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Abstract

Education policy documents such as the National Constitution, No. 108 of 1996

(NC) and the South African Schools Act, No. 84 of 1996 (SASA) mandate and

encourage partnerships in the education system. Schools are recognized as

being embedded within a wider socio-economic environment and must therefore

develop effective and meaningful partnerships to facilitate communication and

service channels that allow them to respond to the educational needs of their

service constituency as well as to draw expertise and support from these

constituencies thereby sustaining positive growth and remaining relevant.

The democratisation of education has challenged School Manager Teams

(SMTs) to transform the school's relationship with its service constituency and

forge meaningful and effective partnerships between itself and the School

Governing Bodies (SGBs) with the global aim of improving quality education. The

SMT is the primary agent for an effectively management structure within a

school. The SGB is the primary governance structure of the school. It is therefore

critical for a solid partnership, with clearty defined roles and responsibilities, to

exist between these entities.

The current study was triggered by an observation of school management and

govemance in practice which suggests that there is in many instances a

breakdown in the development of an effective SMT-SGB partnership. Many

reasons have been proposed to explain this phenomenon including the lack of

parent involvement in school matters, the apparent dictator-like leadership style

of some principals and the lack of participative management in schools (Chetty,

1998).
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Embarking on a literature review, the researcher investigates strategies to

promote a partnership between school managers and parents as govemors of

schools. An empirical study is also undertaken to evaluate to what extent these

strategies are being employed by SMTs and SGBs in building meaningful and

effective partnerships and to exposing shortcomings in efforts to build such

partnerships.
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CHAPTER ONE: ORIENTATION

1.1 Introduction

The democratisation of education has challenged School Manager Teams

(SMTs) to transform the school's relationship with its service constituency and

forge meaningful and effective partnerships between itself and School Governing

Bodies (SGBs) with the global aim of improving quality education. Kruger (1996:

37) comments that a participative approach is called for which involves

collaborative acts between school managers and school governors aimed at

promoting quality education. It has, however, been observed that partnership

between managers and governors are for the most part non-existent in many

rural schools.

1.2 Statement of Problem

Quality education in schools hinges on a meaningful and effective partnership

between SMTs and SGBs. The South African Schools Act No 84 of 1996 (SASA)

legislates that SMTs and SGBs have to establish a partnership for the promotion

of quality education. Steyn (1999: 357) believes, however, that many educational

managers still resist attempts by other education stakeholders to be partners in

promoting quality education. Autocratic management styles are still prevalent,

and in some instances dominant, in schools.

Commenting on autocratic management style, Finnigan and Schmidt (1993: 15)

add that school managers tend to be the final decision-makers and initiators of

school improvement. It is argued that without involvement of other stakeholders,

the quality of education in schools cannot be improved. A lack of parent

involvement may in fact retard learner progress.
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Smith's (1999: 247) research study reinforces Finnigan and Schmidt's (1993)

assertion that SMTs do not share ideas with SGBs in any decision-making

regarding the provision of quality learning and teaching in schools. School

managers claim to be committed to supporting transformation in school

management and governance, yet they deny an SMT-8GB partnership as a tool

with which to attain their goals.

Another fador that impedes the development of a meaningful partnership

between SMTs and SGBs is the high level of parent illiteracy. Chetty (1998: 48)

confinns that school managers use parent illiteracy as justification for

marginalizing parents from school and quality improvement decisions. SASA

(1996) compels managers to accept SGBs as partners. In developing quality

education, parents should not be used merely as "rubber stamping" structures to

pass institution policies. Their full involvement is imperative.

Bowering-Garr and West-Bumham (1994: 3) agree that promotion of quality

education depends on the responsiveness to customer (parent, educator and

leamer) needs. This statement further endorses the importance of parents as

critical role-players in decision-making.

According to Finnigan and Schmidt (1993: 6) schools will have achieved their

ultimate goal if they succeed in satisfying the customer's needs. Parents as

extemal customers and educators as internal customers should not forget the

importance of each other in promotion of quality education in schools.

1.3 Background of the Study

Under the pre-1994 apartheid regime, the government succeeded in exercising

total power and control over what was happening in schools. It achieved this
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through the use of authoritative powers over the school committees and

principals. The government did all it could to control, divide and even close down

all education institution that were not under its direct jurisdiction.

Teachers, pupils and parents were alienated from meaningful participation in the

decision-making concerning curriculum matters, the governance of the school

and school improvement plans. Behr (1988: 241) suggests quasi-participative

structures were prescribed to create the illusion of stakeholder participation. This

took the form of school boards and school committees. Kallaway (1984: 19)

comments that education was used as a toll to impose a particular epistemology

on a society that had no bargaining power with the state.

The democratisation of education after 1994 was underpinned by constitutional

principles and mandated by multiple policy documents, new acts, laws and

regulations. Among the acts was the SASA (1996) which stipulated that all public

schools have to elect SGBs. The SGB was constituted to facilitate community

participation in school governance, provide feedback loops between the

community and school and be the mouthpiece for parents and learners in all

matters pertaining to the development of schools and promotion of quality

education. The SASA (1996) emphasises that governing bodies have to support

principals, educators and other staff of the school in the performance of their

professional duties. A partnership between the SGB and the SMT is therefore

critical. Governing bodies have legitimate rights to make profound decision about

improving and sustaining quality education across schools in South Africa. SMTs

and SGBs jointly have the responsibility of developing policies to enhance the

quality of education for learners.

Although the SMTs and SGBs differ in their functional duties and roles, their

intersecting "clients" are the learners. Badenhorst (1997: 109) and Oosthuizen
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(1994: 142) argue that neither the governance nor management structures alone

can fulfil the task of educating the child completely without the involvement of

each other and collaboration between them. This study investigates the role of

the SMT and the SGB in developing partnerships for the promotion of quality

education in schools.

1.4 Aims of the Study

The aims of this study are to investigate strategies to promote an effective and

meaningful partnership between SGBs and SMTs, and to evaluate to what extent

these strategies are being employed by SMTs and SGBs. A further aim is to

assess the impact that the strengthlweakness of the SMT-5GB partnership has

on the delivery of quality education. To achieve these aims the study is organised

around the following discrete tasks:

• A literature review on effective strategies for the development of

partnerships between SMTs and SGBs will be conducted;

• An empirical investigation into the role of the SMT and SGB in

developing a partnership for promotion of quality education in schools

will be undertaken; and

• Recommendations on how to develop efficient and effective

partnerships between the SMT and SGB for the promotion of quality

education will be made.

1.5 Research Questions

The research questions are formulated as follows:

• What are the strategies for the development of effective partnership

between SMTs and SGBs in promoting Quality education?
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• What roles are SMTs and SGBs currently playing in developing a

partnership for the promotion of quality education?

• What are the factors that hinder the development of effective

partnerships between SMTs and SGBs?

1.6 Assumptions

1. Mutual respect and an open communication system between SMTs and

SGBs are critical partnership components to promote quality education in

schools.

2. Weak or dysfunctional SMT-5GB partnerships undermine delivery of

quality education.

1.7 Operational Definition

Important concepts used in this study are defined hereunder.

1.7.1 Partnership

Bamhart, (2002: 1520) defines 'partnership' as a joint intemet of two or more

members who share a common relationship. Chambers (1997: 33) describes the

noun 'partnership' as "an encompassing method that combines actions,

reflection, participation and research". It is the participatory action that seeks to

actively involve people in generating knowledge about their own conditions.

Brown (1997: 20-21) defines partnership as the analysis of benefits.

Partnership embraces both direct involvement and participation through

representation since it involve the direction of representatives, discussion with

representatives and receiving information on decision as a form of participation.
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Partnership, according to Epstein (1996: 209) is the energized purpose of two or

more individuals.

Raynold and Wang (1995: 172) and Michel (1996: 204) suggest that partnership

benefits the child through securing a new environment, by reinforcing a sense of

self-worth and providing consistent responses. Wang (1995: 173) suggests that

parents and educators are also beneficiaries of solid SMT-8GB partnerships in

that it enhances educator/parent self-esteem, increases knowledge, promotes

skill sharing and reinforces feelings of support.

The concept 'partnership' in this study involves collaboration on educational

matters, setting goals, finding solutions, implementing and evaluating shared

goals as well as inspiring and maintaining trust between school managers and

governors. According to Squelch and Lemmer (1993: 96) SMT-8GB partnerships

should promote and support learners, learning and school performance in

general. The SMT-8GB partnership according to Wolfendale (1992: 5) can be

defined as a dynamic process where the managers and governors work together

for the ultimate benefit of the learner.

However, to promote qualitY education in schools, the partnership should provide

vital information on and offer valuable insights into the learner's academic

performance, attitude and aspirations. Partnership in this study is referred to as

the co-operation of the SMT and SGB in promoting qualitY education in schools.

1.7.2 School Governing Body (SGB)

The SGB is defined as the body of parent-elected members of the community

tasked with executing the duties of the school in partnership with educators.

According to SASA (1996), a governing body is a statutory body of the people
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who are elected by people to govern a school. In tenns of SASA (1996: 18) the

functions and duties of the governing bodies stipulate that they must:

• Promote the best interest of the school and ensure its development.

• Help the principal, educators and other staff to perfonn their

professional functions.

• Administer and control the school's property, buildings and grounds.

• Recommend to the Head of Deparnnent on the appointment of

educators and non-educators.

In this study, the SGB is defined as above.

1.7.3 School Management Team (SMT)

According to the Education Employment Act No 76 (1998: 3) the SMT is the

professional body of educators who have been appointed and promoted into

higher positions within the Deparnnent of Education to manager services of

teaching and learning.

Professional management, according to the Deparnnent of Education (1997)

refers to the day-to-<lay administration and organization of teaching and learning

in the school and is the responsibility of SMT. It includes the management of

activities to promote quality education in schools.

The SMT in this study refers to the body within the teaching staff which is

promoted through their competencies to manage educational services pertaining

teaching and learning and which promotes quality education in schools.
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1.7.4 Quality Education

This study defines 'Quality Education' as a formal system of developing

knowledge, skills, abilities and character through training, teaching and learning.

The Department of Education (2003: 7) defines 'Quality Education' as the system

of ensuring quality teaching and learning through monitoring and evaluating

performances. 'Quality Education' is further associated with excellence in

teaching and learning. Cronje (2002: 133) defines 'Quality Education' as the

excellent delivery of educative and valued information to the learner.

'Quality Education' in this study is a collective concept which is inclusive of the

definitions provided above.

1.8 Parameters of Study

Although the SMT and SGB roles may be separate and distinct, there are areas

of overtapping responsibilities. One such area is the development of an effective

partnership for the enhancement of quality public education. This study will focus

exclusively on the role of SMTs and SGBs in developing a partnership to

promote quality education in schools.

1.9 limitation of the Empirical Study

The empirical investigation for this study is confined mostly to rural schools,

particularly located in the Scottburgh circuit Most SGB members in this area are

illiterate and are consequently sidelined in educational activities involving their

children.
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Besides being sidelined, it has further been observed that parents in rural areas

entrust their responsibilities to educators. This study is limited to rural schools so

that data can be accessed about how SMT-SGB partnerships are being

developed to co-ordinate quality education in such schools. Factors that hamper

such partnerships in rural schools will be revealed so that recommendations

based on the findings can be made.

