

learners or parents? May you elaborate on the nature of complaints? 

 

Before parents come into the picture in most cases the learner comes to 

say, Sir so and so is beating me. Some don’t report to me we just see the 

parent coming. We believe the school functioning depends on three people- 

the child, educator and parent. Communication must not break between 

these three. Reports are usually about beating by bullies. At times they talk 

about social issues where one reports that so and so said that her mum is a 

witch! Such complaints are reported in our rural area schools. We don’t 

have complaints about stealing of money and books; these are not 

common in this type of school. Some complaints are about swearing, 

witchcraft accusations 

 

Interviewer: Are the learners talking to you first before they talk to their 

parents? 

 

Yes, they report to you because we have told them that at school we are 

their parents. They report to the class teacher. If the class teacher 

determines they cannot handle it then they come to the head for help. We 

do bring two learners who are fighting or in a scuffle together and resolve 

the problem.    

 

To determine the effects of discipline on learners’ well-



118 
 

being. 

 

6. Learner’s well-being involves promotion of good behaviour and elimination of 

anti-social behaviour at school and at home. Have you seen the disciplinary 

measures taken at school achieving this end? 

To others we acknowledge change in behaviour. Sometimes we call the 

learner to the office to appreciate the change in behaviour. Tell the learner 

that this week your name has not appeared in our records. Sometimes 

teachers in the classrooms issue stickers to learners in promotion of good 

behaviour amongst learners. Some learners are appreciating the steps 

taken by the teachers. We have learners whose behaviour at the beginning 

of the year was bad but now the stickers have managed to promote 

behavioural change for the better. 

 

7. Have you interacted with parents whose concern was the ill-discipline of their 

children both at home and at school? How did they narrate the type of 

behaviour? How do they relate the behaviour to the academic performance of 

their children? 

Recently I interacted with a guardian about the behaviour. The parents are 

separated. The grandparents are the maternal and paternal. I told them they 

did not need to put pressure on the child so they do not confuse the child. The 

child will not have a clear direction. When we interact with parents we reduce 

the misbehaviour of the learners. We look at both the home and the school 

environment for us to best counsel with the child.  

8. Are there parents or guardians who have voiced concern about disruptive 

behaviours done by other learners at school which have influenced the 

performance of their children? Explain on any such experience.  

 

Yes there are. A case in particular concerns a grade 6 girl who is 

reporting home late after school-out. The mother came to make a 

complaint about it at the school. The reason was that there is a boy who 
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was blocking her way home every day as he was proposing love to this 

grade 6 girl. The boy is also a primary school learner attending the same 

school. We need parents to intervene at this stage to guide their 

children accordingly. 

 

9. How have learners explained their reasons for engaging in ill-discipline? Do 

they blame this on fellow students or friends in the community or their homes? 

 

Some learners are blaming their homes for such behaviours. Remember 

we are teaching learners most of who are coming from broken homes. 

Some are having only the guardians mostly maternal grandparents while 

the parents are working in towns faraway like Joburg. Some parents 

never got married, these are children from outside wedlock. Some of the 

grandparents do not have time for these children, letting them to play at 

will without supervision until late. 

 

There are learners staying with parents. We still have parents who beat 

their children which amount to physical abuse. We see learners with 

bruises from beating by the parents. Most of the children do not talk. 

We have a case of a child who was being sexually molested by an uncle 

at home. It took us six months observing that the child was very 

reserved, quiet, no contributions in class, crying always when she got 

the chance; we got a lady teacher to intervene by talking to the girl and 

the truth came out. 

 

Some children are living with relatives; subjected to such a lifestyle 

where they do the household chores; even if it’s a boy, it is given girl’s 

work to do; given heavy work to do at home which disturbs their 

growing up and never get time to do school work. They are suffering in 

homes were relatives should be providing an environment to prepare 

these children for a better future.  

 

To identify disciplinary measures used by rural based primary 
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schools in Mutshindudi circuit 

 

10. Do you have a school policy on behavioural change management? 

 

School policy? I am not quite sure but I hope with the SMT something 

can be found from there. 

