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Abstract

AMEETING OF MINDS

Direct Small Group Communication and Public Communication as part of
a Communication Science Curriculum in sentor phase classrooms

By Yasrmn Rugbeer

In ths thesis I present my recommendations regarding the role of direct small
group communication and public communication m an envisaged Communication
Science cursiculum within the Language, Literacy and Communicatton leaming area
n the Further Educaton and Training band. I show that the fundamental swatch
from the traditional educator-centred teaching to leamer-centred teaching in OBE
requires that both educators and leamers be in command of a range of communica-
tion strategies in order to construct meaning in real-wodd soctal contexts. Intraper-
sonal, interpersonal and small group involvements are all essential for successful
teaching. I also stress the need for knowledge of verbal as well as nonverbal com-

munication skills to give learners the confidence they need n the workplace.

The cooperative method of teaching brangs democracy mnto the OBE cdlassroom
with leamers contobuning from their daily lives as well as having their needs met. I
exarmne an array of forms of communication that leamers and educarors must be i
command of to succeed in OBE. I argue that since the human mmd mtegrates
knowledge, the demarcations berween leaming areas are mamly posited for heunstic
convenience. An analysis of the Revised Natonal Curnculum Statememt (C2005)
shows that most of the components required to form the basis for offenng Com-
munication Sdence as a coherent formal discipline i the Fucther Educason and
Trinmg (FET) band, can be found, dispersed throughout the General Education
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and Traming (GET) band, (Grades R to 9) within the Language, Literacy and
Communication Jeaming area In the penultimate chapter I utilise the insights
gained ro suggest what the cumiculum could include for reaching direct small group

communication and public communication as part of the envisaged Communica-

tion Science curriculem.

Finally, I would like to point out that my thesis forms part of a number of coord:-
nated studies on the feasibility of including parricular aspects of human communica-

tion as part of the envisaged Communication Science curaculum.



WRITING CONVENTIONS

[ wish to draw the attention of the reader to the followmg conventions that I am

following in this study:

o

T am using the abbrewiated Harvard style of referencing, for example Reed

1996: 52, meaning Reed 1996, page 52.

‘The Department of Educanon’s policy documents outlining the Revised
Natonal Curntculum Statement for Grades R to 9 that T consulted consist
of 18 electronic files in Adobe Acrobat format When referring to the Re-
vised National Curriculum Statement I use the following format: C2005 {rev
overvtew-doc) 2001: 10. The learning area document or policy document

appears in brackets.

. T have made a conscious effort to limit the use of footnotes as far as possi-

ble in order to facilitate the uninterrupted reading of the thesis.

Hlustrative graphics, tables and graphs are all given as Figures 1-16 in their

chronological sequence of appearance.

For commonly used terms full terms are used in headings. Acronyms are

used m paragraphs.

In consultation with my promoter 1 consciously tracked down relevant in-
formation relating to verbal and nonverbal small group and public commu-

ntcation, and included the relevant materal in my thesis, accompanied by
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7.

the webstte address (URL) of the websites where [ found the marenal. Such
website addresses are included in my thesis, both for verification purposes,
and for acknowledging the sources of the information that 1 have drawn to-
gether. An example of a typical website address is: htip://www.
howardce.edu/profdev/resources/leaming/groupst htm. It should how-
ever be kept in mind that the Woddwide Web (WWW) 1s ephemeral and
ever changmg. It may wel] be that websttes from which I gamered informa-
tion will go offline or alter their contents over the course of time. While it 1s
mevitable that somne of the servers will shed documents, the penodic updat-
ing of files on most websites ensures the tenewal of knowledge that does

not happen as readily in the print media.

In mstances where authorship could be established for website contents, or
for an electronic document downloaded from websites, the author is given,
followed by the website address as in: Bell 1998 hup:// www.

howardcc.edu/profdev/resources/leamning/groupst b, 1 give the URL 1n

place of page numbers because Website contents are not pagmnated.

In the bibliography T have separated the references in authored and non-
authored references, and authored homepages that relate to the commum-

cation process. The non-authored references include websites.
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Chapter |

ORIENTATION

PREVIEW

My research focuses on the introduction of small group communication in an en-
visaged Commumication Science curtculum in Qutcomes-Based Education in sen-
ior phase and the Further Education and Training band of school curricula. In this
chapter, T will provide a brief outline of the structure of this thesis.

In chapter 2, 1 state the problems that will be investigated, the aims of my research

and the research methodology T used o find sohitions to the problems.

In chapter 3,1 define and discuss the key concepts used in this study and show how

cognitive processes determine hurman behaviour.

In chapter 4, 1 motivate for direct small group communication and public commu-
nication to be part of 2 newly developed Communication Science leaming pro-
gramme i the Language, Literacy and Communication leaming area in the Further
Education and Traming (FET) band.

In chapter 5, I discuss how humans communicate by the use of verbal as well as
nonverbal skills during direct small group communtcation and public communica-

fion.

In chapter 6, I describe at the role of commumicanon in OBE. 1 discuss mformanon

sharing as the primary goal among educators and leamers.

In chapter 7, T explam the compellmg need to introduce direct small group commu-
pication and public communication n a Commumication Scence curnculum in the

Further Education and Tramning band.
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In chapter 8, I present the conclusions of my research and make a number of rec-
ommendations as to why the introduction of Comnamnication Science would en-
hance the Language, Literacy and Commurucation Leaming Area in the Further

Educanon and Tramning band.

CONCLUSION

In this chapter, I provided a brief outline of the structure of this thests conceming
the introduction of small group communication in an envisaged Communication
Saence curnculum in Outcomes-Based Education in semor phase classrooms in the
Further Education and Training Band. In chapter 2 1 will identify the systemic
problems in OBE, state the aims of my research and indicate research methodolo-

gles.
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Chapter 2

STATEMENT OF PROBLEMS AND RESEARCH PROCEDURE

PREVIEW

In this chapter, T will motivate why direct srnall group communication should form
part of an envisaged Communication Science curticulum in Outcomes-Based Edu-
cation in the Further Education and Training band. T will identify and discuss four
systemic problems in Outcomes-based Education for which the introduction of
Communication Science can be part of the solutions. Thereafter T will state the
aims of my research, and I will indicate what research methodology I used to find

solutions to these problerns in order to meet the aims of my research.

STATEMENT OF PROBLEMS TO BE ANALYSED

This thesis presents the curnculum contents for direct small group communication
in an envisaged Communication Science curriculum to be introduced as part of the
Outcomes-Based Education (OBE) renewal of the Language, Literacy and Com-
rmunication (LLC) leaming; area in the Further Educaton and Training (FET) band

of school subjects.

As part of educational renewal in South Africa one of the leaming areas, Language,
Literacy and Communication, entails of shift from passive learning about language
and literature in general to a more pragmanc approach to language use that includes
mastery of a series of dynamic communication skills. Tn this thesis T will argue that
such a shift can best be effected through the formal introduction of Communica-
tion Science as an independent subject within the Language, Literacy Communica-
tions leaming ares in the senior phase and the Further Education and Traming

band



Problem 1: Broad implications for language learning due to the switch from
traditionat education to OBE -

Traditional approaches to language teaching entailed the study of the literatures and
the grammuatical mles of such languages. The introducton of OBE entails a funda-
mental switch from active teaching and passive learning to an interactive, coopera-
tive process of leaming where both educators and leamers need to be in command
of a range of interpersonal communication skills. In this thesis I will present the re-
sults of research on the specific direct communication skills that educators and
leamers need to master mn order for OBE to succeed as a programme of coopera-
tive leaming in the semior phase and the Further Education and Training band of

school curnouta.

Problem 2: The place of Communication Science in the Language, Literacy,
Commmnication learning area in the senior phase and the Further Education
and Training band of school curricula

With the shift away from passive knowledge about languages to an active commu-
mcative competence m particular languages as well as m other subjects I will present
the results of research on what the interrelationship should be between language
studies, literacy studies and Communication Sdence in the senior phase and the

FET band of school curncula.

Problem 3: The nature of possible strategic alliances between direct small
group communication and other learning areas
This problem relates to the non-availability of appropnate prescnbed texts and

leaming matenials to be used in OBE dassrooms in the mtermeduate phase.

