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ABSTRACT

Single parenting is becoming much more common taoday for a variety
of reasons. The single parent family is a result of divorce,
desertion or separation, death or having a child illegitimately.
Some women make this cheoice for politico-feminist reasons,
wanting parenthood but being unwilling to cohabit with a man,

1t may well reflect a deep seated need to prove her independence.

The present study has been motivated by the fact that becoming
a single parent is usually a traumatic process with much heatec
and confused emotion in relationships over and above the basic
prablem of just one adult figure having to cope with small

children.

The aim of the study was to elicit from a2 group of single mothers
their needs, to priaritize these needs, then form an on-going
self-help group pregramme. 1t was hypothesized that a self-helg
group programme for single mothers would improve parental
attitudes, parenting skills and interperscnal Ffunctioning.
Parental attitudes, parenting skills and interpersonal
functioning wére assessed over three assessment periods, i.e.
nretect, post test and follow up. The following psychological
measures were used: Maternal child-rearing attitude scale,
Parenting skills qualitative and quantitative ratings anc

Carkhuff scales for levels of interpersonal functiocning.

The project consisted of meetings with the group of single
mothers at weekly intervals over two months. The group meetings
were videotaped for evaluation by independent judges, for levels
of interpersonal functioning. A short written gqualitative

evaluation of the programme was required of the mothers.
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ATter the grogramme was instituted there was no significant
change in parental attitudes and parenting skills. One can
assumz that this group of single mothers had an extensive
knowledge of child-rearing practices and parenting skills. This
might bLe so- because the group was compcsed of educated and
professicnal mothers. At the same time cne cannot conclude that
educated and professional mothers bave good parental attitudes
and parenting skills because there is no available literaiure or

research fTindings to support that conclusion.

Interperscnal functioning improved remarkedly in terms of
empathy, respect, genuineness and self-disclosure. The single
motiiers evaluated the programme as good and helpful to their

children, They all wished that the programme could continue.

One of the limitaticns of the study was the fact that the sample
was small. But the number met the requirements for a group.
Ancther limitation was that the greoup only comprised of one
category cf single mothers, 1.e. educated and professiconsl
mothers. FPerhaps 1f the group has a mix of categocries, i.e. lay
mothers and teenage mothers, results vyielded would show a5
significant change 1in child-rearing attitudes and parenting

skills.

Single motherhood is very stressful, Single mothers find it
difficult to cope with the role strain, isolation and loneliness.
Even though some single mathers might bhe financially adeguate
they still need emotional support. Interperscnal functioning is
improved if pecple with a similar protlem are put in a group.
Members recognize that they are rot alorme in having an emotional
problem. The simple sharing of experiences is an important human

need.
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OFPSOMMING

Vir 'n verskeidenheid van redes word enkel ouerskap deesdae al
hoe meer algemeen. Dit volg na skeiding of egskeiding van die
ouers, na dood van die man {(of vrou) of na aie geboorte van 'n
buite eqgtelike kind. Sommige vroue maak ‘n keuse vir politiko-
feministiese redes; hulle verlang ocuerskap maar is onwillig om
met 'n man te kohabiteer. Dit kan ock 'n weerspie&ling wees van

‘n drang om haar conathanklikheid te bewys.

Die huidige studie is gemotiveer deur die feit dat die ontstaan
van enkel nuefskap gewoonlik ‘n traumatiese proses is.. Dit gaan
gepaard met emosies in verhoudings wat wvurig en deurmekaar is,
asook met die basiese probleem dat daar net een ouer figuur is

wat help met die grootmaak van_kinders.

Die doel van die studie was om die hehoeftes van ‘n groep enkel
ocuer moeders te bepaél en dit velgens prioriteit te rangskik, en
dan om 'n.seif-help groep program te vorm, en evalueer. Daar is
gedink dat s0 n program"'houdinge ijeens ocuerskap,
interpersoonlike funksionering en ouerlike vaardigheid sou beter.
Houding jeens, ouerskap, ouerlike vaardigheid en wvlakke van
intérpersuonlikerfunksinnering, is oor drie periode gevalueer nl.
voor ~toets, na-tcets en opvolg. Die wvolgende sielkundige
ﬁaatétawwe is gebruik: ‘Maternal Child-Reading Attitude Scale’,
"Parenting Skills Ratiﬁg.scale' and ‘Carkhuff Scales for Levels

of Interpersonal Functioning'.

Die projek het bestaan uit weeklikse ontmoetings met die groep
enkel moeders, cor ‘n periode van twee maande.’ Diernntmoetings
is op videoband opgeneem vir evaluasie. 'n Kart geskrewe

kwalitatiewe evaluasie van die program is van die moeders vereis.

" Na die inételling van die program was daar nie ‘n betekenisvolle
verandering in houdinge jeens ouerskap of ouerlike voordigheid
nie. 'n Mens kan aanvaar dat dié groep enkel moeders n
uitgebreide - kennis’ van  opvoedings praktyke en ouerlike
vaardigheid het. Dit mag.sd.wges aangesien hierdie groep bestaan
het uit opgevoede en professionele mpeders. Terselfdetyd is daar

geen literatuur of navorsing om te bewys dat opgevoede en



professionele moeders goeie, of beter ouerlike vaardigheid het

nie.

Interpersconlike  funksionering het noemenswaardig verbeter in
terme van empatie, respek, egtheid en openbaar. Die enkel
moeders het die program as goed, and van hulp aan hulle kinders
bestempel. Hulle het:almal hul Qens'uitgespreek dat die program

kan wvoaortgaan.

Een wvan die bepefkinge van die studie was die feit dat die getal
- moeders wat deelgeneem het redelik klein was, alhoewel dit aan
die vereistes vir ‘'n ‘groep’ voldoen het. Nog 'n beperking, was
dat die groep enkel moeders slegs bestaan het uit bpgevoede en
professionele vfoue.-_ - As die groep n  meer heterogéne
samestelling gehad het, en b.v. tiener moeders bevat het, sou die

uitskei moontlik n hetekenisvolle verandering in

kinderopvoedings praktyke en ouerlike vaardigheid getoon het.

Enkel moederskap hou baie stres wvir die vrou in. Dit is vir die
vrou moeilik om die isolasie, eensaamheid en “ocuerlike-rol’ stres
te hanteer. Alhcewel sommige moeders finansieel onafhanklik is,

het hulle steeds empsionele ondersteuning nodig.

Interpersoconlike funksiorering verbeter as mense met dieselfde
probleem saam in ‘n groep geplaas word., Hulle besef dat hulle
nie die enigstes is met die probleem nie. Die eenvoudige deel

van enaringe is 'n belangrike menslike behoefte.
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HBetween 30 and &0 percent of children.(aﬁd an even higher
percanfage cf_'first chiidren} are 1illegitimate (Thomas,
1982:19; Duncan, 1983:38; Van de V1iet,  1984:10; Renvoize,
19859:171}. De Viliiers (1$685:301}) and Rib and Schmigt
(1977:23) furthef note that "no other country has such an

alarming increase of young teenage mothers®.

According  to Price (1988:110) a number of studies follcwing
up the fartunes.pf singie—-parent mothers nave concluded that
it is the guality of the ' interpersonal relationships,
particularly with other women that makes the difference to
coping crﬂnot'during the fir5t~five'years. 1t represents a
ma jor emational problem to be both the‘sbie source of iove
and comfort and the sole source of discipline (Knowles,

19872:15921).

Weiss . (1973:235) nbted the contribution of "Parents without
Partners” an “organizatimn :df:_single' parents to the
weli-being of its members. It provides a complex of support
systems . responsive . tc the "sperial probiems of  singie
parents. Some of these, including discussion groups where
individuals  can seek . support. and advice of others in the

same - situation, are responsive to | inadequacies in the

on—going lives of single—parents.

DEFINITION OF TERMS

The terms which fornulate the title are defined as follows @

1.1.1 Sinple—-parent méther

From wvariaous _explanatinns ot single—~parent families
given ~ by HBigner (1%83:3s561), Marnning (1977:1233,

McLanahan and Adams - (1F87:240) one can arrive at a

n
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Pre-marital cex has become common-place in our

-ﬁcnntemporary modern wor ld resulting in an increased

ATM

“incidence | of single parent families (Craiq and

Richter-Strydom, 1983:452).

Becoming a 'single parent is wusually a traumatic

.process -with much heated and confused emotion in

relationsnips over and azbove the basic problem of
just one - adult figure having to cope with small

children (Price, 1988:108).

The aim of this  project is to elicit Ffrom & group of

single—

needs,

parent mothers their: needs, to prioritise- these

then form and evaiuvate an ongeing =elf-neip  group

programme .

HYPOTHESES

A self-help ﬁrogfamme for singie-parent mothers will result

in the

1.4.3
1.4.2,
1.6.32

Before

following significant changes :

- Improved parental”aititgdes.

Improved parenting skills.

improved: interpersonal fanctioning.

subjecting the above hypotheses to rigorous empirical

research the litératureVreyiew reiated to seif-help groups,

,Vparenting _groups_ and the  single-parent family will be

pressnted in the next chapter.
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CHAPTER TWO

LITERATURE REVIEW

INTRODUCTION

The researcher’s aim in this chapter is to review relevant:
literature concerning self-help groups, parenting groups,

social support and the single parent family.

SELF-HELP GROUPS

Philosophers, 'psychologists, sociclogistis and others have

often  commented on man’'s  inherent social character — the

. fact that shes/he is a social animal with strong social urges

and needs. It is this desire to band with others to act for

survival and for the gratification of group needs that is

‘the 'basis on .which-'Drganized 'gruup5 have formalized the

'ccncept of mutual-aid and helpfulness (Barish, 1971:11463).

Béfish (1979:11464) states that the complex self-help groups
of “today have evolved because of basic needs for group
tiving, scciabiiity, and mutual helpfulness.  Self-help

ordinarily refers to the provision, of aid to oneself.

Collectives of individuals'farmedf into ‘'self-heip groups”

provide mutual aid to each ‘other around common problems and

operate under such concepts as self-determinism of the group

.and joint responsibility.



According to Wolberg (1977:99) -groups oriented around
cbhjectives of education and of social rehabilitation deal
with wvaripous probiems. They are composed of members seeking
support, companionship and opportunities for discussion as

in "Parents Anonymous", WIDOWS clubs, etc.

'Barigh,t1971:1ié4)_has pointed out that the group 1is the
céntral component where everycne works with cthers for the
further develcpmentuqf the group. " During the process.
individuél needs are met, and a way of life is structured.
Self-help gfcups-differ frbm_cther types of groupgs as | they
repregen£; sscially, emntinnaliy_or phyéicaliy stigmatized
individuals. As the wider society rejects them, these
'individuals can satisfy their personal and other needs

through groups especially set up toc sccept them.

Lieberman et al (197%9:2) staté_that there is need to focus
on ‘groups that effect change.ih'their members, as well as
Enabling_them'to‘adapt to life chaﬁgeé. There is emphasis
. on adaptationﬂ énd__copiﬁg'-tﬁrcugh internal behavioural,

attitudinal_of.affective changés.
2.2.1 Historical develcpment .

