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(xix)

SUMMARY

The object of this study was to determine the extent to which a Black
female adolescent in KwaZulu and Natal 1is orientated with Trespect
to the vocational world. The study was approached from a psychopedagogic

perspective.

Existing literature was studied. When the problem was stated it
became apparent that several factors interact to bring about a situation
in which the Black female adolescent school leaver with no experience
as a worker and no particular skills to sell in the labour market

faces problems.

Exploratory media were used on individual basis to determine the
adolescent's present pedagogic situation which has a direct bearing
on her vocational orientation. Exploratory media were also used
to determine the adolescent's actualized potentials and also to determine

her present orientation.

After the insertion of exploratory media the reports of the vocational
orientation investigations were written. Twenty case

studies were conducted with standard ten pupils from eight schools.
One case study is written in detail. Three other reports appear
in a summarized form. The other remaining reports  are given in

a tabular form.

Vocational orientation of the Black female adolescents in KwaZulu

and Natal was found to be affected by socio-economic, political and



(xx)

cultural factors. Recommendations for the establishment of properly
organized vocational guidances services in Black schools, introduction
of career education at all levels and informing the general public

about career education were made.



CHAPTER 1

STATEMENT OF THE PROBLEM, AIM, METHOD AND PLAN OF INVESTIGATION

1. PRELIMINARY STATEMENT OF THE PROBLEM

General orientation

The correct choice of an occupation depends on knowledge of one's
potentials that can be actualized. Despite the increasing number
of Black Women in the labour force, a woman's view of her traditional
role,namely that of a wife and mother still, remains the most important
_yconsideration as far as her future orientation is concerned. (Jersild
et. al. 1978). One of the main problems in effective utilization of
women in-the job situation is their tendency to offer their services
for a limited number of occupations that Jersild (et al. 1978) regard
as stereotypically feminine occupations. Black parents who ought
to assist the young people in making occupational choices are
uninformed about vocational reality and the problem is becoming
increasingly difficult as our society grows more complex. In support of
this statement Conger (1977) stipulates that the latest issue of the Dictionary
of Occupational Titles lists more than 47 000 different occupations.
It is therefore logical to conclude that many of these occupations
are unfamiliar not only to the contemporary adolescents but also
to their parents and their teachers as well. Therefore even the
suggestions that parents often make are based on scanty knowledge
derived from hearsay, local and family prejudice. Williamson as cited

by Conger (1977) explains that Black parents have little ordered sense




of the range of employment opportunities or of the qualities that
make a job congenial and a worker successful. Black parents therefore
fail to make a positive contribution in preparing their daughters
for a career. The vocational guidance services for Black pupils are
not well organised and well established as in the case of White schools.
Consequently Black adolescents are to a large extent deprived of the
opportunity of receiving meaningful career information at school.
The high rate of dropouts in African schools also deprive the majority
of Black adolescents of the priviledge of being trained and prepared
for professional jobs at tertiary level.Blaug (1973)argues that in
modern technological societies relatively few job opportunities are
available for unskilled workers. South Africa is fast becoming a
technological society, this being brought about by rapid expansion
of industries after 1940. Lindhard and Africa (1978) strongly emphasize
that this favourable development can nevertheless only be maintained
if enough of South African people get adequate training to make this

society function.

All over the Western world more and more females are absorbed in highly
skilled jobs which were traditionally regarded as masculine fields.
This development has already begun in South Africa for Black women.
It is however still an open question whether the young Black woman
is amply orientated with regard to the new vocational world and whether
it will be possible to amply train large enough numbers as new jobs
are created. In a traditional Black society it was not imperative
that women should pursue a vocation. It is however well known that
in a traditional Zulu society women were industrious and hard working

and Msimang (1975) rightly maintains that females in a traditional



Zulu society had more duties than men.

Even laborious tasks like building of houses were the responsibility
of women. Agriculture was also the domain of women who also had to
perform routine household duties. The load was obviously much lighter
for men consisting of such responsibilities as 1looking after cattle,
hunting and protection of the family. The Black woman in a traditional
society therefore greatly contributed to the subsistence of the family
(Bryant; 1949). Rapid cultural change which has been brought about
by westernisation, industrialization and Christianisation has brought
the Black society in South Africa to a state of transition. Dreyer
(1980) has noticed that these rapid changes have caused progress from
childhood to adulthood to be no longer a smooth predetermined matter
as it used to be. Since cultural conditions determine how soon an
adolescent will be accepted as independent, a Black adolescent in
a transitional society finds himself in a completely different situation
when compared with that of his traditional counterparts. The social
status and the responsibilities of girls and married women were well
defined and known to everyone. According to the 1981 UNESCO publication
(Youth of the 1980's) any training that was provided was progressive,
in step with the acquisition of maturity in 1life and tradition as
the ideology served to fix the young person in his or her occupation
and place in society. Role confusion was therefore non-existent.
Today intricate social economic and vocational reality make it impossible
for pupils at early adolescence to enter the labour market as skilled
workers for it requires training which 1is only achieved at late

adolescence (Nel, B F 1974).



The adolescent should feel more certain and should regard himself
as an important component of the vocational world. Because modern
society is an achievement oriented society, personal worth and success
is often measured in terms of one's contribution not only to the labour
force but also to the entire society. This study is basically an
exploratory study aimed at determining how the Black female adolescent
is oriented with regard to her vocational future. Although the

formulation of a hypothesis is not of major importance it is nevertheless
unavoidable. It 1is assumed that the question of a vocational choice
is one of the most problematic areas for Black female adolescents.
In support of this statement Gerdes (1984) argues that a girl who
wishes to embark on a career of a professional or semi-professional
nature often knows little or nothing of conditions of training and
opportunities of employment available in the field she wishes to enter.
This is mainly as a result of the fact that the rapidly changing nature
of the Black culture places the present day adolescent in a position
which was never dreamt of in the traditional society. In this connection
Conger (1977) has concluded that the typical contemporary adolescent
does not share the vocational advantages of youth in some earlier

and simpler cultures.

1.1 THE BLACK FAMILY AS THE PRIMARY EDUCATIONAL MILIEU WITH

SPECIAL REFERENCE TO TRADITIONAL ORIENTATION. OF THE FEMALE

ADOLESCENT

1.1.1 General orientation

Stark et al. (1973 p.293) define the family thus 'We can begin thinking



of the family as a long term association of adults, one of whose major
concerns is the \Tllaving and raising of children and the transmission
of goods and culture from one generation to the next'. Functions
of the family can broadly be regarded as universal. Of the functions
enumerated by Fishbein and Kennedy (1968,p.27) reference Awill be made only
to those which have a bearing on the vocational orientation of the

Black female adolescent. Fishbein and Kennedy stipulate that a family
is a social group in which basic physical needs can be met and emotional
security and personal gratification can be attained. Furthermore
the family ought to intergrate; mediate and interpret the demands which
the enviromment makes upon the individuals and the probabilities which
it has for him in the foreseeable future. Lastly the family should
also provide a socially sanctioned situation in which coexistence
and division of labour can be developed according to the interests,
needs and abilities of the family group. The family is the primary
educational milieu. It is through the educational activities of the
adult members of the family that each child gets orientated with respect
to the world in which he finds himself. We emphasize that the primary
responsibility of parents is to orientate their children with respect
to the world in which they grow up. It is also important to realize
that families live within a social reality where factors like cultural
background, economic circumstances, politics etc. may influence the
parent's ability to educate their children efficiently. The Black
family in particular is in a unique position of suffering a number
of disadvantages which directly affect the smooth and creative functioning
of the family. From the afore discussed factors it becomes evident
that the family is the first social organization which is primarily

responsible for providing the adolescent with the educational milieu



which affects her vocational orientation. The parents exist and live
as educators who are responsible for the formation of a child's

personality from birth until adulthood is attained.

Education means inter alia that parents not only supply the facilities
for 'rich experiences but also that the parents accompany the child
in his experiences (Sonnekus 1974). Feuerstein et al. (1981) employs
the concept mediated learning experience which they describe as follows:
"Mediated Learning Experiences 1is not necessarily synonymous with
social interaction. The 1issue is not whether the individual receives
stimulus information from inanimate or animate sources but the kind
of information that is received. The essence of a mediated interaction
is that in the process of mediating information, a transformation
occurs that facilitates the transmission of meaning not inherent in
the raw stimulus or sensory information impinging on the organism.
Typically mother-infant interactions abound with instances of mediated
learning for example the mother selects certain stimuli for presentation
and ignores others. She frames, filters, schedules and provides a
sequence for the stimuli presented. She attributes specific meanings
to objects and events. Thus temporal, spatial, causal and other actions
are mediated by the mother and other significant caretaking figures.
In addition to transmitting all kinds of specific information that
is simply not available via direct exposure, such as a knowledge of
the past, mediated learning provides the kind of experience necessary
for the building of cognitive structure'. (Feuerstein et al. 1981

p.271).

Parents should provide their female adolescents with dynamic experience



to move forward along a goal directed path towards self direction.
This self direction should culminate in an ability to make morally
independent decisions including the choice of a vocation for it is
today imperative that even females should practice a vocation in order
to survive in the modern technological society. Industrialisation
has brought a challenge which necessitates that the young ones should
be thrust into the world sufficiently prepared to make a decent living.
Mkalipe (1984) rightly maintains that Black women always have been
actively involved in subsistence economy although in recent vyears
the nature of their activities in the field of economics changed such
that the activities of women moved progressively from agriculture
to industry, commerce and the services. As a result the majority
of Black parents have a little ordered sense of the modern vocational
world which embraces much more than mere knowledge of the range of
employment opportunities available. Aspects like work atmosphere,
future perspectives, human possibilities which are prerequisites for
success in different careers rests to a large extent on intuitive
knowledge. Many Black parents do not have the necessary experiences
to enable them to acquire this intuitive knowledge of the modern
vocational world. This also implies that many Black parents do not
adequately understand their daughters within the vocational orientation
situation to be able to accompany them to reach the state of vocational
orientatedness. The suggestions that parents often make are often
based on scanty knowledge derived from hearsay and local and family
prejudice. Conger correctly concludes that the Black family often fails
to provide a primary educational milieu that assists in the vocational

orientation of the Black female adolescent.



1.1.2 The composition of the Black family

(i) General orientation

Although many changes have occured as regard the composition of Black
families the large majority of the Black families can still be regarded
as extended. The main characteristic of an African family is that
it is a stem family in which the kinship group assumes primacy over
its members (Smock; 1981). The family is characterised by the formation
of composite households and performed activities of a productive economic
group. Nxumalo (1983) describes the relationships within an extended
family in which each person in the family has his place explained
to him such that he knows his role and expects a certain type of
relationships from other members of his family. Each member of the
family develops a value of putting the good of the family ahead of
his own thereby bringing about a situation where the priorities of
the family supersede his own. It is an obligation for each family
to provide for family members so that their needs and interests are
satisfied within the family. However the fact that the Black adolescent
finds herself as a member of an extended family is no longer an advantage
as it used to be in the traditional era. Smock (1981) rightly stipulates
that changes in the traditional family system may work to the

disadvantage as well as the advantage of women. This is the result
of the fact that township housing is indeed notoriously overcrowded
while there are severe shortages of facilities necessary for living
(Kane-Berman, 1984 p.79). In a traditional society the existence
of an extended family was an advantage on the part of the adolescent

because it provided the adolescent with models and a variety of educators.



Education in the olden days was in general diffuse, informal, pragmatic
and functional (UNESCO 1981). In a modern society the existence of
an extended family increases problems of poor urban blacks who reside
in insufficient housing often overcrowded and affording no privacy.
Smock (1981) has observed that this disadvantage is further aggravated
by the loss of assistance older female relatives rendered within the
extended family and this being compounded by the tendency of young
girls to attend schools. Thembela (1974) has pointed out that the
underpriviledged urbanised Black population exposed to chronic proverty

has developed the '"Culture of Poverty" and this in turn produces lack
of education -and lack of sufficient skills for effective use in the
economic system. It is therefore safe to conclude by saying that
exposure to such conditions and limited opportunities for advancement
will impede the female adolescent in her attempts to actualise her
latent potential and this will manifest itself in failure to make

an authentic vocational choice.

