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ABSTRACT

The changing structures of famlhes and the increase in numbers of child-headed families are
progressively becoming noticeable both nationally and internationally. Due to the number of
families and parents being aﬂ'ected by HIV/Aids, a growing number of children in South
Africa are left without parents who can provide them with basic needs and emotional care
and support. As a result oldei' siblings become caregivers to the younger siblings, Qs extended
famiiy are no longer, due to straining social-economic circumstances, able to take these
orphans under their care. In order for the silent voices of children from child-headed families
in Mahlabathini to be heard, the inquiry aimed at determining what their challenges and
coping mechanisms are. In doing so the information may enable educational psychologists to
support Site Based Support Teams and schools to enhance their care and supportive strategies

to the beneﬁt_ of learners from child-headed families.

By means of an interpretivist qualitative mqmry, descriptions of these children intentions,
_beliefs and meaning making were obtained. The data collection me;hods .included

questionnaires completed by five leamners from child-headed families.

Some of the recommendations discussed iﬁcluded the development of community support
c%entres in order to support learners from child-headed families with after-school.care for their
younger siblings, meals and recreationai activities. Community forums would need to
prioritise the safety of their neighbourhoods in order for all children to feel appreciated and
safe in their environments. School Based Support Teams will need to be trained in

counselling skills and especially in bereavement counselling.
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Chapter 1 |
1. Inirbduction_to the studjr

1. 1 Introduction

Children in South Africa may have to live without parental care for a number of reasons, one
of which is the death of | their parent;;. South Africans have traditionally had fluid
arrangemeﬁts concerning the care and residence of their children, who move relatively easy
among the extended families. Working parents; especially mothers, contribute when they can
to the income of the household in which their children are living. Children whose parents
have died or disappéared are similarly absorbed into the extended family. These patterns of
childcare have been replicated and adapted in urban settings as more people have moved to

towns and cities in search of employment.

More recently, the HIV pandemic has contributed increasingly to the number of children
living without parental care. South Africans have continued to absorb such children into
extended families and communities. Howevér, their capacity. to do this is being eroded by a
dramatic increase in the number of maternal and double orphans and a re&ucﬁéﬁ in the

number of prime-age caregivers, such as aunts and uncles (Foster, 2004:10).

The shortége of employment opportunities in tl-ie South African rural areas has gro;vn. It
continues unabated to levels that have éaused concern and reachéd uncentrollable proportions
in most communities (Lombard, 1992: 7). Due to the unemployment in these communities, it
often happens that both parents l_eavé their children in family homes in the rural areas _in order
to seek jobs (Le Roux, 1993: 158). The resultant absence of one or both parents from home

due to work absorption causes shifts in the environment in which children grow and this
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consequently spawns many other social problems.

Presently, the question is to attempt to study children’s problems within their socio-cultural
contexts. Children are the future of any country and the impact of parental*absence upon them
during the formative and critical stages of their lives is a challenge that demands

examination.

1.2 Background Information

Mahlabaihml is located on thg southern boundary of the Zululand District Municipality in
north-eastern KwaZulu-Natal. The Mahlabathini area population consists mainly of Zulu
 people (98.8 %) and the ethnicity and culture of the Zulu community in the rural and tribal
areas play an important role in today’s educational levels and vocational distribution of
women in particular, In the past it was not common practice for young girls to attend school.
If they did, it was only to achieve the most basic level of literacy and numeracy (IDP-

Ulundi,2006:7).

Nearly half of the area at Mahlabathini consists of sparsely populated commercial farms. A
| | significant number of households in thé areca are headed by women, who are usually more
disadvantaged than men in terms of resources and education. More than half of the

population (59%) is younger then 19 ye;ars of age, pléciﬁg pressure on the need for social

facilities (IDP-Ulundi, 2006:7).

A significant number of these children will be orphaned owing to the impact of HIV/AIDS
and_ population grow't"h is expe.cted.to decline over the next twenty years. According to
Garson (2003:3) a study led by the Human Sciences Research Council has shown that at least
" 12% of the population (27 450 people) is already infected with HIV/AIDS and 400 people
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per year could be added to this figure. This will have a severe impact on the need for social
and welfare services in the next 10 years. )
The rural areas of Mahlabathini are most severely affected by poverty. Unemployment levels
are very high with only 6.4% of the total population being formally employed. Every
employed person supports 16 unemployed persons of which 9 are over 15 years (IDP-Ulundi,

2006:8)

It is obvious that Mahlabathini District is a largely rural community of which 44% is
currently of school going age. These rural communities have lower income levels and are
more severely affected by circumstances of poverty than urban communities. Families in
them .mostly have women as interim houschold heads and very high depehdency levels. The
Iéw levels of education have an impact on the types of employment opportunities that they

can obtain and therefore also on potential income generation.

It has been a general norm in most parts of the historical preliterate South African society that
the type of education Blacks had then, was in some ways useful in solving their socio-
economic :and political prdbléms. It is common knowledge that in those yéars, the family was
a self-sufficient unit that provided for all of its children’s physical as well as emotional needs.
Parents and adult members of the famiiy passed on to their children skills needed as adults,
while at the same time assisting them to morally develop a sense of right and wrong within
thai specific vélue system. Even today, childrén are dependent upon parents for socialisation,
provision of affection and education. Parents are primary educators who have for centuries
coﬁtribxﬂed. to the process of children’s self aétualisation. According to Nesengani (2005:3)

children had also been dependent on their social education to optimally reach such self-



actualisation. It is still the primary educators’ responsibility for that objective to be realised.

From an educational perspective, the child is séen as a person in need of education in order to
give expression to humanity. The absence of primary educators is therefore viewed in a very
serious light. In this context, the resultant unexpected effects of parental absence are likely to
create major changes in the child’s environment that may affect their interaction with it. This
will be discussed in greﬁter detail as the study progresses. The structure of the family, which
is an important combonent of society and signiﬁcanﬂy differs from society to society, may be
inﬂuenéed by ensuing changes. The family forms paﬁ of the network of other institutions of a

society that differently contribute to and impact upon the development of the individual.

1.3 Statement of the problem

In this study, the researcher aims to analyse the challenges faced by child-headed families
and tb provide more possible solutions to the challenges of children living in child headed
households at Mahlabathini District. What is the perspective of children living in child
_headed households in respect of:
- The nature and content.of problems and challenges that they experie_nce?k
_ Their priority needs? |
| ; Their coping mechanisms?
The researcher is quite aware, in the process of learning about parent-absent children; that the
underlying complexities involved with regard 'té the parent-absent child reality within the

rm'ai context have not yet been fully explored. |

According to the study of Nesengam (2005:8) father-absence has been focused upon but not



parental absence, which is totally unique. The absence of both parents séems unimaginable,
and there is not sufficient msemch_,ugdcﬂaken in relation to parent-absent children who can
lead towards .the formulation of an approach for teachers and others, to éﬁ'ectively provide
inte_rvention and support to these children. However, m order to help rural Black children of
parent-absent families in a meaningful way, parents, teachers and other partners in education

need information about the nature of problems, eXperiences and feelings of such children.

The researcher’s assumption is that parental absence could be harmful for children of all age
groups. However, a&oiescents mziy tend to be extremely vulnerable, because adolescence is a
period characterised by a close connection between the physical and psychological world.
According to Nesengani (2005 9) the beginning of the transitional stage between childhood
and adulthood. During this phase major changes of adolescence occur accompanied by
changes in relationships with parents and peers. It is not a smooth transition for all
individuals as the period Iacks stable and prediétable role expectations due to rapid societal
changes. Furthermore, adolescence is a perigd of heightened instability, bringing social and

emotional conflicts that evolve from biological maturation.

1.4 Objectives of the study
Thé followiilg were the objectives of the study
I. To .invesﬁgaie the nature and the" content of prdblems and challenges faced by child
" headed houscholds. |

I To ihvesﬁgéle the child headed households coping mechanisrhs.

1.5 Key questions to be answered

L What is the nature and content of problems and challenges experienced by child
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headed famities?

.  What are the coping mechanisms used by child headed households?

1.6 Motivation for the study
Children whose parents are living with HIV or any serious disease that can lead them to death
often suffer neglect, emotional and sexual e_lbuse and stigmatisation. As a result these children
tend to live unproductive 1ives due to impaired sense of self (low self esteem) because of an
unsupportive social systém. When one is talking aEOHt child- headed households, these
households are often headed by an older child/young person. This has been widely
| doéumented in research on families affected by HIV/AIDS, particularly in rural areas and it is
often taken as a sign of severe stram on the ability of the extended family to cope (Foster,

2004:1).

- 1.7 Literaiure Review

As stated by Garson (2603 :2), a study led by the Human Sciences Research Council (HSRC),
commissioned _by the Nelson Mandela Children’s Fund with regard to the needs of “children
from child- headed families, reported in December 2002 these children di;l not just lack such
basic needs as food, clothing and shelter, but also the guidance, support and love they
generally would have received form parents. Many stop goiixg to school in order to run the
househ_oid and take care of their younger siblings, leaving them vulnerable to sexual abuse
and other crimes. They are also exposed to discrimination and are vulnerable to harassment,

as well as violence in their schools and communities.

Traditionaﬂy,'chiidren who were viewed as being at risk have been those threatened
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academically, socially or emotionally, possibly as a result of their hoiné situation or other
circumstances, such as man-made or natural catastrophes. Typically, children who are
abused, neglected or Vabandbnéd by their families or traumatised by their cii'cumstances are at
risk of underachieving academically have boor school attendance and may dropout of school

more frequently (Garson, 2003:2).