A major implication of OBE is that learning cannot be hmited to one or two text-
books because all felds of knowledge are ulamately interlinked in the human bramn.
This means that effective leaming has ro be based on studying 2 wide vanety of ref-
erences m the form of prescribed texts and leaming matenals. In this thesis I will
identify an army of intemet-based resources that can be accessed by educators ac-
tive in LL.C i the senior phase, in order to overcome the tendency to narrowly fo-
cus on one or two prescribed setwork books.
16



Problem 4: The relationship between verbal communication and nonverbal
communiration in secondary school Communication Science curricula
Research within Commumcation Science reveals that participants in the protorypi-
cal form of small group communication namely, conversation, dedve less than a
third of their conclusions from the acmal verbal content of the communicarion,
with about two thirds being denved from forms of nonverbal communication such
as facial expression, gesture and posture. This problem relates to the cognitive as
well as the meta-cognitive aspects of direct verbal and nonverbal communication.
In this thests I will present the results of research on what the interreladonship
should be between verbal and nonverbal communtcation as part of Communication
Science 1n the senior phase and the Further Educaton and Traimng band of school
curncula.

Anvs

Based on the above-mentioned four problems I have the following four aims with
this thesis:

Aim 1
To work out the broad implications for language leaming due to the switch from

traditionai educaton to OBE

Aim 2
To determine the place of Communication Saience m the LIC learrung area w sec-

ondary school cumcula.

Aim 3

To determine possible strategic alliances between Communication Science and sub-
jects in the LLC as well 25 in other leaming areas.

Amm 4

To determine the relationship berween verbal communication and nonverbal

communication in the senior phase of school curricula
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RESEARCH PROCEDURES

This thesis is of an analytc-descriptive nature, which entails the following:
o A review will be given of the concept of “curriculum” in OBE
o The role of commmumecanon i1 OBE will be explained

© The nature of Direct Small Group Communication within the OBE frame-
work will be explained

o The namre of Communication Science will be outlined, and it will be mon-
vated why Commumcation Science forms a proper framework for an

integrative approach to learmng.

o Proposals will be made about use of Direct Small Group Commumication in
the senior phase of OBE, by using specific commumication strategies as part
of teaching and learmng within the general framework of Communication

Science.

CONCLUSION

In this chapter I stated which problems there are wath regard to direct small group
communication in an envisaged Communication Scence curmiculum in OBE in sen-
ior phase classrooms. Thereafter I stated the aims of my research, and I indicated
what research methodology I used to find solutions to these problems in order to
meet the aims of my research. In chapter 3 I define the key concepts concerning an

envisaged Communication Saence curaculum m the FET band.

18



Chaprer 3

KEY CONCEPTS

PREVIEW )

In this chapter I will define the key concepts relating to my research regarding direct
small group communication in 2 proposed Communication Science curriculum for
the Further Education and Training (FET) band of Currculum 2005. The putpose
of this chapter is to introduce the main concepts that I will be working with, and
which I will analyse in greater detail in subsequent chapters.

COMMUNICATION

Wilkiams 1992: 11 states that comstanication i$ an activity, not a “thing”. How hu-
mans communicate is greatly significant in our lives. Human betngs have communi-
cated from the very beginning of tirne. More of our time is given over to communi-
cation than to any other human behaviour. It is vital to the development of our per-
sonalities and personal and professional achievement. According to Stemberg 1998:
483 commumication can be erther verbal or nonverbal. I will show in subsequent
chapters how important it is that we have an understanding of human commumca-
ton — what it 1s, how it works, where it is going, and particulady, where each of us

may be going with it.

Direct small group commumication

Small group communication refers to communication within a group of berween
three and twelve people. Borchers 1999: http://www abacon. com/ commstud-
ies/ groups/definition html states that with three members coalitions can be formed
and some kind of organisation 15 present. Small group communication s used basi-
cally to enable people to accomplish things collectively, such as solving problems or
making decisions. Examples of small groups are commuttees and the fammly. Small
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group communication begms with a meeting of minds and I will discuss this in

greater detail in chapter 5.

Public communication

According to Williams 1992: 210 this is communication typically disseminated
widely to large groups of people, hence the label public Steinberg 1999b: 53, states
that public communication refers to a situation where a communicator like a lec-
turer or an entertamer does most of the talking while several people do the listening;
Groups of people being addressed in the public speakmg context are rmuch larger
than i the small group context. The result 15 that interacton between the members
1s severely hmited or even impossible. However, the relatively face-to-face nature of
pubhc commumication allows recipients actively to participate 10 the comrmunication
process through thetr occasional responses to what the commumicator says. This
allows the communicator to make on-the-spot adjustments to the message. Public

communication is one of the major themes of a Communication Science syllabus.

COMMUNICATION SCIENCE

The major references do not define Communication Science as a disapline. Mer-
sham and Skinner 1999, 2001a and 2001b for instance use the term without defin-
ing it. In the absence of such a definition 1 am outlining the major components by
extracting the most important themes from major authors. According to these au-
thors, Communication Science is a systermatic study of the codes, the modes, means

and the objectives of the different forms of human communicatton, namely:
o Small group commumcation
o Intrapersonal communication
o Public communicaton
o Mass communication
o Orgnisational commumnication
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o Digrtal communtcation

OUTCOMES-BASED EDUCATION (OBE)

Klopper 2000: 5 defines OBE as a form of constructivist education that emphasises
the acquisition of practical skills as an integral part of knowledge construction. Van
der Horst and McDonald 1997: 13 state that objectives, competency-based educa-
tion, mastery leamning and criterion-referenced assessment together form the theo-
retical foundation of OBE. An educator who acts as facilitator rather than a mere

presenter of knowledge facilitates the Jeamer towards the achievement of outcomes.

Chisholm et al (rev overview-doc) 2001: 20 state that there are eight leaming areas
n the Revised National Cumiculum Statement. The leamning areas are Language,
Literacy and Commmunication, Mathematics, Natural Sciences, Technology, Sodal

Sciences, Arts and Culture, Life Onentation, Economic and Management Sciences.

According to Manganyi 19972 http://www.polity.org za/govdocs/misc/curr
2005.htinl the South African Qualifications Authonty Act 1995 (Act No. 58 of

1995) mzkes provision for the generation and registranon of national education and
training standards/qualifications, and the monitorng and auditing of achievements
m terms of such standards and qualifications. This law gives SAQA the power to set
up and mantain an integrated Nattonal Qualifications Framework (NQF) for all
aspects of leaming in South Afnca

Chisholm et al (rev overview-doc) 2001: 28, state that level 1 on the NQF 15 known
as the General Education and Training band. In schooling it represents the Founda-
tion, Intermediate and Senior phases. According to Chisholm et al (rev qualifica-
tions doc) 2001: 5 the Further Education and Traming (FET) programmes reflect
leamers” emerging areas of mnterest and take cognisance of leanings towards career
fields and opportunities. This band includes Grades 10 10 12 in school educavon,
out-of school youth and adult leamers. For the purposes of this study I am utilising
information from the GET Band that is appropnate for formalising curdculum in
the FET band.
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Klopper, 2000b: 6-28 descrbes core curriculum learning, whole language leaming,
mulcultural leaming, observational learning, problem-based leaming, cooperative
learming, accelerated leaming, thematic leaming, service leaming, brain-based leam-
ing, hemisphere preferential learning and whole-brain leaming as leaming methods
that can be adopted in the classroom. Whole brain learning is the most suitable
leaning approach m the OBE classroom because the full potential of the leamer is
activated. Communication Science is 2 comprehensive discipline, which develops all

of an indtvidual’s potentials and therefore will encourage whole brain leaming.

Differences and simtlanties in leamers have to be recognised and confirmed if
communicanon is to be authentic. In the constructivist classroom leamers engage in
a varety of communication skills, including verbal, nonverbal and written skills. Be-
cause Communication Science 15 so comprehensive, it does not tolerate the narrow
acquisinon of skills. Educators focus on the seven intelligences, which mchude vis-
ual-spatial, bodily kinaesthetic, musical-thythmic, interpersonal, intcapersonal, verbal
linguistic and logieal-mathematical.

Traditional Outcomes-Based Education

According to Chisholm et al 2000: 11 Spady, one of the architects of OBE has
stated that traditonal OBE encompassed negative elements of education, such as
rote learning, subject divisions, content-based knowledge and summative assess-
meat. Traditional and transformational OBE would be depicted 2s opposite ends of

the continuum.

Transitional Qutcomes-Based Education

Transitional OBE lies between the two extremes of traditional and transformanonal
OBE. According to Brandt 1994: h
Spady’s transitional OBE extends beyond the teaditional OBE m that higher order

competendies are emphasised — it centres curnculum and assessment design around
higher order exit outcomes’. Having graduates who are broadly competent persons

best reflects irs viston.