According to Barish (1971:11&84) the earliest group

" prganized ‘as a specifically self-help group was
. formed in the early 1800°s.. This 'was the
-wagﬁingtcnians,- a. prctétype of -Alccholics Ancnymous
{AA).  The grpup wss sfafted by six drinkers who

' pledged to abstasin and who tried to recruit cther

drinkers in .order to reform them as well.

/g



Qccording. to Lighty and Bowman  (cited by Barish,
'1971:1154)5 parents’ associations date back to a

Public Education Association started by a citizens

organisation in 1894. . . They sponscred lectures
_.toncerned - with  common - probliems of parents. and
.attempted ta foster co-operation with teachers. in

the 1930's groups appeared in increasing freguency.

‘In 1931, a cm%nperative 5é1f4he1p movement was begun
._in'Califarnia and other states to combat the effects
of unemployment dur ing the Great Depression., . In 1934
a smali group uf'fefugees from Nazi-occupied areas in
Europe came together in - the United States to help
_ééch gther. -Former'concentration camp victims fTormed
-an'organizationgz'Self—Help;,:ta aid - newcomers with
=30b5, advice:. . and . emotional support {Bar ish,

1971:1144) .

}innthe laté'i§30“s the Seilf-Help :group concept was
éxtended ta'.areas: in which - the emphasis was upan
* emotional and physical disabilities, rather than on
‘social brob}ems_ alone.  Recovery Inc., formed in
'i937, 'aimed'“to 'prevenﬁ  relapses and chronic

- conditions amgng former mental patients (ibid).

Another organizational trend, in which patients and
professionals . were :Dmbined- began_ in 1938, when
.Jqshua Sierer»_in .London':began ~the Soccial. Club
'ﬁd?ément_which was tﬁe forerunner of the therapeutic

community (Barish, i??l:ilbﬁ)-’

'Huriey (iqaszaé}-states_ihat an estimated 2 miiiion
people now help themselves and - their neighbours by

participating in roughly S00,00  celf-heip groups.

~



These .grcupé- range from éuch naticnally sstablished

rganizaticns as Recovery Inc. founded S0 years ago
by 'psychiatfist Abraham A. Low to help people with
deﬁilitating'psytholegical problems, to  Mistresses
Ancnymous, Bald-Headed . Men cf  America and

Fundamentalisis Anonymous.

Kaplan and Sadock (i983:478) further reifterate that
self-relp groups sre composed of persons who want to
cope with a  specific prableﬁ cr  life Cris=is.
Self-help groups have improved the émotional health
“and well-being of many people. A distinguishing
characteristic éf the .self4help grou is 1its
homogeneity. 'f ?he' meé&eré suffer frem the éame
discrders, ard"they share their experiences — goocd
and bad, successtul and unsuccessful — with pne
another. e

By so doing they educate one ancther, provide
‘support and alleviate the sense of alienation t
‘usually felt by the person  drawn ta this ty

roup {ibid).

S

In Sguth Africa: thero a'e'quite 2 number of self-kelp
groups, 2.g- Cancer éssgciatiens, Cripple car=
associatians {e.q. 'Falympia" .- Northdale
Pietermaritthurg},” Cerébral Palsy asscciation {=2.g.
H.E. Thrahism Trainiﬁg.Cénfrs - Pietermaritzburg).
Suzh . groups - provide mutual support and smotional
sssistance for parents of children suffering From
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Purposes of self-help groups

Barish (1971:1163) states  that one of the major
purposes of a seif-help group is to counteract the
isolation and aliénatinn: that resuiti from_.being
"different”, by creating a place in which a member

can belong. .

Most self-~help groups Emphésize that fhey_'prcvide_'a_

“Mworid within a worlid® where the “deviant” is given a

voice that can be heard and accepted as part of the

collective. In this he has the security of finally

being one of a majority and a movement, rather than

individual and alone {ibid).

Another major purpbse of self-help grcupS:is o helb
the individual develop incentive and motivation,
which cap lead to a great sehzernf”persnﬁa}f'identity
and greater health. Now the self-despising “deviant”
can. feel that he is ﬁaft of a strong, col}ettiVe

identity. Once interralized, this identity cam help
pravide him with a_'strqnger ~personal sense of
self-identity with which to combat society’s view of
him (Barish, 1971:1165). o S |

Barish (1971:11&3) cchfen&s that one of the inherent
conditions of différingjfrém others -is not  having
been given- the full dﬁhnrtﬁnity_tp'givertq.and nelp
others. . Instead,  the deviant is personally passive

and expects to receive from others. Given the chance

~toc bpe  active and  nhelpful, he gains an enhanced

celf-ecteem and. "wor thiness”.



2.2.3

Eommon characteristics and"techniqueé of scelf-nelp

aroups

According to Barish (1971:11é7}5mast'self;help'grnuﬁs_
share commocn charéctéristics - and :u5e 51m11ar.
technigues. The use Df members. to help other members
of the group is an .essentlal- characteristic of

self-help groups. Also the use of self*detérﬁinism

‘and self-government are common characteristics.

Self*determinism_refer5 tn3the right of the self-help
groups to decide their awn purposes angd goals, their o

own treatment mocalxtles and their own guidelines and

" rules for hehaviour (Bnr sh, 1971211467} .

Criticisms

Barish (19?1 1168) states the Tollowlng criticisms of

seif-help graups :

i} A prime criticism leveled at self help groups
is that few statistics. exist to support and
give validatian io 'tﬁé_-effectivénesé of the

approach.

ii}- Recently,  some  groups = have —demonstrated
empirical = self-scrutiny of their programs,
which may be added tc. the = scrutiny of-
interested professionals studying the programs.

i11) _Tne criticism has. alsn Deen made tnat many such

Pngfam5."EB not Drov;ae.va: strong- enough

transition back toan int =ﬂratec ife in the

Jor
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Acecording ta Wandersman and @anuerSMQW (1986.u33) rew
ts a ten socially isolated7_énd"lack -apprcpriate

i1s for parenting.’ As in other ff*rqltlcn,,
s limited hecause the parent is undergoing

nces, . thoughts and feelings with which others in

the socia netwark may have -difficul‘ -Videntifying cand
empathising. This . is  true with LHE ln"eas¢ng number of
teenage p EQPBPCJES in our Sputh erican communities.

ing access to, - and usiﬂﬂ‘apprchrlata shc1al
ral precesseé:in*the &cplng gtrategles and

a hEDFlStS, 'liniéians and
researchers (W al.,

19687:143) .

m
n
i}
"‘
ut
H
o
-1
m
r
t
o]
[
0 Mn
o
'O rt
: u
A
M
7]
e |
n
n.
m
n.
. A
u]]
o]
m
rt

Abion entification. . The use of
aroups as a . supportive inter?ention has been ”Highly
regarded. Groups can create an-atﬂc shere df'trusg, caking'
and - mutual  aid, - and’ can .cffer ‘the cpportunlty tc share
feelings and ExneriEHces;*'This' ”ables the 3e'aﬁn tc nbtalﬂ
reinforcement and empathy, try Outfﬂnew” perspectlves and
ideas, and toc - develocp an_,apgrcptiéte:reféréncefgfqup ta’
evaluate his or her own peffcrmance.a _3In ‘my  personal
axperience with group psychotherapy ‘this is true. . -

ower . and Champicn {1988:349) dﬁvn‘aped s_measureﬂcf social

supports:: The Significant Othe
ffere

r Scale (SGS which measures.




PARENTING GROUPS

According to Wandersman (1978:121}) the aim of the  parenting

group is to make the difficult Jjob of parenting less

isalated and more .rewarding through  information, sharing

experiences,: and social support. The groups are not simply
to teach parents the "right™ way to parent but rather to

provide support for the parent’'s own development of

. competence in their adjustmentztompakenthoéd;

To develop new 'ski115, the 'groups sﬁﬁpcrt " the parents’
development of new_strategies fnr_fulfilling their own needs

and the needs of their family;_ increase their repertoire of

'skills by providing information about child déveldpment "and

parenting skills, " and by the sharing of other parents
alternative strategies - (Wandersman, 1978:122;  Abidin,

1982:11).

Fine (1979:4) states that the turbulence in our spciety and

the shifting of values regarding families -and childrearing

have increased the challenge for parents. He further says,
we are more “psychologically minded" now than ever before

and eager to do the "right'thihgf fdr'cur children.

It is interesting to noté'fhat govérnment documents of over
40 years'ago infcrméd pafents_nthhe importénce of meeting
their children’'s nutritional and safety needs. In contrast,’
more Ureceht. government documents emphasize as well the

guality of parehtéchiidfrelatiohships and the importance of

.handling' and respcndiﬁg éﬁutionaily_'to the young infant

{ibid).



Topping (1984:15) states . that encouraging parénts- to

- -

participate, usually in. a minor way, in activitias which a7@
essentially schopl-based is a far cry from a structured
programme of parent training which is skili-oriented and
home—based and designed to raise the attainments ot
children. This is = further - reiterated by Patterson

(1976:33). .

Arnold (1978:114) contends  that the nratural tendency of
narents ito discuss chiidreafing probliems with Dther parenis
can be channelled into a constructive process through group
discussion facilitated _by prdfessional leadership and

appropr iate goals.

The stresses df-parenting and the lack of basic'knowledge.of
parenting ‘skills  has -been impiicated in  the pervasive.
prcblem' cf_cﬁild abuse described by Fried and Holt and.they
'suggest a number of innovative parent education programs " as
useful preventafivé.'measures_ (Fiﬁe, 1980:17; Powell,

1986:60) . N R

Guerney = and Guerney' ?1989£34@} describe methnds '.they
developed +{o allow parents;to create a theraﬁeutic family
system that would help to prevent chiid problems and enrich
their relaticnships with their children. They also designed
a pareniing skills training  ﬁrngrém_a§_a:re5ponse to the
needs  of  parents who. have children with lees cpﬁplex

problems or parents who want to prevent problems.

Sadier and Seyden (1%74:3) alEQ'fDrmed_grDups for parenis to
create  a means to help parents manage and care for their
chiidfen._ Sadler_ef ai_(i??&:léaf evaluated tﬁe groups for
parents and 'Dgt::me.measures.indicated that the course. was

somewhat su;ceesful,in teaching scme new ways of altering.

Yot
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Teyber .and Hoffman (1987:346) maintain that the shared act of
conception entitlés chiidren to both a mother and a father
but in an unspoken tragedy, the natural birthright to two
parents . is lost . to most .chiidfen in . the aftermath of

divorce.

Price (1988:108) states that there is also ‘a large but
forbidden group of women who parent alone iﬁsidé of

marr iage, women married. to sailors, for instance.

According to Knowles (1989:193) and Michell (1990:44), a
smail"but.increasingiy significant group of women choose to
mother alcne. - Some make this choice fof pbliticg—feminist
reasons, wanting' parenthood but being'unwilling.to'cohabit
with a man. It is probably difficult for any woman tci be
‘sure of her reasons. for making the decision to parent alone.
It may weil :refiect,-a deep. seafedr need 1o #rnve her

independence. -

Van der Viiet (1984:3) states that despife the economic and
sncial'disadvantagesnof_singie-parenting it seems. everywhere

to be a growing phenomsnon.