According to Leatham (2005:4), adolescent learners and members of child-headéd families
would be expécted to have psychological and educational experiences different .ﬁ'om other
adolescent learners who are cared for within families headed by parents or guardians. Their
experiences may be inﬂugnced by their minority or marginalised status within the school, as

well as within their relevant communities.

- 1.8 Research Methodbbgy

The research design and methods used in this study would be briefly discussed in this section.

1.8.1 Research Design

The researcher has chosen a qualitative research, and for the purpose of this kind of i;esearch,
a phenomenological research design. The underpinning principles of cc;nstructivism imply
that kuowiedge is actively constructed, involving social interactions and mediation within
authentic environments., A study that was conducted by Leatham (2005:4)- sinow; that
language aﬁd culture play an important role, as Iangu#ge serves to communicate thoughts,
feelings_and knowiedgé. Language maybe regarded as a critical link between the thoughts of

people in negotiating shared meanings.

According to Leatham (2005:11), qualitative researchers do not try to draw universal
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conclusions for all individuals with their ﬁndings,. but rather try to érovide contextual

descriptions of individuals’ or groups’ behaviour and development. They provide thick

descriptions of aspects of peoples’ lives, for instance within the classroom environment, and

in interactions with peers, parents or faﬁ:ﬂy life within the community. 'I‘He adolescent

leamners, more speqiﬁcally, would provide the researcher with information and descriptions of

their lived experiences within a child-headed family.

Qualitative research which is preferable in studying the experiences and viewpoints of

persons (Patton, 1990: 10) was chosen for this research on account of the following:

(i) It is both descriptive and specific, and focuses on certain aspects. Data gathered would

enabled the researcher to describe the life worl& of the child headed families, including

probiems experienced.

(i) It is through the interviews with children heading families that the themes characterising
tﬁeir life world may be identified.

| (iii) It provides an in-dept_h' and direct observation. Children without parents are obser\;ed in

their different environments. |

(iv) It is centred on the inferviewee’s life world and aims at seeking understanding of

phénomena in his or her world. Through interaction with these children the researcher may

gain an understanding of their life world.

1.8.2 Target population and sampling
.The target populatiog in this research consisted of children heading families from
_ Mahlab athini area in the KwaZulu Natal Province. The sample was acquired through

| purposeful sampling”in which information-rich informants are selected. They should
therefore meet certain selection criteria. Participants would be children, who do not have
| parents from parent absent, iifce orphans and children heading families in the Mahlabathini
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district.

The decision about sampling is an hnpoﬁant component of qualita}tive methods. The
résearcher made a choice about what information sources to focus on. It was also established
where they should be observed and interviewed. In qualitative research, Streubert &
Carpenter, 1995: 23 cited by Nesengani (2005:32), ﬂm individual’s first hand experience of a
culture; social interacﬁonror phenomenon is of interest. In addition, in qualitative research the
appropria_te sampling method is purposeful or criterion-based selection. The researcher has to
select mfomaﬁon—ﬁch participants for the in-depth study on issues of central importance to
the pmpoSe of the research. In this regard child-headed families were considered to be the
major sources .of information as this relates to their experiences and problems that were
encountered.

In this study the reseafcher acquired the sample through purposeful sampling, in which
information—ﬁch informants were selected. The criteria for selection was that they were:

(1) children heading fanuhes in M;Ihlabathini district -

- (ii) tlnrteen to eighteen years old m grade 7-12 at scﬁool;

(iii) from a nuclear family with no extended family members present;

1.8.3 Collection Method

According to Henning et al (2004:33), by making use of interviews, Iﬁarﬁcipants may provide
the researcher with rich phenomenologiéal data with regard to their lived experiences and
worldviews. The researcher decicied that he would make use of a mixture of methods in
orde;' to provide comprehensive data regarding the lived experience;s of purposively selected
adolescent learners. Methods incorporated within this inquiry would include interview
schedule, focus groupdiscussions with one group of teachers.

One author suggests the following four elements that are important in collecting data:

(i) qualitative data must capture what actually takes place and what people actually say;

9



(if) the researcher must get close enough to the people and s_ituatioﬁ being studied -tb
understand what goes on; _

(iii) data must consist of dn‘ect quotations from people, both what they séy and what they
write; ' . -

(iv) and data must give a pure description of people, activities and interactions.

1.8.4 Data Analysis

The research methods used to collect data are discussed in greater detail in chapter 3. By
means of éontent analysis, the data needs to be wé;ked in order to determine the common
themes shared by members of child—headed families and the driving knowledge that underlies
the realities of meaning, Barritt (1986) in Leedy and Ormrod (2001:153) states that the
central.l task during data analysis is to identify common themes in people’s descriptions of
their experiences, in order to ultimately provide a general description of the phenomenon as

~ seen through the eyes of the people with firsthand experience.

1.9 Classification of concepts |
- The core concepts in the statement of the research problem must be clearly defined.
1.9.1 Child
For the purpose of this study, a “child” means a minor or person who is less than 18 years of

age as sﬁpulated in Section 28 of the Constitution of the Republic of South

Africa (RSA) or the Childcare Act 74 of 1983,
- 1.9.2 Child-headed family

Child-headed family is recognised when a parent or primary caregiver of the houschold is

terminally ill or has died. No adult family member is available to provide care and support
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and where a child has assumed the role of primary caregiver, in respect of a child or children
in the household in terms of providing food, clothing, and psycho-social support (Department |

of Social Development Policy Framework: 2004).

1.10 Value of the study

The findings of the study would assist service providers who work directly with child-headed
families to understand better those -children and their challenges and also those who are
interested in community uplifiment, which would help in bﬁﬂding resources that would be
accessible to anyone in need of ﬂleﬁl. These resources include building homes for children

who are vulnerable to fape, poverty and lack of sheltér.

1;11 Trusfwo'rthiness of research

This would be _achieved through the application of four strategies for establishing
trustworthiness and the decision trail in qualitative research, namely credibility,
transferability, dependability and cqpﬁrmability. In brief, credibility or truth value refers to
whether the researcher has established confidence in the credibility of the findings fLincoln
& Guba, 1985: 290) cited by Neéengani (2005:21). 1t is ana.l.ogous to internal validity in
qualitative research, and_ comprises persistent observation, triangulation and structural
coherence. Transferability Vis the extent of _applicability of findings in another cox‘ltext.
However, géneralisations _would not be an impoftant aim as the contextual exploration and
de;scripﬁoh of experiences and problems bf the child headed families are emphasised.
‘Dependability refers to whether the findings of the research would be consistent if the study
were repeated With. smtniar subjects in a similar. In this study this would be realised by fully

'describing both data collection and analysis. Confirmability (neutrality) is the degree to
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which research findings can be confirmed by another researcher. This would be achieved by
the manner in which it would be established that the research findings are the actual product
of the participants’ information. This will be discussed in greater detail as the study

progresses.

1.12 Ethical rﬁeasufes

The ethlcal commitments to adolescent children who do not have parents who was the focus
of the research were kept in mind. The codes of ethics by Nesengani (2005:25) serve as
important guidelines to alert iﬁvestigaiors of the eti]ical dimensions of their work. Merriam
(1991: 178) asserts that ethics help to prevent the abuse of participants and to indicate which
are morally objectionable topics in the eyes of social scientists. However, Nesengani
- (2005:25) suggests that in fieldwork power is shared between investigators and participants,
with the latter having son_lewhal more power to frustrate research than researchers have to
- compel them to participaté. In this study participants would control the setting of research
: and inﬂuenc.e the research with interaction ﬂéwi_né freely from them. The ethical problem is
for the fesearcher to know what to do and what not to repeat. The permission to conduct the
study would be obtained from the District Department of Education, principals of schools
from which participants will be drawn and also from Tzinduna. The participants’ identities
would be protected so that the information collected would not embarrass or in other ways
harm them. Furthermore, anonymitsr was extended not only to writing, but also ‘:0 the verbal
reporting of iﬁformation that was be collected through observation. _The participants’ consent
was required and obtained before conducting interviews. For the purpose of this study, the
reséatchef explained the purpose of the research, in order to meet informed conéent from all
parzicipams and principals. Participants were be assured that the data that was collected
' Would be treated with confidentiality, and that their privacy would be protected. Furthermore,
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in the report their real names would not to be disclosed and participants were told that they
had the right to terminate participation if they so wished. The respondents’ participation in
this study was, therefore, voluntary. In addition, Bogdan and Bilken (1992: 55) suggest that
an aspect of ethics in research is that tﬁe researcher should be unbiaséd in the research

process, including the report.

1.13 Outline of the study
The chapters for this study are arranged as follows:

Chapter one serves as a background and contextualisation of the study. It explains the
purpose and aims of the study to the reader. An overview of the research design methods of
data collection an analysis is provided. The assumption held by the researcher prior to the
phenomenological inquiry is also included.

- . /
Chapter Two presents an in-depth discussion of the literature consulted, which grounds the
inqtﬁ:y academically. The fesearcher discusses African family life in the past and present

South African contexts.

Chapter Three develops and elaborates the research design along with the methodology
underpinning the phenomenological inquiry. This _explaiﬁs the methods of data collection that

were chosen as well as describing the analysis and interpretation of data.

" Chapter Four includes a discussion of the final themes and the subsequent findings that are

provided and constructed between the research participants and the inquirer.

Finally, in Chapter Five, is lmportam as it provides a summary of the inquiry as a whole. It



also reflects on the limitations of the research and makes recommendations for future

research within a similar context.