1.10 Significance of the Study

This study will help SMTs and SGBs understand the importance of using their

positions as leaders to enable the whole organization to contribute towards

achieving quality education. This study will also suggest strategies that will be

helpful in developing partnerships between SMTs and SGBs. Recommendations

based on findings from the empirical study will also be provided. The

recommendations will help the SMT-5GB members to govern and manage

schools properly and consequently promote quality education.

1.11 Research Methodology

Research for this study will be conducted as follows:

• A study of available literature relevant to the development of

partnerships between SMTs-sGBs is undertaken.

• A survey is conducted by means of a questionnaire to collect data from

SMTs and SGBs about their roles in promoting quality education in

schools.
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1.12 Structure of the Research Study

The study is structured as follow:

• Chapter one is a general orientation to the study outlining key concept

and parameters of the study.

• Chapter two provides a literature review of strategies relevant to

promoting and strengthening SMT-8GB partnerships with the ultimate

aim of promoting quality education in schools.

• Chapter three provides the research methodology used to collect data

from SMT and 8GB respondents.

• Chapter four presents an analysis and interpretation of data collected

from 8MT-8GB respondents.

• Chapter five presents a summary of findings, conclusions and

recommendations.

1.13 Conclusion

In this chapter, the researcher has provided an overview of the scope of the

study, its aims and its significance. Key concepts and terms were introduced and

the parameters of the study were defined.

The next chapter will provide a literature review of strategies relevant to promoting

and strengthening SMT-8GB partnerships with the ultimate aim of promoting

quality education in schools.
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CHAPTER TWO: LITERATURE REVIEW

2.1 Introduction

The primary reasons for forging an SMT-SGB partnership are:

• To co-ordinate intra- and extra-school management and governance

initiatives so that the same key educational messages are reinforced.

• To broker curriculum relevance between learner materials, skill

development programmes, attitudes and values offered in school and

community and industry needs for these skills, attitudes, values and

knowledge.

• To involve parents in disciplining learners and encouraging a learning

environment outside of the school.

• To build trust and confidence in educational content and service

delivery and to invite a participatory culture between the community

and the school.

All of the above ideals contribute to the ultimate aim of providing quality

education. Successful achievement of these ideals hinges on the critical

relationship between the SMT and SGB. The SMT and SGB are respective

barometers of the school culture and the communal culture in which it is

embedded.

This chapter provides a review of literature on strategies to help develop a

partnerships between SMTsand SGBs. The discourse begins with the review of

two policy documents mandating the partnership, namely:

• The National Constitution No 108 of 1996 (NC)

• The South African Schools Act No 84 of 1996 (SASA)
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The rationale for selecting these two policy documents is provided below.

The NC (1996) is the highest law of the counby. All other policies, regulations,

laws, edicts and criteria must be formulated within the framework of the NC. The

Bill of Rights in the NC (1996: 6-24) regulates among others, social relations. As

Ngcongo (2000: 41) asserts, 'schools are social institutions; social relations

within the school has to be consistent with the Bill of Rights".

South African curriculum reform in the form of an outcomes-based education has

drawn extensively on the NC to provide the eight critical outcomes that underpin

all school learning areas. Furthermore, Chapter 3 in the NC (1996: 25-26)

mandates co-operative governance.

The SASA (1996) is an education policy document relevant specifically to school

management and governance and is therefore included in the discussion.

This chapter is structured as follows:

• Policies that mandate partnership

• Parents as active partners

• Evolving effective partnerships between SMTs and SGBs

• Conclusion

2.2 Policies that Mandate Partnership

Although South Africa has a number of national and provincial policies that

mandate how schools are to be managed and governed, this study looks

primarily at the NC (1996) and the SASA (1996) for the reasons outlined earlier.
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2.2.1 The National Constitution, No 108 of 1996

As stated earlier, the NC is the highest law of the country. All other laws

therefore, are subordinate to it and must be developed within the framework of

the NC. Chapters 2 and 3 of the Ne are of particular relevance to SMTs and

SGBs. Chapter 2 outlines the Bill of Rights while chapter 3 provides principles of

co-operative government Relevant aspects of these chapters will be reviewed

below.

2.2.2.1 The Bill of Rights

The NC (1996: 6) declares that "The Bill of Rights is the cornerstone of

democracy in South Africa. It enshrines the rights of all people in our country and

affirms the democratic values of human dignity, equality and freedom.'

Both SMT and SGB members have a mutual responsibility to uphold these rights

espoused in the NC. Two key principles, namely mutual respect and trust have to

evolve between the SMTs and SGBs to maintain a partnership where human

dignity, equality and freedom become a norm. Finnigan and Schmidt (1993: 47)

stress that trust, openness and respect should form part of a partnership.

2.2.2.2 Freedom of Expression

Although SGB's are mandatory in terms of the SASA (1996: 28), merely having

such structures in schools does not guarantee authentic partnerships between

the school and the community. The Bill of Rights (1996: 9) is emphatic that

"everyone has the right to freedom of expression which includes freedom to

receive or impart information or ideas.'
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SMTs have a responsibility to engage SGBs in a way which motivates governors

to freely express their voice about the educational needs of their children. Any

attempt by SMTs to isolate or marginalize SGBs is in fact a violation of the Bill of

Rights and is therefore unconstitutional. The Education White Paper (1995: 25)

affirms education and training as basic human rights.

It must be emphasized that whilst parents' rights to freedom of expression are

protected and enshrined in the NC (1996: 9), parents have a corresponding

responsibility to exercise their rights to participate actively in decisions about the

quality of education service and delivery. Such active participation by parents, via

SGBs, is supportive of the evolution of a partnership with the education system.

Berger (2000: 144), citing Epistein (1986), states that schools can achieve their

goals in education most efficiently when teach-parent partnerships remain

beyond reproach.

In developing a partnership between SMTs and SGBs where 'freedom of

expression' (NC, 1996: 9) is given credence, "advocacy of hatred that is based

on race, ethnicity, gender or religion, and that constitutes incitement to cause

harm" must be vehemently subverted by both SMTs and SGBs. Both SMTs and

SGBs should work collaboratively to eradicate the above-mentioned vices from

their school curriculum, practices and processes.

2.2.2.3 Freedom of Association

Chapter 2 of the NC (1996: 9) contains the Bill of Rights and stresses that

everyone has the right to freedom of association. The notion of freedom of

association allows both SGBs and SMTs to canvass the school and general

community to solicit membership based on skills required to implement the

school's vision and mission. Freedom of association ensures that members

within a SGB need not be guarded because of dass, race, ethnicity, sOOo-
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economic means or even own educational background. They may transgress any

of these artificial boundaries as equal members of the SGB. Equally association

between members and across the SGB-SMT divide should be encouraged so

that members can understand each other's life-worlds and appreciate the context

of SMT-SGB input Parents have a constitutional right to liase with professionals

and professionals (SMTs) have a responsibility to embrace and nurture this right

Both SMTs and SGBs, through the right to associate, learn to understand the

behaviour of members within and between their respective structures. The right

to associate proVides the right to parents to have access to the curriculum and its

future benefits for the child. Badenhorst (1993: 109) argues that "neither the

parent nor the teacher alone can fulfil the education task completely: Therefore

collaborative teacher-parent association becomes imperative to building a sound

partnership for quality education.

2.2.2.4 Right to Education

According to the NC (1996: 14) everyone has the right to:

• basic education, and

• education in the official language or languages of choice where

practicable.

Schools are responsible for upholding the above rights. SGBs have a

responsibility to hold schools accountable so that all learners have access to

education irrespective of race, gender, economic background etcetera. SGBs

must support schools by encouraging parents to ensure that all children of

school-going age are indeed attending school.

It is evident that SMTsand SGBs need each other to promote quality education

in schools. Cohen and Uphoff (1980: 124) state that school govemors and

managers should participate collaboratively to develop programmes for
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improving education. Buchel (1995: 79) concurs that successful functioning of the

school depends on a good relationship between SMTs and SGBs. The

beneficiaries of effective SGB-SMT partnerships are the learners who rely on

adults to support them in their educational endeavours.

2.2.2.5 Co-operative governance

Chapter 3 of the NC (1996: 25-26) clearly states that:

• In the Republic, government is constituted as national, provincial and

local spheres of govemment, which are distinctive, interdependent and

interrelated.

• All spheres of govemment must observe and adhere to the principles

of Chapter 3 and must conduct their activities, within the parameters

that the chapter provides.

SMTsand SGBs fall into the category of a "local sphere of govemmenf. These

structures must comply with the principles of co-operative government as

espoused in the NC. These 'principles' will be given emphasis in the following

discussion.

a} secure the well-being of the people of the republic

The SGB has a social responsibility to ensure that the educational service

offered by schools is congruent with the knowledge requirements and skills

required by the serviced communities and that learners are equipped to become

agents of social improvement Berger (2000: 458) concurs that parents have a

right to choose and guide their children's education. Keeping schools

accountable in this respect is part of securing the well-being of the people of our

country. Walford {1994: 2} asserts that parents have a priority right to choose the

kind of education that can be given to their children. Successful promotion of an
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ethos of trust is dependent on how well the SMTs and SGBs are working

together. (Ngcongo, 2000: 21).

b) Provide effective, transparent, accountable and coherent government

Effectiveness, transparency, accountability, and coherence between SMTs and

SGBs are key components of building a partnership. These partnership

components are mandated by the Ne (1996).

The SASA (1996), states that all schools must be democratically governed and

managed. All stakeholders must be involved in school governance. Decisions

taken must be transparent. To promote transparency, co-operation between

SMT-SGB becomes necessary. According to Badenhorst (1993: 110)

collaborative efforts between parents and educators become pronounced

through co-operation, dedication, honesty, trust and sincerity in order to provide

effective education among leamers. Both the SMT and SGB are accountable to

promote cohesiveness so that coherent management and governance becomes

the norm in schools.

c) Exercise parent rights and performance of duties

In order to secure efficient partnership between the SMT and SGB each

component must exercise its legitimate right to perform the duties assigned to it,

in accordance to the SASA (1996). Whilst it is the right of SMTs to manage

schools, SGBs have a corresponding right to govern schools.

Oosthuizen (1994: 143-146) elaborates on the legal rights and duties of parents

by saying that parents have rights in respect of a child's life, development and
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welfare. He states that parents' rights are founded in common law which

stipulates that a parent has a right and a duty to educate and provide for his or

her child.

A parent has the right to give advice on the education of his child, the right to be

given information concerning his child, and to be involved in the child's

education. Oosthuizen (ibid) concludes by saying that parents may decide which

school the child is to attend, the type of training slhe should receive, the method

applied in hislher education and the religious observances s/he has to be

engaged in, the persons with whom slhe can socialize with and the activities in

which slhe may participate. Commenting on parents' rights Walford's (1994: 2­

16) contends that

• It is the fundamental right of parents to decide about.all matters

concerning their child as supported by all declarations and policies.

• Parents are better able to choose a school to suit their children's

needs. It is assumed that parents know best the needs of their

children.

• Parents' involvement in terms of choice leads to a beneficial effect on

the child's perception of the school and the child's motivation.

d) Co-operate with one another in mutual trust and good faith

According to the NC (1996: 25-26) local spheres of government should c0­

operate with one another in mutual trust and good faith by:

• Fostering friendly relations.

• Assisting and supporting one another.
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• Informing one another of, and consulting one another on matters of

common interest.

• Co-ordinating actions and legislation with one another.

• Adhering to agreed procedures.

• Avoiding legal proceedings against one another.