Certainiy_'wnmen who make (this decision seem to do sao from a
position of psychological strength:and can begin the- singie
) pafent 'jourﬁey with inner resources and advantages that
Wamen yhgférefthrnwn into thE situaticn do not, at. least
initially, possess, - Tfinding  themselves - uﬁprepared
psychulcgica11y cr_financially (Knéwles, 1989:194),

Van'der U1iEt-(1984:é5 sfudiéd_single mothers in Grahamstown
tc Ipok at the reasans women give for remaining single . or
.nat,remarrying. Their'”reasoﬁsf are df course nct the whoie

expilanation - of the single 'motherhood nhenomenon; their

e
S
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Another study - was conducted by the Human Sciences Research
Council! on the single-parent famil#;—-as a particulér type
cf'family - one wiﬁh_a higher risk factor and with needs for
which saciety will have to proQide'particuiar.éervices {HSRC

Newsletter No. 172:1986}.
The aim of the'investigaticn.waszz
i) toc describe the 'circﬁﬁstances of a group of such

familiess;

'tn_détermiﬁé.their most important needs and prablems;

ii)
iii) to determine the most important facilities they felt
were lacking in the cnmmun;ty;g_ I | _
iv)  to determine the pousitive féctcrs in their situation.

It was fcund‘ that- the following. three matters could be

.'singled cut as the mcst'important_;

'if the need fcr financia1 support in regpectfbf housing,
for example, wmore favourable subsidies and rent

allowances;

ii} the need for counselling services.in-crder_to discuss
children’'s problems; - _ :
iii) ‘the  need for ‘after-school  centres and/or weekly

 hostels (ibid). -

2.5.1 Problems experienced. by sinale mothers

2.5.1.1 Fipancisl difficulty
Bigner (1985:363) . states. =~ that l single-parent
5cthers. cén_ *expect_' tc experience financial

difficulties. - In the USA in 1977  sSingle  parent

1y



families ~ headed by a woman had the lowest median
income of all other. family types. Ancther

economic  consequence is the shift to becoming the

‘primary wage-earner fof the family. . -~ Those with

marketable education and skills usual!y.have'fewer'
problems  in securing some type of emplioyment

compared with those in need of further education.

Knowles (1?5?:194) contends tﬁét_many  wWOomen  feaf
coping alcne _wiﬁh the pratticalities of finance
and housing more than they . fear  the unhappiness
and wviaolence of their marital homes. '_ﬂverccming

that fear is the Tirst major hurdie.

Price (1988:109) and Knowies  (1989:200) Turther
state that many singie mothers have to live within
severe financial constraints because. their work is

low-p=id and menial. - ‘They may have no marketable '

" skills because they had iimited education’. and no-

training..

Even Tor 'a woman who has a career, there are

-problems with.child care that sfe increased if che

ie the only responsible parent.. It makes good

practical sense, therefore, to encourage women who

_become single parents to retrain, gualify or

fefengage in careers as quickly as. possibie.

Role strain

The single—parent mother experiences  additional

role sirain as a parent.  Role strain occcurs when

an individual must simultaneously occupy several

roles that are conflicting in their cemands, for

=2s
oW



time, energy and proficiency. As a rasulf the
individual is unable tc'perfcrm any of the roles
efficiently  and effectively. = The single mother
must perform both parenting roles as wellz as the

primary wage-eafner_réle (Bigner, 1985:3&4}).

Knowles (1989:192) states that arranging christmas
or . birthdays can ' be  the saddeét part of single
mnthering}' At such times, the sense of being

alone becomes acute  and the responsibility of-

creating - the expected happirness and surprise

single-handed seems impossible.

Thé strain nf"béing' beth tﬁe caregiver and the

disciplinarian,  the comforter and the . one who

‘sometimes has to say no, is great. It is -

difficult to find the enmergy to discipline older

childrén, who may become “wild™ - and get into

_trcuble. _The warry about faiiing-tb_méet all her

own high sténdarGS"Ieaves the mother even mare

depleted and less able to cope (ibid).

Isolation and loneliness

Eccéfding to-Eigner_{l985:364} the single parent

" mother ":ekperiences.ffeelings of isolaticon - and
‘lgneliness.: . She - lacks. the sympathy  ~and
. uhderétandingﬂ of . others ‘in. her ;Gmmunity. 1

personally have cbserved a definite decline in

social - activities,  particularly with friends who

remain married, when a woman becomes a single

parent.



‘Studies of loneliness suggest that there are grest
differences in individual wvulnerability. John
Bowlby, cited by Weiss (1972:193) whose work has
been fundamental o the understanding of
icneliness has suggested that loneliness ma be

’ .

nost acutely felt by those whose earlier lives
| ]

lett thes with an inheritance of insecurity, and
also by those whose recent experiences have made

them doubt their own capacity to meet challenges.

e parents. chosse "o  make themselves
unavailable to new relationships, perhaps only for
'an interQa1, perhaps indefin tély.“ Qlternatjvely
- that  a single .pérent
. .

here may. -be no cone of

interest in sight,  or the  single - parent’'s

ambivalence  may make others = wary (Weiss,
1979:204).

Weicss  {(197F:196)  states  that  the  ramedy for

loneliness ics establishing s new attzschment. But -

Rers to talk with,
The loneliness is nci egnded — it remains at’ the
edge of aswareness — but ‘iz not so painful, rnot so

—
S



2.3.2

2

n -

Support systems for the single mpther

-3.2.1

.

Friends as supportive fiqures’

Price (1988:108) states that in the early-days of
being alone most women find that it is within
their network of female  friends that salvation

lies. ~ ‘Not only does  this provide a source ot

.adult support, conversation and humour, it- also

provides hope of practical help and advice.

Weiss (1979:284) further ‘notes that_the single
parent ‘s friends constitute a kind of community, a
social ‘worlc  Dut5idé the single parent s home. .

Friends are enormcusly_vaiuable in supporting  the

‘single parent’ s aCtlvltlES "pgutside :the “home,

oroviding +deas and. campany and 1n1t1=t1ng social-

Cevents.,

.5.2.8

The other parent as a supportive figure

‘For® those sinule' pa*ents who are separated or
.divcrced,_ the cther parent remains pctentlally a

most - valiuahle. =upp0rt1ve-fluure.- The potentlal

can ne reatized only if the parents are able to

continue th91r parental partnersnlp de=p1te having

ended oLner forms DT ﬂartner=h1p. A good working

‘relationship with the Dther parent can be called

.on  whenever there is a new ﬂemand Dn the szanE-

pérent's rescurces.(welss, 1979 283).

R R
LAY ]



le

sing
reserve

that
dmother méy he

adviced

“;129}

s
cutside—the~househol

try to involve their parents more

(19g
should.

and Kelly

intimately in the :(grandchildrem s lives.

)
™
[P
™~

Sanger
resou

ol

L]
i
k4

hours between  the  ending
sl frem

tha

children for

ha

S
L.

to

work.

s arriv

the parent

nd

M

children..
around the

the
ng repairs

mother, maki

sometime
e

have :

ho

o

in

the children.

nd cozaching

‘3
ts games

them

ing

ak

out
R

ports or t

gotten’

]

{4
i

i

ac

provides’
there

become
=

‘same sex
the

the

pus
e
'+

[
4

ent.

(1979;:2E8)

Weiss

P

vy

G
ad

i
Ui

situation

‘same

the



2.5.2.5

it can be reassuring for single parents . to learn.

that their " histories are not very different from

those of others . and that, ‘indeed, they have

suffered less than some. .

Knowies (1989:195) _ fur ther reiterates'“_that

‘single-sex therapy groups, in their various fTorms,

can of ten provide'a haven of support. They allow
women a safe .and confidential forum in which to.

discuss their fears without feeling that they -are

'about to be condemned or rejected.

Counsellors as supportive fioures

According to Weiss {1979 :286) ﬁany sinéle pareﬁts
at some .pniﬁt- find . it uSefﬁl;-to  engage -the’
services of .-a j:nunséliorzf .a social worker,  a-:
psychiatrist_cr-ﬁﬁychnlcgist,. pérhaps at-ministefL
or priest. ' They can take their prchléﬁs’tﬁ_tﬁis
person and fcgéthér.wcrk'.out;'how o cope  with

them.

Sometimes they provide adviceg.$0metimes they help

the'siﬁgle-garent;tb*méke-conﬁections hetween what

is happening  in the present and what happened in.

the past. However, counsellors primarily seem to .

provide  suppori’ and guidance and the opportunity

‘tn take stack‘iibidi.



CHAPTER THREE

INVESTISATION

3.1

INTRODUCTION

The aim of fhis'study Was ta elitit_frcm a group - of single
mothers their needs, ' then form . and  evaluate an cngbihg

self-help group programme. .

THE SAMPLE

.The researcher.cailed for ynluntéers to join the Self-Help.

Grcﬁp Programme. for Single ﬁctheréufrcm the Administrative

'and_ﬂtademic ‘staff of ‘the 'University ‘aof Zululand. A

circular ccnstituting_ an éppeal for. volunteer sihgle;

_widcwed; divorced qr'unwed mothers was dis?ributed' to_'all

. the internal-boxes in the pbstal‘éekvi;es of the Uniyersity.

ocf Zululand, see appendix-ﬁ(l}._

A response form was attached for volunteers ta fill in  and

send back to the researcher. . Dut of a 1 000 circulars

distribﬁted cnlyQQ mcthers_vclunteé?ed to;pafticipate,injthé

- project.



3.3 APPARATUS

3.2.1 Biographical invenitory
The biographical inventory was constructed by the.
researcher. . - The following informaticn was cbtained

from the single mothers:

i) Identifying details of the mother

ii} fOccupational and: Edﬁcaticnai Etatué ocf the
mother. ' ' ' R
According . to Mueller  and -Parcel-utléélﬁIS)
cccupaticnal_status.fepresehts the :mngf wvalid e
measure - of ._SBCinéCDnDﬁié' status, -.while o
education .prcﬁides :impcrtaht' suppleméntéry.

'infcrmation on the  family’'s 'suciﬂ—econcmic,
svel. - S L _ L

iii}.jNumber.and Vage of ﬁiblings.“- See Appéndix.
. oadn. o R |

I.3.2 Maternsl éhildFrear£RQ'attitude scale.

The . above scale used items derived from PARI (Parent

© . Attitude Research Instrument){Triandis, 1971 cited by

‘Magwaza, 1997:63).  The maternal child rearing

attitude = scale ' measures . attitudes  which - are

’-thecretically:relé#ant_tn“persanality development © in

children. It consists of a set of thirty items to
~which thefindiVidual\responds,._ The patterrn  aof his

responses provides a3 way of inferring something about

‘his attitude. - The items are general cpinions with



- Scale

which the subject is asked to strongly or mildly
agree or disagree on a four point scale. A score of
4 is assigned to “strongly disagree”, a scnfe"of 33
assigned  to- “disagree“;' a score ' of i.assigned to
"agrees" and a score of 1.'is- é55igned fo "strnhgly

agree", See.ﬁppendix ACIITY.

Parenting skills rating scale ..