1.14 Conchision

This chapter has presented an overview of the study. It has focused upon the background of

the study, aims and the general course that the study describes.
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Chapter 2
Literature RéView
2. Perspectives on Children from Child-headed Families

2.1 Introduction

Adolescence is 2 fascinating developmentai period both for the individual learners and for
their families (Leatham; 2005:47). Child-headed houscholds are a growing.problem because
children have no one looking after them and are, therefore, vulnerable. They often have to
drop out of school to work and have to worry about where their next meal is coming from. In

some counmes, they cannot go to the doctor because the doctor would not see them without

" an adult being present. They have to ask their neighbours for support but sometimes their

neighbours are too busy to help them, or want nothing to do with them because of how .their

parents died.

Within this chapter the researcher’s aim is to outline a literature review that will support and
~ enhance understanding of. the lives éﬁd social contexts of child;en from child-headed

families. Also in this chapter, the researcher will expand and discuss a theoretical framework
that is the most appropriate. This situates childhood development within social contexts.
Thereafter, the international perspective of child headed families isAdiscussed to provide an
| qvcrview of child headed families within African context, following an understanding of the
social and cultural context of childhood. In addition, refeteﬁce is made to the relevant péiicies

and legal rights of children in the country.
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2.2 Ecobogical system model as th eoreticqlfram ework

The ecological-systems perépective is valuable in the sense that it not only provides
information on individuals and their development on an intra-personal level, but also locks at
the systems and settings within Whiéh the individual and groups develop and function
(Leatham, 2005:48). The reciprocal nature of the interaction between the child and his or her
environment is best illustrated by- Urie Bronfenbrenner’s ecological model of human
develdpment. Bronfenbrex:;ner used the concept of an ecological system to describe the inter-

relationship of the developing child and his or her environment.

Leatham, (2005:49) states that: “development. takes place through process of progressively
more organism and the persons, objects andr symbols in.its immedjaté external enfironment.”
‘Thus, the ecological model focuses firstly on the different things (such as family, school and
community), within which human 'déveloﬁment transpires, and .secondly on the interaction
that occurs between individuals (members from child headed famlhes) and groups (peers or
teachers) in those sett_ingsL This perspective is needed to understand the adolescent, not just
his or her own individual bio-psychological _development, but also through takmg settings
into account. Development fakes place w1thm these settings througﬁ reciprocal interaction,
such as wzthm the community, School,“peer group, economic influences and the social-

political environment.

Swart & Pettipher (2005:13-15) provide an overview of Bronfenbrenner’s revised model of
humag_development riow called the bio—ecological.model, within which the four principal
" cofnponenfS, namely ‘process’, ‘person’, ‘éontext’ and ‘time’ have been extended. Eamon
| (2001:256) provides an integrated summary of the bio-ecological model’s principles, stating
| | 16



that the model’s two main assumptions are that human development takes place through a
process of progressively more complex reciprocal interactions between the individual and the
environment- these interactions or proximal process being active and evolving, and

positioned as the primary mechanisms producing human development.

Time plays an important role as for these proximal processes to be effective. They should
occur over.'an extended period ef time, during, for instance, the parent—child relationship or
the children’s interactions within the school community involved in learning, recreational
activities and socialising with the peer group. Within these proximal processes, the genetic
potential for effective psychelogical functioning is realised. Secondly, the proximal process’
effectiveness is determined by the bio-psycholegical characteristics of the individual tfor
instance spontaneous, géod communicator, social), the environment in which the. process
takes place (for example,. economic deprivation) and the development cutcome being
observed (acquiring economic independence through employment).

In Grotevant (1998:106), cited by Leatham (2005) explains the ecological systems model as
being the person, process, context and time, ‘nested” in the environment, and arranged
according to the micro-systems, meso syste:ﬁ, exo-system and macro:-system. Grotvant
(1998;106) & Eamon (2001:256) explain these “nested cultures’ as the micro-systems being
the immediate settings containing the developing ﬁerson, invoiving the immediate coxﬁe#ts

and relationships the person is ixiterax:ﬁng within.

The meso-system refers to those interactions between the micro-systems, both or more
 containing the developing person, for instance the individual being part of the child-headed

family, school community and peer group..
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The exo-system indirectly inﬂuencés the person’s development, although the person is not
actually in that system. For instance, the family-head might rather spend time with friends at
: community tavern instead of with his sibiings. Meanwhile, the macro-system involves the
broader cul@, systems of meaning and socio-economic environments encompassing the

other systems involved.

Lastly, the chrono- system refers to the effect of consistency and change over the life course

of a person.
Name Definition Example
1. Meso-system This layer ﬁmvides the | The connection between the
connectiqn between the | child’s teacher and his
| structures  of the child’s | parents, between his church
micro-system and his neighborhood.
2. Micro-system This is the layer closest to | A child’s parents may affect

the child and contains the
structures with which the
child has direct contéct. The
micro-system encompasses
the | feiaﬁonshji:s and
interactions a child has ﬁﬂl
her lmmed1a1e surroundings
Structures in  the micro

system include family,

his beliefs and behavior;
however, th;e child | also
affects the behavior and
beliefs of parent. -t
Bronfenbrenner calls these
bi-directional influences,

and he shows how they

occur among all levels of

environment. The
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school, neighborhood, or
childcare environments. At
this level, relationships have
impact in. fwo directions-
both away from. the child

and toward the child.

Interaction of structures
within .- a layer and
inter_actions of structures
between layers is key to this

theory.

3. Exo-system

This .layer defines the larger
social system in which the
child does not function
directly. The structures in
this lafer impact on the
child’s development by

interacting with some

| structure in his or her

micro-system.

Parent work place schedule
or community based family

IesQurees.

4. Macro-system

This layer may be
considered the outermost
layer in the child’s
environment. While not
being. specific framework,

this layer is comprised of

| cultural values and customs.

If .it is the belief of the
culture that parents should
be solely résponsible for
raising their children, that
culture is less likely tO
provide. resources to help
parents. This, in tum,
affects the structures in
which parents function. The

parents’ ability or inability
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to carry | out  that |
responsibility toward their
child within tﬁe context of
the child’s micro system is

| likewise affected.

5. Chrono-sytem _ This system encompasses | External, such as the timing
the dimension of time as it | of a parent’s death or
relates to a - child’s |internal, such as the
environments. Elements { physiological changes that
within this systein can be | occur with the aging of a

either external or internal. child.

Leatham (2005) summarises the threg principles as, ﬁrsﬂy., viewing the individual’s own
developzﬁeni shaped by cop;_ﬁtions and events during the historical period through which the
person. lives. Secondly, the biologica_i nmmg, gocial transitions, role expectations and
opportunities throughout .. the individual’s life course play a major factor in his/her
defrelopment. Lastly, it is very important to keep in mind that the lives of family members are
~ interdependent, that is their own personal reactions to historical events of Uansiﬁons affect
the develop:ﬁental course of pther family memEers within and across generations. The
ecological systems theory highlights the complexity of the interactions and interdependence
of multiple m, the impact on the children and, specifically relevant to this inquiry,

~children from child-headed families and their development.

2.3 The South African Perspective on Child-Headed Families

According to Nesengani (1991:9) with the onset of industrialisation in most countries and
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during the nineteentﬁ century among Black South Africans and elsewﬁere, the extended
family was a dominant form of the structure of the family. In this type of structure, secondary
relatives such as grandparents, aunts and uncles, or cousins that lived in the same household
as the primary family gave way to the nuclear family. In this context of changed values and
cultural family structure, it now consists solely of parents and their offspring living in the

same household.

This settiﬁg creates new problems for the family. In the nuclear family more and more time is
taken by work. Many adﬁlts seem to have less time to spend with family members. As a
result of this change, members of the extended family are likely to live far away and not in
the same house or community as they might have done half a century ago. Pringle (1987: 59)
.states:* “What has Chaﬁged is that most peoplé no longer live with relatives and friends most
of their lives, such that they are not surrounded by a network of kinship and neighborhood, al!
within walking distance.” B
The majority of the Black population still lives in the rural and deep rural areas, The value
system of the largest number of these people is traditionally African that illuminates
“Ubuntu” or humanity among thgm. According to Lombard (1992:.8)‘ the traditionial African
| is more communalistic, plécing a high value of relationships with other people. This author
| maintains that South Aftica is presgnﬂy a developing country characterised by a multicultural
population that is at different levels of development and with diverse values and systems of
norms. African and western cultures have in the twentieth century tended to show marked
differences as most South African people developed educationally and in the industrial sphere
- (Le Roﬁx,' 1994: 34). _I'.ombard (1992: 14) asserts that there is still a fundamental difference

between modern westernized and the African value systems, with regard to the size of the
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fémily. Thé psychosocial traditionally African value dimension manifesté itself in a large
family norm, as opposed to the sma}l family norm of the modern western value system (Le
Roux, 1994: 35). In order to deal with the problem of population growth successfully, the
transition from a traditional outlook on family size will have to be encouraged and supported.
Lombard (1992: 4) claims: “It is the impbrtance of the particular African value system that is
the source of the problem of high population growth. Many black people in the urban areas
are already in favour of the small famxly as a norm, although most have practically not

changed.”