In the context of the schools, SMTs and SGBs should respect and uphold the

above-mentioned constitutional principles. Dekker and Lemmer (1994: 159) state

that support structures are critical for securing partnership, and further assert that

"parents and teachers need each other."

The NC (1996: 25) mandated some key partnership directives. These directives

are of a general character and therefore, relevant to all organizational structures.

What follows is a review of partnership mandates specific to educational

institutions. In this sense, a discussion of the SASA (1996) becomes relevant.

2.2.2 The South African Schools Act, 84 of 1996

The SASA (1996) places parents in a position of power by granting thern

legitimate rights to govern schools. According to Singh (2002: 15), the SASA

allows the creation of democratically elected governing bodies to govern schools.

Schools can no longer develop policies exclusively in isolation from parents. The

SASA mandates SMT-SGB partnerships.

The act allows for some measure of flexibility and makes it possible for the SGBs

of different schools to have different powers and functions (Motala and Pampallis

2001: 152). Motala and Pampallis (ibid) state that Section 21 of the Act stipulates

a basic set of functions allocated to all SGBs. Those are summarised as:
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• To promote the best interest of the school and to strive to ensure its

development through the provision of quality education for all learners

at the school.

• To adopt a constitution.

• To develop a mission statement for the school.

• To adopt a code of conduct for the school.

• To support the principal and other staff of the school in the

performance of their professional function.

• To determine times of the school day consistent with any applicable

conditions of employment of staff at the school.

• To administer and control the school's property, buildings and grounds

occupied by the school, including school hostels, if applicable.

• To encourage parents, learners, educators and other staff at the

school to render voluntary services to the school.

• To recommend to the Head of Department the appointment of

educators at the school, subject to the Educators' Employment Act and

the labour Relations Act.

• To recommend to the Head of Department the appointment of non­

educator staff at the school, subject to the Public Service Act and the

labour Relations Act.

• To allow the reasonable use, under fair conditions, of the facilities of

the school for educational programmes not conducted by the school at

the request of the Head of Department

• To discharge all other functions imposed upon the governing body by

or under this Act;
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• To discharge other functions consistent with this Act as detennined by

the Minister by notice in the Government Gazette, or by the members

of the Executive Council by notice in the Provincial Gazette.

• To develop a budget for the school, which could include school fees,

for approval at a meeting of the parents. Once approved, school fees

become compulsory and all parents, unless specifically granted

exemption, are obliged to pay them.

The SASA is emphatic that SGBs be loyal to the NC, the South African laws and

to the general parent component. Whilst school governors have to be loyal, they

must also exercise powers and perfonn their functions as stipulated above.

Stone (1984: 163) argues that school managers have to consider the inclusion of

parents as part of planning in order to develop a solid partnership. It is crucial to

legitimatise SMT-SGB partnerships by embedding it in a school constitution.

2.2.2.1 The Constitution of the 8GB

The law makes provision for all schools to have a fonnerly constituted (statutory)

SGB that should be fully involved in the overall management of school (Squelch

and Lemmer 1994: 101). SGBs have been given wide powers and

responsibilities. They should work: in partnership with the SMTs and staff.

Squelch and Lemmer (ibid) and section 6 of the SASA (1996) state that the

governing body comprises:

• the principal in his capacity as the head of the school,

• elected members of the parent body,

• elected members professional staff,
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• learners in case of post primary schools, and

• co-opted and elected members of non-teaching staff.

To qualify to serve in the goveming body, that person should have a child in the

school, although other members can be elected, on condition that they posses

required expertise (Squelch and lemmer, ibid).

According to KwaZulu-Natal Education Act, No. 3 of 1996, the constitution must

provide for.

• A meeting of the 8GB at least once every school term.

• Meeting of the 8GB with parents, learners, educators and other staff at

the school, respectively at least once a year.

• Recording and keeping the minutes of the 8GB meeting.

• Making available such minutes for inspection by the Head of

Department.

• Rendering reports on its activities to parents, leamers, educators and

other staff of the school at least once a year.

According to the SASA (1996: 15) the state is required to recognize and respect

the governing rights of parents in schools. It is important for educators to know

who the govemors are and what responsibilities they carry (Squelch and lemmer

1994: 101). Educators should be constantly reminded that the role of the

governor is a legitimate one which binds the school to embrace every governor

as a partner in the process of promoting quality education. The development of

such a partnership is highlighted below.
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2.3 Parents as Active Partners

Parents are now regarded as equal partners in education (SASA, 1996). The

responsibility of the parent is no longer limited to merely choosing a school and

then relinquishing responsibilities to educators. The parent is now an active co­

architect of the education that hislher child receives. Wolhuter (2003: SO)

highlights some of the change drivers that have defined the role of the parent in

education. He (ibid) summarizes them as being:

• a matter of policy;

• compulsory by law;

• essential in upholding community needs;

• important for financial contributions, and

• requiring parent-educator co-operation in order to develop the child

mentally and socially.

Hill and Stacie (2000: 74, 33-45) believe that the school-parent partnerships will

yield positive outcomes like:

• Improving social behaviour, social competency and school

performance in learners.

• Assisting young students in obtaining the necessary academic

competences for succeeding in school.

• Directly improving children's social behaviour and interaction among

peers.

SMTs therefore, need to take cognisance of the above reasons and benefits of

parent partnership, and develop strategies to involve parents fully in supporting

the school through effective governance.
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2.3.1 Securing Effective Governors

School governance, as regards the SGB's functions means determining policies

and rules by which the school has to be organized and controlled. It includes

ensuring that such rules and policies are carried out effectively in terms of the

law and budget of the school (Zulu, 2000: 16; and Potgieter, 1997: 11).

Both parents and educators have legitimate rights to participate meaningfully in

schools, as discussed above. Squelch and Lemmer (1994: 92) state that parents

are regarded as equal partners in education and they are playing an increasing

important role in the school. The SASA states that the governance of every

public school is vested in the SGBs. Since SASA mandates the participation of

parents in school matters, it would be an unlawful violation of the parents' rights if

the SMT did not involve the SGB in school matters.

The Department of Education (1997: 8) states that the day-to-day running of the

school is the woJ1< of the school principal and the staff, with support from the

SMT. The Department of Education (ibid) states clearly that managing the school

is the joint task of the principal, the SMT and the SGB.

2.3.2 Encouraging Parental Involvement in School Governance

Squelch and Lemmer (1994: 93), as well as Wolfendale (1992: 33), suggest that

parent involvement benefits schools performance, reduces drop-out rates,

decrease delinquency and develops a more positive attitude towards the school.

Van Wyk (1996: 27-28) points to a reluctance to involve parents because of high

parent illiteracy levels and/or a perceived unwillingness by parents to accept

governance responsibilities. He (ibid) also suggests that the problem could be
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exacerbated by authoritarian school principals that do not encourage parent

involvement SMTs must play a critical role in encouraging parent involvement.

According Squelch and Bray (1996: 226); Kruger (1996: 26) and Van Wyk (1996:

33) SGBs have key responsibilities of creating and maintaining effective

partnership with schools by way of open communication, teamwork, active

leadership and rule determination. Squelch and Lemmer (1994: 98) state that

parents can be involved in many different ways and at various levels.

2.3.3 Parent Support in Educational and Non-Educational Activities

Berger (2000: 177) states that parents can be involved in both educational and

non-educational tasks at schools. The task should be related to the parent's

interest

2.3.3.1 Educational Activities

Parents have the right to know what their children are learning and must be kept

informed of the children progress and performance. There are also certain areas

of curriculum in which parents have a say, for example religious education,

physical education and sex education (Squelch and Lemmer, 1994: 99).

Freedman (1983: 13), and Barrel! and Partington (1985: 2) are of the opinion that

parents choose schools based on educational consideration, accessibility,

special facilities, etcetera. Law and Glover (2000: 231) also believe that parents

often seek out an education for their child which is closely related to their own

thinking. In order to secure partnership with the SMT, Squelch and Lemmer (ibid)

suggest that parents should be involved in:

• monitoring their children's progress,
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• curriculum discussions,

• reading programmes,

• developing learning programmes for children with special needs,

• homework supervision,

• encouraging effective performance in classroom activities and

• helping children with study planning and techniques.

2.3.3.2 Non-educational Activities

Researchers, such as Squelch and Lemmer (1994: 99) and Shar (1992: 26-28)

agree that parents can become partners with SMTs not only by supporting the

school in educational activities only but also in non-educational tasks. Berger

(2000: 177) states that parents may be involved in non-educational activities,

either as individuals or by joining parent-teacher associations or class

committees. Squelch and Lemmer (ibid) identify the following non-educational

activities as strategies for involving parents:

• fund-raising,

• organizing social events,

• assisting with extra-rnural activities,

• helping with play groundduties,

• accompanying children on school trips,

• helping as honoraria in nutrition programmes,

• assisting with administrative tasks, for example typing newsletters, and

• arranging talks and workshops for parents.
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2.3.3.3 Home-based Activities

Squelch and Lemmer (1994: 100) state that all parents, no matter what their

circumstances, can help their children with school work. There are many things

that parents can do to support their children at home. Berger (2000: 169) states

that parents can help to read, to talk, listen, share with their children and help

their children in moral, spiritual, intellectual and physical development.

2.4 Evolving Effective Partnership between 5MT and 5GB

Parent involvement is a strategy to evolve partnerships between SMT and SGB.

Parents have a constitutional right to take decisions on school matters

(WoIfendale 1992: 241). SMTs therefore, need to create an ethos in school,

where a partnership between the school and SGB prevails.

Theron and Bothma (1990: 162-163) identify the following assumptions

underpinning parent-educator partnerships which SMTs should take.cognisance

of

• Parents have a right to be involved as they have the final responsibility

for their children.

• Parents want their children to succeed academically.

• All parents can make a contribution.

• Skills of parents and educators compliment one another

• Parents can provide vital information and offer valuable insight into the

contextual issues that affect children's academic performance or lack

thereof.

• Parent involvement improves home-school communication

• Parents can be effectively involved in teaching their children.
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It is clear from the assumptions above that parents can and do have the will and

incentive to partner SMTs to promote quality education. Pillay (1995: 36), states

that the parenfs willingness to involve themselves in the education of their

children, can no longer be underestimated.

2.4.1 Consciously Building Partnerships between SMT-5GB

Wolfendale (1992: 14), states that a shared sense of purpose, mutual respect,

sharing of information, responsibility and accountability is important if we want

partnerships between SGBs and SMTs to succeed.

This participation is needed in South African schools, but it will need a change of

attitudes from parents as well as educators and SMTs to achieve school-parent

cohesion. Zulu (2000: 44) states that the partnership in education must give

whatever is necessary to ensure that schools provide good education and that it

functions properly. A partnership cannot be developed in an ad hoc fashion. A

conscious effort from both SMT and SGB structures is necessary. Strategies to

build such a partner are discussed below.

2.4.1.1 Open Communication

Badenhorst and Calitz (1982: 25) regard communication as sharing ideas,

information and emotions. Lovell and Wills (1989: 89) state that communication

seems to be aimed more at organizational influence and achievement of human

and organizational growth. Communication is very important in developing

partnerships between SMTs and SGBs. Adams (1986: 207) suggests that good

communication requires awareness, clarity, simplicity, accuracy, direction and

common sense. Both SMTs and SGBs should be engaged in actions which

reflect the above components of effective communication.