This . fating_ scalénwas cGﬁ§truc£edrby'the-ré5eafcher

and it consisted of a Set_ of ' ten items.  5 The

researcher wanted to know how single mothers: think

children should be brought up.. - Also, _bow single
" mothers perceive. their effectiveness . in aareﬁting _

'skills. Mothers are supposed tc rate themselves from -

poor through fair, good and excellent. . See Appendix .
- Carkuff . _scales  for assessment . of  interpersonal

functioning = -

From the scale ' developed by Carkuff {1967) for
' assessment - of - interpersocnal’ functicning. the
‘researcher used fd&r'scales~ta-'éssess;.interﬁéféoﬁal_

“functibningf amcngst the ;groupu}ofVISingle mothers. -

Each scale has 'five . levels 'pf';thcticning. .~ The

scales aséeés.thé_fciicwing=:j'

-Empathetic understanding

Scale 1.
Scale 2 : Communication of respect
.. Scale 3J: Fa:i1itativé_genuineness'
4 :

‘Facilitative self-disclosure



The researcher maodified the scales td fit the group’

- setting. - See Appendix A(V).

Programme evaluaticn interview guide

Most intervention  programmes have some 1npact on fhe
par;1c1pants- of the Prag.amﬂe. .. The Drcgramme
evaluation intérview-seeks to determine whether_-the.
service 7cffered'_by the programme actually does heiﬂ_

the people  in peed o©of such a service (Magwaza,

1987:45).

Prcgfamme_ evaluation by participants  has  several

advantages. .  _Fir5t1y,j' the- person. who ‘actually

receives = the service is often in an excellent
pnsitioh .tc ‘evaluate  different aspects cf'_ the
programme. :Secﬁhﬁly, 'cnly partlcipants.havé acCess
to their own feelings about the prcgfamme. _Thirdly;

the programme is dééigned3fcf-the_ﬁarticipants and

they are therefore the Eesf”peaple to aséess-'whether_-f'

*he prcgranwe actually meets th51r needs (1b1d).

'Fnr the purpose af *hls stady, an épeﬁfended fotuséd"

1nterv;ew Evaluatlcﬂ ngdE WaS developed --and used..

According - to Young (1956) cited by.Hagwazé (1987:65)

an open-—ended 1nterv1ew makes it pcsslble L to seture'
'preblse_ detalls ﬂf perscnal reactions -and allows the
-_respéndén; wlde,respnnses_ba=ed_cn his psrcepglan and

“fFrame of refefencer_u

The interview guide  developed ©in the  present
' dissertatibﬁ'__tcnsigted of i1tems related to the

averall impact aof the p programmea on  the mot“e.s, _as'
1 =]

:ir_ 3wﬂ =aggestlcn= auou* fﬁe pr"gramme.

_.5___



Also, 'a shcrt hrltten qualltatlve evaluatlcn of . the
programme was required of the mothers.. See appendlx:
A{VI).

PROCEDURE

~ The project consisted of meetings with —the grcup of single

mothers at weekly 1ntervals aver twc mcnths.

3.4.Y Initial interviews:

The reseafcher hnrduc;ed 1”d1v1dual 1nterv1ew5 wlth'

the single mctbers to elicit th21r needs._ Details of

the individual interviews wlll_be dlSCUSEEu 1n the

next chapter.

"3.4.2 Broup meetings

Initiaily _thefé were, nzne 51ﬁgle rotbers who fcrﬂed'.
the gQroup. - As tlﬁe uent on some members  could _ho'

- longer jqin the group be:auge-cf their dutxes-énd'.
" c¢mmitments in'the various faculties.and'departments..
_,B?_the fhifd Seésicn.nﬁl§:fivé memher5 were'1eft and
'- thése fc}med:fhe gfcup'up.t6 the;end of the study: e

Qcccrdlng fa_ Yalom (1985-283)'*he ideal size df an .

 ~45'1nteract*cna1 gradp is approxlrately seven or 91ght

. with an a;cepgahle range af five to ‘ten membe

,Gafvin 1987:74) also reiterates that small groups,
such asrthasé éf_ahcdt.?pur-ta eight members, demand

" and. produce more intimacy:than a large group.

e
e



The group of single  mothers  mEt'£hese group size.

requirements.

Two indepénden£ raters were .réquestedf_tn rate the
videatapes in - terﬁs_.of the.Carkﬁuff scales. .-See:
Appendix A (V).  Themes ‘emerging from: the group

meetings will be discussed in the next chapter.



CHAPTER FOUR

RESULTS AND DISCUSSIONS

INTRODUETION -

In this chapter the results  of. the'-indiQEdual ‘interviews

zwith the mothers, emerging themes from the’ group meetlngs

and the ana1y515 of data are presented and dlscussed.

INDIVIDUAL INTERVIEWS

In the individual interviewég:_thé -need5 of fthe- 51ngle

.mathers were elicitéd'énd prioritized. = The. followlng twu

- issues emerged:as the most important : 0

i) emotional support
y

ii practical Support_ -'

-The Slngle ﬂcthers hEFE ;W agreement '+hat “it _is- a major

emational prcblem ta be the maln source of love, ccmfort.aﬁd'.

'dlsc1pllne and . thlS t1ES up wlth_whab ;s statedfby:Kn6wIe5

(1989199} .

'They'alsd'expressed théirﬁfneed--fcr ‘practical support_,in'

terms - af flnance, education of chlldren, maintenance of a -

car, . etc.: Kncwleg (1989 194) also r91terates' that Smany
 ﬁcmehf'fear' cup‘ng alcne wlth the pra*tlcalltles of finance

and hca51ﬁg more than they fear the unhapplness and v1clence_

uf the;r mar;tal humes.



GRAOUP MEETINGS

Each group sessiqn7had.~a_ s;heduled/specifié ‘topic toi be
discussed and members were informed befarehand -about the
tcplc sa that they could - prepare issues to be: dlscussed fcr
the next meeting. Hoﬂsver, lt was ohserved that grcup--

members in each session generally deviated from the- tnplc_an

‘order to discuss Ccntempcrar§' issues relating. to ° their

existence as single mothers. - This was'acceptablé'bscause

" preplanned programmes rarely flt exactly wlth the 'needs.sof

the grmup.

Issues/themes that emerged .

It was tcnsidered hau gensral prcblens of. 51ng;e mﬂthers,'
are noct 1nsurmcunhable lf the pregnancy wWas . plnnned.- - Even’
thaugh they were experlenglng_grublems, some single mothers

were able to.ccpé_becsgse'it wés_sdwething';fcrfnﬁhich . they -

had planned and were Fsady;'

The -grsup _unanimeusiy_.égreéd that__single_mnthsfhcod was

'overwheiming.- 'EVEn tﬁcugh tbey were finajcially adequate,’
-they could not ccpe with +he role shralﬂ.i_This-ties up with

_what Kncwles (198? 19?) stressed.

_Une cther cissue fthé&s_was _réised.was'that af'ccping with_

" loreliness. . The group stated tbatsfit:-was'ﬂbest “to 'fdfm

rslatiﬁnshibs.with.the'sppﬂsits'sgx,_but in'this regard they
found problems.. "Fnr tﬁem it was nct;easy.tc let chiidren:;

know about any relatlcnsﬁlp bs:ause ‘they  'were 'nct_ sure

whether wthat .csbl“j be la InSLlng 'relnhlunshlp or- not.
B

]

er .ors, they ganﬁsd.tu prutect th21r children from ahy~

trauma  in thz event that such-a relnt;unshl collspsed.
CETE . - o i : L © =5



Even if they were extra céreful; children seemed to be vefy'"
jealous and always impinged on their parent’s privacy;.
Although they thought that forming relatiohships would curb
loneliness, they seemed' to havé:ahhivélenf feeIihgs about

. these rélaticnshﬁps. ;They felt .that 'prblonged 'iﬁtimacy
suffocated them,. that . they did not need anybody to cllng
onto them. They needed a}l the p0551ble spaca_ avallable,
They  wanted to. - be 1ndependent and they dld nat want to be
dominated. by the uppcslte sex.;V

When the graoup Icokeﬂ‘ at- the. prus'_énd :con’s; of _béiﬁg"

a single mnthef thé'fn11uwing issues were raised:

i} ~ Single mothers -were &t an: advantage in bringing up

‘children in the absence of a father_because-there was o

~no competition or ccnflicﬁing-insﬁruCticns that-might':

have adverse effecfs fn the;de§e1opmentunf'the.thild,f
Hefe they.cnnsidered *hg dﬁgble—bind thénry,'wﬁich‘i5 
‘one . af the causal faétdfs. af mental dlsorders'

espeglally durlng chlldhcod (Rawe, 1989 273).

=Singie_rmcthersg tended ta  project anger .fpr: tHe

o
M
e

- -missing father'cntb.theik children because they were.

‘unable to cope _with'the'situatidn.  Also, single

. mothers tended  ta cvercompensate, 6verinvest fand_
~f_spoii 'thelr”_chlldren.;' This goes hand in hand Nlth.
" what was pointed cut by Sanger and Kelly (1988:144).

[ o]
P
(2]
L

Raising-sdﬁs ﬁa5 béen_cﬁe_nf.thg:majnk prdblemsfgquj
.; singie_t ﬂﬁthefsk”accorﬁihg- to. literature’ (Priﬁte; :
| 1933?76i_;ni¢ﬁ911;f=1990‘46)-L The'grdup:stated‘thét
"'wcmen.'ténﬁed ta cling to th91r sons. and this ralsed;'h

',br051355 whéhrsup$ ‘had - to -lead' 1ndependent',fam11y;7



lives.  This _was.'nct~'pércéived' as a syndrome af
single motherhood in particular, but ‘a. problem of

mathers géneraily.'

ANALYSIS OF DATA AND RESULTS

. To examine the effect of the programme dn_the ﬁcther's child

rearing attitudes, harehting: -ski11s : and:' levels of

-interpéfécnai'functicninq,the Friedman:Tesia-foFf more than
' two sets of data for one group was u5éd (Mu1der; 1988:168) .

. Gtatistical analysis is presented in the tables below. .

4.4.1 Mothers :ﬁiid feabinq-attifudes

See Appendix A (IITD)

TABLE I : MOTHER'S CHILD-REARING QTTfoDES

Pratest |Post test Follow-up

¥

Post test | Follow-up

SVITOUEN

Subject A{ & | 55 | 55
Subject B| . 42 | . s | 57
Subject Cf | oostob st
Subject D s s
Subject E ez

2,5 2,5
EREET R 2
i |
1,5 1,5

7 N

e B
W N
oo

N E e e L (Ra) (A=) (Re) |




The following formula was used

12

X=. = NK {K+1) 2 (Ra)= - 3N (K+1)
where N = number of subjects _ B :
' K = number of columns (assessment pefiods)-'

Re = number of ranks for column 'C-.i_=

The critical X= value for a tﬁc-tailed”tést with 2
.dggrees”af.fréedcm {accarding fo Table F)_i5'5,99 (SZ
level) and 9,21 (1% level). = The calculated value
(C.1}. i?f iess than both these Qalues and the null
hypcth9515 can ccﬁsequently be accepted at . the'_iz

level of significance.

it can tﬁeréfcre'be assertéd With'hiﬁety-niné-percent

-cgnfidence _that' there was no sxgnlflcant d;fference o

after the prograﬂne was 1n5t1;uted.3 Thls means that

_there | was nc“ change :in-_the 51ngle mother’s B

child— rear*ng attltudes.