(ii) The adults who play a significant role in the education

of children

Although Blacks are gradually moving away from the tendency of living
as extended families, the vast majority of Blacks in rural areas and
also in urban areas are still living as extended families. Terblanche
(1983) stipulates that the extended family is headed by a male figure
of authority and it includes his wife or wives, his married sons and
their families. Terblanche's study revealed that the role of mother
in the family who was periodically absent was played by another female

person usually a grandmother or aunt of the children. This implies
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that the tradition to assume responsibility for the children of the
extended family 1is still practised. However there are considerable
differences between the urban and the rural Blacks when it comes to
the care of children by the members of the extended family during
the absence of the mother. Terblanche concludes by stating that the
fact that the members of the extended family in the urban district
are involved to a lesser extent in caring for children 1is probably
because of the type of size of the houses occupied in urban areas.
_Although “Terblanche's research was conducted in the Ciskei it is
nevertheless indicative of what obtains in Black families in general.
The fact that the urban children have a male identification figure
in their midst indicates that the children in the urban areas are
in a better position than their rural counterparts. This phenomenon
can be ascribed to the greater availability of employment opportunities
near the homes in the urban districts. From the above discussion
it becomes apparent that the Black urban child finds himself in the
company of many adult members when compared with his rural counterpart.
Nxumalo (1983) argues that even where uncles and aunts physically
occupied separate houses on separate stands or properties, the influence
of the members of an extended family is still great. Because of the
increased number of people who have an influence on the child, the
experiences given to the child also extend far beyond the nuclear
family. The child has a number of models to choose from. It is however
unfortunate that in most cases these models do not represent the learned
world. Their influence 1is therefore mainly confined to character
formation and not so much to a differentiated and refined orientation

within a highly complicated modern world.
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1.1.3 Pedagogic responsibilities of the Black family

(1) Pedagogic responsibility of elder brothers and sisters

In a traditional society the youngsters also looked upon their elder
brothers and sisters for education. The female adolescent was entrusted
to her elder sisters who assisted her in orientating herself as regards
her place in the traditional society. In the modern society the picture
is different. Although the female adolescent otcasionally receives
guidance from elder sisters, it is no longer a responsibility of the
elder sisters to do so. During the traditional era senior girls had
a specific programme which prescribed to the younger girls when they
could wear what, when they could speak to men, how they should answer
and when the dialogue should be suspended and be referred to the senior
girls for a final decision. Senior sisters adopted very stern attitudes
and on these occasions girls were taught about their future motherhood,
and the value of perseverence of sticking to marriage however difficult
it may be until circumstances improved (Nxumalo, 1983). Thus in a
traditional society elder sisters were responsible for the education
of young girls and today it is no longer the case. The complexity
of life and values in the modern society make it difficult for senior
sisters themselves to be adequately oriented with respect to reality
thereby preventing them from assisting the youngsters. The complexity
of the phenomenon education together with the fact that senior sisters
who have left school are compelled by circumstances to be wage earners
thereby affording very little time to establish contact with the young
girls and the fact that the very orientation of the elder sisters
is itself attenuated by premature school leaving, makes it impossible
for them to have pedagogic responsibilities over the young ones.

The guidance that they occassionally give 1is fragmentary, incidental
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and derived from hearsay and as such it can neither be adequate nor
authentic. This brings us to a situation where a very important educator
has disappeared in Black culture leaving a vacuum because parents now
have to give constant individual attention to each one of their children.
This is a mode of education which is new to many Black parents and
which demands a basic reorientation as regards the upbringing of their

children.

(ii) Pedagogic responsibilities of the peer group

During the precolonial -stage the child and later the adolescent related
to the peer group within the extended family as well as outside in
the community. The community had specific expectations from the peer
group which had a definite structure. In the peer group there were
senior members and also the junior members. The senior members were
the custodians of the values of the community. Boys and girls were
trained to acquire skills that were pivotal to the principles that
the community enshrined (Nxumalo; 1983 ). Hence the peer group had
definite pedagogic responsibilities during the traditional days.
This is no longer valid in a transitional society. This is as a result
of the complexity ‘of life in general and uncertainty regarding that
which is wvalued today. Furthermore firm friendship between girls
nowadays is often accompanied by the maintainance and preservation
of her own inner secretive lived experiences as Sonnekus (1974) puts
it. It is important to emphasize that the inability of the members
of the peer group to fulfil its pedagogic responsibilities with a
particular reference to the female adolescent also emanates from the

fact that the peer group itself is disoriented. It therefore cannot
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assist the female adolescent in reaching the state of orientatedness.

Synthesis

From the foregoing discussion it becomes clear that during the traditional
era education was mainly practical in line with the everyday way of
life. The family was the primary institution for education of the
child, this being supported by the fact that the child found himself
in the midst of educators. The presence of an extended family provided
the female adolescent with a variety of models to emulate. Furthermore
the peer group had a definite pedagogic role to play which was clearly
stipulated by tradition. The Black society in transition started
to place heavy emphasis on formal education thereby overlooking the
importance of the informal agents of education i.e. the family and
the peer group. Furthermore these agents of informal education find
themselves powerless in the midst of conflicting values; which have
been brought about by rapid cultural changes. These agents for informal
education also find themselves incompetent and uncertain about the
demands of the modern scientific and technological world. Hence these
agents can no longer accept pedagogic responsibilities because of
the conflicting principles norms and values of the Black society in

transition, a crisis which never existed during the traditional era.

(iii) The father as the educator

Dreyer (1980) clearly stipulated that the role of the father in the
traditional society was that of a disciplinarian and authority figure.

‘He was the embodiment of manliness and strength. This is also supported
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by Bryant (1967) who asserts that the one great law that ruled in
traditional Zulu society was law of complete submission to paternal
authority. However it is interesting to note that the father-daughter
relationships were traditionally marked by tenderness as the father

tended to pamper his daughters.

-Industrialisation and the new money economy brought about changes
in the Black people's traditional way of living. Employment in the
Western industrial sector took a large percentage of fathers away
from their rural homes. The young ones found themselves without the
strong authoritative father-figure. Long absences from their homes
caused many fathers to accept less and less responsibility for their
families, thereby entrusting pedagogic responsibilities to the mothers
who were neither trained nor preparec:i/ by tradition to undertake such
responsibilities. The young therefore 'no longer experienced the smooth
functioning of the traditional socialisation process. The result
was general uncertainty of what had to be regarded as right or wrong
and a general feeling of confusion and despair developed amongst the
young and their parents (Dreyer 1980). It is important to remember
that in the past the father was vested with the power of deciding
the future of his children e.g. urging daughters to marry and even
choosing a marriage partner. Terblanche (1983) has revealed in his
study that the relationship between the man who fulfilled the role
of the fathers can take one of the following trends. In only 66,2%
of the 1 496 families studied was either the children's own biological
father or the stepfather present. The extent to which these fathers
were absent is indicative of serious breakdown within families which

could have detrimental effects on the development of children towards
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adulthood. In 18,4% of the 1 496 families studied there were no adult
males to accept educational responsibilities for children. This implies
that in one out of every five families there was no male figure who

was able to examplify the image of masculinity to the children.

Even in those families where the father is present there is still
no adequate contact between the father and his children because of
the long distances which a large number of Black workers have to commute
daily from their homes to work and back. Steyn (1984) explains that
these people leave their homes before dawn and only return after dark
simply to sleep and start the journey again on the following morning.
Thus even 1in the urban areas the situation offers the Black father
very limited time to make valuable contribution to the education of
his children. It is therefore safe to conclude that even though the
urban Black father has very limited time available for educating his
children, urban children are still better off than rural children
who stay without any father figure for long periods of time. Although
Terblanche's study was conducted in the Ciskei it has relevance to
this study because the picture is more or less the same for all urban
Blacks. Matlhasedi (May 1984) further asserts that the Black parents
particularly in wurban areas are so much pressed by socio-economic
pressures and political pledges that their attention tends to be diverted
from the immediate problems experienced by their children. The following
table extracted from Terblanche (1983 p.37) will serve to illustrate
the relationship that exists between the man who fulfils the role

of the father in the family and the children.
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TABLE 1: RELATIONSHIPS BETWEEN MAN WHO FULFILS THE ROLE OF FATHER

OF THE CHILDREN FAMILY

RELATIONSHIPS DISTRICTS

Mdantsane|Zwelitsha|Middle=jAlice |TOTAL

(urban) (urban) |(rural)| (rural)

Num=|.- %|Num= %Nu‘_m: % Num= %Num: .

[

ber ber ber ber ber
IChildren own father/step 231 164,9|260 172,21148170,7351161,5/990 66,2
Father married to mother 712,00 71 1,9 21,0 12|21 28| 1,9
A maternal/Paternal uncle 3 6,8 31 0,8 2i1,0 13|23 21| 1,4

Paternal/maternal grandfather| 3 0,8 0 0 0} O O 0 30,2

Mother's common law husband

not father of children 3103 2 0,6/ 2/1,0 2]0,4 9] 0,6
Older brother of child 40 | 11,00 19 5,3 15| 7,2| 86{15,0] 160 | 10,7
None of the above 511,60 14 0,3 170,54 30,5 10} 0,6
No adult male in family 64 | 18,0 68 | 18,9 39|18,6) 104 {18,2| 275 | 18,4
TOTAL 356 |100,0 360 [{100,0 209 FL(X),O 571 100,01496 [100.0x

According to Terblanche's survey (1983) conducted in Ciskei the vast
majority of Black men who fulfilled the father's role in the families
concerned revealed that 65,5% of the men did not have standard six
certificate. Consequently only 16,5% of the men had an educational
qualification higher than standard six while only 5,1% had a qualification
of standard ten and higher. Of this 5,1% the vast majority i.e. 77,7%
lived in the urban areas. It was also revealed that an exceptionally

small number i.e. 0,2% of men had received tertiary training.
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All the factors mentioned above interact to bring about a situation
where the Black father finds it virtually impossible to accept pedagogic
responsibility for his children. Hence he does not provide any

assistance and in very few instances very little support is rendered
in the vocational orientation of his children, particularly the female

adolescent.