28



Weller and Weller (2000: 183) advise that good communication skills minimize

the potential for conflict situations. Weller and Weller (ibid) state that words,

voice, tone and body language are used to convey meaning. When

communicating with each other, both SMT and SGB members should be

continuously aware of the words they select, their tone of voice and the type of

body language they project, as these can be interpreted either positively or

negatively.

Whitaker (1999: 70) states that the management teams need to nurture the

relationships they build with SGBs. Capezio and Morehouse (1997: 67) believe

that open communication starts from the top managers and governors and links

the rest of the parents and the academic staff. Partnerships yield the required

results if procedures, roles and benefits of partnership have been communicated

through regular meetings, opened discussions, internal publications, workshops

and handouts.

Leonard (1989: 24) believes that information has to be shared. Open

communication helps parents to understand aims, the culture and functioning of

the school. Oosthuizen (1994: 136) believes that if all issues are communicated

openly and explicitly, parents develop trust for the SGBs and SMTs.

The SASA (1996), as cited by Nhleko (1999: 20), recommends a two way

communication system in which the principals are compelled to work with

stakeholders in matters regarding admission, governance and most activities at

schools.
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2.4.1.2 Mutual Trust and Respect

According Gestwiski (2000: 310) the parent-teacher partnership has to be

developed on mutual trust and respect. There should be mutual understanding

between parents and educators. Wade (1995: 233) believes that the mutual trust

among educators and parents portrays respect to children, respect for school

work, respect for the society and themselves. It is vital for the SMT-SGB

partnership to consider mutual respect as most significant during interaction.

2.4.1.3 Shared Goals and Values

Parents are recognized as critical components in the running of schools. They

have responsibilities to perform, like sharing in goals and values of the school.

The SMT-SGB partnership is increasingly serving as a more regularly scheduled

resource to the school (Berger, 2000: 150). Parents may also help determine

school policies. Parents enjoy the opportunities of coming into class to read

stories to children and share in the goals and values of these stories. Berger

(ibid) states that children become excited to meet parents who come to share

with them.

Gestwiski (2000: 131) suggests that shared goals and values promote skill and

knowledge development among parents, educators and learners. SMTs

therefore, need to adopt a system whereby they meet regularly with SGBs to

share and discuss common goals and values.

2.4.1.4 Common VISion

SMTs and SGBs must work collaboratively and responsibly to offer proper

direction to their children mentally, emotionally, spiritually, socially and physically.

According to Wade (1995: 33), parents should make their vision of education
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explicit Parents and educators should share a common vision to support the

highest standard possible and encourage the child's education.

2.4.1.5 Good Team Work

Schools should develop a good team which will involve teacher-parent

partnership in promoting quality education. Team spirit is needed to share

knowledge, expertise and experiences in educational endeavours. Berger (2000:

1TT) states that parents are the most needed partners of the team for the

following reasons:

• Teachers and children need their help.

• Parents are already experienced in working with children.

• Children will be proud of their parents' involvement and will gain

through their contribution.

2.4.1.6 Promotion of the Interests of the Partnership

Teachers are more relaxed and children benefit more if parents are involved in

parent-teacher dialogues which enhance participation. Berger (2000: 199)

believes that if the parent can be given pointers for the classroom visit, be

involved in a selection of activities, give direction and control noise, the interests

of the partnership can be promoted.

Berger (2ooo:208) cites Gordon (1975) when he suggests that parents should be

involved in cuniculum development This provides a sense of shared ownership

of the education of the child and a vested interest in ensuring successful

learning.
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Parents can also become involved in parent-teacher conferences. Berger (ibid)

citing Manning (1985) highlights that such conferences seek to continue the

communication between parents and schools, based on agreed-upon goals of

the child throughout the year.

2.4.1.7 Respect for the Role of Different Partners

A partnership can be exciting but also anxiety-producing, since managers who

function as partners with parents frequently exert control over the relationship.

Gestwiski (2000: 168) requests that the educators and parents respect

experiences, knowledge and expertise that each participant bring to the situation.

Gerstwiski (ibid) states that genuine respect validates parent and educators as

team members finding areas of strength rather than weakness.

Parents and SMTs should be aware that if one partner neglects his obligations,

he places a heavier burden on the other partner. Each structure thus, should

respect the rights of the other in the sphere of education, and also acknowledge

their respective responsibilities in this regard.

2.5 Factors that Hinder Effective Partnerships between 5MT and 5GB

Van Wyk (1996: 27-28) claims that contextual factors often hinder effective

partnerships between SMTs and SGBs. He categorises these factors as:

• Problems in relation to SGBs as partners

• Problems in relation to SMTs as partners

• Practical problems

Each of these is discussed more fully below.
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2.5.1 Problems in Relation to SGBs as Partners

According to Gestwiski (2000: 142) effective partnership is hindered by human

nature, that is, fear of criticism, fear of failure, fear of differences and insecurities.

For example, if the school keeps a teacher isolated from the parent, it may cause

the parent to become hyper-critical and demanding in order to get the teacher to

pay attention to himlher.

SGBs may also experience reluctance in partnerships with the SMT for reasons

cited by Wade (1995: 349), namely:

• Low academic level of the 8GB with high level of illiteracy.

• Ignorance pertaining administration of the school.

• SGBs have a negative attitude towards the school and educators.

• 8GBs are unwilling to accept responsibility for school matters.

• 8GB members feel intimidated by the school, its staff members, the

organized student movement and prevailing political climate.

2.5.2 Problems in Relation to SMTs as Partners

According to Gestwiski (2000: 142) citing Mertinez (1982) non-participation of

parents isolates the parent and learner component from decision-taking. Some

parents forfeit their responsibilities and entrust them to educators. Ngcongo

(2000: 44) comments that shifting responsibilities to educators adds unnecessary

strain on educators. 80me parents are afraid of educators, particularly in rural

schools, as there is a perception that educators are professionals who have a lot

to contribute to school management whist parents are lay-people who have little

to contribute to governing the school, (Chetty 1998: 48). Such misperceptions

should vehemently be deconstructed as it is a myth that parents have little to

33



contribute. Howey (1980: 172) and Henderson (1982: 223) confinn that parents

serve as a valuable resource to improving the quality of education.

Wade (1995: 352) and Gestwiski (2000: 142-143) highlight that lack of parent

involvement can often be traced back to one of the following factors:

• The SMT does not make the SGB feel welcome.

• The SMT does not give the SGB enough opportunities to become

involved in the education of their children.

• School principals do not facilitate parent partnership with educators.

Whether the above problems are still current in schools, is still to be explored in

this study. However, SMTs need to make every attempt to welcome SGBs,

create opportunities for their involvement, and facilitate effective partnership.

2.5.3 Practical Problems

Many problems in the relationship between SGB and SMT are practical rather

than ideological or attitudinal. According to Gestwiski (2000: 153) some of these

practical problems include:

• SGB members work for long hours and get home late.

• Some SGB members do not attend meetings; they put their trust in the

principal and the staff.

• Poverty plays a negative role resulting in the perception that as an

SGB member one would need to make significant personal financial

contributions.

• Some members of the SGB do not have transport. Many may not be

able to walk long distances for the school meetings.

• Single parents find it difficult to be involved in school matters.
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2.6 Conclusion

This chapter highlights the importance of developing an SMT-SGB partnership in

order to promote quality education in schools. Without co-operation between the

SMT and SGB, the child may not be adequately and appropriately educated.

Chapter 3 discusses the research methodology used in soliciting and analysing

data about the role that SMTs and SGBs play in developing an effective

partnership to promote quality education.
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CHAPTER THREE: RESEARCH METHODOLOGY AND PROCEDURE

3.1 Introduction

In this chapter the researcher will give an account of the research methodology

used to conduct the empirical investigation.

3.2 Preparation for the Research

3.1.1 Pennission

Scottburgh circuit is divided into four wards, namely

• Dududu,

• Breamar,

• Umkomaas, and

• Umdoni.

Permission to conduct the study was requested from the circuit manager

(Appendix B). A copy of the questionnaire (Appendix A) and topic of the study

was included in the request. Permission was duly granted (Appendix C).

3.1.2 Selection of Respondents

The sample for the study was drawn from Scottburgh circuit for four reasons,

namely,

• The researcher has a professional investment in the area as he

currently serves the department and the community of that area as a

principal.
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• Permission to conduct research in this area would be fairly easy to

solicit.

• Cost of accessing respondents would be low.

• About 92% of schools in the Scottburgh circuit are situated in deep

rural areas. Rural schools are targeted by this study since these

schools are disadvantaged when compared to their urban

counterparts. The findings would be applicable in other areas with

similar traits.

3.1.2.1 Population and Sample Size

Scottburgh circuit has 132 schools consisting of 36 post primary schools and 96

primary schools (statistics were obtained from the circuit office). Due to the large

number of schools in the target population it was crucial to select a sample from

the population. Cohen and Manion (1989: 101) comment that due to financial and

time and accessibility constraints, it is not practical to obtain measures from the

whole population. Shipman (1998: 52) refers to sampling as a schematic way of

choosing a small group, good enough to provide relevant data.

The researcher chose stratified random sampling as a technique to select the

sample. Judd (1991: 202) clarifies that in stratified random sampling, the

population is divided into two or more strata based on one or more criteria.

Stoker (1983: 33) underwrites stratified sampling as suitable for a heterogeneous

population like schools.

From the list of 96 primary schools in the Scottburgh circuit, the researcher

selected every eighth school. In each of the 12 school selected, three SMT

members and two SGB members were elected as potential respondents.
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Parents (SGBs) and educators (SMTs) were the respondents of this research

study. According to Goddard and Melville (2001: 36) random sampling is a form

of sampling that ensures that each member of the population has an equal

chance of being selected. Oakshort (1998: 44) says if the population covers a

wide geographical area, a simple random sampling is used in order to select

respondents from different parts of the population. Smith and Thorpe (1991: 122)

describe random sampling as the form of sampling that ensures every 'unif of

the population has equal chance of being selected.

3.2 Research Instrument

Consistent with the aims of this study, the researcher decided that a survey

method would be used. Cohen and Manion (1989: 97) prefer the survey as a

method of gathering data on prevailing conditions in a particular area. The

survey, in this study, was used to obtain data on the conditions that prevail in

schools and how these conditions help or hinder SMTs and SGBs in developing

a partnership to manage schools.

3.2.1 Questionnaire

A questionnaire was used as the data collecting instrument in the survey.

Landman and Bodenstein (1994: 504) define a questionnaire as a set of

questions dealing with some topic or related group of topics, given to a group of

individuals for the purpose of gathering data on a problem or situation

Lowe, Smith and Thorpe (1991:120) note that if questionnaires are well

designed, they become easy to complete and the respondents may be more

willing to devote time to it. A well-designed questionnaire can boost the reliability

and validity of the data.
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The questionnaire for this study consisted of open-ended and closed-ended

questions.

3.2.2 Advantages of Questionnaire

Cohen and Manion (1989: 109) state that the questionnaire is highly suited to

carrying out educational surveys. Kidder and Judd (1986:231); and Van Dalen

(1992: 152) agree and further list the advantage of using questionnaire as:

• cost effective,

• requires less time,

• respondents answer the questions in a non-threatening atmosphere,

• provides a practical method of gathering data in a confidential manner,

• permits collection of data from large sample, and

• is easy to administer.

The following advantages advocated by Bailey (1987: 148-149) were also taken

into consideration in selecting the questionnaire as a research instrument

• The questionnaire may be completed at the respondenfs convenience.