4.4.2 Parenting skills
See Appendix A (IV) -

TABLE 11 : PARENTING SKILLS

RAW SCORES ' RANK ORDER

. . . _ t T .

|Pretest| Post test| Followup| Pretest| Post test, Follow-up
A . - A S Co

3

Ssbject A
Subject B
Subject C
Subject D
f Subject E

2,5 | 2,5
2,5 |
O S AR S T R

38 BRNS

ERNYS

0N BRS
o

N b b R R | R

.The fcllcwing_fcrmdié_was'used s
X, = NK (K+1) £ (Re)= ~ = 3N (K+1) -

- where N = nurber af- SUbJECtS'.
K. = number of cc;umns \ESSE=STEWt perlcds)

o _'”fﬁg'%-'rumber of ranks fcr cnlumn G

 The ériti531 Xi:va1Qé fér_a'éwéftéiléd'_feét":witha z
' degrees of freedom (according to Table F) is 5,99 (5%
‘level} and " 9, 21 (1% .level). ~ The calculated value
7'( —-10,1}) is: less than both these va;ues and the__null

"bypctbes;s cahl ccn:ewuently e-ra»cepted at the 1% SR

"evnl cf s‘gn&f¢cance._i“

'iﬂ:ﬁt:



It can therefcré-be asserted with ninety nine percent -
confidence that there was no ~significant ‘difference

affer_the prcgrémme was instituted. Th1s means that

_theré'was nc Changé_in.tﬁéfparenting skllls"of the

mothers.

tevels of interpersaonal functioning
See Appendix A (V) R B

TABLE IIT : GROUP AVERAGE SCORES

Group | Average | Scores | . RANK CRDER

Respect

Empathy -

Genuineness | 3.2; 3.6

Self disclosure| . 3.1 | 35

.4 LT

-

z ) 3.1

W W W

R
N N NN
T

R | R | R

The following fnfmgla ﬁas used_:
' 12

X=,. = MK (K#f) = (Ra)T - 3N (K1)

where N _s_.number'cf_scaIES'”
K= 'humber af cclumns (aasessment perlcds)

" Re = nuhber_df;ranks fcr colunn G



The critical Xarvalﬂe for a twn—tai}ed test with'a

degrees of freedom taccord;ng to Table F) is 5 99 (5%

level) and 9,21 (1% level). The calculated value {B)

‘is greater_than'the first:value (5,99), and the null

'hypothesié can cénsequently be‘rejected at the S% lével

of significance.

It can therefore be asserted with niﬁefy.five peréeﬁt.~
confidence thatthere was a significant differeﬁce in
1evels of lnterpersonal functlnnlng after’ the'programme:_
was 1nst1tuted-' This means there was a change. in
interperﬁaﬁal functlcnang_amqngst thE-grnup of 51ngle_ .

mathers..

Evaluation nf.thé'pfcgramme' EE

. See Appendix A (IV)

To assess the overall 1mpact nf the prcgramme on. the_

mothers. and an. th21r relatlunshlps-wlth the1r chlldren,

evaluative rESpDnSES ylelded by | the prngramme"'

evaluatlnn gulde were . subjected tn ccntent analysxs.

fCDntentt.analysas yle!ded themesa_and_ categor195 

'presénted_belnuz

al _.VaIUé c.rt".'the'-p.r'oqrajmm.é“‘.:- e

f_ Tﬁié refers  £6 "fﬁe: 51ngle" hqthéffé;'attifﬁde'
'tpﬁafds the' pragramme,-_that_ is, uhether -thg'

_progfamme was exce}lent, gond,:fair df poor . -




R

TABLE IV : VALUE OF THE PROGRAMME

PERCEPTION OF THE PROGRAMME | 7%
i) Excellent - . o oo
ii) Good . - . 100
iii) - Fair I IR -
iv) Poor L L , -
e
i

All  the mothers [100/} fcund the programme to be
-good and helpfu! in. that kncwlng that there are .
-athers:mwha share the;_same feellngs and s;mllar -

problems gave securxty and cnmfcrt.

B) Benefits of the grogramme to children

ThlS refers to the extent tc ﬂh1ch the prngramme
was help‘ul ar useful 1n naraglng chlldren._ e
TABLE V 'z BENEFiTS _OF THE PROGRAMME TO  THE
CHILDREN T e

BENEFITS OF THE PROGRAMME TO THE CHILDREN|. 2

i) Helpful to children. . | 80
CEi) Unsure’ o oo 0 20
iii)  Not ! elpful to chi drén'- . cod =

A ma;cr;t; cf mnthers (80/‘ fcuﬁd the prcgramme

Heipful :understandxng thexr chlldren.-” They:
tecame mc” _cons cip of thezri shcrtfalls zéhd
£9 



c}

\\‘“£E>»~\

found solutians @ to tbém.-_ They'alsu.used-advice

and skills contributed'by other_member5 éhd in the. 
literatuke_thét was ptovided. - Of fhe rest'Of_the'
mathers .(207) Z.they': weré’ unsuré- @hEthET'-the_"
prcgramme was _helpful or nct because they were not
stayxng with th91r chlldren durlng the. the . the

prugramme was in prcgress.-

Main problems of the programme

_This'-refers-;tn.pfnblems'rélated fq[the pfcgrémmef °

itself.

TABLE VI : MAIN PROBLEMS OF THE PROGRAMME

PROBLEMS . oo oo lew
i} Lack of commitment - - . .| 80|
ii})" Too few seésionsf  f o 20

‘A majority of mothers faoij felt that members did

'nat-';cmmit tﬁémseives to the programme. - Another

grnﬁp'cffmothers (207) felt'that the sessions were .
few, the programme came to ‘an end before the group’

had a chance tu mature.._'

Continuation of the programme

"This[réfers_tc'théamothersf feelings about &hether:_

. the brqgrahme 5hou1dncontinue or not. .



. TABLE VII : CONTINUATION OF THE PROGRAMME

CONTINUATION OF THE PROGRAMME . = .| %
i) Programme to continue T 100 |-

' ii) Undecided S o N

iii)- Programme toc discontinue . S A
' a5

ALl the mothers (100%Z) felt that the_]prngramme

should ccntlnue becau:e it was useful.f;w}
e) Suggestions about the programme

The ”follcwing-_éuggesticns_uweré',madeﬁrébcﬂt the_

programme :

— . to. recruz"mcre members 7 _ _
- 1mp;enentat101 cf the. suggested programmes-'of.
-action, -e.g. soeial” functlcns for mcthers and

' ;fdr ;hildrén;

4.5 DISCUSSION -

1-4F5'L.

Parehtal'éftitﬂﬂes'and §3E2ntinq 5kiilé:

There was no slgnlflcant change in parental attitudes

and parentlng' skllls:-after E thE' progranme was '

instituted. Gne ‘can. aSSume_Lbnt this. group of sxﬁgle"
'mctﬁe © o had an exuen51ve kﬁuwledge of. chzid rearlng'”
'pra:tlces aﬂd ﬁarentlng skllls.'  Thls,-nlght ybe="éo"

" because *hls ha: a. aroup c‘ eﬁu;ateb nnd prv‘esalcnal-

gz



mcthers.' At the same time one can not conclude that

educated and praféSQionaI,mnthérs=have good - parental

_attitudes"énd -parenting'*skillsfbeﬁéuse tﬁere is no: -
available literature or research-findiﬁgs te support. .

_that conclusion. ';Therre,“ post and fdllqu up test

findings although not'significantly_different'ffoxlowf

a similar pattefnu.cfﬁ 1ﬂprovenent on allIIthreé- 
measureg;_ See Qppendix C (I, II and III}; .ThéLgroup:“
of mothers in this- study pefceiyed themsélve§  asfl

effective - in parentlng skills - asf_they':rated:;

themselves using the Parenting 5k1115-;ﬁétin9‘ Scale.
. See Rppendlx A (1v3_ SRR Co :

Inter perscﬁnl-.unht nnlnq_]_Q5~

“There was a significant ‘difference -in levels of

. interpersonal *functiuning amangst  thé_ ;gkcup_3lbf,13

*mnthers;'fafter “the.: prcgramme :.Qaéf;_institufed;
 -InterpeE5cnaI funhtlunlng 1mprcved_.remafkaﬁiyh; jn;r

'terms “of . empathy,f _rEspECt, ; géhuinénéési Cand

jself—dlsclcsure. - As Stated by Knnwles-*(198§;1953f ,
suppcrt grcups prcv1de a haven af suppcrt and allcwi;;
women a safé and ccnfldentlal fnrum Lin whlﬁh to _

- discuss their prcblems.T_Thmy cuuld learn from others-;7

thrnugh sharlng and comparlng the;r exper;ences. S £ 3

can be. reassurlng tc learn that thelr' histories are’

_nct very dlfferent._;-ﬁ

Evazluation of the programme

. Ther single: hctﬁérs _evaluated the prcgramme as gcod :
'and helpfu; td +hE1r chlldren.i. It was polﬂted_ out
that’ menbers uere not fuily ccmmltted as at times cne_ifﬁ

 .cr__twg  @embers; dlﬂ t: turn up fﬂr the neetlngs.i”;g:*

" ;4$;




They also expressed that fhef'cnuld:bénefit moré if

the programme ran for . a longer time. . They wished

;that the pfcgramme:cogld continue.

.Limitations of tﬁé study.~

One of the limitations of this study = is that the .

sample  was tco smali,  but uihe  number met the

reduirements for . a group (Garyin;]1987:74),-3 .w

- .Another Iimitatiﬂﬁ‘iS‘thét:thE'ngUp "phl?f'compriSQd‘

of one category cf $ingie mothers, i.e. édqq;ted and T

pr;fessinnél mothers. - Perhaps if the group had a mik  

of categories, e.g lay mothers and teenage mothers,

resultis yielded]fwddid_éhckfa significént'differénte' '

in child-rearing practices and parenting skills. =

In the next chapter conclusions and' recommendations. .

- will be'preSedted},_

'adifﬁ



CHAPTER FIVE

CONCLUSIONS AND RECOMMENDATIONS

A

INTRODUCTION

After r'.EV’-'i-EW-‘EI_'NJ .'Jl.i.teratu.:.f'r:'."'frt.u'u';:mru_:; the prdgramme gand:7”
testing the hypdtheses,-7;t fclicu;ng cqh#lusicns._and

- recommendations are made :

CONCLUSIONS

Single:- mutherhdcd.-is_:s*ressfuls_ Slngle mothers flnd 1t%2—

. difficuit_tg-{cgpe_ WLth the rcle_ straln,.:lgolatlaﬁ Ddﬁb?
:IDHEIihESS;" : Tbey need practlcai suppcrt terms ﬂbfﬁ.f

.'.finance, educatlcn of . chxldren,' etc.;‘ Even__thcugh scmé::'

single motﬁers mlght be f1nanc1ally adequate they stlil need o

-emotlonal suppﬂrt._-3

_intefpefsdnal ‘unctlcnlng  is” 1mprcved people wlth a
similar. prcblen are put Ln a group.sf Vlnogradnv “and Yalom- . -

"{1989 135). state' that “there :~is: a Iong—lastlng change ifooo

pecple are xn ‘an 1nterpersonal and dynamlc grcup.._-

=

Suppcrt'gEGUps narmalize:specific'isSues."Members recugnszJﬂ

=.that they are nct annE in’ hav1ng an emctlcnal prabiem.'iThe'

51mple sharlng af experlences ;5 an 1mpnrtant human need. '

Cas .