Transformational Qutcomes-Based Education

Spady and Marshall 1991: http://showcase netins.net/web/fwr/oubapare htm state
that transformational OBE has its roots in the future-scanning procedures found in
well-designed straregic planning and design models. Marsh 1997a: 41, describes
transtormational OBE as being future orented and committed to success for all
leamers. It includes clearly defined and publicly dertved “exit outcomes™ that reflect
changing societal conditions and 2 cumiculum framework thar derives from the exit
outcomes. It also includes a vanety of methods that assures leamers successful
demonstration of all outcomes and provides more than one chance for leamners to
be successful. It incorporates a criteron-referenced and consistently applied system

of assessment, performance standards, credentialing and reporting.

THE REVISED NATIONAL CURRICULLM STATEMENT

Because the initial national curnculum statement for OBE was generally perceived
to be problematic, the Minister of FEducation, Professor Kader Asmal in 2000 ap-
pointed the new committee populady known as the Chisholm committee. This
committee revised the inittal curnculum statement and released the revised national
curnculum statemnent. It was released online in the form of eight electronic docu-
ments in Adobe acrobatr format. The Revised National Curnculum Staternent
strengthens and consolidates Curnculum 2005, which was frst introduced n 1998.
It does so through simplifying and streambining 1ts mam design elements whle at
the same time ensuring that leaming expectations are cleardy spelt out at each grade.
This Revised National Curniculum Statement is made up of catical and develop-

mental outcomes, learning outcomes and assessment standards.

ASSESSMENT

Van der Horst and McDonald 1997: 167 state that assessment of leaming 1s an es-
sential element of OBE. There seems to be a move from wnput-based, norm-
referenced, summative assessment to outcomes based, cotenon-referenced forma-
tive assessment. Accordmg to Chisholm et al {rev overview-doc) 2001:22-23 as-

sessment standards can be used to demonstrate the depth and breadth of what
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should be taught and leamt at each grade. They indicare what has to be assessed and
the extent to which learners are achieving the linked learing outcomes. Contima-
ous assessment means that educarors need 1o assess learners not only through
marking their work {summmative assessment), bﬁt also assessing different kinds of
wtten and oral work complered for exams or tests. The purpose of such assess-
ment is to assess strengths and weaknesses. It is formative and developmental
thereby promoting competence in learners. Figure 1 represenrs the holistic ap-

proach to assessment,

Figure 1: Integrared Assessment Van der Horst and McDonald 1997: 165

CONSTRUCTIVISM

Klopper 2000: 4 defines constructivism as a theory of learning that 1s grounded on
the premuse that human beings conninuously and automatcally construcr knowledge
of our interaction with other entties in the environment. According to Hanley

learners

acuvely take knowledge, connect it to previously assimifated knowledge and make 1t

theirs by constructing their own interpretauon Klopper explans that humans use

basic elements of knowledge known as image schemas 1o construcr knowledge in

the form of mental models that represent our understanding of which things there

are in the world that we live in, how things interrelate and in whar interactions they
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can be involved. Learning is therefore a process of continuously adjusting our men-

tal models to accommodate new expenences.

SYLLABUS

Marsh 1997a: 4 describes ‘syllabus’ as a summary statement about the content to be
taught in a course or umit, which is often linked to an extermnal exarmination. The
emphasis 15 on zhaf content 15 to be taught at school. According to Kearsley 1996:
hup:/ /wrwwasu.edu/cfa/wwweourses/art/SOACore/syllabus _definition. htmt !
the single most important instrument of structure tn a course 15 the syllabus, which
outlines the goals and objectives of a course, prerequisites, the grading/evaluation
scheme, matenals to be used (textbooks, software), topics to be covered, 2 schedule,
and a bibliography. Each of these components defines the nature of the learning

expesnence.

CURRICULUM

According to Parker et al 1998: 16 curnculum is dynamic and includes all the learn-
ng expenences provided for the leamer. Marsh 1997a: 5 descnbes curriculum as an
interrelated set of plans and expenences, which a leamer completes under the gud-
ance of the school. It inchades all persons also associated with the school who might
have some mnput into planning a curnculum. It mught normally include educators,
school councils and exrernal specialists such as adwisory mspectors. The basic ele-
ments of curculum design must reflect the intentions of the teaching-learning
goals for any educatonal program. Cucdculum considerations flow from the cur-
niculum goals (what a leamer should know and be able to do), to bow to best teach
and assess those goals in a unified or mutually supporting manner. The vision of
lifelong learming supported by OBE forms the heart of the Revised National Cur-

riculum project.

t While website addresses vsually end with the element *htmi™ this website ends with “homt™
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CURRICULUM INTEGRATION

Packer er al 1998: 16, state that particular attention is required to ensure that there is
congruence between the various dimensions of leaming Van der Horst and
McDonald 1997: 240, state that interdependence of the intellectual, physical, emo-
tional and intuitve domains of hurman functioning bring about learning that is more
effective. Curriculum is relevant to the learner when it takes into account a combi-
nation of the general and specific content. This means that curdculurmn must focus
on leamer values, thinking processes, cultural diversity, discovery and workplace
expenences. The curriculum must provide situations for the transference of learning
and knowledge taking mto account various problems and situations. Curmculum
mtegration increases the relevancy of learning experiences by connecting learming to
real life applications. General and vocational education concepts and skills must be
wcorporated mnto the curnculum design. Integrated school-to-work curnculum in-
fluences what skills and informaton learners leamn, how well they leam, and how

transferable these skills and knowledge are to real-wordd applications.

THE LANGUAGE, LITERACY AND COMMUNICATION LEARNING AREA

Elements of the Language, Literacy and Communication leaming area are distrib-
uted diffusely throughout a number of learming areas, but this research proposes
that Communication Science as a comprehensive and coherent discipline be sys-
tematically miroduced int the form of core and elective modules in grades 10 to 12
in the FET band. According to Chisholm (rev languages) 2001: 14 the Language,
Literacy and Communication Leaming Area inchides all 11 official languages: Se-
pedi, Sesotho, Setswana, SiSwat, Tshivenda, Xitsonga, Afrikaans, English, IsiNde-
bele, IsiXhosa and IsiZuly, languages approved by the Pan South Afncan Language
Board (PANSALB) and the South African Cerificanion Authonty (SAFCERT)
such as Braille and sign language. In a muldlingual country like South Afnca it is
{mportant that leamers reach high levels of proficiency in ar least two languages and
that they are able to communicate in other languages. By the end of Grade 9, they
should be able to use both languages to demonstrate the competencies described n
the Catical Outcomes.



CONCLUSION

In this chapter I defined the key concepts relating to my research regarding direct
small group commumication m a proposed Communication Science cutriculum for
the Further Education and Trammg (FET) band of Curnculum 2005. T descrbed
the key elements of the communication process n direct small group commumca-
tion as well as in public communication. I brefly discussed the revised national cur-
ncutum statement and the role of OBE in the classroom as precursor to the rec-
ommendations that I will be making in chapters 7 and 8 in this regard. In subse-
quent chapters, I will discuss how each of these concepts forms an important part
of 2 Commmunication Science curriculum. In chapter 4 I will ocutline the nature of

Communication Science as a disciplne.
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Chapter 4

COMMUNICATION SCIENCE

PREVIEW

The core intention of this study is to present direct small group communication and
public communication as part of a newly developed Communication Science learn-
mg programme in the Language, Literacy and Communication leaming area in the
Further Education and Training (FET) band. Before one can however motivate the
coatent of 2 Communication Science learning programme, it should be cleardy es-
tablished what the disapline Communication Saence entails. In the rest of this
chapter, I will therefore outhine the nature of Communicaton Science as a disci-
pline.

COMMUNICATION SCIENCE AS A DISCIPLINE

The lack of definitions of the term “Communication Science”

Standard references on the communication process, such as Mersham and Skinner
1999, 2001a, 2001b and Williams 1992, do not provide a defininon of the term

“Commumication Science.”

Marchant 1988: 51 stated almost a decade ago that Communication Science had
only just emerged as an acadermic discipline. In the past, the main concern of com-
munication research was the mvestigation of effects, that 1s, of the changes in an
individual’s behaviour, which occur because of the transmission of a message. The
concept “interzctivity,” - the result of the new communication technologies - has

resulted 1n an epistemologjcal approach to Communication Science.