• It assures greater anonymity since there is no interviewer present who

can identify himlher later.

• It saves time as it can be given to many people at the same time.

• The data provided by the respondents can be more easily analysed.
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3.2.3 Disadvantages of Questionnaire

Gummesson (1991: 112) stresses that the main disadvantage of questionnaire is

that it focuses mostly on verbal and written statements whereas non-verbal

language is of equal importance. Gummesson (ibid) suggests that in addition to

non-verbal language, people are constantly communicating their feelings in the

language of behaviour. Behavioural responses could not be collated and

analysed in this study due to time constraints.

In an attempt to overcome this limitation however the researcher asked both

closed and open-ended questions to get in-depth information about SMT-8GB

partnerships. The researcher further edited questions in order to ensure clarity.

Questions were phrased in a simple understandable language. Only one open­

ended question was posed. As the questionnaires were hand-delivered, the

researcher was able to personally clarify questions and address concerns.

The structure of a questionnaire consisted of both open-ended. and closed

questions. The strength of c1osed-ended questions is that they are quick to

complete and analyse, while the weakness of the written questionnaire is that it

may not be interpreted by the respondents as intended by the researcher or the

respondents may not be interested in the questionnaire and may give false

information.

This may result in the data that is not relevant to the study. Closed-ended

questions do not give the respondents the chance to express their own views. To

overcome this, the researcher included an open-ended question. The weakness

of open-ended question though, is that it takes too long to respond to while, to its

credit, it gives the researcher an opportunity to ask deeper questions that will

allow the respondents to freely express their views.
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3.3 Construction of the Questionnaire

A questionnaire is a printed list of questions that respondents are asked to

answer. Goddard and Melville (2001: 47) stress that the effectiveness of a

questionnaire requires planning beforehand thus ensuring that the data obtained

through the questionnaire can be objectively analysed afl:elWards. Cohen and

Manion (1989:106) state that an ideal questionnaire possesses the following

properties:

• It is clear.

• It is unambiguous.

• It is uniformly workable.

• It is designed to minimize potential errors from respondents.

Cohen and Manion (1989: 106) list characteristics of a good questionnaire as

follows:

• It is attractive.

• It has clear instructions to the respondents.

• Questions are arranged to maximize C(}-{)peration from respondents.

The researcher observed these characteristics and further ensured that the

language used was simple since the target population was English second

language speakers. The layout of the questions was well-formulated and easy to

complete. According to Shipman (1998: 81), questionnaires can be too long and

complex and this creates confusion. To avoid confusion, questions were short

enough to be understood. Instructions on how to complete the questionnaire

were clearly formulated. The questionnaire was divided into two distinct sections

as discussed below.
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3.3.1 Section One: Closed-Ended Questions

The questionnaire consisted predominantly of c1osed-ended questions. The

rationale for this was to ensure that

• The answers were standardized and could be compared across

respondents.

• Answers were easy to code and analyse.

• It was easy for the respondents to respond as he/she merely had to

choose the category of response.

Respondents were expected to respond using a Ukert scale. The Ukert scale is a

three-point scale (to ensure consistency) covering:

• Agree (reflects that something happened)

• Uncertain (reflects no standpoint)

• Disagree (reflects that something did not happened)

3.3.2 Section Two: Open-Ended Question

This section consisted of one open-ended question. The open-ended question

allowed respondents to frame answers in their own way without the restrictions of

pre-formulated answers.

3.4 Administration of the Questionnaire

3.4.1 Pilot Study

A pilot study was launched to help the researcher determine whether or not

questions were suitable for the study and if they were free from ambiguity and
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errors. The researcher's own school, together with a few neighbouring schools

were used for the pilot study. The pilot study revealed that:

• Some questions needed rephrasing.

• Questions were too long.

• The questionnaire had too many questions.

The original questionnaire was revisited. The number of closed-ended questions

were reduced from 30 to 24 and the number of open-ended questions from 3 to

1. The necessary editorial changes to shorten and rephrase were duly made.

3.4.2 Actual Study

Sixty questionnaires were administered to schools personally. Principals were

asked to invite SGB respondents to participate in this study. The date and times

were stipulated in the letter.

3.5 Validity and Reliability of a Questionnaire

Mdingi (1999: 29) points out that reliability and validity are crucial elements in any

human or social sciences study. Without evidence of these elements, the study in

its entirely can be rendered useless. Each of these concepts is therefore

discussed in greater detail below.

3.5.1 Validity

According to Lowe, Smith and Thorpe (1991:121) the validity of a questionnaire

means ensuring that the questionnaire measures the attribute(s) which it is

supposed to measure. Van den Aardweg and Aardweg (1988: 237); and Van
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Rensberg, landman and Bodenstein (1994: 560) describe content validity as the

degree to which a test samples the content area which is to be measured.

To ensure validity the researcher drew from both SGBs and SMTs to constitute a

sample from which extrapolations could be made. The questionnaire was used in

a pilot study to test for response relevance, to eliminate ambiguity and to ensure

acceptance of the research instrument by the target sample. All necessary

revisions were made before the questionnaire was administered to the actual

sample.

3.5.2 Reliability

Reliability, according to lowe (1991: 121) is a matter of how stable the results

are. Reliability is established where if an instrument is administered on the same

individual more than once, will yield the same results.

The questionnaire was first used in a pilot study to test for response-consistency.

Furthermore paraphrasing was used to ensure that multiple questions drew

similar responses as they targeted solicitation of the same information. A review

of the responses to these questions reinforced the claim that the instrument was

reliable.

3.6 Data Processing and Analysis

Data processing and analysis involves collation and conversion of the "raw"

information that a researcher collects into statistical tabulated and interpreted

information that gives greater insight into the subject of study (Kidder 1981: 296).

Cohen and Manion (1989: 116) identify several processes including data coding

and analysis. The process of data reduction involves the coding of data before it
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is analysed. For closed ended-<juestions raw data was collated in table format

using frequency of responses (per question). Open-ended questions were

grouped by theme and analysed manually.

3.7 Limitations of the Study

Although the process of completing and collecting questionnaires took more time

than anticipated, the research process went as planned.

It was difficult to test for or ensure honesty of responses. As Goddard and

MeMlle (2001: 48) highlight, researchers should not expect honesty from all the

respondents. To counter this limitation, the researcher tried to explain the

purpose of the research to the respondents and to make sure that questions

were easy to answer.

3.8 Ethical Considerations

Goddard and MeMl1e (2001: 49) suggest that collecting data from people raises

ethical concerns. Ethical concerns include:

• Taking care not to harm people in a research process.

• Ensuring privacy and confidentiality.

• Allowing for anonymity.

Special care was taking to ensure that the above principles were respected.

3.9 Conclusion

As ouUined in this chapter the observations of several seasoned researchers

were applied to this study to ensure that the data collected and the condusions
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extrapolated were theoretical well-grounded, relevant, valid and reliable. The

next chapter provides an in-depth analysis of the data that was collected.
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CHAPTER FOUR: ANALVSIS AND INTERPRETAnON OF DATA

4.1 Introduction

This chapter provides statistically collation of data using frequency tables and

makes a number of qualified observations about the findings of this research and

its implications for school management and governance.

Since the study had a dual target, namely SMTs and SGBs members, a

comparative analysis of the data is provided. As stated in chapter three, there

were twenty-four SGB respondents and thirty-six SMT respondents. In each

table, 'A' represents the statistical responses from SMT respondents whilst '8'

represents responses from SGBs. For each item, the frequencies are recorded

above and the percentages are given below.

4.2 Analysis of Close-Ended Questions

4.2.1 Demographic Infonnation of Sample

Table 4.2.1: Frequency Distribution According to Gender of SMTs and SGBs

Table 4.2.1 reflects that 50% of respondents were male while 50% were female.

This provides evidence that in schools where this survey was conducted there

were equal number of females and males serving in the SMTs and in the SGB.

The possible cause could be that primary schools have better female
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representation in SMTs and SGBs while post-primary schools tend to have a

male bias.

Table 4.2.2: ResJXlndent Age

31-40

41-50

10 17
o 0
26 43
10 17
4 6

~~10 17

Table 4.2.2 indicates that 17"A. of the sample, representing SMT members in this

study, is under 30 years of age. Forty-three percent of the sample, representing

SMT members. is aged between 31 and 40 years. whilst 6% of the sample,

representing SMT members, is aged between 41 and 50. The table imfcates

that 0% of SGB members were under 30 years of age, 17% of the sample,

representing SGB members. is aged between 31 and 40 whilst a further 17% of

the sample. representing SGB members. is aged between 41 to 50 years.

The majority of SMT members are younger than SGB members. The age

difference might influence the relationship between SGB and SMT. Traditionally

older people want to be listened to. There may also be a discrepancy in the pace

of decisions and implementation timescales between the two constituencies, with

the younger SMT members keen to make progress and the older SGBs keen to

first investigate all implications. This may frustrate the two camps. It is also likely

that the older average age of the SGB component may also impact on the rate at

which change is adopted. It is a long established fact that older people in general

tend to resist change. West-Bumham (1990:95) state that people resist change

because of a preference for tradition.
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Table 4.2.3: Academic Qualifications

Matric

University
Degree (BA)
Above BA

Respondents . Frequency Percent
A 30 50
B 2 3
A 13 n
B 3 5
A 12 20

Table 4.2.3 indicates that 50"10 of the sample, representing SMT members in this

study, has matriculated. Twenty-two percent of the sample, representing SMT

members, has a university degree. A further 20% of the sample, representing

SMT members, has a qualification higher than a BA Three percent of the

sample, representing SGB members, has matriculated. A further 5% percent of

the sample, representing SGB members, has a university degree.

Table 4.2.3 shows that there is a great difference in terms of academic standard

between SGBs and SMTs. Education influences thinking. Chetty (1998:149)

contends that self-improvement and professional development equips educators

and parents to be confident and skilled in implementing partnerships.
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4.2.2 Managing and Governing Experience

Table 4.2.4: Frequency distribution according goveming and management

experience

: frequeQcy . .. Percent
Never served in A 3 5
and/or SGB before B 3 5
Served one year in the SMT A 15 25
and/or SGB B 4 7
Served two years in SMT f--~A=----+- 17::2::--_---1f--_--=2;:::0c-----j
and/or SGB B 10 17
Served more than two years in f--~A:----+__f--8~__+-__1~3=---_--j

the SMT andIorSGBLiIE:18~B~=!===z]5~==E=~8~:=j

Table 4.2.4 indicates that 5% of the sample, representing SMT members in this

study, have never been in management Twenty-five percent have served in

management for one year, whilst 20"10 have two years experience. A further 13%

have more than two years. Five percent of the sample, representing SGB

members in this study, have never before served in a goveming body. Seven

percent have only one year experience, 17% has served two years whilst 8% has

more than two years experience.