In view of the present negativé attitudes with regard to family size among most African
'families, a large number of parent-absent children may suffer untold hardship in relation to
parental absence. This premise is based on the fact that in view of the traditional trend on the
size of the family, the rural areas are overpopulated and impoverished (Louw; 1998: 45).
Consequently, .South Africa is presently experiencing the intense urbanisation that as it
cannot be seen m isolation, it may be placipg a definite socio-economic strain on urban
communities. The large populatiog movement today and in the future will be from the rural
areas to the metopoﬁﬁn areas (Lombard, 1991: 11). Accelerated urbanisation -besides
caﬁsing a backlog of housing of millions of dwelling units in South Aﬁricé causes parents to
leave children alone in the rural areas This pi‘oblem, if viewed within the whole setting of
societal chaﬁge poses a very serious threat to the future of children in the rural areas and of

the whole society at large. -

Le Roux, (1994: 35) cited by Nesengani (2005:86) suggests that today the largest section of
the rural population, whether in the rural areas or part of the urban population in the informal

settlements, is caught up in abject poverty. It is characterised by low economic, social status
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and levels of education. Most are unemployed and have a limited potential capacity for
upward economic mobility (Nesengani, 1991: 34). The questions of poverty in the rural areas
and the parents’ movement to the urban areas have enormous implications fbr the upbringing

of the child and resultant disorganisation of the family. -

The effects of .parentai absénce cannot be seén in isolaﬁén as they further {mpact on the
changes of the greater society, where poverty is likely to be persistently reproduceci.
Consequently, the future of rural Black children who constitute the majority of pborest people
in South Afriéa may be seriously affected as they are on the meiﬁg end. Some bf the most
serious challenges that appeér to be facing South Africa and the African continént as a whole
are the production of sufﬁAcient food and work for the ever-increasing number of population

in the rural areas.

. The feeding capacity and t}lg deterioration of the socio-economic conditions within the rural
areas may further aggravate the problem qf poverty and crime (Le Roux, 1994: 219). In the
rural areas there are a great number of such people than those in the informal settlements in
cities, who are hungry because they do not have the basic means of production like land.
People are in dire need of land to cultivate maize during summer, The shortage of land
compels them to even practicé such farming in mountainous areas, which might tend to be the
- cause of soil erosion. Furthermore, monoculture is practiced year in and year out; this
depleting the soil of its nutrients necessary to sustain its productive value (Le Roux, 1994:
191). Sometimes even those that have land for the cultivation of crops tend to suffer from
crop failure as a reSult of natural céuses like drought because rainfall can be a limiting factor

for farming.



The increasing population growth in the rural areas is likely to cause pollution and depletion
of ec'ological natural resources. These might possibly deprive or totally disown the future

| generation of their rights, causing further loss of identity in children (Louw, 1998: 45).

2.4 International Perspective on Child-Headed Families

Internationally, child-hea&ed families are not a phenomenon that has been known to society
for a long time, their having emerged as alternative family structures in order to adapt to the
changing realities, elevating the pressure put on extended families as ‘safety nets’. Parents die
for a variety of reasons, for instance the HIV/AIDS pandemic, other health factors, war and
genocide, The plan organi_satiog in Uganda (2005:2) mentions that the first reports of child-
headed families were made in the late 1980’s in the Rakai district of Uganda (World Health
Oiganisation, _1990). Foster et al (1997), as sourced by Plan (2005:2), mention that until then
orphans in Affica did not exist, as the extended families within the African kinship system
took the rorphans into their care. Due to the number of orphans increasing, the extended

 families were no longer able to support themn aécording to their traditional customs.

According to the National Orphans and Vulnerable Children’s Policy of Uganda, 940,000
children — 14% of their child populatiog — had been orphaned by AIDS by the year 2003
(Ministry of Gender,2003; in Plan, 2005:3). In a survey conducted by Plan Uganda in 2001,

3% of the caretakers within orphaned families were under the age of 19, a percel;tage on the
rise (Plan, 2005:3). Plan, together with the Uganda govermnenL hasr formulated the Orphans
and Vulnerable Children’s National Policy in order to implement support programmes for
child-headed families (Plan, '2005:3). A submission to the United Nations High
Commissioner for Hm'nan Rights has also been made by Plan (2005:1-8) with regard to
support of AIDS orphans in child-headed h_ouseholds.iﬁ Uganda.
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| The 1994 genocide in Rwanda left 42,000 child-headed households affecting 101,000
chﬂdren, and resﬁlted in the world’s largest proportion of child-headed families. Foster
(2004:4-5) discussed the weakening of thé extended family’s safety nets. in Tanzania and
~ Zimbabwe. Accordiﬁg to Urassa et al in Foster (2000:4), fewer than "10% of orphaned

children in Tanzania stili received support from other relatives or eisewhere.

2.5 The Social and Cultural Context of Childhood and Adolkescence

Grotevant (1998:1097) as cited by Leatham (2005:50) mentions that a comprehensive
understanding of childhood and adolescence reqﬁires the consideration of the changiﬁg
individual within the dynamic chziuging.mulﬁiayered contexts. This niay include the child’s
own personal characteris_t_ics, belief systems, and relationships with friends, family and
parents, activity settings such as school, leisure activities, and macro-systems such as the
above mentioned history of a country, culture, political and ecoﬁomic environments. What is

important though is to acknowledge that different cultures have different ways of supporting
 members from their society into adulthood, with distinct variations in several dimensions,

" suchas levels of stress being experienced and duration.

Grotevant (1998:1098) reports on the interview held w1th Samoan-born woman that the
~ developmental stages as épplied bj W@em perspectives did not m@y come into play vﬁth
to her experiences moving from childﬁood to édulthoodl She explained thai all she knew was
that family, community and cultm'g were important, as they determihed the way s;he behaved,
thought and felt. It did not .matter how. old one was. If one’s eldé:rs did not consider one

responsible enough one would not be treated as an adult.
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2.6 Family Lifer as Supportive Context

‘Moletsane (2004:168) mentions ﬂi;at.- family definitions, forms and characteristics have
changed greatly over time and within different societies. Although diverse types of families
exist, none is withéﬁi .soﬁle form of familial pattern, called the ‘kinsh}p system’, which
provide for relative cdmmitted relationships between the family members. According to
Trawick—Smith (2003:19) African history shows strong kinship and tribal bonds, which
suggest that adults showed a high degree of concern and care towards children, as well as
toward members of their families and communities. The mother-child relationships were
especially strong in earlier Africa, and are still deeply rooted 111 the African heritage and
philosophical orientation. Moieisane (2004:169) is of the opinion that some form of
pairiafchy still exists in the uaéiﬁonal African families, where men (husbands and fathers)

are thé authoritative figures.

Generally it is perceived that a family unit provides the ideal context within which a child
may develop to his or her optimal potential. Papalia and Olds (1989) in Seedat, Duncan &
Lazams (2001:328) explain that the family unit not only satisfies children’s physiological
needs but also their emotional, cognitive and other higher order nieds. The family also serves
as one of the mbst effective buffers between children and social stressors. Members from
' chﬂd-headed famhes however do not have the protection and support of parents who can
' stand in for their children during times of dlﬁculty Netshiombo (1993) in Seedat et al
(2001:329) fomd that children who can rely on a supportive family environment are less
advefsely affected by exposure to traumatic events than other children. Dawes (1989) in
Govendr_:r et al (2001:2) argues ﬁowever that the pressure _of at lg:ast one warm, supportive
parent can reduce the impact of stressful cucumstances Here the important roles of niothers

are supported, keeping in mind the above mentioned mother child relationship that is still
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deeply rooted in African cultures.

However, due td South Africa’s history of oppression and its negative eﬁ'ecfs on the majority
~ of African fazmhes, the ;supporﬁve and protective contexts of fhe fafnily system have
diminished. A study done by Barbarian and Richter (2001) in Soudien et al (2003 :264)
sﬁowe& that in the majority of African households there are either mothers who were not
married to their children’s fathers or fathers who did not reside in the same household as the
mothers and children. This leaves the mothers with the responsibility of raising the children
on their own. The pfesence of male figures in the homes is not always good, as it may
produce even greater hardship for chjldrén living in lower socio-economic households, with
alcohol abuse adding to the problem. As mentioned in Seedat et al (2001:329), a great |
number of families are living in townships in severely overcrowded, under serviced, crime-
" ridden and poverty stricken areas, causing a tremendous amount of stress of tension on family
life leading o high levels of tension and anger. Angless and Shefer (1997) in Seedat et al
(2001:329) also link this to the neglect and at times abuse of children within families.
L.etlakaennert (1990) m Stevens et al (1.997:252) found tﬂat the destruction of African
family relations may also have contributed to the increased emotional insecurity among
_ Aﬁ-ican adolescents and consequenﬂjr may experience difficulties reléting to emotional

independence during and afier adolescence.

2.7 Human Needs and Motives: Humanistic Perspective

‘Children from child-headed famﬂles like any other human beings are motivated by their
needs and motives in ‘hatever they intend to do in their lives. Louw, Gerdes and Meyer
(1984: 141) cited by Nesengani (2005 :QS) indicate that all creﬂtures share motives consisting
of primitivé simple nature, as well as sophisticaied and complicated ones. According to
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Maslow cited in Louw, Gerdes and Meyer (1984: 142) the higher motives will appear only to
the .degree that more basic ones have been satisfied. Maslow maintains that the most highly
evolved motive in his hierarchy is that of self-actualisation, which is described as a desire to
make the besf of oneself, that is, what people themselves want to be (Louw, Gerdes & Meyer

1984: 141).

Maslow’s premlse that higher motives will appear only to the degree that more basic ones
have a]xeady been satisfied may have serious implications for the rural children who heads
the family tra;:siﬁon from childhood to adulthood. Oﬁe of the challenges is that the rural child
headed family’s home was impoveriéhed before their parents migrated to the. urban areas or
died. Therefore, within the parent abéent home it may not be likely that the satisfaction of
more basic needs may be. ;'ealised. As can be seen in Maslow’s theory, the traditional view to
how the adolescent cﬁild may behave within given contexts relies upon whether her or his
physiological needs have been satisfied or not. Therefore, the rural child will have to get food

and other physiological needs first, before any sub_sequent needs or motives can be met.