5.3 RECOMMENDATIONS

The following recommendations are made :

1)

2)

The Self~Hela-Gfoup_Pkdgramﬂé for Siﬁglé'ﬂcfhers: could

be implemented in . a Communlty-based Health Serv1ce,? 
e.g. Child Health Cllnlc, ‘Ehild and _Famzly _antrg,V.
Child Mental Health Care Unit, etc.  In any of the

.abnve ccmmunlty ceqtres 51ngle mothers who are latkiré
.-in parenhlng skllls and parentai attltudes cou'd be: 
VidEﬁtlflEd by_.heéith profe551qﬂals,- e. g- ccnmun;ty;"
nurses, = sc;ial"f_wnrkérs, L psycho‘oglsts. : and;;f%
psychiatrists. Idéntifiédjsihéie mnthers-could_be ﬁﬁt?g,
Cin 'an_ihtérperzqhgi aﬁd dynamic duf¥patiért group.cve??r'

a peripd aof timé." Attcrdihg to V;nsgrndov andiFYéIom;”;

{1989: 175} _1nterperscﬂal and dynamlh groups propcse to-

effect chnracter change,; acccmpanled byf lﬂng lastlng} 

change in &nterpersc“al behav1nur.;

Single' mcthers ' hc had the Experzencs nf balng wlth a

spouse as head cf the -‘amlly and  who .suddenly flﬁd' :
;herselves Dn tHe qurney af 51ngle mctherhoad shuuld_l
'.ue enhcuraued to Fform grcups far the dlvcrced -and ;the. 1
.wldawed.;  In these grqus mutual adv1ce and suppcrt 15 '
B valuéb‘ezln crder to__wcrk_ thrqugh__palnfulm_emctlgnali
.ExperlEnCES. f”'In'“tﬁejfgfccp_'éiﬁgle.mcthers mayigaiﬁ.

.Skl 1s and beccme ore  emoticnally equipped to face
F _ . eq _ .

single mctherhcod..:.

 WcthEr5' whc'Ffin&""thém=éIves in.'fPE pfédiééfen of .

“singl (=] mother“ccd aﬂd are . untralned sha&id take _up;f"

on— the—;nb traln¢ﬁg sc_*hat thay caﬁ meet the demands-f“

 'of belng ‘a g gry wage, eurner._”-



4) 'Slngle Parents nssnc1atluns shculd be fnrmed iﬁ  uuk _
'CDthnltleS, where sLngle mothers can meet from tzme to-
time. _In these; assaczatlons -they can plan varlcus'f
'actlvltles that wculd beneflt pare1ts and- chlldren as

well.

Although éingle ndtberhcnd is’ stressful~-aﬁaiemotiénallyf“

.draining, it can alsc develcp cne s 1nner pctentlal as _a_f;"

:Earéﬁt.-espec1ally if .one gets tﬁe suppcrt uf cther slnglefa'

" mothers, as is the case’ 1n supgcrt graups.'
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' APPENDIX A - APPARATUS

ngchclcgy.nepartment'ﬁ Reéear:h.Frﬁject R

 BiDgraphita1 Inventary

Maternsl child-rearing Attituﬁe-Scaief'ﬁ,ff7_-'f;<_ ﬁff'f3f3ﬁ1

Parenting Skills Ratiﬁg:Scalé: _

Carkhuff Scales for BSEESSmentVdfVintefpersonaIhfunttiching;13._Q 

Programme Evaluation Interview Guide ..




I PSYCHOLOGY DEPARTMENT - RESEQRCH PRUJECT'”_.-

.CALLINS FOR VDLURTEERS IN A SELF HELP GRDUP PRUGRAHME FOR SINGLE'55f
MOTHERS T

The Psychology Department _finténds to conduct . an. applied
therapeutic researth;study in order to: develoh'_anq. eVéluate_'af

self help programme for single mdthefs.'"u

_ThlS c1rcular kcnstltutes an gppenl for vcluﬂteer 51ngle wldowed,'

divorced or unwed mcthers, who wlsh tc be lnvclved 1n such a'w"

' programme. .

Should vyou. be wllllng to part1c1pate in, thls pro;ect please fllth_;

in the fnllcwlng response fcrm aﬂd send Lt to. Miss _b Ar051 qr_lfﬁ

.Prcf CD E wards of tbe Dsychalogy Departnent Internai Box B85.

"RESPONSE' "FORM

:I,'......;;..;}..;.;...;;;;}...}..;;;;..};;;}.;;;'vclunteer to be“

’-a member of the Self Help Grcup Prsgramme for angle ﬂcthers.

DEPARTMENT .. . : -I LA -.'.l: :; - .- - - - .-. - '. - - .-‘“..' - -.I- -----I - n ..'...' '...' - "‘ L
ROOM NO. = . eicecesensonerneivasnnsoinnsenisnesasonninnsans
PHONE NO.  ©  Zeaessnnssssonseiosanansnsaisseinsinnssnnaasessnis




et

BIOGRAPHICAL INVENTORY

1.

1.1

1.2

State whether divarced; widowed or Singlef...eveiciencssseas

EAMILY DETAILS -

Number and age.gf{sibiings:;.;g;.};.;..gQ;..;;;.;.;Q;.};,;.;:_-

IDENTIFYING DETAILS (MOTHERS)

_NamE.‘.-'...‘.'.....-.'.-....--- --.-‘I---"-:—”-:-.--t.;_-,.-;:.'--i-.'--;.!--..._-:.---.-_ :
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MATERNAL CHILD — REARING ATTITUDE SCALE

DIRECTIDNS

I am studylna how mathers: thlnk ChlldrEﬂ shuuld be brnught--up..f”

_You can help ‘in © this 'study by expressing. your opinions or

feelings abaout each statement llsted belcw._- Mark with  a- tlck_;n;=

(/) the-qpprcprlate calumn-_

Be frank and express YOUr own hersonal_Vigws'fegardleés of what

athers may think. There is no right or ~“wrong, . but.  just  your -
apinion and feellngs._ UL e T L £

STRONGLY |AGREE | DISAGREE | STRONGLY
aGREE | | | pISaGREE

1. The trnuble ﬂlth glVlngi-.

© attention to children's
praoblems  is -that they
usually make up a " lat -
of staries to keep the
mcther 1nterested.;J . o

2. A mother has a rlght to
.+ know -everything going -

‘on - in-her child's life
berause her child  'is
part of her. 7. i~

2. If parents.: would have -
E fun - owith' . - their - ..

- children, they wquid#
Inse respect LT

4. When vyou | do U things
L together - -with © your

children- they ‘will: take;":
ﬁ_advantage cf ynu. '

S.. -Chlldren ' shculd U be
o conslﬁerate S af Ntheiff;
- mathers, since mothers e
suffer. so . ..much :for .
T them . i s . W o .

s




10,

11.

12,

13,

Children pester  vyou

with - all their little
upsets if you are not

careful -from the,

beginning.

A child should . not

disturb . -his/her’
parents - by asking
silly ‘questions when .

the parent is busy. - .

Campating':ycur'fch11¢  '_ 
with other children or

siblings who are doing

- better -will encourage’
and help the child. tao

succeed in life.

Children from the same:
family. shaould behave .
the ‘same because"they.ff“
‘are’  brought up . by theﬂ;:

same. parents. '

A”child“shcuid':fulfiif

‘some . - of - his/her’
parents needs’ whichg R |
were- .not. met -as la.
Cﬁlld.;. L e

Q chlldﬁwhu_is'jeaiuu5
“af “her ‘younger, -sister";;”

ar Qrother 15 bad

A :hlld should -not‘a’
compete-w;th her: baby’
"sister or brother faor. -
-attention- . because
shesfhe has had her/his .
‘own time and share. .

A child should not get . |
angry at its parentsi’

- STRONGLY
' AGREE

AGREE.

DISAGREE .

STRONGLY

4.Vsa:;i'

DISAGREE|




14 .-

135.

1&.

17.
18.
19.

20.

21.

2.

23.

A child should control
his/her feelings when
he/she . is . ‘upset..
Crying @ annovs and
dlsturbs the: parent.ﬁu'f

It a chlld'is upset,
it is hetter to leave
him alane and. not make_;.i_

1t lcck serlcus.;-

Thereﬁt is" no~.;goad;

excuse for a child  to
hit ancther chlld

A chlld should be

- taught to;_l- avnidjii
fighting: @ no  matter.

what happens.*-

é I.chlld w;ll . be
grateful .ane. day for '
strict upbrlnglng. :

_Strlct . d15c1p11ne :

develcpszt'-ajﬂ -flner
character.: :

A 'éﬁild ﬂ who = is.
- disobedient: should be

given . sever  physical

punishment - until . he.'
mends his. ways. s :

;g. Chlld snnu;d_ féaf”'
-his parents.'-, S E

'Pralse makes the chlld?u1
- feel prsud._-: b Roen

The _'parent "shculd'”

_praise her Chlld inyﬂf__:
after f-he/she - has

succeeged _inﬁ__ﬂs;ng .

”-ﬁscmeth;ng._

STRONGLY
" BGREE

AGREE

DISAGREE

STRONGLY
DISAGREE




24,

23.

ch.

27.

eg. -

29. -

6.

A child should not be
allowed ta disagree

with his/her parents.
Some children are just . .

sa bad, they must be
taught to fear cadults

for their own good..

Education belaongs to

school ' and - - is

~ therefore the duty of
~the - teacher not the
. parent. i T

A child is born with

whatever = . brains @' or.
~intelligence he  has. .
There is  nothing " a;
parent can da _to help
the . child - develop .-

intellectually..

A parent is often too
busy. . - He/she will .
" seldom  find time . to .
-talk to his/her. child

or explain things.

It is better  to speak -

‘to the child in. very:

shart . sentences - ar. .

< baby . talk.. o Longer o o
onast

. ‘matter how clear . they -

. are, - will " always ‘..

- .confuse the child. .,

explanations, -

Childreﬁ_,;rh:j'éeldcmff'”
" express . worthwhile
" idmas. - e T

. AGREE -

STRONGLY

AGREE.