Table 4.2.4 indicates that there is there is a lack of experience in governing and

managing the school. This can possibly be attributed to the limitation applied to

the term that goveming body members may serve. In most instances a governing

body member may serve at most three years. Continuity and experience are

severely compromised in such situations.
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4.2.3 Communication between 5MT and 5GB members

Table 4.2.5: Frequency distribution according to items regarding 'communication'

between 5MT and 5GB members

;,',i';:;}'!!.;,.; ".,;<!,!;'0',R~t' "Ag~'< ,0·' UnSUI'l! 'Total "

A
35 0 1 36

(a) Develops policies to involve 97% 0% 3% 100%
5GB in schools matters

B
0 5 19 24

0% 21% 79% 100%

A
35 0 1 36

(b) Accepts the 5GB as a partner 37% 0% 2% 100%
in promoting quality education

B
21 I 0 3 24

88% 0% 12% 100%

A
0 11 25 36

(c) Trusts the information provided 0% 31% 69% 100%
bytheSGB

B
2 3 19 24

8% 13% 79% 100%

A
35 13 0 36

(d) Solicits ideas from 5GB about 97% 3% 0% 100%
improving discipline at the school

B
22 0 2 24

32% 0% 8% 100%

(e) Encourages the SGB to be
A 2 1 12 36

64% 3% 33% 100%
actively involved in extra activities

B 0 4 20 24
of the school

0% 17% 83% 100%

A
36 0 0 36

100% 0% 0% 100%
(f) Involves the 5GB in planning of 24 0 0 24
school improvement B 100% 0% 0% 100%

(9) Involves the SGB in the A
36 22 11 36

84% 61% 31% 100%
decision-making about the
promotion of QE B

0 24 0 24
0% 100% 0% 100%

A
6 25 5 36

(h) Involves the SGB in 17% 69% 14% 100%
developing the school policies 0 24 0 , 24

B
0% 100% 0% 100%

A
5 29 2 36

(i) Involve the 5GB in goal setting 14% 81% 5% 100%

for quality education 0 21 ~ 24
B "

0% 87% 13% 100%

A
12 24 0 36

(j) Recognizes the knowledge of 33% 97% 0% 100%
theSGB

B
6 6 12 24

25% 25% 50% 100%
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a) The 5MT develops policies to involve the 5GB in school matters

Ninety-seven percent of 8MT members agreed that they develop policies to

involve SGBs in school matters, and 3% were uncertain. Twenty-one percent of

8GB respondents disagreed with the statement above while 79% were uncertain.

There is a notable contrast in the responses given by the 8MT and 8GB

respondents. Whilst the majority (97%) of SMT respondents agree that they

developed policies to involve 8GBs in school matters not a single 8GB member

agreed with this statement. As stated above 21% of 8GB respondents disagreed

and 79% were unsure.

It can be safely deduced that while schools in the 8cottburgh circuit may have

policies to involve 8GBs in school matters these policies are not articulated or

discussed with 8GB members or alternatively, policies may exist on paper, but

are not actualised in practice. It is thus, evident that 8MTs and 8GBs are

grappling to establish authentic partnerships imperative for promoting quality

public education.

In order for quality education to materialize, the gap between policy and practice

in relation to 8MT-8GB partnerships has to be bridged.

b) SMT accept 5GBs as partners in promoting quality education

Ninety-seven percent of 8MT respondents agreed that they accepted the 8GB as

a partner in promoting quality education, while 3% were uncertain. Eighty-eight

percent of 8GB respondents agreed that the SMT accepts them as partners in
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promoting Quality education whilst 12% of SGB respondents were sceptical of

their acceptance as true partners.

A high percentage of SMT (97%) and SGB (88%) respondents indicated that

both SMTs and SGBs are involved in promoting partnership in favour of Quality

education. Oosthuizen (1994: 138-139) asserts that professional leaders are not

the only pivotal structures to administer and organize the required processes

leading to quality in education sector. He (ibid) points out that quality education is

the result of a combination of efforts of professional and parent bodies.

c) Confidence in information provided by SGBs

Sixty-nine of the SMT respondents indicated that they were uncertain and 31%

disagreed that SMTs displayed confidence in information provided by SGB.

Eight percent of 8GB respondents agreed with the statement, 3% disagreed and

79% were uncertain.

A significant majority of the SMT membership suggests that 8MTs do not trust or

value the 8GB contributions enough. Most 8GB members themselves are not

confident that their contributions are indeed trusted or valued (79%). Mutual trust

of and respect for contributions is critical to a successful partnership. Without

this crucial ingredient 8MT--8GB collaboration will fail.

d) 5GB contribute to discipline improvement

Seventy-nine percent of 8MT respondents agreed that they solicit ideas from the

5GB about improving discipline at the school, 3% respondents disagree. Ninety-
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two percent of SGB respondents agreed with the statement whilst 8% were

uncertain.

It is encouraging to note that both SMTs (97%) and SGBs (92%) are aware of the

collaborative effort that should exist between them which could improve discipline

in schools. Rosenholtz (1985: 351) comments that the most effective schools do

not isolate SGBs ideas. Instead the SMTs encourage teacher--parent dialogue

and let their voices be listened to for the improvement of discipline in schools.

There is evidence to suggest though that some SMTs (3%) are ignoring policy

directives to include governors in maintaining discipline in schools.

e} 5MTs encourage 5GB involvement in extra-curricular activities

It is encouraging to note that 64% of SMT respondents are encouraging the SGB

to be actively involved in extra-curricular activities of the school. Three 3% of the

SMT respondents however revealed that SGBs were not being actively engaged

in this regard and a disturbing 12% of respondents were uncertain about the

validity of the statement

Three percent of the SGB respondents disagreed that the SMT encouraged them

to be actively involved in extra-curricular activities of the school, while 83% of

8GB respondents were uncertain. These findings are very unsettling but may

well be a result of a lack. of understanding of the concept "extra-curricular

activities".
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That said, there is still clear evidence to suggest that some schools are not

invoMng SGBs in the extra-curricular activities. In such schools it can be inferred

that the SMT-SGB partnership is not being encouraged.

According to Gorton (1993: 522) parents possess ideas, expertise and skills

which could be helpful to children and they are willing to make some

contributions if given a mandate to prove their competences in extra-curricular

activities of the school. Their involvement will ensure that they feel a sense of

belonging and encourage loyalty to the school. Furthermore, they will develop a

sense of ownership and subsequently identify more dosely with the goals of the

school.

f) 5GB involvement in planning for school improvement

It is encouraging to note that both SMT and 5GB respondents agreed that SGBs

were actively engaged in school improvement planning. Planning is critical

component of school improvement and can help to secure and cement

teamwork. Ubben and Hughes (1987: 29) assert that children learn in schools

where there is good parent involvement in the planning of school programmes.

g) SMT actively engage 5GBs in decisions about the promotion of the

quality education

Only eight percent of SMT respondents agreed with the above statement, 61%

disagree and 31% were uncertain. It is disconcerting to note that 100% of SGB

respondents strongly disagreed that SMTs involved them in decision-making that

affected the promotion of the quality of education.
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When comparing these percentages with those of previous items, it appears that

although schools are willing to involve parents in the planning process, they are

reluctant to involve parents in actual decision-making where relevant to quality of

education.

The SASA (1996) prescribes that all stakeholders participate in decision-making.

The authoritarian decision-making process that exclude parents are contrary to

the letter and spirit of educational transformation and will surely lead to tension

between SMTs and SGBs thus hindering sustainable development of lasting and

effective partnerships.

h) 5GB involvement in developing school policies

It is disconcerting to note that 69"/0 of SMT respondents disagreed that they

involve the SGB in developing school policies. Twenty percent agreed and 14%

were uncertain. All the SGBs respondents indicated that they were not party to

deVeloping school policy.

School policies govem interaction and behaviour in the school. Parent and

learners are the parties most acutely affected by these policies and must often

ensure compliance and give articulation to the policies. If parents and leamers do

not have input into these policies they cannot be expected to take ownership of

them.
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i) SMTs involve SGBs in goal-setting for quality education

Only fourteen percent of SMT respondents agreed that SGBs were involved in

goal setting to ensure Quality education. Eighty-one percent of 8MT respondents

disagree with the statement, whilst fIVe percent were non-committal on this point.

None of the 8GB respondents agreed with the statement and a significant

eighty-seven percent of SGB respondents claimed that they were excluded from

goal setting in relation to quality education. Thirteen percent of the SMT

respondents were non-committal about their involvement.

The lack of involvement of the 8GB in goal-setting can significantly undermine

8MT-8GB partnerships. Key educational messaging that is espoused in the

school will not be reinforced in the home. Key knowledge, values, skills and

attitudes demanded by the host community in which the school is embedded may

not find articulation in the school curriculum if the 8GB is side-lined in goal

setting for Quality education.

j) Due recognition for the knowledge of SGBs

The majority of 8MTs (67%) disagreed that they recognized and capitalized

sufficiently on the knowledge of 8GBs. Thirty-three percent of 8MT respondents

suggested that they recognised the knowledge of the 8GB.

8GB respondents were divided on this point, with 25% agreeing and 25%

disagreeing with the view that 8MTs recognised the knowledge of the SGBs. A

significant 50% of 8GB respondents chose to remain non-committal on this point.
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The finding suggests that the knowledge and skills of SGBs is not given due

value and consequently the knowledge and skills of SGB members is not

capitalised on. The intimate knowledge that parents have about their children and

the context in which they live is invaluable in constructing a safe and secure

learning environment for individual learners. According to Wade (1995: 33)

parents are the primary educators, therefore their contribution is felt necessary.

SMTs therefore, should develop a co-operative culture between the school and

SGBs. Munnith and Swanepoel (1990: 80) state that an important requirement

for co-operation in a close partnership is a positive attitude.
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4.2.4 Decision-making and Role-player Involvement

Table 4.2.6: Frequency distribution according 10 the decision-making of SMTs

and SGBs in promoting quality education

~..<.;\:,''\~;;;; ;~~pg~bl;S >"'9~· •. ;~..# uncertain Total
"":'>:"'~";':;\',~':}i""

0 10 26 36
(a) Informs the A

0% 27% 73% 100%
SMT about their

3 4 17 24
expectations B

13% 16% 71% 100%

(b) Takes an 0 36 0 36
A

active pari in 0% 100% 0% 100%

promoting quality
0 0 24 24

education in the B
0% 0% 100% 100%

school

(c) Relies on the 36 0 0 36
A

information 100"10 0% 0% 100%

provided by SMT 22 0 2 24
B

for discussion 92% 0% 8% 100%

(<I) Accepts the 22 5 9 36
A

responsibility of 61% 14% 25% 100%

promoting quality 22 0 2 24
B

education 92% 0% 8% 100%

1 32 3 36
(e) Has a A

3% 89% 8% 100%
negative attitude

10 13 1 24
towardsSMT B

42% 54% 4% 100%

23 4 9 36
(1) Feels free to A

64% 11% 25% 100%
participate in

20 2 2 24
decision-making B

84% 8% 8% 100%
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a) The 5GB informs the 5MT about their expectations

Twenty-seven percent of SMT respondents disagreed that SGBs inform the

SMTs about their expectations. Seventy-three percent of SMT respondents were

uncertain. Thirteen percent of SGB respondents agree with the statement and

16",(, disagreed whilst 71% were uncertain.

The findings here suggest that not sufficient emphasis is placed on SGBs

articulating their educational expectations of schools. Both SMTs and SGBs

appear to be uncertain of whether or not SGBs are articulating their expectations.

This is very disconcerting since a primary function of the SGB is to be a

barometer of communal requirements of and attitudes to the education offered by

the school. There should be no doubt about what knowledge, skills, values and

attitudes the community that the school services most dearly prizes and would

like to see included in the schooling of their youth.