(iv) The mother as educator

Dreyer (1980) contends that in a traditional society the mother was
responsible for her daughters. The mother was however not the sole
educator for the elder sisters were also entrusted with pedagogic
responsibilities while the peer group fulfilled a definite role.
Mother-daughter relationships were marked by intimacy which culminated
in a very close identification between the daughters and their mothers.
The fact that the daughter ended up idealising the mother tended to
lessen identity crisis typical of adolescence. Krige (1965) argues
that in a Zulu traditional family the mother was shown less respect
than the father. However if any of her children were in trouble the
child approached the mother who would use her influence to present
the case tactfully to the father. Sudden cultural changes brought
about by westernisation and industrialisation took the fathers away
from their homes for a long time. The absence of the strong father-
figure in a transitional society vested women with pedagogic authority
over young ones. Because traditionally the woman was not an authority
figure and was regarded as inferior to men and because women found
themselves taking over tasks for which they were not prepared, the

young ones tended to flout the authority of women. Dreyer (1980)
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observed that this resulted in a general feeling of despair and confusion
amongst the young and their parents. The young people in towns were
affected even more drastically. Therefore many present day Black
adolescents find themselves growing up in homes with a western approach
where models of behavior are 1limited to their parents alone. In
Terblanche's study it was revealed that 71,6% of the woman were fulltime
housewives and were therefore at home all day. An additional 21,5%
of the women who worked were at home every evening. This means that
93,1% of the women concerned were at home regularly in the evenings
and were able to fulfil their duties as mothers. It is however worthy
to note that the percentage of women who are at home during the day
is larger in rural areas than in the urban areas. This phenomenon
can be attributed to the greater availability of job opportunities in
the urban areas. Terblanche's study has further revealed that 62,7%
of the mothers had a formal education of lower than standard six;
10,5% had a standard eight certificate and only 2,5% had a standard
ten certificate and more and a mere 0,3% of the mothers had received
university education. The majority of the mothers with higher education
qualifications were found in urban areas. In spite of the fact that
majority of the mothers are fulltime housewives they have very little
support to offer to their adolescent.girls in their vocational orientation.
This is a direct result of the fact that their low educational
qualifications render them incompetent in educational and vocational
matters. The fact that they are not participants in the vocational
world makes it impossible for them to offer authentic and reliable

advice and guidance pertaining to vocational matters.
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v) The physical aspects of family life

Luthuli (1976) maintains that four roomed houses with 8-12 occupants
are commonly occupied by Black families particularly in wurban and
semi-urban areas. Such Blacks are still earning below the current
poverty datum line. Some of the Black urban dwellers are homeless
and thus obliged to live in self-built shacks very often without basic
services (Steyn, 1984). He further stipulates that it is almost
inconceivable that many of these people are able to make there daily
transition from such conditions to highly sophisticated work places
and back. The majority of urban blacks are poor. Thembela (1974)
strongly believes that because of this they are assailed by a whole range
of physical conditions which endanger 1life, growth and health, distress
mental and emotional development and this affects the educational
potential. Such families are inadequate in the sense that they cannot
provide children with either sufficient food nor appropriate shelter.
Children from such backgrounds are unable to benefit adequately from
formal schooling because they are often hungry, sick tired, feverish
and sometimes paralysed. Thembela (1974) observed that such children
may be unmotivated, unprepared, hostile, frustrated, understimulated,
inattentive, disinterested and may therefore find it difficult to
cope with school work. This is being aggravated by inadequate facilities
like poor ventilation, poor 1lighting, inadequate utensils necessary
for survival in the technological world. The accumulated effect of
the aforesaid depressive factors is to inhibit the actualisation of
inherited potentialities and to obscure the child's intentional

directedness to his own present and future. Kelly (1956) contends

that an educator must always take into account a child in born capacities
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and traits and also the influence of both his formal education and
of his environment outside the school. Terblanche (1983) has concluded
from his research done in the Ciskei that many houses have limited
space for children to study privately. Furthermore Terblanche's study
has disclosed that physical facilities 1like inside toilets were found
to be missing in most of the houses. Although this study has revealed
that the Ciskeian houses are arranged in a somewhat Western pattern,
the style still differs from that of the average Westerner. Since
the home enviromment is the field which allows for the actualization
of inherited potentialities, it can safely be concluded that many
Black children's latent potentialities can never be fully developed
because of the depressing environment in which they grow up. The Black
child's home situation does not afford opportunities for experiences
aimed at developing possibilities which are a prerequisite for vocational
orientation in a modern teclinological scientific world. The following
table 1illustrates the physical 1layouts and the number of rooms in

houses erected according to the Western style of building.
TABLE 2: NUMBER OF ROOMS IN HOUSES ERECTED ACCORDING TO THE WESTERN STYLE

DISTRICTS

(urban) (urban) (rural) (rural)

Mdantsane |Zwelitsha |MiddledriftijAlice TOTAL
NUMBER OF ROOMS Num=| . Num= % = % = - %|Num= . %

bel‘g‘n | s ber &%m gg;n bgp— i
Houses with one room 6 1,71 12 3,41 0 0 4 1,51 2212,1
Houses with two rooms 15 4,21 14 39113 15,71 31 | 11,9i 73 16,9
Houses with three rooms| 12 3,41 27 7,51 25 30,1} 52 | 20,0| 116 11,0
Houses with four rooms | 77 | 21,8221 61,7 21 25,31 76 | 29,1] 395 |37,4
Houses with five rooms 236 | 66,7 | 43 12,04 16 19,3) 47 | 18,0| 342 |32.,4
Houses with six rooms 3 0,8] 16 4,5{ 4 4,8/ 23 | 8,8| 46 4,4
Houses with more than
6 rooms 5 1,4] 25 7,00 4 4,828 110,71 625,8
TOTAL 356 (100,0(358 |100,0! 83 100,0261 {100,011056 {100
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Although Terblanche's study was conducted in the Ciskei the situation
is almost similar with that of KwaZulu townships with the vast majority

of houses in these townships being four roomed houses.

Synthesis

From the foregoing discussion of the Black family situation it becomes
apparent that it has become increasingly difficulty for the most Black
present day families to educate their children satisfactorily and
to support their children to reach a satisfactory state of vocational
orientatedness. Vocational orientation as a dimension of education
probably receives very little or even no attention at all. It is

this problem which will be investigated in this study.

1.1.4 The Socio-political Situation in South Africa

1.1.4.1 The traditional apartheid

In South Africa the Afrikaans Reformational philosophy of life underlies
a system of separate development of different cultural communities.
The gist of the system as crystalized by its propounders was to put
the African in his place, and never to allow him to entertain illusions
of educational, economic and political progress outside his immediate
surroundings. Dr. H.F.Verwoerd.as cited in Horrell (1968) maintains "..
education should train people in accordance with their opportunities in
life;should not create false expectations of unlimited opportunitiesfor the
Bantu in '""White' areas;and should thus stand with both feet in the reserves.

The Bantu it was stated should not want to become imitators of Whites
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but should remain essentially Bantu'" (p.136). The deliberate policy
of the National Party was therefore to perpetuate vast differences
in education and employment for Blacks and Whites. The National Party
thereupon enacted laws which were calculated to accentuate oppression
and to discriminate against Blacks in the worst form that had ever
been experienced. Job reservation acts were subsequently passed
i.e. Black Labour Regulations G & R 1892 of 1965; Black Labour Act
of 1972; Group Areas Act of 1966 and many other (Van Zyl Slabbert
1984). The effect of those policies has been a severe shortage of
skilled workers. The propounders of the Apartheid policy made no
provision for Blacks to acquire occupational skills that would enable

them to compete with Whites in the Labour Market.

1.1.4.2 The effect of the policy on the education of Blacks

wWhen the Bantu Education Act of 1953 was passed by the Nationalist
Party it purported to confine the African child to the curriculum
that would make him suitable for and functional in his own national
if not tribal group, i.e. it was not meant to be a starting point
but as a limiting factor. This view is clearly elucidated by the
following quotation '"The Bantu must be guided to serve his own community
in all respects. There is no place for him in the European community
above the level of his own community, however all doors are open for
him to receive training which has as its aim absorption into the European
community, while he cannot and will not be absorbed there" (Dr H.F.Verwoerd
1953 as cited by Van Zyl Slabbert; 1984). When the Bantu Education
Act was introduced it coincided with the other laws which were enacted

by the National Party which were calculated to accentuate oppression
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and discrimination against Blacks in the worst form that had ever
been experienced. Bantu Education offered inferiority and dispossessions
that took place with its introduction. Inferiorities included double
session products, the lowering of the quality of school buildings,
the retrenchment of teachers and the bad name, the odour of which
has not been redeemed to this day, assigned to the education of Blacks
in general (Nxumalo; 1980). The dispossession included the withdrawal
of school meals, the withdrawal of the allowance previously given
to Afrikaans specialist teachers and the tremendous reduction of school's
supplies. Furthermore tremendous differences existed in average per
capita expenditure for Whites and Blacks. The average per capita
expenditure for a White child was R1 385 in 1984 while it is only R192
for a Black child (Matlhasedi, May 1984). This financial provision
for Bantu Education in comparison with the provision for the other
racial groups and education departments was extremely discriminatory.
This state of affairs continues to exist even today because in 1977
when Bantu Education collapsed it was re-established and it continues

to function under the new name i.e. Department of Education and Training.

1.1.4.3 The effect of the policy on the socio-economic situation

of Black families

It is necessary to reiterate Nxumalo's contention that the style of
education that the Bantu Education Act of 1953 purported to deliver
aimed at confining the African to the curriculum that would make him
suitable for and functional in his own national if not tribal group.
This type of education was in fact a limiting factor which would make

a Black man unable to compete with Whites in the labour market. Lombard
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(1984) is emphatic about the fact that when discrimination enters
the labour market, Whites maximise a utility function which has both

income and physical distance properties, Whites are willing to pay a

premium not to associate with Blacks. As a result they import less
Black labour and export less of their capital. The net result is
a fall in output in both societies. Lombard further states that in

South Africa there is a considerable evidence of job segregation and
the over representation of non whites in certain occupations. The
large surplus of Black labourers in these traditional jobs undoubtedly
tend to cause wages in these jobs to be lower than otherwise and this
has a tremendous influence on the social life of the workers and their
families. Lombard (1984) has identified two types of discrimination
namely overt and covert discrimination. Overt discrimination is readily
identifiable in legislation, company rules, regulations, programmes,
procedures and directives. Examples are influx control measures,
group areas act, housing restrictions, business operation areas,

environmental planning education, training, «closed shop principle
and apprenticeship training in White areas. Under covert discrimination
Lombard (1984) mentions institutional discrimination which finds
expression in the social patterns of behaviour i.e. different treatment
of individuals not because of race, sex, religion or creed but because
of specific mechanism indirectly related to them. These include
employment interviews focusing on personality and physical attributes,
advancement prerequisites, socio-economic status, attitudes perception,
membership of clubs, societies, institutions or associations and family
and business ties or relationships. All these factors operate

simultaneously to bring about a situation where Blacks find themselves

earning far below the current Poverty Datum Line thereby perpetuating
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the culture of poverty among Blacks. Children from such families
are assailed by a whole range of physical conditions which by endangering
life, growth and depressing mental and emotional development and thus
adversely affecting their educational achievement (Thembela 1974).
It should also be borne in mind that some of the socio-economic problems
experienced by Blacks also emanate from the fact that the Black society
is in a transitional stagefromagrarian to a modern technocratic society.
Hence some of the problems encountered are typical of the level of
technological development in which Blacks find themselves.  However
the apartheid policy has tended to reduce Blacks to inferior people.
Because of the anomalies perpetuated the future perspective of Black
youths were turned away from the modern society. This is due to the
fact that for the Black youth the modern, scientific and technological
world symbolises exploitation, oppression and discrimination. The
result is a general inability to arrive at a responsible vocational
orientation. Black women who enter the vocational world have tended
to follow stereotypically feminine occupations such as teaching and
nursing in the case of females who have received training. The vast

majority however become domestic servants and shop assistants.

Synthesis

Although the job reservation acts have been repealed the Black workers
are still faced with attitudinal barriers. Futhermore because the
education system still provides Bantu Education under a new name,
there is still an over supply of labourers for certain jobs while
there are limited job opportunities available. The curriculum for

the Black schools still continues to turn out of the school system
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people who are not trained in important skills required by the labour
market. It is also important to reiterate the fact that covert

discrimination which is very difficult to remove still prevails because
it is in essence behavioural and emotional (Lombard 1984). The Black
female adolescent school leaver with inadequate educational qualifications
and no experience as a worker finds herself in a problematic situation

which I intend to explore in this study.