 

11. What disciplinary measures in line with your school policy do you take when 

faced with unbecoming behaviour from learners?  

 

The disciplinary measures we are taking depend on the type of 

behaviour we are dealing with. For example if a learner did not do their 

homework we force them to write at school all work not done. We are 

not using corporal punishment as you know his has been abolished. If 

the misbehaviour requires parents to intervene we normally call the 

parents to discuss. 

 

12. Is the school policy on disciplining learners well-articulated that you implement 

it with understanding?  

Not at all. Some of the measures can be articulated; as teachers we write 

letters to parents explaining what behaviour we are observing and how they 

can help.  

 

13. Do you have school workshops that deal with how you mete out disciplinary 

measures?  

 

No we don’t have. 

 

14. Who was involved in drafting your school code of discipline? Was the 

community involved? May you explain? 
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The community is not involved. Only the SMT, leadership of the school. If the 

community was involved then that would mean the involvement of the school 

governing body, which is not the case at the school. 

 

To explore strategies for instituting discipline in schools for enhancing 

learners well being 

 

 

15. Do you have strategies that deal with encouraging discipline in the school?  

We have some, some appraisal of learners when they are at school, at 

circuit level we have appreciation of learners who have done well. In sports 

and in class even at school level they are being appreciated.  

 

16. Who is involved in fostering discipline in the school according to the strategies 

in use?  

The principal the HOD and SMT 

 

17. Are the strategies you use for disciplining learners effective in enhancing 

learner’s discipline? May you expand on this?  

 

The strategies are helping a lot. Each and every quarter we don’t see the 

same being appreciated; which means, we have more children getting 

appreciated for good behaviour. We are involving these learners in sports 

where they participate as teams. This way the learners begin to appreciate 

each other and the role they play in complementing each other. They play 

and win as a team. They become easy for them to think of themselves as 

family. We have introduced volleyball and the tennis ball. We are doing our 

best to put more sports in our school. We are doing cultural dances and 

they’re discovering their talents. The former ‘enemies’ are beginning to 

appreciate each other within their teams and the bullying gets finished in 

this manner. 
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18. What from your perspective can you recommend as the most effective 

strategy for enhancing discipline and learners’ wellbeing at school?  

Educational competition in the schools; writing essays, arts and culture, 

sports and recreation and agricultural activities, library competition. They 

are kin to write their own stories in competitions. 

 

Your participation is highly appreciated. Thank you 
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APPENDIX No. 4: Interview 4 

SECTION A  

i. Gender:  Male____X___ Female___________ 

ii. Which age category that applies to you: 

Below 30 years [  ]       31-39 years [  ]    40-49years [  ]     50-59 years [ X ]     

 

60 ears and above [  ]      

 

iii. How long have you been teaching? 25 (principal) 

 

 

Section B 

To investigate the relationship between discipline and learners’ well-being in 

rural based primary schools in Mutshindudi circuit 

 

1. Do you think discipline impacts on children’s well-being? How so? May you 

explain from your experience in the teaching field? 

Yes it has an impact. When the learners are disciplined, actually what 

they do is the best amongst others who may not be disciplined. They are 

motivated, they know what to do and they know what they are not to do. 

In fact they are our best performers in class. 

 

2. Which behaviours do you perceive as deserving disciplinary measures? Why 

do you say so?  

Bullying deserves disciplinary measures because these learners cause others 

not to come to school. The victimised learners end up not coming to school 

because they fear the bully.  

3. From your experience do learners who are ill-disciplined perform poorly 

academically? May you explain your observations?  
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Exactly, learners who are ill-disciplined perform poorly academically. 

They lose materials they should use in class, make noise most of the 

time disturbing others and so on. 

 

4. How has misbehaviour by a learner interfered with the performance of fellow 

classmates? Can you relate individual performances of learners to their actual 

marks or grades obtained in tests or class work? 

The misbehaving learners affect others. You find that a learner who has 

been doing well in class and getting good marks starts to associate with ill-

disciplined learners then his marks start to decline. These learners who 

misbehave interfere with the progress of the other learner who has joined 

him in playfulness and mischief.  