Motala and Pampallis (2001: 152) stipulate that it is the function of the SGB to

support the principal and other staff of the school. If parents' expectations are not

expressed. schools will not know whether they are meeting the educational

needs of their learners.

b) The 5GB takes an active role in promoting quality education in schools

All SMT members were of the view that SGBs were not playing an active role in

promoting quality education in schools. None of the SGB members were willing

to commit to a definitive answer on this point. They all indicated that they were

uncertain about whether or not they played an active role in promoting quality

education in their school.
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The findings may be attributed to the fact that promotion of quality education is

often viewed as the sole domain of the SMTs and the value that SGB members

can offer is often disregarded. It could also point to the fact that the promotion of

quality education as an explicit concern rarely makes it onto SGB-SMT joint

meeting agendas.

c) The 8GB relies on infonnation provided by the he SMT for discussion

All SMT respondents agreed that the SGB was dependent on the SMT for

information. Ninety-two percent of SGB respondents agreed while 8% of SGB

respondents were uncertain.

This finding is a clear indication that the agenda of joint SGB-SMT meetings are

driven by the SMT and rarely, if ever, does the parentlleamer grouping play a

dominant role in establishing these meetings. It is also clear from this finding that

the SMT serves as an important conduit for information between the Department

of Education and the parentslleamers. This vests an incredible amount of power

in the SMTs as they control the flow of information. This makes it imperative that

SMTs are representative and responsible.

d) 8GB accepts responsibility to co-promote quality education

Sixty-one percent of SMT respondents agreed that SGBs accepted responsibility

to co-promote quality education. Fourteen percent disagreed, whilst 25% were

uncertain. Ninety-four percent of SGB respondents agreed with the statement,

while 6% were uncertain.
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It is pleasing to note that both SGB and SMT respondents have mostly agreed

with the statement There are however contradictions in the evidence. More SGB

members are of the opinion that they have accepted responsibility to promote

quality education than SMT members. This suggests that SMT members are of

the opinion that SGB members need to do more to promote quality education

than is currently in evidence.

e) The 8GB has a negative attitude towards the 8MT

Three percent of SMT respondents agreed that SGBs have a negative attitude

towards SMTs. Eighty-nine percent disagreed, whilst 8% were uncertain. Forty­

two percent of 8GB respondents agreed and 54% disagreed, while 4% of 8GB

respondents were uncertain.

It is clear that more 8GB members are aware of negative feelings t6ward SMTs

than SMT members themselves are. It would be interesting to investigate the

perceptions of SGB members in more detail as it may expose more on the power

relations between the two bodies and issues in the actual implementation of

partnerships between these groupings. It is heartening to note that cordial trust

relations exist in more than 50% of SGB-SMT partnerships.

f) The 8GB feels free to participate in decision-making

8ixty-four percent of SMT respondents agreed that the 8GB feels free to

participate in decision-making of schools, 11% of 8MT respondents disagreed

while 25% were uncertain. Eighty-four percent of 8GB respondents agreed with

the contention. Eight percent of 8GB respondents disagreed while 8% of 8GB
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members were uncertain about how free they felt to participate in decision­

making.

The majority of SMT (64%) and SGB (84%) respondents indicate that SGBs feel

free to involve themselves in decision-making in schools. The misalignment

between the view of SMTs and SGBs is interesting. More SMT members than

SGB members perceive restrictionsllimitations in how free SGB members feel to

participate. This may be due to discrepancies in practice. SGB members may

feel free to participate in decision-making but may not avail themselves of the

opportunity as often as is expected.

It is also clear from the findings that SGB members at some schools do not feel

free to participate in decision-making. This may be due to intimidation or

authoritarian management styles. The importance of partnership is supplied by

Jones (1987: 64) who believes that the principals and governing bodies need to

work closely in a balanced partnership. COOtly (1998: 167) slates that a lack of

encouragement by principal to develop a partnership between educators and

parents is the reflection of the lack of emphasis placed on the importance of

partnership between SMTs and SGBs.
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4.2.5 Partnerships between SMTs and SGBs

Table 4.2.7: Evolving a partnership between SMT and SGB

:criy; [',Aii ~~p@ctems; ;~gi~ ,~gf'ee Uncertain ··T(jfal ; ..

'it;,

A 35 0 1 36
(a) has open 98% 0% 2% 100%
communication between
SMTandSGB B 23 0 1 24

96% 0% 4% 100%

(b) reflects SGB-SMT
A 36 0 0 36

partnership when 100% 0% 0% 100%
addressing parent
meetings about school

B 24 0 0 24
matters 100% 0% 0% 100%

A 25 5 6 36
(c)has established SGB 69% 14% 17% 100%
sub-committees

B 13 11 0 24
54% 46% 0% 100%

(d) Works in partnership A 36 0 0 36
with the SMT to 100% 0% 0% 100%
encourage communities
to become involve in B 24 0 0 24
decisiorHllaking 100% 0% 0% 100%

(e) SGB and SMT A 36 0 0 36
partnership works 1000/0 0% 0% 100%
together to maintain B 24 0 0 24
school buildings 100% 0% 0% 100%
(f )has SGB-SMT A

31 4 0 36
partnership to 88% 12% 0"/0 100%
accompany learners on B

24 0 0 24
excursions 100% 0% 0% 100%
(g) has developed A

36 0 0 36
partnership between 100% 0% 0% 100%
SGB and SMT to 24 0 0 24
promote cultural B

100% 0% 0% 100%
activities
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a) The school has open communication between 5MT and 5GB

Ninety-eight percent of SMT respondents agreed that school have open

communication between SMTs and SGBs. Two percent of SMTs were uncertain.

Ninety-six percent of SGB respondents also agreed with the statement while only

4% were uncertain.

The majority of both SMT and SGB respondents agreed that schools have open

communication between educators and parents. Leonald (1989: 24) suggests

that open communication helps parents to understand aims, culture and

functions of the school. Oosthuizen (1994: 136) believes that if all issues are

communicated openly and explicitly, parents develop trust in the SGBs. Capezio

and Morehouse (1997: 67) believe that open communication starts from top

management and governors and links with the rest of parents and academic

staff.

b) The school reflects 5GB-SMT partnerships when addressing school

matters

All SMT and SGB respondents agreed that their schools reflected a solid SGB­

SMT partnership when addressing parent meetings about school matters. It is

heartening to see that SGBs and SMT put on a single, united front in

communicating with various constituencies.

c) The school has established 5GB sub-committees

Sixty-nine percent of SMT respondents agreed that the school has established

SGB sub-committees. Fourteen percent of SMT respondent disagreed, while
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17% were uncertain. Fifty-four percent of SGB respondents agreed with the

statement. Forty-six of SGB respondent disagreed with the statement.

The findings suggest that sUb-committees, as structures to assist SMT-8GB

partnefShips, have not been established in some schools. Sub--committees can

strengthen the SGB-SMT relationship by easing the work-load and ensure task

distribution. It also allows for proxy members should principal members become

unavailable or merely overburdened.

d) The school 5GB and 5MT works in partnership to encourage the

community to become involved in decision-making

All respondents (SMT and SGB) agreed that SGBs and SMTs worked in

partnership to encourage the community to become involved in decision-making.

e) The 5GB and 5MT work together to maintain school buildings

All respondents agreed that SGBs and SMTs work together to facilitate

maintenance of school buildings. It appears from this finding that SMTs and

SGBs collaborate more harmoniously on mattefS that do not that do not directly

affect teaching, learning or the curriculum.
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f) SGB-5MT partner to accompany learners on excursions

Eighty--eight percent of SMT respondents agreed that the SGBs and SMTs

partner to accompany learners on educational excursions, whilst twelve percent

disagreed with the contention. All SGB respondents agreed with the statement.

It appears that a small minority of schools find it difficult to co-opt SGBs to

directly accompany or find other parents to accompany learners on educational

excursions. Excursions also then appear to be a non-threatening sphere of

collaboration and partnership between SMTs and SGBs. These interactions

should be encouraged as they build trust and respect.

g) The school has developed partnerships between SMTs and SGBs to

promote cultural activities

Involvement in cultural activities also appears to be an area where SGBs and

SMTs can partner harmoniously. All respondents agreed that SGB-SMT

partnerships existed to promote cultural activities. Diversity in the cultural make­

up of the SGB-SMT alliance should be promoted. Involvement in promoting

cultural activities will also broker respect for divergent knowledge, skills and

abilities and ensure that respect and trust builds between SMT and 8GB

constituencies. Badenhorst (1993: 110) refers to the collaborative workbetween

parents and educators as fertile grounds for co-operation, dedication, honesty

and trust.
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4.3 Analysis of the Open-Ended Question

A single open-ended question was included in the questionnaire in order to give

respondents an opportunity to express their unfettered feelings about the role of

the SMT and SGB in developing a partnership for the promotion of quality

education in schools. Their responses were categorized thematicaliy and

presented in the frequency tables below. Two organizational categories were

used:

• Difficulties experienced by SMT and SGB in developing a partnership.

• Suggestions on how partnership can be better developed.

There appeared to be some consensus and a degree of similarity In the

responses provided by SMT and SGB members. The frequency table below

therefore, represents consolidated responses of both SMT and SGB members.

Table 4.2.8: Difficulties that the SMTs and SGBs experienced in developing a

partnership in schools

THEME
SGBs rely on decisions made by the
principal
SGB and SMT do not work effectivelyIas partners in promoting quality
education

FREQUENCY

43

36

PERCENTAGE

72

60

a) SGBs rely on decision made by the Principal

The majority of the respondents (72%) indicated that the SGBs relied too heavily

on decisions made by the school principal. The responses are an indication that

a true and equal partnership has not developed. Parents are still over-reliant on

SMTs for direction and consequently rarely voice their own views. The

Department of Education is conducting workshops on SGB development but it
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appears that these are not sufficient or effective enough to fully capacitate

governors to partner SMTs on equal grounds.

b} SGBs and SMTs are not working effectively as partners to promote

quality education

The majority of the respondents (60%) confirm that SMTs and SGBs are not

working effectively as partners to promote quality education. However, parents

and educators have to collaborate in the interest of quality education. The SASA

(1996) and authors like Badenhorst (1994:101) are emphatic that parent

involvement in educational matters is a key component in keeping schools

accountable for delivery of quality education.

Table 4.2.9: Suggestions on how partnerships between SMTs-SGBs can be

developed

a) Developing capacily
building programmes for
governors

b) Stronger teamwork

40

32

67

53

a) Developing capacity-building programmes for governors

Sixty-seven percent of the respondents indicated that capacity building

programmes for governors should be developed. Authentic partnerships between

schools and the communities are dependent on the ability of SGBs and SMTs to

interact effectively. School governance is a skill acquired through empowerment

69



and practice. No SGB members would be found ready and perfect to effectively

participate in school decision-making without being trained and attending

capacity-building workshops. SMTs need to empower SGBs by disseminating

policy information to parents via regular meetings. SMTs need to develop

platforms and build forums for school governors to address the community on the

importance of education.

b) Stronger Teamwork

Respondents provided a number of strategies. for strengthening partnerships

between SMTs and SGBs. Strategies to encourage parent participation included:

• Inviting parents to give motivational talks.

• Allowing parents to address learners on moral issues.

• Creating opportunities for parents to deliver features during important

school events.

• Inviting parents to conduct prayers and religious talks.

• Encouraging parents to liase with NGOs to support the school to

provide quality public education.