DISAGREE

STRONGLY
DISAGREE]

.ﬁ:”ﬁgﬂtl




PARENTING SKILLS RATING SCALE

DIRECTIONS

I am studying how mothers think chiidrén'shoﬁld'bé' brcught -up. '

I would like to know how mothers perceive their effectlveness in ¢
parenting skills. " You can ‘help in this study by ratxng your3“l;_fﬁ
perception of your own effectiveness in. each statement  listed = .
below; from poor through fair, good and excellent.  You can tlckf.”-

(/} under the the apprcpr*ate calumn.: ‘Be hcnest and frank..-_

EXCELLENT |60aD | FAIR |POOR |

1. 'vTreatlng your - Chlldren:_,
wlth respect. o

2. - Giving - prai$e 1 and - .
"attention. : R

2. . Rewarding épbrdpriaté3ﬁ.
- behaviour. L i

4-'_.Eni15t1ng g.chlldren 55 :5'
“help. 1n rule~mak1ng.: o

5. - Exerc1s;ng .1”13_f;rm;
. discipline.f e

&. Being ccns;stent " in A
_punlshment. SR

7. .:Being.a mcdéirtqﬁ y¢ur_f h
-~ children.

“children to be unique.. .

9. . Maintaining 3 ;-}iéch .
. oparent-child oo T

16. Enjoying ~  your .
. children. | ool e




V.  SUMMARY OF CARKHUFF SCALES FOR ASSESSMENT OF INTERPERSONAL -
FUNCTIONING ' e S R v L S

SCALE 1

LEVEL 1

LEVEL 2

LEVEL =

LEVEL 4

CLEVEL 5

'lscALE 2 =

| LEVEL 1

CLEVEL 2

LEVEL 30

o

ae

ERR T VW

'communlcatxcns of the second person._
. the communications of the second person.

' '1nterchangeab1e wlth +hose cf the' seccnd person;”

'Q_Thé g.1rst person” s respunses ‘add sxgnlflcgntlx to -

'--.seccnd person.

'-exper191ces a”d potentlal of others.

-uumnuwicates a Q 51t¢v9~respectl and ' concern for

EMPATHETIC UNDERSTANDING

_The-f‘;rst person: detracts =1§"1flca“tly frﬂm theiﬁV

The first person subtracts noticeable effect from .

Expresszcns 6f7.the flrst perscn -are esaentlallxxj:'

.REzﬁdnSEEHD the f*rst perssn add notlceablv tb

the expre551aﬂs cf the second perscn.

-.fthe feel;ng and meanlng of the expresslons Df- the;f;[

COMMUNICATION OF RESPECT =

,.LVErbal and behav1uural expr2551cn5 ccmmunxcate a -

:clear Iack of re:nect for feel;rgs, exper;ences'

"ﬂ;and pctent;als mf athers. IR

 ;1Ccﬂmun1casE llttle - respect v,'fcf'ﬁ'feéiinggﬁf'

. ;.Z;i, ol

t“ers.




LEVEL

LEVEL

SCALE
LEVEL

LEVEL

LEVEL

LEVEL"

LEVEL

|lscaLe ai
LEVEL .

LEVEL

L)

cthers. . . =©

Cnmmunlcates

wcrth.

the Y deegest respect for others’i4 aﬁ

Communicates a very deep respect-and -

FACILITATIVE GENUINENESS -

-Verbalizaticnsf-'éfé

- feelings.

"ﬁpsrﬂpriété

_Yesponses

_but that do

’ exther. :]f

 nct;'réfle¢t.faﬁy-.rea1 :

;_Verbalizéticn5~arg :1ear1v unrelated ﬁu féeiiﬁgs}

toncern - for

- slightly

‘that do not seem insincere

 .ThErE,]i$:.ho- doubt as to whether what is said is

fuhfelated;iﬁ}tdﬂQ,::?

involvement

. meant.

' Freely - ‘and’

ﬂeéphﬁ

in

Ca 'ncn—exgloitativg,g'

" relationship

*wﬁile'fnaf-i

s. .- Ccmniéfelx sgontaneous -in‘7ﬁli

zlnteractlnn and open to experlences.

always ~ sctively

i'FACILiTQTIVEZSELFVDKSCLUSURE Vf" s

- disclosures, .

'infbrmaﬁiOn,r»g“””

. never.

S volunteers

.> 5?:. r

'fﬁéc vel attem ts to remain defached. ”gf5.

avcldlng k 521f:?

persnnalfmf~l




LEVEL 3

Volunteers personal informsticn.

LEVEL 4 ¢ Freely wvolunteers informstion sbout his personal
ideas, attitudes and experiences.
LEVEL 5 : Volunteers wvery intimate and often detailed

informaticn.

=1z
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PROGRAMME EVALUATION INTERVIEW GUIDBE

Now that the programme has come to an end we would like you ta
tell us what you think of or feel about the programme. Be free
to express vyodr honest feelings; we want to knaow if  the
programme was of any help to you.

1.

How would you rate the programme?

Excellent
Goead
Fair
Poaor

] Resrmsesasssaanasnsenssasaennas

- & & ® F & P S B E - - s S SR AR I--‘-.-lI‘.‘Il--ﬁ..l..-‘...-‘t.‘-..

- & & % B W A & ¥ EBSEBE S e s e s sT & EETeRESE e R PR ARE RS AR EEERRESEESE R

Do you think the programme was helpful to your child?

- e B R R RS EEE S S S S SRS P E R SRR e RS R RS R BT PR RS EEESS
" F R " P " PR S SEE R PR P EE AR B eSS A ST S S S e S R R EE A RS SR S ke
What would you say were the main problems of the programme?

A m e e B g EE RS EEEREAE S AR EE EE S ES SRS RREE R EREESEESEES SRS EE AR e EE

Would you like the programme to cantinue?

Yes
No

Why?----.-----------.----utt----—---—-----------------.----
P N oy A A N S L R L T T T T T A S AU A

T O o R T N S R I I I R R T O S R S

59



3. What suggestions would you make to improve the programme?

mAEm LSS RS EE RS S LSS kA s S SRR R BEENSAT AL S LSRR eSS RS e

LA AL N RO B I I I A I I IR AR B AR S S N A N N N B N R R R B B B B B

L O R R L T T O L L T RN A AP I R SR N S B

&. Please give a short, written, gqualitative evaluation of the
programme. -

-—~~g0o~——-

50
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APFENDIX B - READING MATERTAL

Child management skills

H

- skills to increase appropriate behaviour .

- skills to decrease inappropriate behaviour

How toc use punishment effectively

Sensitive parenting

Special. hazards to & single working mothers’ materpal’™ .

sensitivity

&1
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SKILLS TO INCREASE APPROPRIATE BEHAVIOUR

SKIILLS 1: Praise and attention

¥

Praise and attention serves as the foundation for many subsequent

skills. Praise and attention includes positive statements,
descriptiaons of behaviour, touching and physical affection. If
you follow vyour children's behavigur with attention, the

frequency of the behaviour increases.

Practising oraijise and attenticon

- tise praise and attention cnly during or immediately after

behaviouyr you want to happen mare aoften.
- Withhold praise and attention when children misbehave.

- Make your praise descriptive.

- Give praise’for minor appropriate behaviour..

- Make praise sincere.
- Fit praise to each child’s likes and dislikes.
- Vary praise each time. you use it.

&2



SKILLS 2: Rewards and privileges

Rewards and privileges are explicit consequences far specific

behaviour.

Practising rewards and privileges

-  Present rewards and privileges only during or immediately

after desired behavigur.
- Do not use rewards and privileges to stop misbehaviour.

- Accompany rewards and privileges with descriptions of the

rewarded behaviour.-

- lise positive and encouraging wards when giving rewards and

oprivileges.
- vary rewards and privileges each time you use them.

- Individualize rewards and. privileges for children’s likes

and dislikes.

- Sive rewards ang grivileges in proportion to the importance

and difficulty af behaviour.

63



SKILLS 3: Suggestive praise

Suggestive praise commends children for not misbehaving. It
reminds them of what they are doing appropriately and what they

are doing appropriately and what misbehaviour they are avoiding.

Practising suggestive praise

- It requires phrases such as "for not" instead of “without™.

- It should be given when children are not misbehaving.

- It must be descriptive and sincere.

- Combine it with praise and attention sometimes.

- Sometimes comhine it with physical arvfectiaon.

- It shauld be individualized.

- Vary it each time you use it.

&4



SKILLS TO DECREASE INAPPROPRIATE BEHAVIOUR

SKILLS 4: Ignarina

Ignoring is the systematic withholding of attention following:

some minor annoying or aggravating behavicur. - . - F

Practising ignoring

- Whenever your children are doing samething that seemg to be
for vyour attenticn and you would like them to stop, ignore

them. - ' S B
- tlse ignoring each time the botnersome behaviour occurs.

- When you ignore a problem, 1t may get worse before it gets

better. -
- Do something distracting to help you ignore.

- Use suggestive praise with ignoring.

63



SKJILLS 5: Time-out

Time-out is the first skill we teach parents that focuses an
stopping serious misbehaviour. Time-out involves making a child
spend a few minutes in a corner or some other dull area where the

child cannct find anything amusing or stimulating to do.

Practising time-out

- Uzse it to decrease dangeraus or serious problems..

- Hse it oanly during cor immediately after the behaviour you f”

want to decrease.
- Keep attention to a minimum during time—out.
~ Children should be kept in it briefly.

- Praise children for their first desirable tehaviour after

time-pout.

&6



SKILLS 6: Withdrawing rewards and privileges

Withdrawing rewards and privileges is defined as remaving an-
appor tunity, activity privilege or tangible item the T child
desires, in response to some dangerous, serigus or 'intclerable'i

behavigur.

Practising withdrawing rewards and privileges

- Withdraw rewards and privileges during or immediately after’ ;1-

the besbavigur.
- Remove what is equal to the misbehaviour.

- Do not take away the same rewards and privileges all the .

time.

- When vyou tell children they are going to lose a privilege;‘
follow through.

- Bo not aover-use it.

- Continue to use positive skills for desirable behaviour.

&7



SKILLS 7: Phvsical punishment

We do not recommend or endaorse the use - af physical punishment:’
Physical punishment involves no more thanm three brief, firm swatéf
of a parvents palm aoan the child's buttock. Physical punishment’

has many negative side effects. - - o o EA

Practising physical punishment o L e S

- Physical punishment should be used for only dangerous or e

serious probliems. I S : '_- S oRE
- Keep spanking brief but firm.
- Do not threaten, follow through.

- Once you decide toc punish a behaviour physically do it Eveﬁf

. - . v . . . s
time it occurs. - AU . ) i

- Never spank your children when you are uncontrollably angry.’

- Remember to use the other methods, particularly those that™

increase behaviour.

&8
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HOW TO USE PUNISHMENT EFFECTIVELY

Socialisatiaogn is aone of the major parental tasks. A great deal
of socialisation involves curbing and controlling the child’'s

behaviour or getting the child to behave in a socially acceptable

way. This suggests that punishment 1is necessary for .

socialisation. However more ofiten punishment as used by parents

is ineffective, and more recently professionals -are concerned
about how tao increase the effectiveness of. punishment. .
There are several ways in which parents can introduce the most
human effective behavioural management of their children.  The

most important of which will be discussed below.

1. Clarifying the purpose of punishment

o,

Most parents may not be sure why they are punishing a child.

They may have a vague sense of righteousness or, that they

should punish a child for given infractions in order to be a 2

good parent. Such fuzziness often leads to a situation

where the parent becomes intent on seeing evidence thét the .
child is hurt such as crying or Idcking unhappy . However -
there are occasians when the parent is perfectly clear whyf‘
ne is punishing the child, unfortunately the child might notff

be equally cIearQ It is therefore important to cleaf}Yf?