In the absence of definitions, another strategy to determine what “Commumicaton
Science” means is to survey commumcaton related courses offered at South Afn-
can tertrary insuunons.
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Because human communication has many facets, South African universinies exploit
different niches of this phenomenon. A survey of the homepages of South African
umversities that offer undergraduate and postgraduate programmes dealing with
aspects of the comrmugnication process demonstrates how different tertiary instiru-
tons are “positioning” themselves in relation to one another in an atrempt to opti-
muse their share of the leamer intake in a strongly contested tertiary education mar-
ket. For the purposes of this discussion, I will mainly refer to the undergraduate of-

fenings of the various tnstmtions.

The Department of Communication at the University of South Aftica
(UNISA)

This department at UNISA, (http://www.unisa.ac.za/dept/kom/index.html) offers
a BA Degree in Communication Science as well as new specialised undergraduate
commurication modules (hitp://wwwunisa ac.za/depr/kom/ modules htm). The
modules inch;de an introduction to commuNiCation, persuasive COMMUNICINON
skills (public speaking), interpersonal commumnication, organisational communica-
tion, public relations and advertising, intercultural, development and health com-
munication. The followng third level modules will be offered from 2002: market-
ing communication, media studtes: institutions, theones and tssues, medra studies:
content, audiences and production, new medta technology, mtemnational communi-
capon, commumucation research, political and govemment commumca-

tion, commmunication ethics, public relations practce and apphed advernsing.

The Department of Communication offers both an undergraduate and post gradu-
ate study in Communication Science a generalist programme that stresses the most
prominent theories underlying nonverbal, intrapersonal, interpecsonal, small group,
organisational and mass communicaton in conjunction with language and hterary

study.

The Department of Communication Science at the University of Zululand

The undergraduate programme offered by the Department of Communication Sci-

ence at the University of Zululand (http:/ /www.comscica.za/), the BA in Commni-

cation, Information and Technology, like UNISA’s programme, grounds leamers in gen-
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eral theoretical principles of 4 vadety of aspects of communication. The broad, gen-
eral focus of the programme includes modules that deal with the prinaples and
practices .of mterpersonal communication, tntrapersonal cormmunication, mass
communicanon, public communication and organisational communication. The
programme also contains modules dealing with public relations and joumalisem, in-
cluding electronic joumalism. The latter module forms part of the strong emphases
that the programme places on digital communication, in the form of modules in
computer Literacy, computer mediated leamning in paper-free virtual classrooms.
There s also an emphasts on standard, as well as emerging technologies, which
drve diggtal comummumnication, such as web browsing on the Intemet, email, web au-

thoring and the convergence of modes of digital communication.

The BA in Communication, Information and Technology 1s based on the most re-

cent prnciples of electronic knowledge acquisition. Leamers will learn how to:
o Think crtically and creatively
o Work mdependently, or as a team member
o Communicate in small groups, or in public
o Wate professional reports and articles
o Develop leadership skills
o Motivate workers, persuade clients and negotiate with customers

o Prepare for a career in the broadcast media, public relations, advertising,

marketing, journalism, corporate cormmunications and digital media

o Master 21st Century computer-based electronic communication skills, like
creating clectronic documents, usimg e-mail, doing electronic research on

the Intemnet and doing electronic web pages for clients
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The Department of Communication Science at the Durban Campus specialises in
postgraduate thesis and dissertation studies in the fields of interpersonal communi-
catton, organisattonal communication, electronic communication, educational

communication and the relationship between cognition and communication.

The Department of Communication at the Rand Afrikaans University

This department (htp://general.rau ac.za/comm/pregrad_fp.htm)* offers Bache-
lors degree programmes in Audiovisual Production Management, Corporate Com-
mumication, Journalism, Marketing Communication and Sport Communication in
contrast with UNISA and the University of Zululand that offer single programmes
with broad, general foct.

The Faculty of Arts at University of Stellenbosch
The Department of Journalism at the University of Stellenbosch offers a specialised
postgraduate degree for journalists.

The Schoo! of Communication Studies at Potchefstroom University for
Christian Higher Education

This department :/ fwrwrw puk ac.za/oorsig/ index.hml) offers an undergradu-
ate degree in Business Communication (BBK).

The Department of Journalism and Media Studies at Rhodes University

This department (http://www.thodes.ac za/academic/departments/journalism/)
offers a specialist four years Bachelor of Joumalism programme.

From the above reviews, it can be seen that commumnicaton 18 2 multi-vasied area of
study and that different tertiary tnstrutions in South Africa generally offer different
aspects of it. The term Comrmmunication Science should be reserved for comprehen-
sive generalist programmes lke those offered at UNISA or the University of Zulu-
land.

2 Please note urderscore character pregrad fp, which does not show in the RAU website address due to under-
ling convention 1n website addesses
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If one considers all the offerings of the different universities then one can define
Commumication Science as the systematic study of the theoretical principles that
inform the practice in the following areas of human communication as well as a

number of professions that utilise them:

¢ Interpersonal communication
© Intrapersonal communication
o Public communication

o Mass communication

o Organisabonal communication
o Digital communication

o Joumalism

o Public relations

With the mtroduction of OBE there has been a shift away from old style teaching,
to modern styles of teaching that are very reliant. It has become evident that educa-
tors have to have a command of communication skills. Education could easily be

hsted as a professton that is dependent on communication skills.

COMMUNICATION SCIENCE IN THE FURTHER EDUCATION AND TRAINING
BAND

Leamers in this band are heading for higher education and are increasingly in pro-
grammes that prepare them for careers in commerce and mdustry and the prvate
sector. Even a cursory scan of job advertisements shows that in all of these profes-
sions excellence in communication skills 1s grven very high pronty. This leads one
to the conclusion that in the FET band Comrmumnication Sctence should be formal-
1sed as a course of study along with the languages to proactively equip leamers with

the type of communication skills that they will later require m their chosen careers.



COMMUNICATION SCIENCE IN THE ADULT BASIC EDUCATION AND TRAINING
BAND

Because the unlity of communication science forms the focus of another student’s
masters research, I will make only general observations in this regard. This band is
being spectfically formalised to assist adults to acquire appropriate skills for their
present careers and to give them on the prnciple of recognition of prior leaming
access to higher education to enhance their future career prospects. A review of
present matnc langnage subjects as well as language studies at university level show
a heavy emphasis on the study of Ltecature. Particularly for adult leamers it is ap-
propriate to engage m courses of study that heawily emphasise communication skills
m strategrc allances with corﬁputer literacy tramning rather than a heavy emphasis on
the study of literature.

Accordmng to Wiliams 1992: 21 the most successful communications professionals
of the next half cenrury will likely be those whose entrepreneural spint guides them
to best meet the needs of a society entering into a truly communications-saturated

future.

THE TERM “COMMUNICATION” IN THE TITLE “COMMUNICATION SCIENCE”

According to Steinberg 1999a: 3 when we think about communication, we immedi-
ately think about a conversation between friends, a poliician making a4 persuasive
speech, a mnister delivesing a sermon, or even the exchange of glances between
lovers. Others immediately associate commmunication with mass media such as
newspapers, radio and television. To some, communication brngs to mind com-
puters, cellular phones and satellites. Communicanon is also used to descabe traffic
signals, Morse code, the sign languages of the deaf, umiforms, flags and telephone
calls. A child’s cry, a mother’s kiss, a facial expression, graffiti on the wall of 2 public
restroom, even silence, are also referred to as communication. It 1s equally difficult to
describe why we use communicaton. People commumicate to establish relationships
with others, to express feelings 2nd opmions, to share expenences, to work rogether
efficiently, to be entertained, and to persuade others to think as they do. What is
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very clear 1s that communication 1s used to describe many things. For this reason, it

1s difficult to arrive at an exact definition of communication.

Williams 1992: 10 descnbes communication as the exchange of meaningful sym-
bols, a process that requires a medium Communicanion can be transactional and
mteractive. Williams states that most human communication has some purpose to it

and we communicate to satisfy our human needs.

Stemberg 1999a: 4, believes that one of the reasons for the proliferation of defini-
tions is that there is no single approach to the study of communication. Definitions
differ according to the sheorisz’s views about communication. In the scientific study

of commurucation, there are two general and basic views about communicaton:
o A technical view
o A meaning-centred view

Theorists who adopt a technical view are concemed with how accunately and effi-
ciently messages can be transferred from one person to another along a channel
such as a telephone wire or the airwaves that carry sound and pictures to radios and
television sets. They attempt to identify ways of increasing the cladty and accuracy
of the message and concentrate on improving the tools and techniques that pro-
mote efficient communication, such as clear telephone lines or faster computers.
Communication is seen as a hnear (one-way) sequence of events from Person A to
Person B. From a fechrical point of view, commumcation can be defined very simply
as sending and receiiing messages, Ot the transmission of messages from ome person Io anotber.
However, solving technical or engineermg problems does not tell us much about

the complexity of communication or the human aspect of communication.