 

5. Have you received complaints on the ill-discipline of some learners from other 

learners or parents? May you elaborate on the nature of complaints? 

We usually receive complaints from the learners about those who are bullying 

them, taking their money. We call those bullies and talk to them. 

 

 

To determine the effects of discipline on learners’ well-

being. 

 

6. Learner’s well-being involves promotion of good behaviour and elimination of 

anti-social behaviour at school and at home. Have you seen the disciplinary 

measures taken at school achieving this end? 

Exactly, most of the learners who were not performing well we call them 

and discuss their behaviour at class and at school which is making them 

get poor marks at school. And some have changed by heeding our advice 

and have started doing better. 
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7. Have you interacted with parents whose concern was the ill-discipline of their 

children both at home and at school? How did they narrate the type of 

behaviour? How do they relate the behaviour to the academic performance of 

their children? 

 

Usually I interact with the parents. They say the children are also 

mischievous at home. They ask us to help their children and we have 

succeeded in that most of them change their behaviour. 

 

8. Are there parents or guardians who have voiced concern about disruptive 

behaviours done by other learners at school which have influenced the 

performance of their children? Explain on any such experience.  

 

Yes, these parents they complain about disruptive behaviours. We tell them 

what they can do and what we can do as a school. We tell them what 

measures they take and what we take as a school should be communicated 

so that we complement each other. 

 

9. How have learners explained their reasons for engaging in ill-discipline? Do 

they blame this on fellow students or friends in the community or their homes? 

 

Usually they blame their friends as causing the misbehaviour. Some 

blame their parents who abuse them and they no longer have a good 

relationships at home. 

To identify disciplinary measures used by rural based primary 

schools in Mutshindudi circuit 

 

10. Do you have a school policy on behavioural change management? 

Yes we do. 
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11. What disciplinary measures in line with your school policy do you take when 

faced with unbecoming behaviour from learners?  

We call the learners and explain the things that they must not do at school. f 

they continue, we call the parents to discuss with the learners present. If they 

continue doing that we adopt the child as a school. 

12. Is the school policy on disciplining learners well-articulated that you implement 

it with understanding?  

 

Yes exactly, that is correct. 

 

13. Do you have school workshops that deal with how you mete out disciplinary 

measures?  

It’s not a workshop; it is a meeting where we discuss how we deal with 

mischief in the presents of parents, focusing on our school policy and how 

disciplinary measures should be done. The meeting comprises teachers, 

administration and parents. 

 

14. Who was involved in drafting your school code of discipline? Was the 

community involved? May you explain? 

The SGB together with school management. The SGB on behalf of the 

community draft the policy using the SASA Act for guidance. 

 

 

To explore strategies for instituting discipline in schools for enhancing 

learners well being 

 

 

15. Do you have strategies that deal with encouraging discipline in the school?  
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Yes we do. We have different strategies. The one I have said before. Teachers 

adopt learners who are ill-disciplined; the learners feel they are loved, they feel 

comfortable. Learners who are ill-disciplined we encourage them to do 

something that they can achieve and be rewarded like in sport. When they 

participate and win they start to realise that there is something good in them 

and they change their behaviour. 

 

16. Who is involved in fostering discipline in the school according to the strategies 

in use?  

 

The principal together with the disciplinary committee. 

 

17. Are the strategies you use for disciplining learners effective in enhancing 

learner’s discipline? May you expand on this?  

 

Exactly, the strategy we use is very good because most of the learners who 

were ill-disciplined are behaving well now and even their marks are getting 

better. Those learners are the ones encouraging others to avoid the 

behaviours they were having. We also give them positions of responsibility 

now. 

18. What from your perspective can you recommend as the most effective 

strategy for enhancing discipline and learners’ wellbeing at school?  

Good relationship between the parents and the school. If this relationship is 

good the learners who misbehave will have nowhere to hide. That is the most 

important relationship. 