1.1.5 The School And Its Task Regarding Vocational Orientation Of

Black Female Adolescents

The complexity of the modern technological society has made it impossible
for pupils to be educated by their parents. Although parents of a
child remain the primary educators, it 1is today imperative that the
child should receive specialised guidance and support from the teachers
who are professionally trained for this task. The school is therefore
an institution which has been specifically set up to impart knowledge
and skills which should assist the child in reaching a state of

vocational orientatedness. Et has been shown in a previous section
that when the Bantu Education system was established it purported
to confine the Black child to the curriculum that would not enable
him to compete with Whites in the labour market\ Hence the school
system failed to deliver the goods as it is evidenced in the dire
shortage of skilled labourers. In this study the Black school system
will not be discussed. It is taken for granted that the reader is
familiar with this aspect and its effect on the cognitive development

of Black children.
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1.1.5.1 The primary school which offers basic education

According to Haasbroek (ed 1981) the primary school should gradually
introduce the child to the world of formalities, systematics and order.
The basic skills of literacy are acquired at the primary school hence
the curriculum is the séme for all children. Van Vuuren (1976) asserts
that certain basic skills are taught in the primary school the most
important being reading, writing and arithmetic. The three R's are
indispensable instrument in the acquisition of knowledge and the further
education of the child. The school is concerned with moulding the
personality as a whole which implies that at the primary school, the
child should also acquire certain skills, attitudes and habits, akFrom
a didactic point of view the concept skills is broad enough to embrace
also the acquisition of manual skills. At the primary school level
no instruction 1is given which is geared towards acquisition of

occupational skills. XEducation is general and formative in nature.
At the end of the primary school period the child has acquired enough
knowledge and the structure of his feelings and accompanying value
hierarchy should be stable enough to enable him to orientate himself
with regard to the more differentiated form of education offered in.
the secondary schools. "It is however unfortunate that many girls leave
school before the school has made any positive contribution with regard
to their vocational orientation as it is evidenced in the statistics
that have been recently published. Matlhasedi (1984) stipulates that
72% of black pupils who left school in 1982 had an education of standard
five or below. Odlum (1977) has identified a number of reasons for
early school 1leaving among Blacks. According to her the reason for

early school leaving may be poverty, refusal to go to school against
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parent's will, protracted illness, caring for sick people and a number
of other reason's. It is interesting to note that some Black adolescent
girls leave school to work in order to satisfy their immediate needs.
They therefore leave school before any authentic vocational orientation

is reached.

1.1.5.2 The secondary school

Pupils in the secondary school are identified by the period of puberty
and adolescence through which they pass. The secondary school phase
can be divided into junior secondary school phase and the senior secondary
school phase. The junior secondary school is the period during which
the child explores all the possible subjects that are offered in senior
secondary period. This entails more than mere knowledge of subject
contents. *At this stage subjects should start to acquire existential
meaning for the pupils. Pupils should start to view subjects as

representing study directions which should eventually culminate in
a sound vocational choice. It 1is therefore sound practice to involve -
a standard 7 child in an orientation situation with a view to assist
him in orientating himself with regard to possible study directions.¥
Hence the type of education received at the junior secondary school
level 1is general and formative. At the junior secondary school level
there is no deliberate effort to prepare the individual for any specific
vocation. Haasbroek (1981) therefore concludes that standard 6 and
7 are exploratory years in which pupils can become acquainted with
all subjects in order to determine subjects and fields of study in
which the pupil is interested. Depending on their choice of subjects

pupils in this phase are placed in natural sciences, human sciences,
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agricultural, commercial and a general field of study. It is important
to remember that in the case of Black education the senior secondary
school pupil can find herself taking subjects not out of her choice
but because those are the only subjects offered in the school which
she attends. Although education in the senior secondary phase is
more specialized in the sense that it is differentiated into various
fields of study which should link with post-school training, inservice
training and vocational pursuit as Haasbroek (1981) puts it, it 1is
not always the case with Black pupils. Groenewald (1962) rightly
asserts that the high school curriculum should provide for general
education and specialised education. He further stipulates that general
education aims at full education of the whole child. It refers to
those phases of non-specialized education which entails providing
a variety of subjects fitted to the needs, interest and abilities
of each individual child. This is what the system of differentiated
education attempts to offer. However the type of subjects offered
in standard 9 and 10 are still non-vocational subjects and this makes
even the senior secondary education to be general and formative.

Subjects are not vocationally directed but can be meaningful for post
school academic pursuit. The adolescent should however reach the
state of vocational orientatedness even if such vocational orientation
is in broad terms. The school should assist the child in orienting
himself with regards the vocational world. It does however not train

children for specific vocations.

1.1.5.3 The problem of overcrowded classroom

Another source of irritation to the African teacher that continues
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to compound his difficult task in the classroom is that of huge number
of pupils. Working under such burdensome conditions as those in which
most Black teachers find themselves saps the morale of the teacher
and reduces his spirits to a very low ebb. It becomes difficult for
him to give of his very best in teaching, particularly when he is
handling classes which write external examinations for it becomes
impossible for such a teacher to attend intelligently to the needs
of forty pupils. The 1983 Annual Report for the Department of Education
and Culture revealed that the average teacher-pupil ratio in KwaZulu
is 1:47. This high teacher-pupil ratio also raises the question of
inavailability of adequate classroom floor space and inadequate

facilities. This high teacher pupil ratio renders individual attention
to pupils by teachers practically impossible. This has led to a
situation which makes more than 54% of all school principals to be
heavily loaded with teaching duties coupled with administrative

responsibilities, making it impossible for them to fulfil either of

the tasks satisfactorily.

1.1.5.4 The problem of unqualified teachers

The successful implementation of any educational programme depends
to a large extent upon the supply of an adequately trained teaching
staff in large numbers. In recent years the rapid rise in enrolment
has raised two issues. One concerns the supply of adequately trained
teaching staff the other the availability of enough classroom floor
space. Until about the mid sixties the Ilowest teacher training

qualification was the Lower Primary Teachers Certificate which was

obtained by taking a two-year course after standard six in a teacher
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training college. When this was abolished the Higher Primary Teacher's
Certificate became the lowest teacher's qualification which entailed
taking a two year course in a teacher training institution after obtaining
a Junior Certificate. At present this course has been improved for
today to qualify for entry at any teacher training institution one
must be in possession of a standard ten certificate and the courses
lasts for the minimum period of three years. According to the 1983
Annual Report of the Department of Education and Culture the annual
output of new teachers from the existing training institutions i.e.
8 in KwaZulu and 1 in Natal falls far short of the supply of teachers
demanded. Consequently a healthy and normal expansion in education
is seriously hampered. As a result the department of education resorts
to the employment of unqualified teachers. The supply of the secondary
school teachers comes from some of the teacher training colleges and
from the University of Zululand and to a lesser extent from other
universitie‘s. The annual output of secondary school teachers is very
low and it cannot meet the great demand for secondary school teachers.
What makes the situation worse 1is that not all the people who qualify
as secondary teachers take up teaching posts in KwaZulu and Natal.
As a result of the shortage of secondary school teachers, people who
hold matriculation or senior certification without any teacher training
are often employed as teachers. It is also unfortunate that even
the increasing number of qualified teachers who obtain senior certificates
still have their training at a prematric level. The following table
taken from the 1983 Annual Report of the Department of Education and
culture illustrates this argument. It is therefore obvious that a
greater need exists for thoroughly qualified teachers at all levels

of training but specifically so at the secondary school level because



TABLE 3: TEACHERS SERVING IN KWAZULU ACCORDING TO THEIR QUALIFICATION

UNQUALIFIED QUALIFIED
CIRCUIT PRIMARY |SECONDARY | TOTAL PRIMARY |SECONDARY |TOTAL GRAND TOTAL
UNQUALIFIED QUALIFIED | PRIMARY SECONDARY
BERGVILLE 177 56 233 523 191 714 700 247
EDENDALE 12 15 27 841 296 1110 853 284
ENSELENI 190 21 211 380 157 537 570 178
HLABISA 309 37 346 226 90 316 535 127
INKANYEZ 1 205 56 271 407 142 549 612 198
KWAMASHU 5 20 25 612 355 967 615 375
MAHLABATHINI 247 46 293 270 116 386 517 162
MEHLWESIZWE 104 19 123 412 195 607 516 214
MNAMB ITHI 121 41 162 586 161 747 707 202
MPUMALANGA 119 20 145 686 275 961 805 301
MSINGA 258 90 348 357 105 462 615 195
NDWEDWE 125 43 168 741 254 995 866 297
NKANDLA 430 70 500 260 75 335 690 145
NONGOMA 4606 60 532 371 120 491 837 186
NQUTHU 287 61 348 407 141 548 694 202
PHOLELA 183 38 221 551 1179 730 734 217
PORT SHEPSTONE 60 14 74 612 161 773 672 175
UBOMBO 495 37 532 200 66 226 695 103
UBUMBULU 65 10 75 717 279 99 782 289
UMLAZI NORTH 2 4 6 414 202 676 416 266
UMLAZI SOUTH 25 11 36 466 175 641 491 180
UMZINTO 138 22 260 521 163 694 559 185
UMZUMBE 174 41 215 576 164 740 750 205

(43
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absence of well qualified teachers deprive the Black children of support
that he should receive which is inevitable for the unfolding of their

potentialities. N

1.1.5.5 = The problem of lack of well organized psychological and

guidance services

The necessity for a school guidance service must be seen in terms
of an instructional and supportive function of education. The

educational situation should provide each individual pupil with education
in accordance with his specific abilities, interests and aptitqde.
The necessity for guidance as an intergral part of the total educational
set up lies between the school's task of providing for every pupil
the instruction and education to which he is entitled and the pupil's
right of self determination and individual choice (Haasbroek ed 1981).
It is important to realise that until very recently Blacks have been
deprived of such an indispensible ancillary service. The guidance
services under the described conditions are still not available in
Black schools. Guidance as an auxilliaryservice is still at its teething
stages in Black schools. Although the Department of Education and
Culture has approved posts for qualified school psychologists, the
problem of absence of adequately trained school psychologists still
remains. The chronic shortage of well qualified personnel will further
impede the establishment of the psychological and guidance services
in Black schools. As soon as the guidance services become well

established, school psychologists will move away from the trend of
confining their services to the administration of aptitude test to

standard ten pupils. The 1983 KwaZulu Annual Report of the Department
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of Education and Culture revealed that in 1983 the department of school
psychological services had no option but to confine their service
only to the standard ten pupils because of the vast area which very

few personnel had to cover.

Synthesis

The school system in Black education fails to provide the adolescent
with the support and guidance she needs in her vocational orientation.
Even those pupils who pass standard ten find themselves having acquired
general formative education without a clear perspective on the vocational
opportunities available. The situation is even worse for those who
leave school prematurely. The problems of a Black female adolescent
in her vocational orientation are further aggravated by the absence
of well organised psychological and guidance services. The Black
adolescent in a transitional society particularly the female adolescent
finds herseif in a state of confusion when the question of vocational
pursuit is raised and this state of affairs is even worse with school

leavers who abandon school without having acquired even general formative

education. It is this problem which will be investigated in this
work,
1.1.6 The Aim of This Study

The Black female adolescent in KwaZulu and Natal finds herself in
a state of transition. Confusion emanates directly from the fact that
she is neither a child nor an adult. This confusion is aggravated by

the fact that she finds herself in a transitional society. She is
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therefore caught up between the First World and the Third World. The
Black female adolescent in KwaZulu and Natal therefore finds it
increasingly difficult to make a smooth transition from childhood
to adulthood. This problem was non existent in a traditional Zulu
society. It is this question of vocational orientation of the Black
female adolescents that will be investigated in this study. The aim
of this study is thus to investigate the pedagogic situation in which
the Black female adolescent finds herself and to determine how it

affects her vocational orientation.

1.1.7 Method of Investigation

In the first part of this project the phenomenological method of research
that was used by educationists to reveal the structure of pedagogics
was taken as a point of departure, against which the pedagogic situation
of the Black female adolescents was assessed. The empirical part
of this study will be done by means of questionnaires and interviews
with parents, teachers and the adolescent herself. Investigation
into the relationships prevailing at home and school will be conducted
by means of autohistoricity and heterohistoricity interviews. Vocational
orientation investigations will be conducted”’on indivi&ual basis by

employing exploratory media.

1.1.8 The plan of the study

Chapter 2 will give a discussion of what is meant by a psychopedagogic

perspective on vocational orientation.

Chapter 3 will give an in depth discussion of media to be used for
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purpose of this study.

Chapter 4 will give an indepth discussion of one case study and a

summary of three other case studies.