Viewed from the Maslowian perspective, the future of rural Black children may be at risk if
the issues that evolve the unavailability of basic needs are left to chance. It is perceived that
the highest need or motive, self-actualisation may not be realised without having first

attended to the socio-economic issues of the parent absent child (Nesengani, 2005 :99). <

2.8 The Significance of Parent-Child Relationship
Lamb (1987: 137) obsérves that some communities are currently in flix in matters of parental

roles. There is evidence that some long-established assumptions, values and attitudes

~ concerning children, their care and their needs relationship begins at the earliest stages of the
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| individuai’s life. The nurturing behaviours of parents that predict social competence include
the affectionate and friendly interaction with the child. Davenport (1994: 178) suggests that
parenf-child relationships influence personality orientations. The author- argues that the
development of psycﬁological needs; vocational interests and choices are some of the ways in

which the individual try to satisfy those needs.

During the child’s adolescence stage, one of the tasks that parents face is introducing the
child to the peer group. Pépaiia and Olds (1992: 236) indicate that parents are interested in
their child’s earliest interaction. with peers, but with time, parents become more seriously
invested in their children’s ability to get along with playmates. According to Davenport
(1994: 190) adolescence is a phase when relationship with peers and reality slowly replace
the relationship w1th parents. Another parents’ task is to build interpersonal relationships with
the child that give the opportunity to nurturance. Murphy and Kupshik (1992:38) indicate that
nurturance is provided by relationships in which thé ad'ult takes the responsibilify for the well
being of the child. Lamb (1987: 207) argues that where the father shares the respousibility of
upbringing and care, there is a much better chance of the child’s triumphing over his
problems, than if the mother is left to cope by herself. Lamb (1987) further indicates that
fathers make an indispehsabl_e ‘contribution in the psychological devélopment of their

children, daughters as well as sons (Nesengani, 2005: 101).

2.9 Poliéies and lkegal rights and needs ofthiHren

Rights and needs are two éoncepts that are somehow related. It is, therefore, important for the
reséarcher to make a Eom’_;ecﬁon between the two (Mkhize, 2006:33). According to Johnson
(1.992:5) “a need is that which is necessary for either a person or a social system to function
 within reasonable expectation give the situation that exists™. A right is what one is entitled to
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and test ensures just and fair treatment of individuals. Children have fundamental needs that
should be fulfilled but sometimes circumstances are such that the needs of the children
remain unfulfilled. This is where it becomes essential to consider the rights of the children to

whether the need is that particular point in time.

Righ:tsarc important in the sense that, through provision of services, children’s needs are met
and they, therefore, do not fall within the cracks. The constitution of the Republic of South
Africa Act No. 108 of 1996 makes pmviéion for the protectibn of children. The Act requires
that everything done by the administration or any public body, which affects children, must
be shown to be the best interest of the child. Section 28_, in particular, focuses on the rights of
children and contains fundamental concebts, which have been developed in intemﬁlional
treaties for protection of children (Mkhize, 2006:38). It recognises that children have a right
to grow up with dignity and lfeeling of_ self Worth; that they are entitled to be protected from

any form of abuse, and that ghey entitled to make decisions about their own lives.

~ The burgeom'ng'.of child-headed families is indicative of the fact that the rights of children as
enshrined in the constitution are violated or undermined (Mkhize, 2006:39). The fa& that
thése chﬂdren’s right to parental care has been c.;ompromised through the loss of their parents
is a cause for concern. Children’s rights that are reviewed in this section are: The rights to
family or parental care, the right to love, protection and care, the right to life, and the right to

education.

2;9 1 Rightto family or parental care
Accordmg to Skelton (1998 27) as cited by Mkhme (2006: 40) says that children have a right
to hve with thc:r parents unless this is incompatible with their best interest. The basic and all
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pervasive feature of ideal parental lofre is that the child is valued unconditionally irrespective
of his or her sex, appearance, abilities and personality. This love is given without expectation

- of or demand of gratitude. Parents communicate this conditional affecflion-through all their
relations with the child. This unconditional love ranges from physical cafe and handling to
the child’s first smile and sounds, from protecting the child from the world and gradually
mnanng his or her into the sociall world. Approval and acceptance by others are essential for
the development of self approval and self acceptance. Whether a child w:ll develop
constmctiv¢ or deconstructive attitude depends mosfly on his or her parent’s attitude towards
him or her. This would be either a substitute or foster parent. In a child headed family the
substitute caregivér is a child who Would have to balance his or her developmental needs with
the needs of the younger siblings whom he or she is taking care of. This is indicative of the

fact that the right to parental care is compromised (Mkhize, 2006:41).

The mother provides love and care, enabling the child to defelop trust. The child leamns to
trust the mother and devélops trust in other people. It is worth noticing that a child is by
nature a social béing and needs to develop ability to meet and mix with others. The fathers’
role has been related to physique and entails the support and the protection of the family. This
role has evolved and includes emotional commitments and often direct involvements in the
care and upbringing of children. While mothers are children’s primary care givers, fathers do
spend time playmg with their babies as mothers do but less time feeding and bathing, they see

their role pmwdmg material needs for the children, (Mkhize, 2006 43).

The child’s development cannot be understood properly without consideration of the critical
role of the family in the child’s developmental proceés. Children do not develop into

' competeﬁi adults simply through their unfolding of their genetic endowment. They require
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direction and elimination of their vast potential to develop into integrated individuals capable
of living in a society together with their fellows. The early stages of the life cycle upon which
all later developments rest transpire in the family environment. The family is entrusted by
society with the task of providing for its children’s needs while simultanéously transmitting
the society to child-headed families, there is no buffer that mediates between the child and the

omsid'eaworld.

2.9.2 nght to life

Children have a right to life and it must ensure the children survival and development
(Skelton, 1998:27). The right to life is aimed at ensuring the physical and the mental health of
the childre:n. This means that living environment of the children would have to be favourable
for the survival of the children. Children’s access to food often declines due to loss of family
income. The family income levels may decline while the parents are snll aiivé but due to ill
health their ability to work declines. It is even worse when both parents are dead. Many
children who lose théir parents are sent to separate fatmhes In some instances, children opt
to live together ail by themselves after their parents have died. In such instances clnldren
would rely on their neighbours for food in order to survive and this will depend on the
income levels of that community (MKhize, 2006:46). ‘

In com::ﬁuniﬁes .thaI are faced b& poverty for instance, it may not be possible for the
neighbours to provide food for the children. Neighbours would sometimes bring the plight of
the chﬂdren to the attention of social workers who would provide food parcels as a rehef
whlle they make arrangements for the children to find alternauve family care. In the child-
‘headed family, children have to take care of thexr siblings and make sure that they do not
Sleep withom eatiﬁg something. | |
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2.9.3 Right to love, protecﬁ'on and care

According to Mkhize (2006:47), this is best understood in the context of a mother-child
relationship, which is very first interpefsonal relationship that is the basi_s for the development
of trust. The healthy development of the personality, the ability to respond to affection and in
time to become a loving, caring parent depends on it. In circumstances where there is no
pareht,- a caregiver who is 2 mature adult plays a significant role in meeting this particular
need. According to her the need for love is met when the child is experiencing a loving,
stable, continuous and dependable relationship with his or her caregiver. This experience
| ~should be from birth onwards until the child is developed into an emotionally mature
individual. It is through this realisation of personal identity and feelings of self worth. Since
there is no mature adult in child-headed family, the possibility is that the need for love by
other siblings whose need for love would remain unmet. An unmet need for love and security
results 1mpa.1red social development. The need for love and security is essential for one’s
social functioning at all levels. In the event this need is not met adcquately,'the consequence

_ can be disastrous later on, both for individual and society.

2.9.4 Right to Education : | | | .
Children have a right to education so that tﬁey grow up to be the best they can, Children
would have to be critical, curious and dcvelop their capacity through institution. According to
Skelton (1998:28), education should be directed at developing the child’s personality and
| talents, preparing .the child for active life as'.an adult, fostering respect for basic rights and

developing respect for the child’s own cultural and national values and those of others.
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Depriving opportunity to education would limit the child’s understanding of his or her
responsibilities to the community, society, the State and legally recognised communities as

enshrined in the African Charter on the Rights and Welfare of the child.

2.10 Summary

Growing up in poverty, in a child headed home or in the community that does not provide
sufficient employment opportunities, or where there is no cohesion, may mean different
things to different people. Thus, children may respond to their circumstanées differently and

have different developmental outcomes.

Chapter two has focused on literature review. When studying the needs of child-headed

households the résearcher considered an understanding of the background information about
| where the early adolesceﬁt‘child is found. In order to achicve this goal, the researcher
presented issues that concern the international perspective on child-headed families, South
African context of the child headed families, humanistic perspective about human needs and
motives, the significance of parent-child interaction and the rights of children in South

Africa.

34



Chapter 3
Research Methodology

3.1 Introduction

Neuman (2000:190) defines research methodelogy as a plan of action to measure variables of
| interest. The aim of this study was to investigate the challenges faced by child-headed
families at Mahlabathini in’ KwaZulu-Natal. This chapter deals with research design,

sampling, data collection and data analysis.

3.2 The Tenets of Qualitative Research

Babbie and Mouton (2001 :270-274) highlight the following tenets of qualitative research:

3.2.1 The q“alitative areas of social life

Qualitative research describes actions within a specific setting and invites rather than tries to

- control thé possibility of an array of varial?_les. It presents research in terms of human
~ relationships, and invokes ihe need to discover as much about what the research subjects feel

about the information they provide.