Your participation is highly appreciated. Thank you 
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APPENDIX No. 5: Interview 5 

SECTION A  

i. Gender:  Male __X___ Female___________ 

 

ii. Which age category that applies to you: 

Below 30 years [  ]       31-39 years [  ]    40-49years [  ]     50-59 years [X  ]     

 

 60 years and above [  ]      

 

iii. How long have you been teaching?  (Principal) 

 

Section B 

To investigate the relationship between discipline and learners’ well-being in 

rural based primary schools in Mutshindudi circuit 

 

1. Do you think discipline impacts on children’s well-being? How so? May you 

explain from your experience in the teaching field? 

Discipline in this circuit has gone down. It has got a negative impact on 

learners. They no longer perform as they should and have become a threat 

to themselves and to teachers as well. The ill-discipline has had a very 

negative influence on the performance of learners in this circuit.  

 

2. Which behaviours do you perceive as deserving disciplinary measures? Why 

do you say so?  

Mostly learners are using drugs. They come with different weapons at school. 

They don’t even do their school work. If we can’t discipline then for these 

misbehaviours then they will not pass. Such behaviours need disciplinary 

measures. 
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3. From your experience do learners who are ill-disciplined perform poorly 

academically? May you explain your observations?  

Most of these learners perform very poorly. Most of these ill-disciplined are 

boys and you’ll find girls performing better.  

4. How has misbehaviour by a learner interfered with the performance of fellow 

classmates? Can you relate individual performances of learners to their actual 

marks or grades obtained in tests or class work? 

The misbehaviours interfere with other learners. Some are laughing while 

others are concentrating and they get disturbed. Some of the learners take 

this behaviour to be normal to them and they miss on their school work. 

5. Have you received complaints on the ill-discipline of some learners from other 

learners or parents? May you elaborate on the nature of complaints? 

 

Normally I receive when those learners are insulting others. Bullying of 

learners is a serious problem and both parents and learners come to 

complain. 

To determine the effects of discipline on learners’ well-

being. 

 

6. Learner’s well-being involves promotion of good behaviour and elimination of 

anti-social behaviour at school and at home. Have you seen the disciplinary 

measures taken at school achieving this end? 

Disciplinary measures achieve a good end to others. Some of these 

learners have such bad behaviours that the school cannot be addressed by 

the school alone. They need parents to partner us. For some the discipline 

works and for others it’s failing. 

 

7. Have you interacted with parents whose concern was the ill-discipline of their 

children both at home and at school? How did they narrate the type of 
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behaviour? How do they relate the behaviour to the academic performance of 

their children? 

 

I have done some interaction. Some parents are fed up with the 

behaviour of their children. Even the performance of such a child you 

will find there is no improvement in that child. If the parents are in a 

position to say they want us to work together on the child then you will 

find that the behaviour of the child can be moulded and they start doing 

better. 

 

 

8. Are there parents or guardians who have voiced concern about disruptive 

behaviours done by other learners at school which have influenced the 

performance of their children? Explain on any such experience.  

Parents complain on the bullying issue. Those learners who are bullied 

stop coming to school and absenteeism sets in. Because of fear the bullied 

learners do not perform as they should.  

 

9. How have learners explained their reasons for engaging in ill-discipline? Do 

they blame this on fellow students or friends in the community or their homes? 

 

Misbehaviour is a socio-economic problem. Most learners spend time with 

their grandparents and supervision under these grandparents is not strict. 

As a result these learners start to eat and drink anything especially beer 

and drugs.  

To identify disciplinary measures used by rural based primary 

schools in Mutshindudi circuit 

 

10. Do you have a school policy on behavioural change management? 

Yes we have a school policy. 



131 
 

11. What disciplinary measures in line with your school policy do you take when 

faced with unbecoming behaviour from learners?  

We take disciplinary measures. Since no corporal punishment is allowed 

we punish learners in other forms. We give them extra physical work after 

school. We also sit down with parents to caution their children. 

12. Is the school policy on disciplining learners well-articulated that you implement 

it with understanding? 

Yes it is. 

13.  Do you have school workshops that deal with how you mete out disciplinary 

measures?  

We do at school meetings, but not always. 