&9



state the reasons for the punishment, to help learn what is f{?
allowed and nat al lowed and alsa to accept the

reasanableness of punishment. . I R

Be consistent

Parents gften fall intoc the trap of incansistent punishment.v

Depending on mood, a parent will sometimes not punish a -:“~

behaviour that is normally disapproved of. If " a parent"t

decides +to punish for a behaviour, she must punish for it .. .
every time it occcurs. Inconsistent punishment serves to’

confuse the children about what is wrong or right.

Punish immediately S L : C ::?3;;

-

Punishment has to be immediate to be effective. The old-iiQ}r
saying "when your father comes home" makes the father into a..

villain and causes the child to- - feel unjustly punished;” "’

especially as the. child will aften try to make up'for'théﬁilf

- L e T

misdeed in the interim. - - =~ - < . o DA o s

-




Make sure the punishment is really unpleasant

It you have decided that the behaviour merits punishment
(and only you can decide that) then the only way of stopping

the behaviour is to punish it in a way which is experienced

as unpleasant and negative for your child. SO mL

Dan't allow punishment tg be reinforcing

This means that vyou should nat allow children to gain‘-;?f
something pleasant from a punishment. Faor example 'an.?ﬁ

finding that the child has dane © an ubviously paor jab;

mother says "iT ycu are not - prepared  to cda - it pragerly, "f
p . S

don't do it. I will do it. .. -~ °~ = 7 - oL SR

Find out what works

Punishment has to be individualised to the child’s needs. ..
Seme. children may 'respond ‘only to corporal punishment,§% 
whereas other children might respand well to mild scnlding-: 

{and may not respond at all to corpoaral punishment).

If you find yourself engaging in a .lot of punishment, . ask i+
yaurself - if that punishment is working. -~ If the answer is ;..
“ves" why then do you nead to do it so often if it is reallyﬁ;”

working. - If you feel that 1t is not werking, . why then fﬂcif

e

71




you keep an using it? It is also important tﬁ bear in min&é;
that caorporal punishment tends to lose its effectiveness¥; §u
when repeated. Ordinarily, corporal punishment should bei:'§”
reserved for very seriaus ﬁransgressions. Parents who findf*;;
it necessary to resort to corporal punishment need to be - l

aware af the- physical dangers involwved in usihg'_suchif_}f
punishment, and should try as mucH as possitble to keep itQQE;}:

safe. } E e o S

Enriching the variety aof punicshment

P o g

Having a variety of punishment at the parents disposal helpséﬁ

to prevent develapment of  "tolerance® and escalation otf

:

doses. It also tends to facilitate the parents’ giving mnreffﬂ!. 

thcught to the punishment and the need for it, rather thanéf;;

impulsively . dispensing @ the same time - waormn qunishmen£¥'ff
repeatedly. - W : T SR U Coley o

- - T S

Always reinforce “good" behaviour, when punishing “bad* i

behaviour.

If you decide to punish a child for a deed, always try +to-.
focus positively on something acceptable, on the next
possible opportunity. This means that the aim of the
punishment should not onily be to tell and show a child how

nat to behave, but should also, in the process show a child &
. . 4
i

72 T



10.

how he should behave in order to gain appraval. Pusitivef*
interactions show the child that the relationship between .

the parent and child is not damaged by the punishment. S

Do warn but don "t threaten

Always warn a child that punishment is forthcoming and warn:ﬁff

the child about the nature of the punishment.: Hnueyer'sdo?i'r

NP

not threaten the  child with punishment which you are nﬁtaﬁ'
prapgared to carry out. This allows the child to fesl that

he can get away with his misbehaviour and future warnings

are likely to be ineffective.

Don "t recriminate S T T CoE e maE

tike most of us, children would prefer to -have : punishment .~
over and done with. It is humiliating to repeat. the detailsff-'

of the misdeed ta the child over and over again and at every .

cppor tunity in the future. o T B @?-7‘
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1Tl SENSITIVE PARENTING

1. Treat the child with respect: " - PANIEEE - S

The first principle — and this is crucial - is that we treat

the child with respect. Many of us.seem to have inherited-a. :

disrespectful attitude toward children. We tend to talk. *

down to them, embarrass them, command them and order them: =

arocund. We begin to build a wall that separates us.

fy

2. Make sure that privileges are earmned - = .oz o o Lig

Parents need to be tireless"disciplinarians;r:f:Nithcut.355

discipline a chilad will:be;insecure,ﬂdemandingséwselfish and .l

self-centred. Discipline means to teach and to train,- it &
becomes the parents job to teach and to train the child. It . °

requires the ability to set limits, say "na" and be willing ?

]

to be unpopular with your child. : One of the most important
principles in effective discipline is to teach_children'tﬁaf'
privileges and freedom go hand inAhand with frespcnsibi1i£§;=
It is crucial that children learn early that life is not;a
“free iunch“. - We want our children to be motivated to work f};

"hard for what they want in life, to be able to set realistic

LRI

goals and meet them ang to. . be anle to delay gratification

Th




Reward appropriate behavicur

Children repeat the behaviour that win them attention and -

eliminate those that do not. Since we all learn by-triai

and error, it is especially important, that we make it uorihj
the child’s while ta behave in ways that are productive,

age-appropriate, and spcially acceptable.’

tet children solve their own groblems

U L e
Parents need to stay iﬁ charge and set limits when the ch§1&~
is very young. But as.the child grows and matures, the wise
parent gradually lets go of the decision—@aking process ‘éndﬁ
let the child decide things for himself, and then learn f;bmv
his mistakes. It is important for us to . be ablé.tny

dietinguish between a child's "wants" and-his "needs". .

Enlist child's help in rule—making

S

Since children come into the world not knowing how = to E

behave, they need guidelines and rules that are at first
externally placed on them by someone who is clder ang  wiser ﬁ;

and able to be fair, firm and consistent. fAs the child

matures he should be allowed to be a part of thé:;f

rule—making pracesé, and shown why rules are important.
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b Encouraqge individuality N T é?fik_Cu

One very impartant principle is to treat your child as aﬁf

individual and encourage him to be unigque. Find an ares of :

exper tise for each child. Do not compare children or force ™

them to compete for your love and attention. - =

7. Feelings are_ important- - . ‘ CLE AT Y e

Help children express their feelings: . -~ 7 T& 707

8. En ijoy vour children

T

The last and most important brinciﬁie-fcr'raising happygsﬁz»:
well-adjusted and mentally healthyrichildrén; is “to enja#ﬁ{ |
them. taugh with them everyﬁa?: ~itet them kﬁow"withouiﬁifi
guestion that they are the source of your happiness, thgf |

they Ering you pleasure, and make your life richer.
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¥ SPECIAL HAZARDS TD A SINGLE WORKING MOTHERS® MATERNAL SENSITIVITY

Dverintensity

Adults need ather adults, not anly to support them on issues
like discipline and moral training and to pravide a sense of
perspective when they aver - or under react but to deflect a
par tion of the child’s anger when he is angry or when he '15 

upset.

Ehildren need other adults to provide them with a sense. of -
family, to serve as alternative sources of  comfort and

counsel, play and identification. - . NI B

And both parent and child need other adults in tﬁeir liveé
far the sake of their own relationship; otherwise the I-thou
link which every mother and children share may become
overstressed in ways that. leave both individuals feeling
misunderstood and alienated.

Overinvestment

While every mother dreams of a better life for her chilg, a
single working mother’'s dreams have been shown to have a

special intensitv. The desire to be "all that I can be" is



b

the most precious gift a parent can give.alﬁhild. But a
danger arises when a parent uses her child : to ;reali;e%qher
own hopes for herself. Studies show that this is more
likely to occur in homes where there is not 'anutﬁef ‘parent
to offer perspective — to warn when -the matecnal,agendégis

in danger of superseding .the child's.

Over—-praotectiveness

Every mother is  acutely conscious of  her : child’s
vulnerability. In a. singie:-mather,f-thisJ*sénse_ of  a.
youngster 's vulnerability is iﬁtengified~fuftﬁeg;byythe fact
of her singleness. - {ne consequence ¥ this is that a!éing}e
mother tends to bg mqréxregtrictive~aboutﬁncrmalg'activities

like exploration; -at:all times and in-all places hérxéhilq

is encouraged to stay as close as passible to mother. .. .

v

MOTHER

1.

I s
v Ld .. N R .
X v wis,

Know how to recognize: the signs of overinvestment andliﬁiw

aver—pratectiveness:

- In overinvestment common indicators are:
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the most precious gift a parent can give a child. | But a 1'ﬁ%'
danger arises when a parent uses her child to realize her;?
own hapes for herself. Studies show that this is more
likely to occur in homes where there is not another parent

taoa offer perspective — to warn when the maternal agenda is_é

in danger of superseding the child’'s.. _ S L2

Over—protectiveness

Every mother is acutely’  conscious of her child's -

vulnerability. In a single. mother, this _ sense of a.

youngster ‘s vuainerability is intensified fur ther by the factg'f:ﬁ

of her singleness. One conseguence of this is that a single,

mother tends to be more restrictive about normalgAactivitiegé_;{;

like exploration; at all times and in all places her child. &}

v

is encouraged to stay as close as possible to mother.. .

HOW TO COPE WITH THE RISKS ISOLATION POSES FOR A . GINGLE WORKING. ..

MOTHER

1,

Know how to recognize the signs of overinvestment and -

aover—protectiveness:

- In overinvestment common ingdicators are:

78



(a} overdressing and aover—grooming

{b) constantly comparing achievements against that of -

peers.

- Over—-Pratectiveness announces itself in unusual acts of

defiance, the over-protected child’'s rebellion is

canstant and ongoing. 1t forms a behavioural pattern.55

Reach out to others for help:

Try to involve your own garents and the people in yourj_°
day—care centre more intimately in your and your children’s
lives. Or you can join a single-parent support group. Nd*f

one understand the special problems or fears of a singlé;¢

mather as well as another single mother, which is why such

groups serve as especially good sources of perspectivé,_;’

balance and reassurance.

A secand reason reaching out is important is that you can

transform other important asdults in your child;s life into

surrogate authority figures whose names can be invoked in &

situations of reward and punishment.

———ang-—
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APPENDIX C — RAW SCORES

I Maternsl child-rearing attitude =scores

IT Parenting skills scores

Il Levels of interpersonal functioning — group scores




I MATERNAL CHILD-REARING ATTITUDES

PRETEST | POSY TEST | FOLLOW UP
Subject A &6 55 55
Subiect B 42 sg 57
Subject C 49 51 51
Subject D 55 51 59
Subject E 53 &2 &2

II PARENTING SKILLS

PRETEST | POST TEST | FOLLOW UP
Subject A 19 19 19
Subject B 22 21 21
Subject C 26 2& 28
Subject D Z0 21 21
Subject E 20 15 23

III LEVELS OF INTERPERSONAL FUNCTIONING

-

187 RATER
X 2 3
Empathy 3.17 3.4 -4
Respect 2.83 X 3
Genuinerness : 3 3.6 4
Self disciosure .17 | 3.6 5
i .
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