Monitoring and adapting the partnership are almost as important as establishing

the partnership. The partnership must be flexible enough to accommodate

different personalities as the membership changes or as needs and requirements

are redefined.
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4.4 Conclusion

In this chapter data was statistically collated and insights were inferred about the

role that SMTs and SGBs play in establishing and maintaining partnerships in the

interest of facilitating quality public education. Recommendations, based on

these findings, are made in the next chapter.
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CHAPTER FIVE: SUMMARY OF FINDINGS, CONCLUSIONS AND

RECOMMENDATIONS

5.1 Introduction

This chapter provides a summary of the findings that emanate from the empirical

study outlined in the previous chapter. Observations are extended and qualified

so as to draw condusions and make recommendations that will assist managers

and governors to optimise their SMT-SGB partnership with the ultimate aim of

improving the quality of public education.

5.2 Summary of Findings and Conclusions

a} SMTs have not fully engaged SGBs to forge lasting partnerships

School managers have not developed significant partnerships with SGBs. SGBs

are involved fully in non-teaching and /earning activities such as fund raising or

building maintenance however on core /earning and teaching issues such as

curriculum development or /earner academic performance, SGBs are side-lined

as their competencies are deemed questionable. Responses in table 4.2.2 (d and

f) reveal that SMTs do consult with SGBs on core educational issues such as

curriculum planning. Open discussions where both parties voice their opinions on

issues of promoting quality education must be encouraged if progress is to be

made in cementing partnerships. Real power needs to be devolved to SGBs as

fellow decision-makers.
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b} SMTs do not have confidence in information provided by SGBs

SMT do not regard information provided by SGBs as valid or reliable. Table

4.2.1(c) bears testimony to this contention. If SMTs still harbour suspicion about

SGBs, the development of effective partnerships will be hampered. More non­

threatening activities must be planned to encourage interaction between SGBs

and SMTs and in so doing foster mutual trust and respect

c} SMTs do not sufficiently solicit information from SGBs to reconcile the

needs of the school with that of the community

One of the reasons of the existence of schools is to serve the needs and

aspirations of the community. The SGB must be encouraged to verbalize and

make explicit communal expectations in terms of desired knowledge, skills,

values and attitudes and these must be actively integrated into the school

curriculum. This investigation has shown that SMTs do not solicit ·information

from SGBs about the needs of learners. Greater efforts must be made to

encourage input from parents about their children's educational needs.

8MTs have not initiated capacity--building programmes for parents to empower

them to participate meaningfully in the management of schools. Responses to

items a--c in table 4.2.2 of the questionnaire confirms that SGBs do not feel

capacitated to engage meaningfully in teaching, leaming and curriculum matters

in schools. 8MTs must engage in building the confidence and skills required to

have an effective and efficient 8GB. Opportunities for meaningful 8GB

participation must be created.
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5.3 Recommendations to Encourage and Accelerate Development of 5MT­

5GB Partnerships

In the light of the above findings, the following recommendations are made:

a) Principals should identify expertise among 5MT members to capacitate

5GBs to become effective governors

Principals as the management leaders should involve parents in developing

partnerships with schools. Parent engagement must be transparent, demonstrate

respect, encourage active participation and be underpinned by democratically

decision-making. 8GB meetings must address real issues and have agendas

circulated well before meetings are scheduled. The parent and leamer

component must be polled for items that they wish to have tabled on the agenda.

Established processes should be made explicil and should not be circumvented

without due mandate from the entire 8GB.

b) Roles and responsibilities should be clearly defined in 5MT-SGB

partnerships

It is important for members of the 8MT and 8GB to have dearly defined roles

and understand performance measurement instruments so that they can self­

assess and peer-assess contributions. It is especially important that every

member feels that they have a significant role to play and were not merely

chosen to fulfil a quota and ensure equal representation in the respective

structures. Roles and responsibilities must be assigned to capitalize on individual

strengths and minimize weaknesses.
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c) SMT-5GB partnerships should create opportunities for SGBs

development

Training programmes on parent-educator partnership should be encouraged with

joint wolkshops to explore and discuss policy documents and its implications for

the particular school environment Parents feel motivated to take extra

responsibility if they feel included and knowledgeable. March (1992: 88) states

that continuous development of educator--parent partnership are prerequisites for

leaders to keep pace with the rapid change in knowledge, advancement of

technology and increasing demands posed on educational leaders.

Extemal selVice providers with expertise to train 8MT-8GB members should be

invited to provide Workshops on issues such as budgeting, interpreting financial

statements and marketing. Ex-leamers working in relevant fields can be easily

recruited to assist in this regard.

e) SMT-5GB partnerships should access information from the community

on how quality education can be promoted

The 8GB should be the conduit to the community which should be constantly

polled about what they want for their children in terms of educational needs and

aspirations. 8GB members should convene regular meetings with the general

parent population and the entire community to provide feedback on the school's

development, to solicit ideas on school improvement and to ensure

synchronization between the school's curriculum and the community's

educational requirements. Information should be fed back to the school and

considered in curriculum design and programme offerings.
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5.4 Final Remarks

A key finding of this study is that SMT-5GB partnerships are still superficially

constructed with anxiety in both SMT and SGB camps about their relative roles

and contributions. Collaboration on non-teaching and leaming activities such as

fund raising or building maintenance has made significant gains and is benefiting

schools in general however on core leaming and teaching issues such as

curriculum development or leamer academic performance, SGBs are side-lined

as their competencies are deemed questionable. Genuine efforts need to be

made to capacitate parents to participate in this crucial aspect of their newly

defined roles. The challenge to jointly undertake school improvement and accept

joint accountability for educational deliverables remains. We need to mature into

these roles ifwe wish to ensure quality public education.
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AN INVESTIGATION INTO THE ROLE

OF THE

SMT AND 8GB IN DEVELOPING
i

I PARTNERSHIP
I
I FORTBE PROMOTION OF QUAlJTYI ,

I EDUCATION

IN SCHOOLS

Ngongoma SA
(STD; FDE; RA; REd)



SEcnON 01'\£

Gender

Demographical Information

Age Group

Under 30
3140
41-50

Highest Academic Qualification

Matric
University Degree (B_l\)

AooveB_'"

Indicate bow much ofexperience you have at serving in th!' S:\IT and SGB ?

Never served in the SGBand SMT
One Y!'ar servingin th!' 5GB and SMT

Two years serving in theSGB and SMT
More than two y!'ars serving in the 5GB and SMT

( 1)



SECTION TWO : Communication between SMT and SGB

:MYSMT STRONGLY AGREE UNCERTAIN DISAGREE STRONGU
AGREE DISAGREE

Develops polices to
involve the SGB in
school matters.

Accepts the SGB as a
partner in promoting
quaIityeducation.

Trusts the
infonnauonprovided
bytheSGB.

Solicits ideas from
the SGB about
improving discipline
!It the schooL

Encourages the SGB
to be actively
involved in extra
eurricular activities
ofthe schooL

Involves the SGB in
the planningot
school improvement.

Involves the 8GB in
the decisiOlHJ\aldng
about the promouoD
ofqualityMucauon.

Involves the 8GB in
dareloping the
scbooPs admission
policy.

Involves the SGB in
goal-setting for
qnality education.

Recognize!; the
Imowledge of the
8GB.

{ll



SECTION THREE : Decision-making relative to the promotion of
Quality education.

MYSGll STRONGLY AGREE UNCERTAIN DISAGREE STRONGLY
AGREE DISAGREE

Informs tile SMT about its
expeda:tions.

Tam an active part iD
promoting quality eduatioo
in thescnool

Relies on _ the SMT

provides tor gui<bnce

Acupfs tIJe .£spomibilit.Y of
promoting q1l2lily educafimt.

ThIs ..~.ttitude
tu-w'llt'ds s...1\fT..

Feels_tuparticipofE iD
decisioB mtL;ag

SECTION FOUR : Evolving a partnership between SMT and
8GB.

OUR SCHOOL STRONGLY AGREE UNCERTAIN DISAGREE STRONGLY
AGREE DISAGREE

Has ,open oomrmminrfioD

_""" SMT ami SGB.

IlclIeds SGB-SMT
partnenbip wbell atIdresiog
parent meetings abontsdiool
matters.

ThIs estabIi>Iled SGB S<tb-
com:mittees..

SGB_SMTWlllirsin
partIlersbip tu <_age tIJe
commllllity to "-me
Urvolved in dedrilJU makfug
for the scllool

SGB-SMTworis togetll<r
to mjphtiu the.sdMd
bnildiogs-

Has SGB - SMT working iD
partIl<t>hiptu_J
learners OIl excani:ons.

Has developed .. parmership
b<twuu IlKSMT""" SGB to
promote euttunlaetivities.
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SECTION FIVE : Open-ended Question

5.1 Please, could you teU me your thoughts and feelings about the Sl\1T - SGB in
promoting quality edncation in your school

-

,

Thank You!
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APPENDIXB

P.O-Box264
Umkomaas
4170
141une2004

The Circuit Manager
Scottburgb Circuit
Private Bag X0515
Umzinto
4200

REQUEST FORPERMISSION roCONDucr RFSEARCH

I am eurrentIy conducting a resean:h project aimed at investigation of SMf - SGB
partnership inpromoting quality rouamon.
Permission is however requested to ronduct the research in schools under your control.

This research is towanls completion ofMED Degree in Education Management and is
being carried UIllia: the supervision ofDr K. 01etty of Durban Campus ofUniversity of
ZuluIand.
Tne topIc of theDlsseaalion: An inve'lligatioo of the role of 1he SMT and SGB in
developing a parlnersbip for thepromotion ofqualityeducation in schools..

Qnestionnaires are going to be developed as research instruments to collect data fium
SMI and SGB located atScottbnrgh CiICnit.
All infnnnatjonelicited in this n:search will be treated in strict confidentiality and
anonylnity.

lnfonnation gathered in the research will offer invaluable assistance to the SMT and SGB
as well as education in South Africa.



K\VAZULU-NATAL
UMNYANGO WEMFUNDO NA;\L\SIKO

DEPARTMENT OF EDUCATION AND CULTURE
DEPARTEMENT VAN ONDERWYS EN KULTlTR
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SCOTfBURGH j,U!

Cc,·;·,.C1R..C.Vrr .;~~'Y
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SCOTTBURGH CIRCUIT
Address!KheliiAdres: Private Bag X0515.l'mzinto. noo
Telephone!l'cingo/Telefoon ;JJ39 97~O I~9

15.06.04
Mr S.A. Ngongoma
P.O.Box264
UMKOMAAS
4170

F:lX!Isikhalil3mn;/Faks: 039 9-~O~61
Inouiries: tvlrs Z.P. Mtlnl!i

. Circuit MmIager

PROVINCE OF KWAZULU-NATAL .
DEPARTMEI'IT Of EDUCATION & CULTURE

UMNYANGO WEMfUNDO NAMASIKO

2004 -06-15

PRIVATE BAG X0515 UMZINTO 4200
I SCOTTBURGH CIRCUIT nFFICE

PERMISSION TO CONDUCT RESEARCH:

Permission is hereby granted to conduct research in Scottburgh Circuit in proviso that it

is conducted outside teaching hours.

Wishing you the best in your endevours .

Thank you . _

~~
tt.'p.Mthulr
CIRCUIT MANAGER


	Table of contents
	Chapter 1: Orientation
	Chapter 2: Literature review 
	Chapter 3: Research methodology and procedure
	Chapter 4: Analysis and interpretation of data
	Chapter 5: Summary of findings, conclusions and recommendations
	References