14. Who was involved in drafting your school code of discipline? Was the 

community involved? May you explain? 

The drafting of the code of conduct was done by the SGB. The draft is then 

given to the principal and teachers for discussion before it becomes policy. 

 

To explore strategies for instituting discipline in schools for enhancing 

learners well being 

 

 

15. Do you have strategies that deal with encouraging discipline in the school?  

We encourage learners to treat each other with dignity and respect. We also 

bring motivational speakers to address the learners. 

16. Who is involved in fostering discipline in the school according to the strategies 

in use?  

The HOD fosters discipline in the school. 
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17. Are the strategies you use for disciplining learners effective in enhancing 

learner’s discipline? May you expand on this?  

The strategies are effective to some in the majority. But to some who are 

hard-headed the disciplinary measures are ineffective. Mostly when parents 

come to participate in the counselling then the measures are very effective. 

 

18. What from your perspective can you recommend as the most effective 

strategy for enhancing discipline and learners’ wellbeing at school?  

I would recommend disciplinary measures that combine the school and the 

parents working hand in hand. 

Your participation is highly appreciated. Thank you 
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APPENDIX No. 6: Interview 6 

SECTION A  

i. Gender:  Male_______ Female______X_____ 

 

ii. Which age category that applies to you: 

Below 30 years [  ]       31-39 years [  ]    40-49years [  ]     50-59 years [X]     

 

 60 years and above [  ]      

 

iii. How long have you been teaching?  

 

 

Section B 

To investigate the relationship between discipline and learners’ well-being in 

rural based primary schools in Mutshindudi circuit 

 

1. Do you think discipline impacts on children’s well-being? How so? May you 

explain from your experience in the teaching field? 

If one learner in my class misbehaves and there is no discipline you will 

find that the whole class can follow that learner’s behaviour. So disciplining 

the errant child helps in controlling other learners in line.  

 

2. Which behaviours do you perceive as deserving disciplinary measures? Why 

do you say so?  

Moving from one corner to another; noise in class; not doing homework and 

class work; all these deserve punishment. 

3. From your experience do learners who are ill-disciplined perform poorly 

academically? May you explain your observations?  
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Misbehaviour interferes with school work. Those ill-disciplined learners do 

not perform well.  

 

4. How has misbehaviour by a learner interfered with the performance of fellow 

classmates? Can you relate individual performances of learners to their actual 

marks or grades obtained in tests or class work? 

Those learners who associate with ill-disciplined learners also start getting 

poor marks as they fail to get time to study or do their class work. We are 

able to match the marks of learners to those times when their behaviour 

was acceptable and to the times when they started misbehaving. 

5. Have you received complaints on the ill-discipline of some learners from other 

learners or parents? May you elaborate on the nature of complaints? 

 

We have received complaints from parents when the performance of their 

child declines. Some of the complaints from parents were about love affairs 

between their children and class or school mates at grade 6 level. 

 

To determine the effects of discipline on learners’ well-

being. 

 

6. Learner’s well-being involves promotion of good behaviour and elimination of 

anti-social behaviour at school and at home. Have you seen the disciplinary 

measures taken at school achieving this end? 

Some measures that we take at disciplining learners are improving their 

behaviour also at home especially in cases where parents or guardians 

take keen interest. 

 

 

7. Have you interacted with parents whose concern was the ill-discipline of their 

children both at home and at school? How did they narrate the type of 
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behaviour? How do they relate the behaviour to the academic performance of 

their children? 

The learners who are staying away from parents are failing to do their work. 

The class work is poor and they sometimes do not even do the home 

activity because no one is monitoring them.  

 

8. Are there parents or guardians who have voiced concern about disruptive 

behaviours done by other learners at school which have influenced the 

performance of their children? Explain on any such experience.  

Yes some approach us with such complaints about other learners who 

interfere with their children and now the children do not do well in class. 

 

9. How have learners explained their reasons for engaging in ill-discipline? Do 

they blame this on fellow students or friends in the community or their homes? 

 

They always blame some learners; no one accepts originating the mischief 

themselves. The life style at home contributes quite much. Some drink beer 

with their grandparents as parents are mostly away at work in other towns 

or provinces. 