A second and more complex view of communication is that, in addition to the
transmussiont of messages, it involves their mnterpretation and meaning, This view
considers communication as a human phenomenon and the central aspect of hu-
man existence. Our ability to commumnicate 15 what distinguishes us from other

forms of hife. Meaming—centred theonsts concentrate on 1ssues such as what mot-
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vates people to communicate in the first place, how they give meaning to each
other’s messages, what happens between them dunng communication, and how
they use language to create and exchange meaningful messages. The emphasis is on
the fnteraction between the participants in communication. From this point of view,

communication can be defined as a dynamic process of exchanging meaningful messages.

Stenberg 1999a: 5, states that defining communication as a prxess brings us closer
to an understanding of the complexity of communication. In contrast to the techni-
cal view, considenng communication as a process means that it is not a fixed, static
thing; rather, it is dynamic, never-ending and ever changing. It does not have a be-
ginnng or an end, nor does it follow a fixed sequence of events.

The use of the term proess also tells us that communication is charactensed by con-
tinuous evolution and change. We change others and are changed by them when we
communicate. All the communication encounters you have had in the past, as well
as all the mformation, ideas and opinions you have gathered gradually change you

and your behaviour, and consequently the way you communicate with others.

A process is also irceversible, which means that each communication encounter you
have influences the one that follows. How you communicated with someone in the

past can help or hinder your communication with them i the future.

An extension of the process defimtion 1s the transational definition of communication.
Contemporary theonsts regard communication not only as an interachive process of
exchanging meaningful messages, but as a ramsaion between the partiapants during
which a relationship develops between them. A transactional process is one n
which the people communicating are mutually responsible for the outcome of the
communication encounter as they transmt mformation, create meaning and elicit
responses. The focus is on the gually of the relationship that develops between them,
as well as on the transfer and interpretation of messages. Communication becomes
a reaprocal process in which meaning is negotiated through the exchange of mes-
sages. From this perspective, communication is defined as a framsaczional process of ex-

changing messages and negoiiating meaning 1 establish and mantan relationships.  The con-
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cept of transaction suggests that the partigpants must arrive at seme mutuzl agree-
ment about the meaning of their messages for communication to be effective and

tor their relationshup to be sansfying.

The definitions make it dear that the communication process 13 more complex than

one person sending a message to another person.

THE TERM “SCIENCE” IN THE TITLE “COMMUNICATION SCIENCE”

The term “science™ in the title “communication science” refates to the systemanc,
comprehensive study of all aspects of human communication, the interrelationship
between cognition and communication, including the subconscious aspects of com-

munication encoding and deccding.

A MODEL OF THE COMMUNICATION PROCESS
Commumcation occurs with

a meeung of minds. Figure 2

iltustrates the most generic
aspects of the process of
" human mteracnion. It aso

forms the basis of communi-

caton as a more specific

Figure 2: The most genenc COTMUTINICARON event- L.
. form of communicaton.

1t 1s important 1o also make the above human interaction model the basis of human

COMMUAICANOoN.

Complex interaction events consist of event frames where different participants al-
temate in fulfilling the functions of scurce and targer at successive stages as in Fig-
ure 3. The genenc figure can represent any specific interaction between two partici-
pants, whether it is sword fighting, tennis or conversation. Ir therefore forms the

basis for the communication event frame presented as Figure 3.
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At the generc level the process 1s not context specific and is general enough to

serve as a basic model for any type of commumcation. Most often we are not aware

that #me and plax are fused in the event-frame. Iris only when there is an event that

does not live up to our expectations that we become irarated at the loss of nme.

The ability to percetve an inter-relationship 1s the most fundamental of the event-

frame schemas. Cognitive science tells us that the brain finds common patterns,

which we perceive as events. I will discuss how the partraipants fulfil specific roles

in these events m direct small group communication.

Event

Figure 3: The altemation in taking tums to
function as source and target by the partia-

pants in complex event interacuons

An event consists of a number of
these time frames that follow one
another in sequence. Conversation
15 the most extensively used form of
communication. A person will have
dozens of conversatons in the
course of the day but wate a letter
once a week or maybe once a day.
In nomadic culures small group
commurucation is the predominant
form of communication. Conversa-
tion fulfils a prominent role in the
daily mformaton exchanges of par-

tcipants.

A common frame of mund 15 the
pathway to the communication
process, whether it 15 small group
COMIMUNICANON, MAss COMITUILca-
ton or mterpersonal comumunica-

tton. The prerequisites for success-
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fut communication are as follows:
0 Both participants must be conscious.
0 Both particapants must be of sound mnd.

Conversation 1s the prototype for human commumication. When two humans com-

municate, they focus attention on an enuty. A personal process of knowledge con-

struction begins.

Williams 1992:11 states that the most fundamental level of the communication
process is the basic relationship among soure, message and revezrer. Williams states that
we use message to describe a collection of symbols that are transferred between or

AMNONE COMMUMCAtOLS.

The communication medium is the physical basis for the exchange of messages.
Whereas the codes will differ from language to language, people who indulge in
verbal communication all over the world, use the same medium — the air around

them.

Figure 4: Common Frame of Mind {Path)
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The codes themselves are variations m air pressure that propagate themselves be-
tween that of the speaker and the listener. They are converted to electro-chemical
signals and transmitted to the language areas of the brain. Upon atrival in the brain
these electro-chemical impulses activate concepts stored as long-term memory.
Stemberg 1998: 272 states that information in the long-term store seems to be pri-
marly semantically encoded — that is, encoded by the meanings of words. However,

we can also hold visual and acoustic information in the long-term store.

According to Mersham and Skinner 1999: 18 messages are composed of signs and
symbols, which have {for the source and the recipient) a certain meaning. Encoding
is the form of expression by the source of an already conceived idea into 2 message
appropnate for transmission. To encode 1s therefore to change a meaning into a
seties of signs and symbols, such as language. Encoding is the activity required to
transform idea§ mnto observable sensory signs. The idea is in your mind but you
have to put it info sensory signs that must be observable to the person with whom
you are communicating, The definition of encoding is therefore the transmussion of

mner thoughts, beliefs and feelings into external, material signs.

Mershamn and Skinner 1999: 18 state that decoding is the reverse process that occurs
n the mind of the recipient it is the activity required to interpret the sensory data
mto meamngful nformation. If the message 1s encoded in spoken word, the recips-
ent recerves the sound waves through the auditory sense. The bram will recognise
theses sounds as speech to which meaning will be attached. The message is now
decoded. Decoding 1s defined as the transfer of raw sensory data into meaningful
information. Mersham and Skinner 2001a: 10 explain thar decoding is the transla-
tion of recerved stimmli into an interpreted meaning. Reciptents therefore decode

messages by changmg the symbols and signs mnto meaning,

Natural media of commmmicanons

Encoding Transmission Decoding
Human  speech | Acoustic vibrations | Sound perception
Sound A
arnculation -
Vision Gestures, Visual | Light waves Visual perception
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Bodily move- | Direct contact Touch sensanon
Touch
ments, gestures
Release of mole- | Molecules carned | Olfactory sense
Smell .
cules in alr
Taste Release of mole- | Molecules  carnied | Olfactory sense
cules in ar
Anything capable | Direct,  physical | Sense of equilib-
qe of moving the | movement fum
Equilbrum human body or its
parts

Figure 5: Williams 1992:117

Interpretation can be defined as the recipient’s conception of the received message.
The communicator encodes her/his tdeas and transmits them within a medmum; the
recipient recetves and decodes thern, but the real tuming pomt of communication is
the recipient’s interpretaion of the message. In order to interpret, the recipient

must be understood.

Mersham and Skinner 1999: 18 say that understanding 1s an active state. One can
lock without seeing, hear without absorbing and recetve a message without attach-
ing the sigmficance intended by the communicator. To understand and nterpret,

the recipient must be just as active as the commurucator.

Meanings such as ideas, images and thoughts are expressed in signs and symbols
(that is, language). For communication to occur at all, the source and the recpient
must have at least some minimum degree of prior common esperience, some level
of shared meaning, At the other extreme, no two individuals have the same expen-
ences, hence the language used (the message, signs and symbols), often have some-
what different meanings for the recipient and the source. Furthermore, an individ-
ual’s expetience is continuous so that the meaning of the same symbols changes

over time.