Chapter 5 will aim at giving a synthesis of the different findings.
Summary and recommendations emanating from this study will also be

given in this chapter.
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CHAPTER 2

A PSYCHOPEDAGOGIC PERSPECTIVE ON VOCATIONAL ORIENTATION

2.0 INTRODUCTION

In chapter one an attempt has been made to give a broad account of
the problems that are experienced by a Black female adolescent in
a transitional society which are likely to affect her future vocational
orientation. It has already been pointed out that there is no single
cause which makes vocational orientation of a Black female adolescent
problematic. Socio-economic, cultural and political factors interact
to bring about a situation which makes it extremely difficult for
the Black female adolescent with no tertiary training to fit properly

in the labour market.

The family which should lay the foundations on which the adolescent
must orientate herself fails to provide the adolescent with such beacons.
This is mainly due to the fact that the parent's socio-economic and
cultural background, attitudes towards life, age and home environment
all determine how far parents involve themselves in supporting their
children in making career choices. It has also been pointed out in
chapter one that the present Black school system in South Africa also
fails to make a favourable contribution in vocational orientation
of the adolescent. This is being caused by the fact that the subjects
that are offered even at senior secondary school level do not tally
with any specific vocations nevertheless these subjects are meaningful

for those who intend to further their academic studies. It is therefore
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logical to conclude that the Black female adolescent encounters

difficulties when the question of future vocational pursuit is raised.
It 1is therefore intended that the pedagogic situation of a number
of Black female adolescents be explored in order to determine how

it affects their vocational orientation.

2.1 A phenomenologically oriented investigation

In this section of this work no attempt will be made to discuss the
phenomenological method in detail. The cursory exposition offered
here will merely serve to illustrate what its significance is for
anthropological or humanistic-existential thought and therefore also
for pedagogical thought. From the different descriptions given by
different protagonists it can be averred that phenomenology is a way
of thought which is utilized by philosophers in order to arrive at
a clear understanding of specific phenomena. Hence phenomenology
is the scientific attitude which wishes to allow the phenomena to
speak for themselves. It is interesting to notice that two Greek
words are of importance in phenomenology namely phainomia which means
"I appear or I reveal myself" and legos which means ''I speak' (Nel
B.F. 1974 p.18). Hence phenomenology means the basic attitude of
seeing and listening to that which the phenbmenon desires to impart.
The phenomenological method implies the act of thinking by which a
phenomenologist tries to get through to the radix of a phenomenon.
Thus phenomenology focusses on the inseparable relationship between
man and the phenomena in the world (Gunter, 1977). Also basic to the
phenomenological way of thinking is the concept intentionality. According

to the phenomenologists human consciousness 1s nothing else but
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intentionality which essentially means that man's original or initial
experiences has the nature of a dialogical meeting between subject
and object. It is this unity or dialogical meeting which is regarded
by phenomenologists as intentionality. The subject as the intending
partner of the dialogue is intentionally directed at the object as
the intended. The meaning that a particular datum or phenomenon obviously
has for our natural experience has according to the phenomenologists
its deepest roots in this original intentionality event (Kockelmans,

1967).

The phenomenologically oriented educationists have also accepted the
concept intentionality as a fundamental feature of human existence.
Intentionality refers to the continual directedness of man to his
world with the aim of investing it with meaning. Hence phenomenology
affects the inseparable relationship between man and the phenomena
in the world. Man is from the very outset impelled by a spiritual
force to direct himself towards the world; a directedness to the
world which according to Nel B.F. (1974) later mainfests itself as
a cognitive distinguishing directedness. Because man is intentionally
directed to his world, he takes initiative in establishing relationships
with the surrounding world. By so doing he constructs his own subjective
life-world. According to Vrey (1980) a person's life world is not
merely his geographical world but also the totality or network of
his meaningful relationships with objects, ideas, people, forces,
attitudes himself etc. These relationships are often interactive
and interdependent and therefore dynamic i.e. the nature and the horizons
of his 1life-world are never static (Duminy and Dreyer; 1983). This

intentionally determined subjective personal attitude of a person
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as a totality in his communication with reality is the outcome of
experiences more in particular lived experiences as Sonnekus (1977)
asserts. It constitutes the foundation for orientation in general
and more specifically for vocational orientation the aspect which

I intend to discuss more elaborately later in this chapter.

Phenomenology is according to Gunter (1980) a methodical knowledge
of the phenamenon of our original experience in their original givenness.
The phenomenclogist seeks to know a phenomenon in its ultimate pre
reflective experience. To gain knowledge of a matter he seeks to
penetrate to the hidden phenomenon of our original experience in which
he believes 1_:he obviousness of our natural experience is grounded.
Hence the call of Edmund Husserl: "Zurick zu den sachen selbst,"
("back to the matter itself' Gunter; 1980 p.5). According to the
phenomenologists access to 'the matter itself" can only be gained
by means of a methodical philosophical reflection known as

phenomenological reduction which entails reducing, simplifying or
going back to the original phenamenon. Phenomenological reduction
comprises a radical questioning of the obviousness of our entire natural
experience. This the phenomenologist is able to do by limiting himself
to the matter or phenomenon by temporary bracketing his beliefs, personal
interpretations convictions and scientific theories. He suspends
them temporarily so as to penetrate to the thereby concealed phenomenon
in order to examine and uncover it. This simply means that one must
get rid of all preconceptions and prejudice which he may be harbouring
about the phenomenon. Hence the phenomenologist refuses to give a
value judgement about the phenomenon but directs his thoughts at that

which truly constitutes the phenomenon.
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In the phenomenological reduction the investigator must separate those
aspects which constitute the ontological structure of a phenomena
from superficialities. Landman describe; the phenomenological reduction
as an act of separation and the eidetic reduction as an act of revelation.
Viljoen and Pienaar (1971) regard the term eidos from which eidetic
is derived as synonymous to essence. Eidetic describes that which
comes forth in appearance and which calls for description, radical
reflection and interpretation. Misiak and quton (1973) have therefore
concluded that the function of eidetic reduction is to seize or apprehend
the essence of things through the phenomenon. Through the technique
of eidetic reduction Husserl asserts that we can unearth primordial
experience. Landman as cited by Gunter(1977) explains eidetic reduction
as an act of revelation of the essential charaéteristics of the phenomenon
which must be revealed and coined into words or sentences known as
categories. Because the phenomenological method is the essence revealing
reflection which entails a description, it 1is imperative that an

interpretation be given which Viljoen and Pienaar (1977) regard as
hermeneutical description of meaning. In support of this statement
Gunter explains that phenomenology is more than merely descriptive
but it is a hennéheutical—descriptive method i.e. descriptive while
at the same time it is interpretative and as such it offers an

explication of the matter.

The phenomenological method has been employed by educationists to
give a structural description of the phenomenon education i.e. both
upbringing and formal education. The categorial structure of pedagogics
has been described and is available in many publications for the

pedagogues to consult. Later in this chapter pedagogic categories
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or essence will be presented. By employing the phenomenological method
educationists have revealed the structure of pedagogics which can
serve as a point of departure for an investigation into the pedagogic
situation of each individual adolescent pupil. Pedagogic situation
in this context refers to the nature of education a child has received
and the outcome thereof on the child's development and his orientation

at a given period in his life.

This investigation will essentially be an empirical investigation into
the pedagogical situation of a number of adolescent girls with special
attention being paid to vocational orientation as a dimension of the

pedagogic situation.
Analysis of the information gathered by employing exploration media
(tests) should reveal some of the most important aspects which may

influence the Black female adolescent's vocational orientation.

2.2 A PSYCHOPEDAGOGIC PERSPECTIVE

2.2.1 The structure of pedagogics

According Ito Du Plooy and Kilian (1981) the word pedagogics is derived
from Greek words "pais'' meaning child and ''again'" meaning to
lead or to accompany. The main emphasis in pedagogics 1is therefore
laid on 1leading the child on his way to adulthood. Pedagogics is
indeed a theory based on the phenomenon education as it is practised
by human beings. As I have already pointed out pedagogics as a universal

theory has a universal goal which is leading the child to adulthood.



From the above assertion it becomes apparent that in pedagogics two
focal points can be identified, namely the act of educating and the
child who is unfolding. The Van der Stoeps (1968) are emphatic about
the fact that the act of educating does not take place incidentally
but it is planned with the purpose of assisting the child to become
an adult. In pedagogics we take as our point of departure the

multifacetted phenomenon education. This implies that the pedagogicians
need to approach the phenomenon education from various angles or
perspectives. Du Plooy and Killian (1981) rightly stipulate that
when talking about various perspectives there is really no intention
to fragment pedagogics as a science. They further emphasize the fact
that the perspective considered to be of importance are all indicative

of the comprehensiveness and significance of pedagogics as a science.

When one observes the activity known as education one finds at least
three constituent aspects which can form three separate focusses on
the phenomenon education. The first aspect is the situation or the
event itself which forms the object of study of fundamental pedagogics.
Fundamental pedagogics concerns itself with a systematic analysis
and description of the pedagogic situation (Gunter; 1977). The skeleton
of fundamental pedagogics is known as its categorial structure. The

categories reflect the very essences of the pedagogic situation.

Fundamental pedagogic categories form an integral part of

psychopedagogics. All the fundamental pedagogic categories must be
actualised if the psychic life of a child is to unfold. In this
investigation attention will be given to the pedagogic situation of

each female adolescent to determine how it contributes to the unfolding
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of her psychic life. It is essential to reiterate the fact that these
fundamental pedagogical categories reflect the very essences of the

pedagogic situation.

Landman (1975; 93) summarizes the important requirements of the

pedagogical situation as follows:

* It is essentially a human éctivity' i.e. it involves at least two
people namely an adult who educates and a child who is being educated.

* The child must receive pedagogical support i.e. the child must
be accepted, understood, cared for and sympathetically guided so
that he will eventually reflect the norms of adulthood.

* The adult's support of the child must be goal directed.

* The support must be systematic and purposeful i.e. the pedagogic
situation has a progression or sequence or course structure. The
progression structures necessary for genuine education have been

identified and described by Langeveld as follows:

The being together of adult and child is the preformed field for

education to take place. It 1is important to realize that genuine
educative maments are not realized during this stage. However there
is an awakening to the possibility of communication and the adult
exercises a controlling and directing influence. Before the adult
can educate the child it is imperative that the physical togetherness
of the adult and the child should intensify to an encounter relationship.
According to Landman (1977: p.65) this encounter situation should
be characterized by approachability  openness, trust, intimacy and

kindness. It implies a willingness on the part of the educator to
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respond to the needs of the child and the child's feelings of security
rooted in trust. It is in the encounter situation that reasons for
responsible pedagogical action are revealed. When the educator accepts
responsibility for the child and the child realized his co-responsibility
a new progression or course structure known as pedagogic engagement
is initiated. Landman is adamant that pedagogical encounter and
engagement set the stage for pedagogical action. This pedagogical
action can take two forms, namely approval of the child's actions
when such approval is merited and intervention when the child's actions
do not coincide with the accepted values and norms. When the adult
intervenes in the life of the child, the child needs to be helped
to find new direction and towards better insight of right and wrong.
After the pedagogical action has taken place, there should be an immediate
return to pedagogic communication so that the child has the opportunity
in the presence of the adult to reflect on and assimilate the significance
of pedagogical action: experience the freedom to be a person in his
own right and acquire self knowledge. It is finally really necessary
that there should be periodic separation between the adult and child
so that the child can examplify what he has acquired thereby becoming
increasingly capable of making independent choices and taking

responsibility for his own actions. These fundamental pedagogic
categories will be used in this study as a yardstick against which
the pedagogic situation of the Black female adolescent will be assessed
in order to determine how the realization or underactualization of
fundamental pedagogic categories affect her vocational orientation.
It is worthy to point out that if any one of the fundamental pedagogic
categories appears in an attenuated form, the situation ceases to

be pedagogic. The actualization of fundamental pedagogic categories
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therefore becomes a prerequisite for the development of feelings.
It is important to emphasize that the pedagogical situation also serves
as a point of departure for psychopedagogics. All the fundamental
pedagogic categories must be realized if the psychic life of a child

is to unfold.