It_ig in these qualitative areas of social [ife, that is, the backgrounds, interests and broader
social perceptions which defy quantitative research that qua]jtatﬁe research fits. Qualitative
| research does not pretend to solve the problems of quantitaﬁvé research, but does not see
ﬂ1eﬁ1 as conStmints. | |

It sees to .ﬁnd ways to reduce the effect qf uncéntroilable social variables in order thereby to

investigaie them directly.
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3.2.2 Managing subjectivity

It is acknowledged that the researcher .is the most important instrument in the research
process. The researcher needs to be unbiased in his oi' her descriptions and interpretations. He
or she needs to get clése toﬁ research subjects, gaining trust and estab]ishiné rapport, in order

to generate and truthful description.

To understand human behaviour, it is insufficient to rely on quantitative survey and statistics.
It is, therefore, necessary to delve into the subjective qualities that govern behaviour.

Qualitative researchers are increasingly expected to come out and tell it as it really happened.

3.2.3 Developing rigour through wﬁ_ting

In quantitative resea.rch, the sequence of steps is prescribed. It is thus difficult to respond to
uncontrollzble variables. On the ofher hand, qualitative research has the resource to be
liberated from a tight step by step approach. Decisions about research instruments are made
in gradual response to the nature of the social settiné being investigated as its nature revealed.

This means thax_every qualitative research design would be different.

3.2.4 Judicious balance

=

..In qualitative research, there is a ;:;:)ncem for how the research strategy suits the research
setting, in terms of feasibility and the researcher-participant relationship. There are two sides
of qualitative research. To meet the eﬁgmcies of the social situation being studied, the
researcher is afforded the freedom to explorer creatively the best way to approach a scenario.
The two mdesrepresent the jl_ldicious balance between taking the opportunity to encounter the
research setting while maintaining the principles of social science.
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3.2.5 Research as social action

Several issues are involved in the balance between creative opportunity f;nd maintaining a
scientific principle. Creative exploration makes qualitative research akin to the research we
all do in everyday life. Approaching the research setting appropriately involves interaction

between the culture of the setting and the culture of research.

Like many aspects of professional and private life, research is part of social action. The
written study becomes an account of a personal struggle to make sense of complex human

situations within which the researcher himself may well become implicated.

3.3 Research Design

The research design is the blue-print of a detailed plan of how the study is going to be
conducted (Grinnell, 1993).
Designing a research project involves organising, collection and analysis of data to fulfil the

purpose of the research.

3.3.1 Descriptive Design

As part .of quaﬁtaﬁve research, the _résearch methodology was &escriptive (Mouton &
Mara.is, 1996: 39; Bogdan & Bliken, 1992:30). The data collected were in the form of words,
rathcr than numbers, The written results of the research should contain quotations from the
data to illustrate and substantiate the pre_seﬁtatiom The purpose of descriptive research is
liﬁ:itedtocharﬁngsomethingasitié, and with the researcher taking things as they are
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(Merriam, 1988: 7). Mermiam suggests that descriptive research is undertaken when
description and explanation are sought. In this study the researcher aims at describing as
accurately as possible the experiences and problems of the child-headed families due to the

fact that little is known about this problem area in Mahlabathini.

3.4 Sampling

Mc Kendrick (2000) defines sampling as the drawing of a small portion of elements from a
larger or total population. The specific list of the members of the population is called a
sampling frame (Chalufu, 1999:40). The subset of the population actually drawn from the

sampling frame is called a sample.

.'.I‘he. basic idea behind sampling is that we would like to learn about the characteristics of a
larger group of individuals (referred to as population) by studying a smaller group (referred to
as sample, Ray & Rav1zza, 1988 :254) cited by Chalufu,(1999:40). In this study the sample
con51sted of five (5) children from five (5) dlfferent schools who are from child-headed

families at Mahlabathini in KZN.

3.4.1 Population

The concept “population” refers to the general group from which the targeted group is drawn
One of the important elements of qualitative research with regard to sampling is that the
sample is taken from the population in which the phenomenon is explored. The population
consists of children from child-headed families in the rural schools of Makilzbathini in KZN

Province. |
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According to Schweigert (1994) a population consists of all mémbers of a given group. For
this study the populatior comprised children aged'betWeen thirteen (13) -to eighteen (18)
years old m grade 7-12 at school who are from or who are from child-headed family at
Mahlabathini. These children reside in rural areas of Mahlabathini. The target group was

drawn from the above-said children group and their experiences and problems were studied.

3.4.2 Sampling method

The researcher used the non-probability sampling method. The researcher used the purposive
sampling strategy. It is based on the judgement of the researcher regarding the characteristics

of a representative sample.

In purposive sampling the investigator hand —picks the elements to be included in the sample
on basis of expert those judged to have c.ertain spemai characteristics or more (commonly)
those who are likely to provide the most useful information for the purposes for which the
study is done (Cha!uﬁl, 1999:41). It ensures that the sample includes elemetits which are

directly relevant to the problem being studied.

The children were found in the local schools through contact with principals and teachers at
_ the schools. Teachers identified the learners who are heading the families or from child-

headed family.

Permission to interview the children was sought from principals and confidentiality of the

information obtained was explained to them. The children gave their consent to be included
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in the study.

There were five (5) children from five (5) different schools and their ages were between

-

thirteen (13) years and eigh;ceen (18) years.

3.5 Data Collection

The researcher used the interview schedule to collect data. According to Bailey (1987), an
interview schedule is defined as a list of questions read by the intei‘viewer to a respondent

with the interviewer writing down the respondent’s answers on a schedule.

Grinnell (1993) perceives an interview as a valuable method in helping to identify the depth
and breadth of the problem areas. It allows probing, thus enabling the researcher to obtain

responses in areas where specific questions are difficult to construct.

The interview schedule helped the researcher to ensure that all questions were answered and
~ there was no chance for respondents to ignore other questions. The interviews took I)lace at

the schools where children attend their classes.

The interview schedule was the appropriate data collection method because of the age of the
children. The researcher was able to ask questions and explain those questions which the

children were not able to understand.



3.5.1 Validity and reliability

The researcher’s main concern was whether the study would measure the variable that it was
intended to measure and a major concern would whether the measuring device measured the
concept as it is theoretically defined. To ensure that the findings were accurate the reliability

and validity of the study were taken into consideration.

According to Babbie (1992:131), the concept “validity™ refers to the extent to which an

empirical measure adequately reflects the real meaning of the concept under consideration.

‘The subjects for the pilot study were children of the same age group as the sample who were
from child-headed families at Mahlabathini in KZN. The test result was that the children in
the study were able to answer questions in the interview schédule, and the answers gave what

was needed.

3.6 Data analysis

.The analysis of data answers the question of how the researcher will érrange and order
findings (Grinnell, 1993). Data analysis included tables: frequency distribution percentages.
Data analysis in qualitative research consists of preparing organising the data (i.e., text'data
as intrancripts, or image data as in photographs) for analysis, then reducing the data into
themes ﬂzrough a process of coding and condensing the codes, and finally represenﬁng the

data in figures, tables, or a discussion (Creswell,2007:148)

41



3.7 Conclusion

This study used the qualitative research design that is descriptive in nature. Data was
gathered through the use of interviews schedule. -
Lincoln & Guba’s (1985: 288) strategy of trustworthiness was used to establish the validity

and reliability of the study.
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"CHAPTER 4

DATA ANALYSIS AND DISCUSSION OF FINDI.N GS

4.1 INTRODUCTION

In this chapter the researcher aimed at giving the interpretation of the raw data collected by
making sense out of it. Thematic analysis was chosen as a method of data analysis. Data
analysis is defined as the process whereby order, structure and meaning are imposed on the

mass information that is collected (Bryman & Burgess, 1994).

Table 4.1

Number of children at home Percentage
8 (in one family) 30.8 %
5 (3 families out of the whole sample) 57.7%
3 (1 family out of the sample) 11.5%
Total ' ) {1100%

-

Table 4.1 @ve indicatesrthat three- faxmhes (representing 57.7%) out of the sazf:ple of five

(5) participants had five children in their household. One family (11.5%) had eight children |
and 1 family (30.8%) had three children. This highlighted the density of children in cach
family with the need t0 survive and taken care of following the death of their parents. This
was over and above the'fac_:t that most of these individuals were minors who did not have jobs

- and stable income but somehow had to can'y on with life without basic means to do so.
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" Table 4.2

Ages of children Percentage

Below age 10 (9 out of the whole sample) | 34.6 %

11-17 (11 children out of the sample 42%
| taken) |

18 and above (6 out of the whole sample) |23.1%

Total 100 %

The total number of children was 26 (addition of every member present in these child-headed
families). 11 children (42%) were between the ages of 11-17. Nine children (34.6%) were

. below age 9 years and six children (23.1%) were 18 years and above.

Table 4.3

Period lived in the absence of parents Percentage
Below 1 year (3 families) 60 %

2 to 3 years (1 family) . 120%

4 years and above (1 family) 20%

Total : S 100 %




Three of these child-headed families (60%) had been living without parents for a period of

less than a year. One familjr (20 %) lived on their own for the period between 2-3 years

following the death of their parents. One family (20%) had lived in the absence of their

 caregivers for a period of 4 years and above.

Table 4.5

| Cause of death Percentage
Sickness (3 families) 60%
Car accident (1 family) 20%

| Murdered (1 family) 20 %
TOTTAL | 100%

" Three participanfs (60%) reported that their parents passed away due to illness. One

participant (20%) reported that their parents’ passed on owing to a car accident. One

* - participant 20%) reported that their parents were murdered.