According to Mersham and Skinner 2001a: 10-11 many failures to communicate are
due to mistaken assumptions by the source or reapient zbout the meaning of a
symbol they have exchanged. Meanings are relative and open fo subjective interpre-

tation this led Berdo (1960) to state: ‘Meanings are in people, not in the message” He
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meant that words have no meanings in themnselves; the source and the recipient as-

sign their meanings.

COLLABORATION SKILLS

Collaboration means working effectively with others to achieve a common goal.
Commuruication with leamners and colleagues is one prerequisite to successful col-
laboration. A complex interaction event constitutes a sequence of specific event
frames where a source sends information along a path to a target, be it a person

throwing a ball at another, or 2 person directing words at another.

Basic collaborative skills include those required for management, supervision and

participation m group activities. Denning 1992: htip://www.labmed.umn edu/
~john/sgc/intro homl identifies the following collaborative skills:

o Bringing new members into the group

o Assigning work tasks to members of the group under your supervi-

s101

o Assessing the progress of work performed by those under your su-

pervision
o Making and grounding assessments
o Partiapating in an effective review

While bullying behaviour and corporal punishment are forms of confrontational
communication, tender interactions are part of cooperative communicanon. Con-
frontation commumnication forms an obstruction in the leaming situation, while co-

operative communication opens the channels to constructive leaming,

A signal is transmitred from a sender to a receiver {or z group of recetvers) along 4
channel of communication. Lyons 1981: 19 states that the stgnal will have a parsticu-
lar form and will convey 2 particular meaning (or message). The connection be-
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tween the form of the signal and its meaning is established by what is commonly
referred to in semiotics as the code: the message is encoded by the sender and de-

coded by the receiver.

Natural languages are codes or channels along which signals are transmitted. The
most striking charactenistic of language ts that it is flexible and versatle. We can use
language to give vent to our feelings, emotions, to solicit the co-operation of our
fellows, to make threats or promises, to issue commands, ask questions or make

statement.

We can make reference to the past, present and future, to things far removed from
the situation of utterance — even to things that need not exist. No other system of
communication human or non-human would seem to have anything like the same

degree of flexibility or versariliry.

Messages can be conveyed in 2 number of ways: by the sounds of spoken conversa-
tion, by tmages in photographs, prnted pages, patterns in a television image and
even by the tone of our voice. Humans can interpret messages and symbols for

thetr meanings.

CONCLUSION

In this chapter T looked at the lack of 2 definthon for Commumcaton Science.
While major references use the term Commumication Science, none provide a defi-
mtion for it. T also described what commmunication entails by providing vanous defi-
nitions of communication as well as looking at the communication process from the
most generic model to the more complex model. A study of the courses at the van-
ous universities reveals that too many people could probably be training for jobs
that can only be offered to a few. The GET and the FET bands at school therefore

have to guide learners to fit tnto society.

T therefore presented the outline the nature of Commumcation Science as a disd-

pline. I presented motivations why direct small group commumnication and public

communication should be included as part of a newly developed Communication
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Sctence learning programme in the Further Education and Training (FET) band. In
the nexr chapter I will focus on how humans communicate using both verbal as
well as nonverbal skills in direct small group communication and public communi-

caton
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Chapter 5

DRECT SaALL GROUP COMMUNICATION AND PUBLIC COMMUNICATION

PrREVIEW

In this chapter I will lock at how humans communicare by the use of verbal as well
as nonverbal skills in direct small group communication and public communication.
Conversation 13 the prototype for human communicaton. When two humans com-
municate, they focus attentibn on an entity. A personal process of knowledge

constructton begms.

A group 15 2 number of individuals that interact with one another on an ongoing
basis. Two people can form a group. An orgamsaton of thousands of people can
form a group. When relatvely few people communicate mn a group it 1s known as
small group communication. When an individual communicates with an audience it
1s known as public communication. When the members of permanent or stable
groups communicate verbally, m wnting or publicly, it is known as organtsational

communication.

According to Nofsinger 1991: 1 the immense power of everyday ratk 1s at our dis-
posal to conract and influence other people: t enlist their help, o offer them com-
panionship, to protect ourselves from their demands, to establish important rela-
tionships with them, and to present ourselves as having the qualities that they (and
we) admire. Almost everything that we do that concerns other people involyes us in

conversahon.

SMALL GROUPS

Definition of a small group

Stemberg 1998: 493 describes a group ts a collection of mdividuals who interact
with each other, aften for a common purpose or actiwvity. A group is somenmes dis-
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nnguished from a wlecire, a set of people engaged in common activity but with
minimal direct interaction

Sternberg explains further that groups serve two basic functions: to get work done
and to handle relationships among group members. Leaders of groups also serve
two key functions: to guide the group to achieve its task-orented goals and to facih-
tate the group’s funcnons of mutual support and group cohesion.

Vu 1997: http://www.slcc.edu/comm/syllabi/jones/com_joneshtm adds that
members of groups usually have a little in common. It could be the sarne motiva-

tion, perception, goals or destiny. In most cases the result of whar the group does
affects all members of the group and not each member independently. An example
of this is a basketball team Josing a game; the whole team loses not each member in

1solation.

Groups large and small

Willilams 1992: 169 says that we often make a distinction between smuall-group
communication, which involves approximately three to twenty- five people, and
large-group communication, which may involve more than twenty-five people. In
small-group communication, there are few enough people so that everybody has a
chance to participate in the give-and-take. With lacger groups, we are usually dealing
with one or a few people communicating to an “audience.” A discussion around the
dinner table about the day’s events is an example of small-group communication, so

is a committee meeting of ten people.

The importance of goals in group interactions

Gouls keep a group together through tension and conflict. They serve an important
purpose of providing focus and motivation. Members are filled with a sense of ac-
complishment as each goal is met. Members are then motivated to work toward the
final product. Goals also ensure that each member knows her/his role within the
group. Members become frustrated when the goals are impossible to carry
out. Goals therefore have to be speaific, challenging, attamable and clear. Goals that



are challenging drive members to try harder, while those that are too challenging
may adversely affect the morale of the members.

The role of norms in group interactions

According to Kiesler 1978:123 norms are shared expectations, which guide many
behaviours and beliefs m groups. Groups develop, enact and enforce norms
through social pressure because norms are useful for regulating social interaction.
Norms act as implicit agreements for guiding social trade-offs; they provide tfor-
mation for reducing uncertainty; they are a vehicle for gamning social rewards such as
liking and respect.

Roles apply to subsets of individuals in groups, and are especially useful for dividing
up tasks, power and recourses. Each person has many roles, some of which may not
fit the person very well (role strain) or may require conflicting bebaviours and atsi-
rdes (role conflict).

In assessing the effectiveness of a norm or role expectation in controlling a person’s
behaviour or belief, it is important to focus on social pressure from the group, a
psychological force (implicit or explicif) to fulfil the group’s shared expectations. A
person who ignores or rebels agamst social pressure, that 1s, who dewates from
norms and roles, is likely to be rejected by the group. Deviance has many ramifica-

tions, some quite unpleasant.

From the before mentioned informaron one can see that groups do not constst of
homogenous, like-minded people, but individuals wha each have their own likes,

dislikes and behaviours. How stable a group 1s, depends on how heterogeneous a

group is.

Stages of group formation
Woods 1997: http://www.inov8.p suedu/puzzle/sections/development htm  de-

scribes the following stages in-group formation:



o Forming This is when the group comes together and they become familiar
with the project. Members get to know each other and expectations are dis-

cussed

© Stmmng This is when the honeymoon phase has ended, and the group be-
gins to experience conflict. Members realise that they do not see eye to eye
on certan issues and have not resolved them. There is still vagueness over
each other's roles. At this point, members may begin to resist working to-
gether and want to work independently

o Nomwing At this stage, groups are able to verbalise their concems and expec-
tations. Members may be used to each other and feel comfortable express-

ing their concerns

o Performing Groups are able to perform. They make progress on their project.
Members may feel more accepting of each other

Types of groups

According to Williams 1992: 170-171 we are bom into what sociclogsts call 2 pn-
mary group. When we are old enough we join other groups such as children on a
playground, a preschoal class, other family groups. These additonal groups as well
as those continuing through to adulthood are called secondary groups.

Sociologists call these social groups, but from the perspective of Communication
Science they are social networks. There are particular relationships and lack of rela-
tionships that determine what they communicate about and what the status rela-

tionship between them will be.