According to the Van der Stoeps (1973) the only way to educate a child
is by teaching him. Sonnekus (1974) asserts that the didactic situation
where the adult acts as an associate to the child in the learning
situation 1s equally a primordial situation. From the outset the
young child constitutes a learning situation with the mother, father
and other adults. The didactic situation therefore exists long before
the child enters school. During the pre-school stage the child learns
primarily by way of the corporal-affective-pathic and also by way
of cognitive modes. It is essential to bear in mind that this didactic
situation which 1is constituted is not yet formal and organised and
because it mainly emanates from the intuitive knowledge of parents,
it can be designated "home'' or ''parental' didactics. This home didactics
is so important because it enables the child to acquire tremendous
amount of sensory perceptual knowledge; procedural motoric knowledge;
as well as propositional knowledge, habits,modes of thinking and above
all a reasonably well differentiated pattern of feelings. This is
due to the fact that during pre-school years emphasis is placed mainly
in assisting the child to unfold his own feelings. That is why Sonnekus
(1974) stipulates that during the pre-school years the child constitutes

the learning situation by way of corporal-affective-pathic.

Feeling is the inherent constructive factor in experiencing. The
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feelings of a pre-school child are relatively diffuse, unrefined and
labile. It is thus imperative that a parent stabilises a child's
feelings before he can teach the child. As the child acquires knowledge,
facts, abilities, habits attitudes etc. his feelings get differentiated
and refined. It is important to notice that during the pre-school
years play is important as a means of experiencing which enables the
child to gradually progress from the senso-pathic niveau to pathic-
gnostic niveau. It has already been mentioned that there is no other
way of educating a child except by teaching him. This implies that
a child can only get educated if he learns. Learning and becoming
are therefore intertwined. It is imperative that a child should leamrn
if he is to attain adulthood. Didactics as a pedagogic part-discipline
therefore aims at organising the activity known as teaching such that

the child will be able to leamm.

Van der Stoep (1972; p.103) rightly maintains that the original experience
consitutes one of the two sources from where the theoretical didactician
can derive knowledge for the construction of didactic practice; the
other source being the contents which is to be taught. The didactician
should first get clarity on the form of the original experience before
he can proceed to select and organise the knowledge contents which
should be mastered by a learner. Hence it becomes necessary for the
didactician to consider the original experiences of a child. The
outside world should therefore be made to agree with the home world.
The Van der Stoeps therefore conclude that along his way into the
world, the child needs to attend school as a facet of his living world,
which will provide him with what he constantly experiences as '‘world"

or ""life'" under the protection of adults.
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Van der Stoep (1972) warns that not all experiencing results in learning
but learning 1is only possible through experiencing. Experiencing

therefore constitutes a pre-formed field for learning.

The original experience 1is inevitably actualized in the learning act
even though it may not be obvious in the learning results because the
outcome, of learning is not merely a matter of intellectual achievement.
Although in cognitive learning achievement does serve to give an
indication of the effects of teaching, it remains a fact that a labile

affectivity can disrupt any didactic design which ignores it.

Although the form of the original experience and the knowledge content
represent two parallel lines along which the didactic theory isconstructed,
Van der Stoep (1972) stipulates that the content represents the
particular; and may therefore differ from one cultural group to another.
However the contents that the child is taught has a profound influence

on the child's becoming.

A psychopedagogic investigation into the niveau of becoming and the
orientation of a child at any stage of his life must take into account

the following:

* how the child was taught i.e. were his experiences accountably
directed and adequately considered without having to neglect

them for the sake of teaching effect.

* What the child was taught. It is important to determine

whether the content that was imparted by parents and teachers
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as part of their lives is relevant to the child's present

orientation.

To facilitate successful impartation of the tutorial matter the
curriculum, methods of instruction, scholastic evaluation and
orthodidactics also become important facets (Van der Stoep 1968).
The third constituent of the phenomenon education is the child who
gets educated and who learns. Psychopedagogics pays special attention
to the life world which is regarded by Viljoen and Pienaar (1983)
as lived-space. All education endeavour is geared toward assisting
the child in unfolding his psychic life within a human society which
is knitted together by societal values and norms. The potential to
learn is given with being human and each child needs to realize that
potential in terms of his own individual capacities and situatedness.
The most fundamental characteristic of the psychic 1life of a child
is change in the sense of unfolding which does not proceed automatically.
It remains imperative that the child should intentionally actualize
his potential -according to cultural norms. The child is therefore
in dire need of educational assistance. This aspect 1is extremely
essential because cultural norms consist of the entire body of knowledge
which each particular cultural group regards as necessary for the
constitution of the individual’s safe world. This brings us to a
situation where we might realise that the norms that inter alia determine
the knowledge which is valued may be contrary to what is obtained
in the modern world e.g. traditional values versus modern technological
world. Under such circumstances we come across a situation where
the primordial experiences are neglected in the formulation of content

mainly because these two are irreconcilable (Sonnekus; 1973).
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This is bound to affect the child's orientation and more particularly
vocational orientation. Each potential can be actualized into a wide
range of abilities depending on the quality of educational assistance
received. Sonnekus (1973) has introduced the concept self-actualization
to indicate that although the assistance of the adult-educator is
needed, it is basically the individual himself who must intentionally
actualize his latent potential. Actualization i.e. the putting into
operation of a possibility with the aim of qualitatively improving
it is effected through experiencing which in turn culminates in
orientation. In the next sections of this work it is intended to
give more attention to the concepts experiencing and orientation.
Nevertheless it is necessary to reiterate the fact that the actualization
of the fundamental pedagogic and didactic categories are pre-requisites
for the actualization of the psychic life of a child.

2.3 The Structure of Psychopedagogics

Psychopedagogics 1is the part discipline of pedagogics which studies the
dynamics involved in the actualization of the child's psychic life
within the context of the educational situation. Learning and becoming
are identified as the two interrelated modes of manifestation of the
child's psychic life. Educative guidance of the adult is an essential
factor underlying such actualization. Becoming refers to change in
the direction of adulthood which is the outcome of actualization of
psychic life. Psychopedagogics identifies and describes modes of
learning which are essential pre-requisites for change and modes of
becaming through which change is both realized and can be observed.

Becoming is according to Landman (1975) more than a biological process
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but implies the becoming of the child as totality-in-function in
communication with his world. It is therefore the raising of the
level of dialogue between the child and the world in the direction

of adulthood.

The psychic life of a child which needs to be actualized consists
of three discernable but inseparable entities namely feeling, cognition
and action. Because each of these interrelated structures shows its
own perculiar characteristics, each structure will be discussed

separately in the next section of my work.

2.3.1 Feelings
According to Heller (1979) to feel is to be involved. Involvement

is in turn described as the regulative function of the person in his
relation to the world. Feeling is therefore the inherent constructive
factor in experiencing and thus a fundamental characteristic of

intentionality.

2.3.1.1 Characteristics of feelings

Heller (1979) has classified feelings according to two main

characteristics namely active feelings and reactive feelings. Active
feelings are aroused only if a person is actively involved i.e. a
person participating directly in an activity. The active feelings
can be direct and positive if -the situation is interesting. In the
case of vocational practice the active positive feelings will be aroused

if a person pursues a particular vocation as a result of sheer interest.
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It is important to bear in mind that a person can never be interested
in the unknown. The active feelings are indirect but still positive
if the pupil is involved because he wants to achieve a goal which
does not form part of the immediate situation. It is generally accepted
that the school subjects are not always interesting and we therefore
find that the type of feeling that is evoked may be active yet indirect
and still positive. The active feelings become indirect and negative
if the situation in which he is involved is not interesting and he
is merely involved because he is expected to do so. An adolescent
who is compelled by circumstances to pursue a vocation so that he

can earn a living has active indirect and negative feelings evoked.

Reactive feelings are evoked if a person 1is not directly involved
in a situation but reads or hears about it. It has already been
pointed out in chapter one that the knowledge that the adolescents
usually have about the vocational world is often scanty, derived from
hearsay, local and family prejudices. We can safely conclude that
the majority of Black adolescents have the reactive feelings evoked
when the question of a vocational choice is raised. These reactive
feelings can even be indirect and negative if we take into account
the fact that for the present day youth the vocational world symbolises
explroitation, oppression and discrimination which have been perpetuated

by Apartheid policy.

In this study the pedagogic situation of the Black female adolescent
will be explored in order to determine the characteristics of the
feelings that are evoked and the implications they have on her future

vocational pursuit.
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2.3.1.2 Classification of feelings

To fully understand the unfolding of the child's feeling it is necessary
to follow Heller's (1979) classification of feelings. According to
Heller within the category of feelings the following forms of feelings

can be discerned viz.

* drive feelings

* affects

* emotions

* moods

* basic life feelings

A brief discussion of each of these forms of feelings will be given.
Drive feelings are pure sensations which are not directed at anything
specific and as such they hardly ever appear in their original form

except with infants.

The second category of feelings are affects. Etymologically the word
is derived from Latin ''facere" which means to make and also from
"affectus" which is a disposition. It is interesting to realize that
the Penguin Dictionary of Psychology defines the word affect as '"any
kind of feeling or emotion attached to idea or idea-complexes''. Affect
therefore refers to a disposition and to a psychic spiritual force
to act which ipso facto constitute the basis for orientating. According
to Heidegger as cited by Nel B.F. (1970) the affects have their origin

in concern in people. Concern has four elements.
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* Wanting to be better than what one is
* Knowledge of own possibilities and limitations
* Demands made upon the individual by his surroundings e.g.

values standards nomms etc.
* Opportunities for action and knowledge of taboos limiting

the range of possible action.

Affects therefore inform a person of his relationship with his

surroundings and thus have an evaluative quality. Affects are extremely
important in vocational orientation, . Emotions constitute another
form of feelings.The Concise Oxford Dictionary defines the word emotion
as ''Agitation of the mind; feeling; excited mental state. An emotion
is therefore not intentional in the sense that an affect is. Emotions
are aroused when a person experiences his world symbolically i.e.
it is the object which has symbolic meaning to a person which evoke
emotions. Hence the feelings are reflected from objects; events;
people; situations; words; animals etc. which cause a person to
be moved. This disturbance of the mind or feelings takes the form of

emotions.

Emotions are ideosyncratic but reveal some measure of homogeneity.
Each culture or even socio-economic group have certain taboos which
if trespassed evoke emotions of guilt or shame. The question of emotions
is of immense importance for this study because. social structure,
traditional expectation and realities of women's adult life roles
provide a particular image of womanhood. If this image of womanhood
is extracted from the traditional view of home and family life it

is bound to clash with the requirements set by the vocational world.
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A Black woman in the labour force should therefore expect to experience
conflicts within the work situation; and in their homes when they
embark on a career. A woman can therefore continually live in a state

of emotional instability or emotional uncertainty.

The fourth class of feelings are moods. The word '"moods" is defined
by The Concise Oxford Dictionary as a state of mind. It is interesting
to notice that the very same word is defined by the Penguin Dictionary
of Psychology as '"an affective condition or attitude enduring for
some time characterized by particular emotions, in a condition of
sub excitation so as to be readily evoked e.g. an irritable mood or
a cheerful mood". A mood is therefore a feeling disposition which
lasts for a relatively long time. Moods predispose a person's involvement
in a particular situation and this essentially means that in choosing

a career one need to consider his feeling-disposition.

The last category of feelings is lebensgefuhl which is a basic life
feeling which constitutes the core of every person's basic affective
orientation towards life. These basic life feelings are to a certain
extent genetically determined by the child's early childhood experiences
especialrly from birth to the age of six are very important for the
development of these life feelings. These basic life feelings will
constitute one of the basic personality traits which needs to be

considered when one is making a vocational choice.