To identify disciplinary measures used by rural based primary 

schools in Mutshindudi circuit 

 

10. Do you have a school policy on behavioural change management? 

Yes we do. 

 

11. What disciplinary measures in line with your school policy do you take when 

faced with unbecoming behaviour from learners?  

We are punishing them by giving more physical work to do by cleaning or 

digging in the garden. We also try to give them responsible positions like 
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class prefect so that they are restricted by the duties of the post from being 

a nuisance.   

 

12. Is the school policy on disciplining learners well-articulated that you implement 

it with understanding? 

Yes are informed about it in staff meetings. Some of us female teachers we 

always seek help from the HOD or some male teachers when it comes to 

disciplining learners especially the rough ones.  

13.  Do you have school workshops that deal with how you mete out disciplinary 

measures?  

We have such discussions only in staff meetings and in parents-teacher 

meetings. 

 

14. Who was involved in drafting your school code of discipline? Was the 

community involved? May you explain? 

 

The SGB and the SMT. I guess the community was represented in the SGB. 

 

To explore strategies for instituting discipline in schools for enhancing 

learners well being 

 

 

15. Do you have strategies that deal with encouraging discipline in the school?  

Yes. Mostly giving them responsible positions. 

 

16. Who is involved in fostering discipline in the school according to the strategies 

in use?  

 

The Disciplinary Committee 

 

17. Are the strategies you use for disciplining learners effective in enhancing 

learner’s discipline? May you expand on this?  
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We bring in the parents of errant children to discuss problems associated 

with their children. Where parents get involved there is improvement in 

behaviour.  

 

18. What from your perspective can you recommend as the most effective 

strategy for enhancing discipline and learners’ wellbeing at school?  

Allow parents and guardians to tackle disciplinary issues together. 

Your participation is highly appreciated. Thank you 
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APPENDIX 7: RESPONDENTS’ QUESTIONNAIRE 

UNIVERSITY OF ZULULAND  

 

 

 

DEPARTMENT OF EDUCATION 

This questionnaire is directed to SGB Members and Parents.  

I am undertaking a research study entitled, “EFFECTS OF DISCIPLINE ON 

LEARNERS WELLBEING IN RURAL PRIMARY SCHOOLS IN MUTSHINDUDI 

CIRCUIT”. The study is a requirement to complete my Master’s Degree in 

Education. I humbly request, for your objective assistance by completing this 

questionnaire. Your responses will be solely used for academic purposes only and 

information collected will be treated with utmost confidentiality.  

Researcher      : Tshisikhawe Hope Nemakonde 

Student No  : 201860894 

Supervisor       : Dr TZ Ngidi 

Co-Supervisor : Prof DR Nzima 

 ADMINISTRATIVE INFORMATION 

Date   : ................................. 

Questionnaire no : .................................. 

 

 

SECTION A: PARENTS OF LEARNERS AT THE SELECTED PRIMARY 

SCHOOLS 
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1.  Which village do you stay in? 

                                                                                                         

Thivhilwi   

Tshikambe   

Mukula   

Ha-Luvhimbi   

Other (specify)   

 

 

 

2. May you indicate your gender: Male: ____________ Female: ___________ 

3. Have you ever been involved in disciplinary matters involving your child at school? 

Explain how the process rolled out. 

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

________________________ 

 

4. Do you think discipline impacts on children’s well-being? How so? May you 

explain from your experience as a parent? 

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

____________  
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5. Which behaviours do you perceive as deserving disciplinary measures? Why do 

you say so? 

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

____________  

 

6. From your experience do children who are ill-disciplined perform poorly 

academically? May you explain your observations? 

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

____________ 

 

7. What complains, if any, on ill-discipline at school have been presented to you by 

your children after school? Explain. 

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________ 

 

SECTION B: SGB MEMBERS 

 

8. Explain how discipline at your school is related to the wellbeing of your learners 

at school? 

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________ 
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9. Have you encountered cases of ill-discipline where you had to suspend or expel 

a learner? How did you resolve the case and what was its impact on learners’ 

wellbeing? 