In adult hife we carry out significant amounts of commumication in secondary
groups. One mark of adulthood is that we greatly expand the type and complexity
of the groups within which we commumcate:

o Leaming group: A college class or sermnar
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Living gromp: One or several roommates; a cluster of individuals who live

near you; or mndrviduals in a dormitory or fratemnity

Organisational group: A collection of individuals who represent some formal
part of 2 business, institution, or organisations — the people in the account-

mg office, the receptionist; the “marketing group™
Commettee: People who come together to accomplish some specific goal

Therapentiz gronp: Individuals who are using the group experence in order to
help one another work out personal problems, to stimulate one another, or
to engage in any other type of personal growth; “assertiveness training™,

“consciousness rasing” or “growth groups™

Ritudd grogp: A collection of individuals who go through certain prescribed
actions that are meaningful to them — a religious service or a traditional,
formal meeting of a business group, where the main purpose is to partici-

pate tn certain rituals

Circumstansial gronp: A group of mndividuals who are brought together by
some course of events, often accdental or crcurnstantial, as i a group of
individuals who find themselves waiting in line ar the bank or who are trav-

elling together in a section of an airplane

Erent, ceremony, or publc communication growp: Indimiduals who come together to
attend a presentation or performance of some type — 2 motion picture audi-
ence, the audience for a public speech, people attending a concert or a rally,

people taking part in a not or a mob

Public gathering as a gromp: Usually a large group of people who come together
for some cause in which they have immediate on-the-spot interest to which
the assemblage gives momentum and strength, as in the case of a protest

group



Human beings live complex social bives because they are simultaneously individuals
as well as members of several groups. The primary group ts the group in which s/he
exists, and bestdes the prmary group the individual will be a member of a co-
prmary group which in the case of non-adults is the school, college or university
that they attend and in the case of adults will be the work. An individual can be,

among others, a member of 2 church, sports club, volunteer organisation, and 2
member of an extended farmly.

Due to the differences between individuals they fulfll different roles in these com-

munication networks in which they are members.

Roles in groups

Every member of a group plays a certain role within that group. Borchers 1999:
http:/ /www.abacon com/commstudies/groups/roles.html adds that some roles
relate to the task aspect of the group, while others promote social interaction. A

thied set of roles is self-centred and can be destructive for the group.

Task-oriented roles
According to Mersham and Skinner 1999: 117-119 task roles reflect the work a
group mmst do to  accomphsh s goals. Borchers  1999:

htrp:/ /www.abacon.com/commstudies/groups/roles html identifies several roles,
which relate to the completion of the group's task:

o Initatrconributor: Geperates new deas

o Information-secker: Asks for information about the task

o Opinion-secker. Asks for the input from the group about its values

o Information-girer. Offers facts or generalisation to the group

o Opinfon-girer: States her/his beliefs about a group issue

o Elaborator Explains ideas within the group, offers examples to clanfy ideas
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o Coordinator: Shows the relationships between ideas

O Orienter: Shifts the ditection of the group's discussion

o Evalwator-critic Measures group's actions against some objective standard
o Enrergser Snmulates the group to a higher level of activity

o  Procedural-technician: Performs logistical functions for the group

o Recorder. Keeps a record of group actons

Social roles

Groups also have members who play certain social roles:
o Enwmurager Pratses the ideas of others.
© Harmoniser: Mediates differences between group members.

o Compromiser- Moves group to another position that s favoured by all group

members.
o Gatekeeper] expediter: Keeps communication channels open.
o Standard Setter: Suggests standards or catena for the group to achieve.

o  Group obserrer: Keeps records of group activities and uses this information to

offer feedback to the group.
o Follmer Goes along with the group and accepts the group's ideas.

Individualistic roles

These roles place the group member above the group and are destructive to the

group:



©  Aggressor. Attacks other group members, deflates the status of others, and

other aggressive behaviour
o Recégm’fz‘an seeker: Calls attention to himself or herself
O Blocker: Resists movement by the group itself
O  Self-confessor: Seeks to disclose non-group related feelings or opinions

0 Dominaior: Asserts control over the group by manipulating the other group
members

O Help seeker. Tres to gain the sympathy of the group

o Specal interest pleader. Uses steteotypes to assert her/his own prejudices

Leadership roles within groups

With very few exceptions, all groups have people who fulfil leadership roles. The
quality of leadership does not only determine interrelatonships but also the nature
and quality of communication within the group.

Borchers 1999: hup://www.abacon.com/co dies/proups/leaderhtml states
that leadership is concemed with control and power in a group. He adds that lead-
ership can be aimed at either mammining the interpersonal relatonships m the
group or prodding the group to achieve its task. Groups will sometimes have two
leaders: one for the social dimension and one for the task dimension. There are also
three main perspectives on leadership. First, some researchers beheve some people
are bom with traits that will make them a good leader. A second perspective is that
the group's leader selects an appropnate leadership style for the given task. A third
way of understanding leadership says that to some degree, leaders are bom with
tratts that make them good leaders, but that they also leam how to become a leader

and use strategies appropriate to 2 given situation.



Borchers says: "Good Leaders are born.” "This means that people are bom with traits

that make them effective leaders. The challeage for the group is to find a person
with these traits.

One-Best-Style: This approach says that in a given situation, one particular style of

leadership 1s most effective. There are four main styles:
o Autoerati: Leader uses her/his authority to make decisions.
©  Democratic: Authority 1s shared and all group members help make decisions.

o Ldsserfare. A "hands-off” style in which the leader allows the group to

make its own decisions.

o Abdarati: No one in the group exercises leadership. This style, says re-
searchers, leads to group disintegration and is followed by autocratic leader-
ship.

The contextual approach that leaders are to some degree bom with leadership traits,
but thar the sitmation, personalities of other group members, pressures on the
group, and group norms also deterrmne leadership.

Gangs have 2 gang leader, the church has a pastor as leader, schools have principles
as leaders, and in businesses the chief executive officers are leaders. The above-
mentioned leadership characteristics will determine how democranc or autocratc
the relationship between members of the group is, and how cooperative and con-

frontational the forms of communication within the group are.

Interpersonal processes

According to Kiesler 1978: 16 interpersonal processes are psychologcal phenomena
that influence social interaction in groups and organsatons. He argues that inter-
personal processes affect all facets of experience in groups and organisations, such

as bureaucratic strategies for solving organisational problems. Knowing about inter-
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personal processes 1s useful for attaming a greater understanding of how groups and

organisations behave and might behave, even if one cannot change that behaviour.

Four psychological principles compnse the fundamentals of interpersonal proc-

esses. These are:

o That people respond and act on their own views of reality, not its cbjective
qualities

o That people are influenced by the immediate (social) situation they percerve

themselves to be in

o That people act on mottves that they bang to situations as well as motives

altered or created by situations

o That interpersonal actions are guided by values and beliefs which denve
from the culture in which people live

Wellman’s theory of commonsense belief-desire psychology 1992: 93-121 presents a
rational for these above-mentoned psychological principles. He showed that sen-
sory perceptions inform thinking, sensations and emotional awareness. Thinking in
turn biaseé perception while sensation and emotional states colour thinking. Values

and beliefs as sub-domains of thinking bias perceptions.

Communicaticn networks
Compmunication networks are recurring patterns of interaction. By examining networks,
we examine where there are communication channels and which members transmit

and receive messages to and from one another.



Figure 6: Network Analvsts Chare Willianis 1992 184

Interaction analysis can tell us much about the general nature of how people com-
municate when they are in a group. This includes how pattemns change depending
on the group’s past, the relationship among the members, the style of leadership,
the relarions between the personal motves of the participants, and the reason for
the group’s existence. Parhamn 1988: 488 states that one of the four basic structures
seems to exist in any group regardless of whether the group 1s large or small, formal
or informal. The more a basic structure 2llows a person to communicate with other
people 1n the group, the greater the satsfacom th:ﬁ'person will expenence in the
group. The members name the person at the centre of the communicanen strustuce
more frequantly as the leader. Structures that are more centralised seem to be more
effective when the opearanons are sumple enough that the one person at the centre
can handle the direchng. When the cperations are very involved and compley, less

centralised structures are more effective,



E
Chain or Line

Figure 7: Types of networks Parham 1988: 488

Mersham and Skinner 2001a: 48, state that as a result of the complexities of modem
day business, organisations have evolved 2 number of communication nerworks.
Networks simply represent the structure of channels through which messages pass
from one person to another i groups. These networks may be viewed from two
perspectives — either as small groups left to thetr own resources or as formalised
structures established by an organisation for communication within the company.
Whatever the perspectives, networks represent general types of group communica-

fion patrems and can be found in most groups and organisations.