Synthesis

This study is basically concerned with the vocational orientation
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of a Black female adolescent. Vocational orientation should reveal
the extent to which the psychic life of a child has unfolded. The
unfolding of the psychic life of a child is manifested in learning
and in becoming. The child needs to be assisted in developing his
own feelings. Nel A.(1984) maintains that the development of feelings
manifests itself in differentiation and refinement, the concepts which
will be explained elaborately in the next section of this work. At
this point it is sufficient to reiterate the fact that feeling is
the 1inherent constructive factor in experiencing. Differentiation
and refinement of feelings are dependent on cognition while cognition
itself is supported by feeling. Hence there is a reciprocal relationship
between feeling and cognition which should culminate in orientating
and more specifically in vocational orientation. Of all the different
dimensions of feelings that have been exposed in this section, affects
are the most important. It is at this stage sufficient to point out
that the adolescent's experiences and knowledge about the vocational
reality will to a greater extent determine whether the affects directed
at vocational orientation will be active or reactive. This is one
problem which I intend to explore. Furthermore it will be necessary
to determine whether an adolescent's vocational choice has sufficiently

taken into account his moods, emotions and basic life feelings.

2.3.2 Cognition

Cognition is defined by the Penguin Dictionary of Psychology as a
general term covering all the various modes of knowing, perceiving,
remembering, imagining reasoning etc. These different modes of

experiencing are the means through which the child comes to know about
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his surroundings. We distinguish between pre-cognitive modes of
experiencing e.g. sensing and the cognitive modes of experiencing
e.g. perceiving memory, imagery, imagining and thinking. Although
sensing 1is a pre-cognitive mode of experiencing, it 1is nevertheless
essential for it constitutes the basis for perceiving. Perceiving
as a cognitive mode of experiencing has a profound effect on learning
while education itself greatly influences perceiving. Image formation
is essentially a revived sense experience in the absence of sensory
stimulation e.g. seeing with the mind's eye. In image formation the
person merely calls forth objects, events, people etc. On the other
hand imagination is an act of constituting a world of unreality or
a world of reality in distance. Memory as a cognitive mode of
experiencing is a form of actualization involving the conservation
of the entire past or at least everything in a subjec, past that serves
to inform his present action or understanding (Piaget et al. 1968).
Thinking is yet another cognitive mode of experiencing which is very
essential in orientating. Thinking is defined by the Penguin Dictionary
as '‘any course or train of ideas; in the narrower and stricter sense
a course of ideas initiated by a problem". Most psychologist agree

on the contention that thinking is essentially an act of solving problems.

The psychic life of a child is actualized through experiencing which
consists of the pre-cognitive and cognitive dimensions. Experiencing
culminates in orientation which forms the foundation for becoming
and learning. Becoming and learning are reflected in behaving and
knowing. Because experiencing constitutes an important dimension
for orientation, experiencing will be discussed more elaborately in

the following section of this work.



58

2.3.2.1 Experiencing

Dilthey as cited by Sonnekus (1974) has defined internal experiencing
as ''the cohesive unity of conscious life" (p.20). Experiencing is
an anthropological category and because it is only through experiencing
that the child is able to learn, experiencing can also be viewed as
a fundamental psychopedagogic category. The psychic life of a child
can only be actualized through experiencing i.e. the kind of a person
that a child eventually becomes is not only determined by genetic
factors but also determined by the nature of his experiences. Education
therefore needs to organise situations which give them some measure
of control over the experiences of their children. According‘to Husserl
in studying experiencing it 1is necessary to consider the original
experiential world of man. Sonnekus (1974) rightly asserts that any
such original experiential world is always subjected to the influence
of a given culture. The child's experiential world is greatly influenced
by his cultural world the enviromment and the upbringing of children
common to it. Hence the cultured experiential world into which each
child is born provides the child with 1living experiences which are
a person's integration of meaning that was assigned tc the situation
and the affective experiencing of it. One experiences reality as Gestalts
and past experiences serve as a source of reference for the interpretation
and assignment of meaning to new situations. The original primordial
experience as the original experience constitutes what Husserl designated
as ''Lebenswelt', i.e. the lived experience world. Kockelmans (1976)
has defined the 'lived world" as the total intentional correlate of
our versatile intentional 1life as it appears 1in every separate act

as our horizon. The lived world is therefore basic to individual
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life and existence and forms the prelude to all feeling, cognition
and orientation. It is important to emphasize that experience as
a psychopedagogic category 1is of primary importance in this study
because it is the only mode through which a child and later the adolescent
learns, and as he learns he reaches a better level of becoming. Because
all experiences culminate in orientating, it is necessary to discuss

orientating from a pedagogic perspective.

2.3.3 Orientation

Introduction

According to the Concise Oxford Dictionary to orientate interalia
means ''to place or exactly determine position of with regard to points
of the compass; settle or find bearing of, bring into clearly defined
relations'. The concept ''orientation' is defined by the Penguin Dictionary
of Psychology as awareness of one's spatial, temporal, practical or
circumstantial situation with reference particularly to mental

orientation in various connections; assuming position in space with
reference to an external stimulation having direction. Hence to orientate
oneself means to determine one's own position in relation to that
with which one is confronted. One determines the nature of one's
relationships within the situation as a Gestalt but also with the
constituent parts of the situation. It is an essential characteristic
of man to live orientated. Principles, beliefs, values, norms, and
objective knowledge are beacons for orientating. Orientation comprises
two discernable but inseparable dimension namely a determination or

evaluation of one's abilities and still actualizable potential in
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its relation to the opportunities discovered in one's immediate

environment. Orientation also involves a determination or evaluation
of the opportunities discovered in one's immediate environment where
potentialities can be actualized. One can Jonly actualize one's

potentialities in the act of conquering obstacles; while one can
only conquer obstacles through actualising potentialities (Joubert
1966) . Opportunities essentially imply opportunities to change a
situation with the aim of subjecting obstacles in order to construct
a personal safe world. Man was created with a potential to change
nature into culture. Orientation therefore also implies to determine
what opportunities are available for further exploration and emancipation.
It implies a determination of present boundaries i.e. of what we know,
we are- in control of and what we are uncertain about. This essentially
means that the child's experiences will to a greater extent determine
his orientation because experiencing is itself an act of orientating
oneself. One's past experiences determine what one knows and is
uncertain about, the uncertainties are the field for further exploration

and emancipation.

From this perspective it appears not only justifiable but necessary
to distinguish between the categories experiencing and lived experiencing.
Lived experiencing refers to those experiences which directly influence
a person's orientation and the accumulated effect of lived experiences
appear as one's life world. One's life world forms the preformed
field for one's orientation. The concept life-world can be safely
defined as the totality of relationships which one has since birth
established with people, things, events, ideas etc. It has a feeling

and a cognitive dimension and determines one's general state of
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orientatedness as well as specific orientation's within specific

experiences.

Lived experiences directly influences one's orientation. This however
does not necessarily result in a raising of the niveau of orientatedness.
A traumatic experience can negatively affect one's life world thereby
resulting in uncertainties 1in one's orientation. It is therefore
of utmost importance that an educator should assist a child in orientating
himself with regard to his experiential world. This means that it
is imperative that an educator should know both the child and the
world in which this child is becqming an adult. A child's life world
particularly that of rural Black adolescent in a transitional society
provides an insufficient referential framework for satisfactory

orientation. This is particularly the case if we consider the fact
that her experiences are usually divorced from the requirements of
the vocational world. Hence her lived-experiences might fail to provide
beacons which should support the female adolescent in her orientation.

It is this problem that will be explored in this study.

2.3.3.1 Essential characteristics of orientation

Joubert (1966) has discussed six essential characteristics of orientation
which will serve to clearly illustrate that the Black female adolescent
school leaver finds hérself in a situation where her orientation with
regard to the vocational ‘world is attenuated. I will therefore give

the essential characteristics of orientation as propounded by Joubert:-



62

Exploring

According to Piaget et al. (1969) a person explores those aspects
of reality which reflects both the known and the unknown characteristics.
It is important that a child should wonder about aspects of reality
which are unknown and also anticipate possible developments., The
child who explores because he is curious and anticipates developments
is the child who eventually comes to a more answerable orientation.
It seems justifiable to accept that the Black female adolescent school
leaver particularly the rural one finds herself in a situation where
the vocational reality represents only the unknown thereby greatly
curtailing her explorations. Such circumstances make it impossible
for her to reach answerable orientation.

Discovery

Ideally exploration should culminate in the discovery of the essential
aspects of reality. However the real life situations provide us with
sufficient evidence to provide that exploration does not always culminate
in the discovery of essential aspects of reality. When exploring
has not led to discovery of the essential aspects of reality, the
experience has short circuited and such an experience is regarded
as a shallow or attenuated experience. Such an experience does not
meaningfully affect one's orientation. Because the vocational reality
usually represents the unknown to most of the Black female adolescents,
their exploration frequently does not lead to the discovery of the
essential characteristics of the vocational reality. Hence the Black
female adolescent's experiences of the vocational world is either very

shallow or attenuated.
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Evaluating
Joubert is emphatic about the fact that once the essential
characteristics of that aspect of reality which is being explored
have been discovered, a person needs to determine what value these
characteristics have for him as regards his total situatedness and
his immediate directedness 1i.e. within the classroom or with regard
to the choice of a future vocation. It is not an uncommon occurrence
to find a situation where the Black female adolescent does not know
the implications her school subjects have for her future vocational
pursuit. Furthermore if the vocational world represents the unknown
one can hardly determine what value these essential aspects of reality

have for her total situatedness.

Understanding

Understanding is also another essential characteristic of orientation.
Understanding means comprehending the interrelationship between the
different essential characteristics of reality and also between the
essential characteristics and a person's own abilities. Black adolescents
who have been born and bred in a poverty stricken and depressing
environment may  find it increasingly difficult to actualize their inherited
potentialities. From what was said in chapter one it appears that
the average Black child's home does not afford opportunities for
experiences aimed at developing those possibilities which are
prerequisites for vocational orientation in a modern technological
scientific world.

Acceptance

After the essential aspects of reality have been explored, discovered,
evaluated and understood it is imperative that those essential
characteristics of reality. be accepted. Acceptance basically means

acceptance of the opportunities which the essential characteristics
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of reality offer for actualisation of one's own potentialities. It
seems possible that most Black adolescents may be confused about their
own potentialities. Above all the fact that Conger (1977) stipulated
that the latest issue of the Dictionary of Occupational Titles lists
more than 47 000 different occupations makes the majority of Black
adolescents to be uniformed about the vocational reality. Most of
these occupations are probably not only unknown to the adolescents
but to their educators as well.

Actualising

Once a person understands the essential characteristics of a situation
he must act to actualize his potentialities in accordance with the
opportunities which he has discovered. Joubert is of the opinion
that experiencing is always actualizing. However not all experiences
are of the same quality and in this instance quality refers to the
quality of orientation achieved. Although the meaning of lived experience
has already been discussed it 1is important to emphasize that some
experiences are more intentional in character than others. This means
that sometimes a child explores with the specific objective to orientate
himself in relation to a specific aspect of reality. Once he has
reached a basic orientation he may decide that that particular aspect
of reality is the area at which he is going to direct his emancipation.
He will then start to actualize his potentialities in accordance with
identified opportunities which means that he starts to gain experience
in the direction he has chosen. In the case of Blacks,particularly the
school leavers with no vocational training at the tertiary level,
practising a vocation 1is a matter of securing any job in order to earn

a living.
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2.3.3.2 Criteria for evaluation of the quality orientation

el (1984) has identified criteria for evaluating the quality
of orientation namely differentiation, refinement and originality

which will be discussed in the following section.

2.3.3.2.1 Differentiation

The Concise Oxford Dictionary defines differentiation thus ''constitute
the difference between, or in; develop into unlikeness, specialize in

(species organs, function,synonyms) discriminate, discriminate between''.
It is interesting to notice that the very same concept ''differentiation"
is defined by the Penguin Dictionary of Psychology as progressive
change in evolution or development. Sonnekus (1974) is emphatic about
the fact that the reality with which the child-in-his becoming continually
makes contact is not an undifferentiated reality. Actualizing the
various modes by which the child proceeds to discover the complex
reality therefore occurs through self differentiation whereby the
child himself differentiates his communication with his world. It
is a fact that at birth the affectivity of the child is global, diffuse

and impulsive.