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________  

 

10.  What are your recommendations on how to enhance the well-being of learners 

from the perspective of SGB members? 

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________________________________________________________

________________ 

 

Your participation is highly appreciated. Thank you 
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APPENDIX 8: LEARNERS’ QUESTIONNAIRE 

UNIVERSITY OF ZULULAND  

 

 

 

DEPARTMENT OF EDUCATION 

 

I am undertaking a research study entitled, “EFFECTS OF DISCIPLINE ON 

LEARNERS WELLBEING IN RURAL PRIMARY SCHOOLS IN MUTSHINDUDI 

CIRCUIT”. The study is a requirement to complete my Master’s Degree in 

Education. I humbly request, for your objective assistance by completing this 

questionnaire. Your responses will be solely used for academic purposes only and 

information collected will be treated with utmost confidentiality.  

Researcher      : Tshisikhawe Hope Nemakonde 

Student No  : 201860894 

Supervisor       : Dr TZ Ngidi 

Co-Supervisor : Prof DR Nzima 

 ADMINISTRATIVE INFORMATION 

Date   : ................................. 

Questionnaire no : .................................. 
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QUESTIONNAIRE 

 

1. What is your gender? Boy___________; Girl___________ 

2. What grade are you doing? ____________ 

3. Have you come across bad behaviour at school from other learners? Were 

the learners punished for their bad behaviour? Explain.  

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

________________________________  

4. How does bad behaviour affect your class work? Do you perform well or 

badly? 

______________________________________________________________

______________________________________________________________

______________________________________________________________

________________________  

 

5. Do you have class mates who behave badly? Does this affect your attention 

in your class? 

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

________________________________  

 

6. Are your parents or guardians worried about bad behaviour at your school? 

Have they warned you against bad behaviour? Explain. 

______________________________________________________________

______________________________________________________________
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______________________________________________________________

________________________  

 

7. Have you witnessed bullying at school from other students? Did you report to 

your teacher and parents? Was there punishment given to those bullying you? 

Explain. 

______________________________________________________________

______________________________________________________________

______________________________________________________________

________________________  

 

8. Did the bullying make you want to stay at home? Who encouraged you to 

keep going to school?  Explain.  

______________________________________________________________

______________________________________________________________

______________________________________________________________

________________________ 

 

9. Do you think punishment must be given to learners who behave badly at 

school? Does this help you to stay at school without fear? Explain. 

______________________________________________________________

______________________________________________________________

______________________________________________________________

________________________  

 

 

 

THANK YOU FOR YOUR PARTICIPATION 
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APPENDIX 9: APPLICATION FOR MINISTERIAL CONSENT 

ANNEXURE I 

FORM A 

DEPARTMENT OF HEALTH 

APPLICATION FOR MINISTERIAL CONSENT FOR  

NON-THERAPEUTIC RESEARCH WITH MINORS 

 

1. INSTRUCTIONS 

 

1.1 This application form must be completed for all protocols that are 

classified as “non-therapeutic” and involve the participation of minors. 

 

Non therapeutic research is defined in the regulations relating to 

research on human participants as “research that does not hold out the 

prospect of direct benefit but holds out the prospect of generalizable 

knowledge.” Minors are defined as person under the age of 18 by 

Section 17 of the Children’s Act, 2005 (Act No. 38 of 2005). 

 

1.2 This application form should be submitted with a copy of the protocol 

and supporting documents.  

 

1.3 This application should be submitted to the Minister of Health or the 

delegated authority in terms of Section 92(a) of the Act. 

 

1.4 This application form should describe how ‘non-therapeutic’ research 

protocols with minors meet the conditions set out in Section 71 (3)(b) of 

the Act of the Act (described below). 

 

1.5 All sections of the form must be completed in full. 
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1.6 Ministerial Consent may be granted for non-therapeutic health research 

with minors when certain conditions set out in Section 71(3) of the Act 

are met and these conditions are: 

a) The research objectives cannot be achieved except by the 

enrolment of minors; 

b) The research is likely to lead to an improved scientific 

understanding of conditions, or disorders affecting children;  

c) Any consent give to the research must be in line with public policy; 

and  

d) The research does not pose a significant risk to minors, and if there 

is some risk, the benefit of the research outweighs the risk. 