Table 4.6
Reason for not living with relatives Percentage )
Poor relationship (4 families) 80 %
Relatives living in another province (1 20%
family)
100 %

Total
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The most prominent reason given bj participants (80% of the sample) for not living with
their relatives was poor relationships. Some participants further highlighted that they had felt
ostracised, isolated and discriminated against by their relatives following the death of their
parents. This was the reason_ for their preference of trying to make it on their own without the
involvement of relatives. One participant (20% reported that the reason informing the

decision of living on their own was that their relatives lived in a different province.

Table 4.7

Roles assumed after parents” death Percer-ltage.
[Childcare (& families) 80 %

Basic provision (2 families) 20%

Family maintenance

Leadership

Decision making

TOTAL 100%

Four participants (80% of the sample) reported that it was their responsibility to care for the
younger siblings after the death of their parents One parncxpant (20%) reported that the main
responsxbxhty observed after losing their parents was basm provision which was dlrectly

linked to survival.




Setting family rules

What rules are made?

-

The rules set in each family of the participants differed with commonalities here and there. It
was observed that some of these rules reflected on the standards and principles that the

parents taught them before they passed away.

Who se'ts' limits for behaviour?

All participants reported that the older sibling was the one who set limits for behaviour of the
younger siblings. This is effective for the efficient functioning of the family system despite

the known imbalances in the hierarchy.

' Who sets family rules?

~ The older sibling was again identified by all participants as the individual who took
the role of setting the roles that were thought to be important for the smooth

functioning of the system.

Need for survival

Whaf do you usually eat?

The responses given by participants varied according to preference of different types of food

ai:_ld affordability. _waever, it was evident in all cases that they were well taken care of.
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Who provides for food?

P 1: “The older sibling”
P 2: “The older sister”
P 3: “Sister”
P 4: “My older sister and my mom’s sister”
P5: “My older sister”

All participants reported that the older sibling took on the responsibility of ensuring that the
basic needs (provision of food in this case) are met in their household. The researcher
observed that this was often a common pattern in older children i.e. taking over the role of
. parenting where the parent was unable (which in this case is the demise of a caregiver). This
is a positive attribute or characteristic as these individuals tend to learn earﬁer in life about
taking responsibility. However, the disadvantage of the situation is that these individuals (i.e.
older siblings) often end up neglecting their own needs in desperate need to fulfil the need of

_ being there for others.

Financial need

What is the family’s source of income?

P1i: “We get support from the govemment”

P2:“We go and work in other people s houses and leave the ymmger sibhngs at home”

P 3: “No income™

P 4: “My sister’s job”

P 5: “We work m éther people’s houses™

' Three participants reported that they sought jobs in the surrounding (L. working for other
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people in the community). One participant stated that they had no source of income.
However, somehow they were still able to survive. One famiiy. was 'observed to be more
fortunate than the others because the older sibling- was said to have a well paying job.
Therefore the lack of ﬁnances was not a concern in this family. The researcher found this to
be of concern as resourced equipped to assist these individuals should have been readﬂy

avaliable For example grants from the government.

Social Assistance Act No.13 of 2004 serves to provide for the rendering of social assistance
to persons. The provisions of the Act are in line with the constitution of the republic of South
' Aﬁica (Act No. 108 of 1996) which provides that everyone has the right to have access to
- social security. The beneficiaries of social assistance are individuals who are unable to

support themselves and their dependents. Social assistance obliges the state to take
| reasonable legislative measures, within its available resources, to achievé the progressive
realisation of each of these rights with regard to the care for the children who might be in
need of parental care, the Act makes provision for the children to be placed either with a
fostér parent or pnmary care giver. In practxce the implication would that any person could
foster a child who is in need of parental care and coincidentally in child-headed familics, an

older sibling happen to be a primary care giver.

Social workers in tﬁeir intervention with client systems take cognisaﬁce of characteristics of
the client system and the inipinging forcés from the client systems environment. They
perform a wide range of roles that define responsibilities for social workers and their client
system. It is worth mentioning that a child headed family is a relatively new form of a family
and soc:al workers should have an ability to respond to human needs in a ever changing

wotld. Child-headed families present. a situation where the fundamental needs of the children
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are unmet. Social workers would have to advocate for justice in the delivery of services to

ensure that the well being of the children is maintained.

What is the amount of the income?

P 1: *R700”
P 2: “R200”

P 3: “No income”
P 4: “R7000”

P 5: “R400”

The income received by participants in this sample differed according to the method used to
obtain it. For example, the amount earned for being employed by people differed from that of
the individuals who reportéd receiving grants from the government. One participant stated

that their income was R7000 and the sister was said to have a good employment.

How is money spent?

- P 1: “We buy uniform for school and pay for the school fees” .
P 2: “We buy food and second hand clothes”

P 3: “No money” |

- P4 “_We'. spend it on food, transport fares, clothing and savings”™

P 5: “We use it to buy the things that we need at home and second hand things”

: A]l participants stated that they buy the things identified as their current needs. This included
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food, clothes and school items. The main strength of the data obtained was the researcher’s
realisation that these children had learnt to priorities for the urgent needs they were faced
it _ .

Conflict within the family

Do you sometimes have conflict?

Responses _ Percentage
{Yes . 100 %
| No _

Total ' 100 %

All participants reported that they do sometimes encounter situations where conflicts arise in
their families. Participant number four highlighted that one of the causes of conflict in their
household was that they all liked different things, so that is where the clash of opinion often

-occurred.

What is the conflict about?

P 1: “When we don’t see eyetoeye”

P 2: “We often fight about everyone doing his or her own assigned tasks as we had agreed
'upon” '

| P3: “About the death of our parents”

P 4: “It is always about television remote control”

 P5:“We fight about the money”
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The reasons for the conflict differed ini two ways according to the researcher’s interpretations.

1) Normal/expected fights in children

There were div:rgent views that respondents expressed in this category. One participant
reported that they often do not agree on something but was not specific. One highlighted the
issue of fighting about the chores when other siblings have not done what was expected of
them as per agreement when the tasks were shared amongst them. One raised the issue of
arguing about the money. This may be the issue related to survival and responsibility as far as
' money is shared and spent in the household. The last participant raised the issue of fighting

over the remote control which is also common among siblings.

| - 2) Serior._ts conﬂicts'

One participant reported that they often méué ébout the death of their parents. This
- represented a concern for the researcher because such disputes are. not often encountered in
" childreﬁ, which represented a threat of family disintegration as arguments about death of
loved ones are often accompanied by assxgmng blame to whoever is thought to be responsible

 for the death (regardless to whether real or imagined). ' .

How do you deal with conflict?

P 1: “We talk about it, and then let it go”
" P 2:“We sit down and talk as a family and explain to each other that we do not have parents

as we are fighting” -
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P 3: “Sleeping and playing”

| P 4: “We have a time table that we look at it determines who is the person controlling the
remofe that day” | | |

P 5: We sit down and talk”

It appears to the researcher that all participants had learnt an adaptive way of dealing or
conﬂict. :resolution. Ihese ﬁlethods may have been modelled by influential members or

coping strategies that had been found to be effective in each family.

Relationship with the school

Do all children attend s_ch'ool?

Responses Percentage
Yes - 100 %

No

Total - 100 %-

o All participants reported that children in their families were all attending school: This
suggests that even after the death of their parents, these children have _rgaliséd the importance
to carry on schooling despite the circumstances or obstacles observed and reported. This

appears to be of benefit and serve as a protective factor in crime prevention and drug abusé.

As mentioned in chapter two, children have a right to education so that they grow up to be the
best they can. Childreﬁ would have to be critical, curious and deyelop their capacity through

' Mﬁo& .According t; Skelton (1998:28), education should be directed at developing the
child’s personality and talents, prepaﬁng the .child for active life as an adult, fostering respect

. for bésic rights and developing respect for the child’s own cultural and national values and
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those of others.
Depriving opportunity to education” would limit the child’s understanding of his or her
responsibilities to the community, society, the state and legally recognised communities as

enshrined in the African Charter on the Rights and Welfare of the child.

How are the school needs met?

P 1: “We buy the things we need or get them from school”

P 2: “We buy them”

P 3: “We use grant money”

- P 4: “Qur sister buys us all the things we need because she has a good job”

P 5: “We buy them”

All participants reported that they buy the things they needed for school. This suggests that
these children had learnt to make ends meet and to be financially responsible for making it a

priority that they budget for what they need although some of them did not have a stable

income.

Do you get support from the school? .
Responses Percentage

Yes 60 %

No 40%

Total 100 %
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Three (account for 60 % of the total sample) participants reported that they get support from
school. While 2 of the five participants- (40 % of the sample) reported that they did not get

any help from the schools that they were attending.

Relationship with the religious system

Are you affiliated to a church or religious group?

Responses Percentage
Yes 80 %

No 20%

Total 100 %

Four participants (80%) reported having being affiliated to the religious group of their choice.
One participant (20%) reported that his or her family was not affiliated to any religious

group.

What support has the church offered?

P 1: “The church helps us with things to wear” | .
P 2: “They preach to us, give us food ax_ld clothing”

P 3: “No support™

P 4: “Only their sympathy”

P 5: “We get money for food”

The church involvement played a secondary assisting role (provision) in three families in
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terms of giving materialistic things essential for survival (i.e. basic needs). One out of the
three participants receiving help froin the church further highlighted the issue of spiritual
nurturing provided. The researcher observed that sﬁch (i.e. churches) community structures
can have a great impact oﬁ the survival of the destitute hence their offer.to help after the
parents of the participants have passed on. One participant reported getting only sympathy
from thé church she or he is affiliated to. However, that was the family which reported as
being well supported financially by a sister who is employed and by an aunt. One participant
reported that she did not receive any kind of help from the church. However, she had reported

that she was not being involved or affiliated to any religious group.
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_ Chapter 5
5. Conclusion and Recommendations _

5.1 Introduction

The purpose of this chapter is to bring this study to a close. Within this chapter a brief
summary of the inquiry conducted will be provided. Thereafter recommendations according

to the individual themes will be discussed, ultimately drawing it to a conclusion.