As the child gets educated, his feelings gradually become differentiated
into identifiable feelings which constitute the foundation for the
entire intentionality. bifferentiation of feelings is therefore a
prerequisite for differentiation of cognition but on the other hand,
ordered experiences on the cognitive level are prerequisites for the

stabilization and differentiation of feelings. Differentiation of
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feelings can be regarded as an act on a horizontal level. Feelings
get differentiated into affects, emotions and moods while affects
themselves get differentiated 1into sensopathic, social, ethical,

intellectual, aesthetic and religious feelings. Because real life
situations are complex, differentiation which can be defined as the
child's acquisition of the ability to identify the nature of different
situations cannot alone assist the child in finding his way through
a maze of values, relationships, feelings, convictions, knowledge
etc. Orientation can only be authentic if it is not only differentiated

but also refined.
2.3.3.2.2 Refinement

According to the Concise Oxford Dictionary to refine means ''free from
dross or impurities or defects;purify: ' clarify; make elegant or cultured;
imbue with delicacy of taste; polish manners or appearance of; become
pure or clear or improved in polish or delicacy; employ subtlety
of thought or language; make fine distinction; discourse subtly

(up) on; improve by refinements.

While differentiate implies identification of class refinement means
to understand the finer nuances or constituents of a situation and
the interrelations Dbetween different constituents. Ref inement is
an act on the vertical level. In differentiation the child mostly
intuitively orientates hhﬁ;elf with regard to the ontological structures
of the situation. In refinement he orientates himself with regard
to the essential characteristics of the structures, the nature of

their interrelatedness and the nature of their relationships to other
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situations which may have existential meaning to the child. Sonnekus
(1974) does not speak of refinement but he uses the term distantiation.
He asserts that self distantiation has an even deeper meaning in that
the child tends to get away from the pathic sphere to a gnostic experience
sphere which is a sine quo non for learning. It is therefore in order
to conclude that a child who has been adequatelyeducated will intuitively
act with differentiation and refinement within situations. It is
interesting to notice that the Penguin Dictionary of Psychology defines
the concept distance from which distantiation is derived as a figurative
concept applied by some analytic schools to a psychic detachment.
Sonnekus (1974) also uses this concept to mean that a person must
place a distance between his subjective personal world and the situation.
It is therefore reasonable to conclude that a child through his various
discoveries and differentiation gets to know reality, inquires to
it, analyses it; etc. The child needs to bridge the gap or distance
between him and reality thereby bringing the reality closer to him.
Such a child will be in a position to be adequately oriented with
regard to reality. However if the unkown starts immediately beyond
the boundary of the own horizon of knowledge, the boundary then forms
an almost inescapable wall. This makes the adolescent's experiences
to revert back .to  the pathic level and never to reach a cognitive
dimension. Such a child cannot understand the interrelation between
the different constituents of a situation. Under such circumstances
the basic requirements for vocational orientation are therefore violated
if we take into account -the fact that the state of vocational

orientatedness 1is brought about by the establishment of a relationship
between the potentialities  with which one is endowed with and the

opportunities available where the actualization can be affected.
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2.3.3.2.3 QOriginality

The Academic Dictionary of English Synonyms and Antonyms gives creativity
as the synonym of originality. The Pocket Oxford Dictionary of current
English defines original as existence from the first, initiate, take
rise; novel in character or style, inventive, creative thinking or
acting for oneself. It is interesting to note that the Penguin Dictionary
of Psychology defines creative as producing an essentially new product;
constructive use of imagination where a new combination of ideas or
images 1is constructed strictly when it is self initated rather than
imitated; also of. thought synthesis where the mental product is not
a mere summation. From the above definitions it becomes apparent that
originality is very closely related to creative imagining. In creative
imagining the creation of an imaginery world is the sole purpose of
the imagining act. Vrey (1980) asserts that in creativity what is

required is a combination of realistic thinking and imagination and

in creativity self expression often predominates.

As a criterion for evaluation of the quality of orientation originality
embraces taking initiative in exploring, evaluating and reaching
independent conclusions. These conclusions need not always be something
new, it may simply be a confirmation of existing knowledge and attitudes.
Originality lies in the fact that the child reaches conclusions through
his own efforts and consequently acquires deeper existential meaning.
Originality presupposes both pre-knowledge and initiative. Without
a broad basis of pre-knowledge of some aspects of a subject a child
will tend to merely accept explanations offered by others without

questioning.



69
On account of the criterion of originality the educator within an
orientation situation should concentrate on assisting a pupil to arrive

independently at a conclusion.

2.4 Vocational Orientation

PR

Before embarking on a task of discussing vocational orientation it
is important to start by defining the concept vocation. The Academic
Dictionary of English Synonyms and Antonyms gives the following words
as synonymous with vocation:- calling, profession, employment, business
avocation, employment pursuit, occupation. On the other hand the
Concise Oxford Dictionary defines the concept vocation as a divine
call to, sense of fitness for, a career or occupation, employment,
trade or profession. Lindhard (1980) has defined a career as 'any
work done for others or for oneself paid or unpaid to make a living!'.
Lindhard further explains that a career is a way of life not only
a means of living. This presupposes that every worker should find

his place in the occupation destined for him.

It is not necessary to discuss the concept orientation as this has
already been elucidated earlier on in this chapter. In vocational
orientation we take as our point of departure the fact that a child
is born with potentialities into the vocational world of possibilities.
The educator more especially the teacher provides the child with the
planned situations where ~he child should orientate himself with regard
to his own potentialities and the vocational opportunities in order

that the child will actualize his potentialities within a chosen vocation.
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We have already reiterated the fact that experience culminates in

orientation. Choice is one essence of orientation. In the vocational
orientation situation one plans structured experiences for the child.
The aim is to enable the child to gain a better understanding of himself
and the vocational world and to establish for himself the nature of
innumerable number of relationships within the network of principles,
norms and values which direct his life. Only then can he orientate
himself which implies making a reliable, accountable, responsible,
and optimal choice. The structure of vocational orientation which
was originally propounded by Joubert (1966) can be schematically

represented as follows.

Choice orientation

Structured
Experience

Child with
Potentialitie

World with
portunities

It is important to realize that a vocational choice that should be
made should be in accordance with labour values. Vocational orientation
does not only require knowledge of self and vocational opportunities
available. Aspects like social values and attitudes which are sometimes
rooted in specific cultural beliefs and tradition also deserve
consideration. In suprort of this contention Matlhasedi(1984)Vol 3 No
1 observes that despite the increasing number of Black women in the
labour force a woman's view of her traditional role namely that of

being a wife and a mother still remains the most important consideration
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as far as her future orientation is concerned. The Black female more
so than the Black male may find these factors extremely complicated

when she is forced to orientate herself with respect to the vocational

world.
2.5 A psychopedagogic Perspective on Vocational Orientation
Svnthesis

—

In this chapter an attempt has been made to discuss all the different
aspects of a psychopedagogic perspective on vocational orientation.
The child approaches the world with the ‘ob ject of wanting to become someone
which is inseparably bound to his progress to adulthood. The child
must thus be gradually brought up towards an independent acceptance
of a task in the occupational world of the future. This implies
instilling of knowledge of future occupational life, the inculcation
of a zeal and preparedness to obtain an insight in occupational life
with the intention of eventually making a suitable vocational choice.
Secondly the pedagogical assistance and support should be aimed at

helping the child to arrive at an accountable and responsible choice.

A psychopedagogic perspective on vocational orientation therefore
means to determine what contribution a child's education has made
towards his present psychic readiness to orientate himself with regard
to. the vocational worldq.t This essentially means that we will have
to investigate his pedagogic history, how and what he was taught and
employ criteria to determine what the niveau of development and quality

of his psychic life at the present stage is, and how he is orientated.
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I will therefore go to the family and the school with the aim of
conducting pedodiagnostic investigations. This information will constitute

the foundation on basis of which authentic advise can be given.
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CHAPTER 3

AN IN DEPTH DISCUSSION OF MEDIA TO BE USED IN THE VOCATIONAL ORIENTATION

INVESTIGATIONS

3. "GENERAL ORIENTATION

In chapter one existing literature was referred to in trying to describe
the situation in which the present day female adolescent finds herself.
It was concluded that neither the family nor the school succeed in
providing the adolescent with the guidance and support she requires
in her vocational orientation. From what was discussed in chapter
one a hypothesis can be made, namely that the pedagogic situation
of the Black female adolescent is such that she finds herself in a
state of confusion when the question of vocational orientation 1is

raised.

In chapter two the structure of pedagogics was discussed and an effort
was made to define a psychopedagogic perspective on vocational

orientation. All the different aspects of a psychopedagogic perspective
on vocational orientation were given. It is necessary to reiterate
the fact that a psychopedagogic perspective on vocational orientation
means that an attempt should be made to determine what contribution
the child's education has made towards his present psychic readiness
to orientate himself witn regards to the vocational world. The analysis
of the ideal pedagogic situation provides us with criteria for the
evaluation of the pedagogic situation of the present day Black female

adolescent.
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Exploratory media will therefore be employed to get a clear picture
of the pedagogic situation in which the adolescent finds herself with

specific emphasis on vocational orientation. Exploratory media will

be used to determine:

(1) The present pedagogic situation which entails conducting the
auto historicity interview: interview with parents and historicity

interview with the adolescent's teachers.

(2) The 1level to which potentialities have been actualized. This
will be determined by employing the Senior South African Intelligence
Scale (SSAIS); the Zulliger Tafeln -z-test;  the Wiggly Blocks

and the Passalong Medium.

(3) The adolescent's present orientation which can be readily revealed
by using the 19 Field Interest Inventory as well as the projection
media and the self evaluation questionnaires. In order to determine
the Black female adolescent's present orientation it will also
be necessary that a final discussion 1i.e. pedagogic discourse
be conducted with the pupil to determine what she knows about

the vocational world.,

A comprehensive person image will! be compiled which will include an
evaluation of the adolescent's entire situation employing the pedagogic

and also the vocational orientation criteria.

According to Holland (1973) a prerequisite for vocational satisfaction

is that the personality type should correspond with the vocational
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environmental type. Holland further asserts that each personality
type is the product of a characteristic interaction between a variety
of cultural and personal forces; including peers, parents, social
class, culture and the physical environment. Out of this experience
a person learns to prefer some activities as opposed to others. Later
these activities become special interests which finally create a
particular personal disposition which predisposes one to think, perceive

and even act in special ways.

From Holland's argument it can safely be concluded that if the

adolescent's cultural milieu which greatly influences the formation
of a particular personality type differs completely from the modern
vocational enviromment, it is very likely that we cannot find any
congruence between personality type and environmental models. This
implies a total reorientation on the part of the pupil because the
vocational enviromment in which the Black female adolescent finds
herself does not require her to exercise her skills and abilities,
express her attitudes and values and to take on agreeable roles and

problems to solve.

The information that will be gained by employing the exploratory media
already mentioned should reveal aspects which can influence the Black
female adolescent's vocational orientation. The exploratory media
will be used on an individual basis and the investigator will rely
on the qualitative analysis of the results emanating from the media
inserted which should reflect the adolescent's attitudes, aptitudes,
acheivements, interest and other personal characteristics. These

will be correlated with the requirements of the vocational reality.
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The following section of this work will therefore be devoted to a
discussion of exploratory media that will be inserted in order to
determine whether the Black female adolescent is adequately orientated

with regard to the vocational world.

3.1 Media That Will Be Inserted To Determine The Black Female

Adolescent's Present Pedagogic Situation

3.1.1 Historicity Interview

3.1.1.1 General orientation

In conducting the historicity interviews Van Niekerk's (1982) format
' regarding the contents and structure of the interview will be followed.
In chapter one it was shown that the average Black family is still
essentially an extended family which implies that there are pedagogically
significant people within the family who are absent from the white
middle class families. Because of such differences in cultural

principles, nomms, v