 

 

2. INVESTIGATOR’S DETAILS 

 

Name of principal investigator Tshisikhawe Hope Nemakonde 

 

Title of research protocol EFFECTS OF DISCIPLINE ON 

LEARNERS WELLBEING IN RURAL 

PRIMARY SCHOOLS IN 

MUTSHINDUDI CIRCUIT  

 

Institutional affiliation UNIVERSITY OF ZULULAND 

Postal Address  Guldengracht st & East Arterial Road, 

Arboretum, Richards Bay, 3900 

Physical Address University of Zululand 

Private Bag X1001 

KwaDlangezwa 

3886 

Email Address tshisihope@gmail.com 

Date of Application  2018/07/21 

Signature of Application Tshisikhawe Hope Nemakonde 

mailto:tshisihope@gmail.com
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3. APPLICATION  

3.1 Condition 1: The research objectives cannot be achieved except by the 

participation of minors 

 Describe the scientific justification for the enrolment of minors. Explain why 

this research must be done with minors as participants: 

The research deals with the wellness of children. It focuses on improving their lot 

when it comes to discipline. The approach will be user-friendly because as 

teachers we need to expand the horizon of perceptions on how we administer 

discipline for the intended bright future of these children. They are the 

recipients of disciplinary measures and their exclusion from the study will lead 

to fictitious findings.  

 

3.2 Condition 2: The research is likely lead to an improved scientific 

understanding of certain conditions, diseases or disorders affecting 

minors. 

 Describe how the research might, or aims to, advance knowledge affecting 

the health and welfare of minors as a class. Note that ‘condition’ is defined in 

the Regulations as ‘physical and psycho-social characteristics understood to 

affect health’ allowing that this research does not only involve children with an 

illness. 

The emphasis on discipline is coming from the educators and parents who believe 

that discipline is basic to a balanced development of their learners / children. 

Ill-discipline can be born out of an unhealthy state of mind. Understanding 

what causes it and how it can be addressed will benefit the learner at the two 

most important places of their lives – home and school. This leads to the 

wellbeing of the learners who are the primary beneficiaries of the anticipated 

findings of this study. 

3.3 Condition 3:  Any consent given to the research is in line with public 

policy  

 Consent given by authorized persons must be in line with public policy 

considerations. Describe how consent to the research will be in line with 
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public policy or would be acceptable, for example, show how the research 

poses acceptable risks and promotes the rights of minors: 

The research fulfils the primary role of adults in the upbringing of minors. It will 

enhance the capacity of the appointed educators and the natural parents to 

use discipline for teaching purposes and not for the sake of punishment. The 

risk is as benefitting as a dose of vaccination given to the young child. The 

benefits are for lifetime yet there is a very temporary inconvenience that the 

child suffers during and in the aftermath of inoculation.  

3.4 Condition 4: The research does not pose a significant risk to minors; 

and if there is some risk, the benefit of the research outweighs the risk. 

Describe how the potential risks from the research procedures and/or 

intervention to minor participants will be minimized and describe any possible 

benefits from the research to society in the form of knowledge: 

There is no intended risk. The potential risk is minimized in that research is taking 

place at their place of school. This is their place of play as well. The society starts 

with the family and the beneficiaries of the study are both members of the family – 

that is the child / learner and the parent / teacher. This means the research is 

primarily aimed at regulating discipline and harvesting its fruits in the society through 

the family first and by extension through the society. In African culture your child is 

my child. As such discipline will benefit the society at large. The wellbeing of the 

learner leads to the wellbeing of the family and hence to that of the society. 
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APPENDIX 10: RESEARCH ETHICS CLEARANCE LETTER 
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APPENDIX 11: LETTER FROM MUTSHINDUDI CIRCUIT 
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APPENDIX 12: LETTER FROM VHEMBE DISTRICT 
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