- 5.2 Findings as per objectives
The study’s main objectives were:

i.  To investigate the nature and the content of problems and challenges faced by child-
~ headed households, and
ii. To investigate on the child-headed households coping mechanisms

Concepﬁaﬁsed w1thm a phenomenological and interpretivist framework, this inquiry has
explored the lived experiences of purposefully selected learners from child-headed families at
Mahlabathini in KwaZulu Natal. In doing so the aim of the inquirj;' was to come to an
understanding of the meaning leamners make of their lives, as limited research has been done
in this reganl Consequenﬂy, it aimed at supporting School-Based Support Team members in
establishing appropriate care and support measures at their schools. From the findings, this
inquiry has Sﬁécessfuliy been able to fulfil the research objective as initially stated in Chapter
oné; namely:to mvesngate the nature and the content of problems and challenges faced by

child headed households, to investigaie on the child headed households coping mechanisms.
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It has provided not only descriptions of the meanings and shared lived experiences of the
learners, but has also informed the inquiry of how being without parents has impacted upon
their capacity to confront the adversities of life and their environment. Consequently, this
inquiry has been ablé to show that leamers from child-headed famiiies"are grounded by
principles and values that indeed fuel their ability to survive. These tacit boundaries allow

them to experience a relative sense of security and control over their daily living activities.

In addition, within the context of the schools and its learners participating in this inquiry, it
has been confirmed, in accordance with the literature reviewed, that although learners need
basic physiological and physical support, their capacity to strive above adversities and reach
- for future possibilities should not be underestimated. Their lived experiences and
‘knowledge’ motivate them to become successful.

Furthermore, it has been established that although learners do adjust to a certain degree to the
loss of their parents, emotional support is an area of concemn, especially during the initial
period following the death 6f a parent. Many leamers have highlighted the role of the older
sibling, as she substitutes the mother’s role in providing the needed guidance and care. Strong
~ social support structures in the peer friendships and sibling 'sub-sys_tem ' ‘have! been
highlighted, shifting the focus away from the extended family support that was the traditional
African custom. |

Although community support is being experienced on an individual level, the gm;ter
community’s perceptions scem to be inadequately informed regarding the self-disciplined
manner in which learners conduct themselves. The majority of the participants expressed
having experiénced a sense of vulnerability and exposure regarding community interaction,

due to the death of their parent(s). Lastly, the heads of child-headed families experience an
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immense sense of pressure in caring for their siblings, which at times needs to be supported

constructively by caring school communities, and should not be ignored.

Finally, educational psychologists could play a meaningful role in training School-Based
Support Team members, not only in counselling skills but also in bereavement counselling.
Peer counsellors, once again, could alleviate some of the educators’ pressures and their

training thus needs to be addressed within the education system.

5.3 Recommendations

~ In corroboration with the findings presented in this inquiry, related recommendations are
made. These recommendaﬁons; however, are by no means exhaustive. The aim is essentially
to propose strategies that may lead to the enhanced support of learners who are from chjld—
headed famﬂies, as their numbet_'s are on the rise and schools will be more readily confronted
with their care over the cominé years within the South African context.

As identified by the findings the need for financial management was raised, as conflict may

~ arise between siblings regarding household expenditures. Corroborating with outside

organisations and non-government organisations with regard to the 'development of
commumity centres and sustainable food gardens could help alleviate the burden of obtaining

food. ' , _ -

Although school uniforms are not compulsory, learners would like to feel part of their school
communities. Members from the school based support teams could encourage learners from
the schools to donate out-grown or old but still wearable clothes and shoes, in other words

establishing school uniform and clothing banks.
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Once again as stressed from the findings, adolescent leamers from child-headed families are
in definite need of emotional care and-support after the deaths of their parent(s). In ideal
situations with the establishment of community—based care centres, the SBST and peer

counsellors’ needed emotional counselling can be provided within one of these sub-systems.

Through family coimsél]ing sessions provided by an NGO, social workers or an educational
psychologist on staff at thg District Based Support Teams, the child-headed family could be
provided with the opportunity to express and work through their emotional experiences
during and after the decease of their. parent(s). Once again, the well-being of all the members
of the child-headed family as well as the head of the family will need to be monitored,

- preferably by school-Eased guardians.

I thought it is appropriate for educational psychologists to support the School-Based Support
Teams in drawing up a document with regard the procedures that need to be followed as soon
as the school is iﬁfoﬁne& of the death of a leamer’s parents. After establishing that the
learners and siblings would be forming a child-headed family, the responsible educator from
the Schoo! Based Support Team would need to contact the Depart_menf of éociﬂ
Development in order to .apply for a possible relief grant for the family. Relevant departments
oOF organisations could be contacted to offer the needed bereavement counselling if indeed the
teacher has not been trained in this regard. Followed by a home visit by the social worker ;nd
teacher, the school could avail them of the living conditions of the learners in order to re-evaluate
the needed support. An information sheet could be given with all the relevant community
organisationé that could agsist or be contacted in times of need. Thése are just some suggestions;

"assucha support—safety-ﬁet will need to be appropriately co-ordinated and monitored.



It is important not only for the staff to know of the function of School-Based Support Team but
also for the learners from a school to be informed as well. In doing so learners from child-headed

families become aware of supportive resources Withinrthe school they could utilise in order to

" e

manage the burden of being part of a child-headed family.

The broader community is social contexts where all learners as well as learners from child-
headed families attain the needed interpersonal skills and social sﬁpport they need to survive _\
uncertain life circumstances. The literature review as well as the findings suggested that
township communities within the South African context are not necessarily safe
environments where adolescent learners could reach their developmental outcomes. With
. regard to the capacity for communify‘support-structures to be enhanced, community forums
could be asked to identify possible developmental goals they would like to achieve in order
for their communities to become easier environments to ra.ise.children in (Barry & Garbarino,
1997:79). In collaboration with other government departments, such as the Departments of
Education, Social Devélopment and Health, a community project could then be supported for
instance to address the safety of learners or to establish recreational facilities in their
communities. The community project should be identified and initiated by the community
members and a policing community forum in order to start securing tﬁe environments

learners and especially child-headed families live in.

As mentioned in the literature review, learners from impoverished communities run the risk
of being less exposed to appropriate role models and are confronted with high unemployment
rates. As suggested by the findings, the participants from the inquiry have high aspirations to

become successful in the future. Keeping this in mind mentorship programmes from
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industries, small businesses and community members could be initiated by the relevant
schools in collaboration with the various District Based Support Teams. Educational

Psychologists at the District Based Support Teanis together with the Life Orientation
educators from schoois most in need of career guidance could contact.‘the surrounding
businesses, industries and tertiary institutions to address learners especially in rural areas with
regard to the work place, different careers, short courses available and the application
process. Learners would then also need to know the requirements when applying for financial
assistance from the various institutions. Although these suggesﬁqns seem obvious to some
communities, career guidance, development and support is still terribly neglected in most
schools especially within rural township. It is hoped that this discrepancy would be addressed
- within the new Further Educgtion and Training curriculum guidelines, as Life Orientation is a

compulsory learning area.

5.4 Conclusion

This chapter comprised ofa summary of the research process and relevant findings that were
indicated within this inquiry. Thereafter possible récommendaﬁons, linked to the findings
have been made in the hope of further supporting the aim of this inquiry.

f’oliciés and initiatives from various NGO’s, Education and Social dev:lopxxient departments
are being developed and implemented to support learners from child-headed families. Thus
Ifar, however, the support measxﬁes w1thm the socio-economic constraints of the country
focus 01'1. the leamers’ daily living ‘needs and less on their emotional experiences.
Furthermore, learners form rural communities are even more at risk of not receiving adequate
support due to the migration of community members to nearby cities and towns in the hope of
employment possibi]itie; The poor of the poorest would remain behind, widening the gap
with regard tc} receiving proper care and support, not only for members from child-headed
families but also for those communities as a whole. Clearly the most effective interventions

62



are those that are coordinated at multiple levels and social contexts of these learners, with the

rural communities as set priority.
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FAMILY BACKGROUND

1.

ANNEXURE A: INTERVIEW SCHEDULE FOR CHILDREN

Ages of children
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How long have you been staying home alone?
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What conditions claimed your parent’s lives?
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- ROLES

Iden‘ufy the roles that you had to assume after the death of your parents:

Child care

Basic provision

Family maintenance - ‘ -

Leadership ' . | .

Decision- making

Explain the extent of the role that you played
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How are the roles assigned? .
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SETTING FAMILY RULES

9.

10.

11.

What rules are made?
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Who sets family rules? (Age, Sex and posrtmn in the family)
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NEED FOR SURVIVAL
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13.

What do you usually eat?
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Who prov;des for food — .
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FINANCIAL NEED

What is the family’s source of income?........ S——
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16. How is money spent? S

. CONFLICT WITHIN THE FAMILY

17,
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RELATIONSHIP WITH THE SCHOOL

20. Do all children attend school?.. . _
21. If not, what are the reasons for not attending school?
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P T N L L L LT LT T Ty Ty P e brsemdevbbrsesennesaresnsnarne
rmsmsemn P I L L L e L L L L L L R T I I I
ssresessesasvrrnaswrnanwa R O e L L L L Hedebnrsnnessnnessns e

23. Do you get any support ﬁ'om the school?
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24. Are you affiliated to a church or religious group?................. .
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THANK YOU FOR PARTICIPATING IN THE EXERCISE
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