In the circle and all-channel patems are decentralised and somenimes leadedess. In
the circdle communication structure, all members in the group tend to be equal.
Communication drculates through the group. The circle pattem is effectve in dis-
cussion groups and may not be most efficient for problem solving. No person con-

trols communication more than another person.



The chain stmcture is not as effective as the other structure because the person
communicates with the person next to her/him only. People at the ends of the

chatn can communicate with just one other person.
The Y structure is most typical of large groups. It is ightly centralised.

The wheel communication structure is the most tightly centralised of all the struc-
tures. All communication is channelled through one person. The wheel is most effi-

ctent for small groups.

Groups are faced with real problems and decisions. Open channels need to be cre-
ated to allow discussions among members. This provides an opportunity for ideas
that are proposed to be accepted or rejected, or modified in response to group
feedback. The leader of the group therefore has to have an understanding of com-
munication networks in eliciting contrnibutions from all members and encouraging

open ComnuMmcanon.

Conversational techmiques in small groups

The techniques and pattems that people use in conversagon form the basis for
other more “official” and more noticeable type of interaction (such as interviewing
for a job, testifying 1 a court, holding 2 group meeting, or participating in a broad-
cast news interview or talk show). People do not adopt a totally new or different
system for comrmunicating in these more formal, conerolled, or task-orented epi-
sodes. Instead, they adaps their system of conversational interaction to fit these other
arcumstances. We leam conversation first and then apply our conversational skills

to other forms of mnteractive tatk.

Nofsinger 1991: 3 goes on to say that conversation is the prmary method through
which interpersonal relationships are formed, rmamtained, and dissolved. We be-
come acquaintances through conversanon. Through conversation, we establish and
strengthen friendships and peer relationships. Our family bife is created and enacted
each day through conversagon And, in large parr, we find employment {or fail to)
and achieve success on the job (or fail to) through our everyday tatk.
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Interpersonal processes affect all facets of experience in groups and organisations.
Knowing about interpersonal processes is useful for attaining a greater understand-

ing of how groups or organisations behave or might behave.

Kiesler 1978: 93 states that the process of encoding and decoding of symbols results
in a set of perceptions and inferences about the speaker and the relanonship as well
as the content of the intended message. The effects of the communication process
include changes in the views of the communicator (such as the realisation that a
complamer will not back down) and changes in the relationship stself (sach as the
escalation of good and bad feelings). Communication can therefore exacerbate or

alleviate problems in groups and organisations. The communicator can pleasantly

stop the spiral of bad feelings.

Verbal communication

Stemberg 1998: 483 states that communication in relatonships follows a partem of
social penetration, in which the breath of topics and the depth of discussions tend
to mncrease dunng the course of the relationship. At first we tend to talk about farrly
superficial things. Gradually, we mcrease the depth and breath of what we are wall-
ing to talk about.

Gender differences appear to exist in communication patterns, content and styles.
These differences can mterfere with effective communication. For example, later
adolescent and young adult males prefer to talk about pohtical views, sources of
personal pride, and what they like about the other person, whereas females mn thus
age group prefer to talk about feelings towards parents, close friends, classes and
fears. Also, in general, women seem to disclose more about themselves than do

mern.

Communication on the group level

According to Williams 1992 169 you have doubtess already spent many hours of
your life in face-to-face communication that involves more than two persons, a
situation that can properly be calied group cornmunication. This may be i mformal
groups as when chatting with friends, or it may be 2 more formal group that 1s part
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of a business or organisation. Although many of the generalisarions made about
mndidual communication apply to communication in groups, we humans do have
varous strategies for adapting to the presence of more individuals entering into the
tnteractions. We tend to communicate a bit differently when more than one person
is listening to us; sometimes we may be addressing multiple persons in the group.
And, of course, not only may we attend to what a person in a group 1s saying to us;
we may stmultaneously momtor the group reaction. Also, as in the study of inter-
personal communication, we will see a manifestation m group behaviours of com-

munication and the development of social structures among people.

Commumication transactions are between equals or up-and-down

Whether in small group, public or organisational communication some communica-
tors will have equal status and some will have unequal status. Myers and Myers
1985: 22-23 state that you can relate to people etther as equals or as non-equals. The
most typical example of 2 non-equal relationship is that of the mother-infant pair.
The mother clearly rakes care of the baby, and the baby 1s dearly raken care of The
two cannot exist without each other, and this 1s not just 2 biological truism. There

can be no taking care of ff there is ng one to be taken care of.

Non-equal relationships include two different positions. One communicator 1s in
the superor, one-up position while the other occupies the one-down or inferor
position. It is important not to equate the words ‘up” and “down” with “good,”
“bad,” “strong,” or “weak.” Non-equal relatonships @z often set by soaal or cul-
tural factors as in the case of doctor-panent, leamer-educator, and parent-child rela-
tionships. The one-up person usually defines the nature of the relationship, while

the one-down person accepts and goes along with the decision.

In equal relationships, communicators exchange the same kind of behaviour. Mu-
tual respect and a feeling of partnership exist. Friends, peers, and colleagues are
usual examples of relationships among equals.



‘TEAMWORK IN SMALL GROUPS

Groups may be of a permanent or'temporary' nature. Examples of permanent

groups are: .

o Teams of people who usually work together and who meet frequently to
talk about quality and improvement matters

o Peer groups who gather on 2 regular basis, such as all supervisors or all de-

partment managers or all senior managers

o Common mterest groups, such as employees and particular customers, or

employees and supplier representatives
Examples of temporary groups are:

o Project teams, which are set up within the orgamisation to look at particular

1ssues, or to develop a new product or process

o Project teams set up with customers or suppliers to look at and resolve spe-

cific problems, and which disband once the project 1s accomplished.

BRAINSTORMING

Brainstorming provides non-judgemental environment for members to share ideas
and find the best solutions. Before the session begns every member must under-
stand the problem at hand. Members must be encouraged to generate ideas indi-
vidually. The recorder keeps wntes down all the ideas presented dunng the session.
Members must be encouraged to voice their ideas. Others may need tme to build
of others’ ideas. Members can make the most of parncular ideas if others do not
claim ownership of them. The solution must only be decided on when all members
have had an opportunity to share their ideas. Good listening skills must be prac-
tised. Members must try to actively listen to others’ views rather than concentrating

on what they want to say next. There are no nght or wrong answers. However,
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when the feasibility of the solution is being looked at, members should be as honest
as possible. The final decision must be informed and well thought-out.

TYPES OF SKILLS REQUIRED

Small groups face many types of difficulties. Some of these inchude interpersonal
conflicts, making decisions and keeping focused on the task. While task functions
keep the group focused and involved. Personal functions address the personal
needs as well as disuptive behaviours. All these functions have to be performed ifa
group is to work well. Although the responsibility of ensunng that the group
achieves the best results rests with the group leader, each member plays an impor-

tant role i supporting the vision of the group leader.

Skills for leading and participating

Small group leadership and membership skills are the skills required to achieve the
best results from team meetings. Skdl in meetings can be divided 1nto two areas,
‘leadership’ and “membership’. These are the two major roles people play in groups.
A group must have an appomted leader to coordinate its activity, and this person’s
leadership ability is cnitical to how well the group will work together. But equally
important are the membership abilities of the others who make vp the group.
Membership ability is the ability to be part of a group so that your contnbutions are
always positive, and so that you also help others to contnbute in the best possible

Group leadership and membership skills are covered together here for 2 number of

£easons:

o Most people are, at vanous times, both leaders and members of small

groups, so they need both leadership and membership skills
o The same issues of personal interaction arise for both leaders and members

o A group will not work well unless both leadership and membership are
handled competently
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TENSION AND DEFENSIVENESS

Sometimes, within groups, people communicate messages that make others feel
tense or defensive, without even realising it. This can be very harmful to a group. Tt
can make group members less likely to contnbute their own ideas, agree with others'
opinions (even when they are shared), and attempt to overcome conflict. These
feelings can be arcumvented, however, if you are conscious of the messages you are

sending to others.
Tenston and defenstveness are increased when:
o People are kept from expressing their tdeas

o Group members refuse to listen to or acknowledge the validity of other

opinons
o People feel they are being judged or evaluated
o People act or talk with superonty

o Indmiduals do not trust the group enough to share their feelings or
thoughts

o Ideas are misconstrued due to 2 lack of clear, open communication

o Anmdividual's verbal and nonverbal cues are not congruent

MANAGING CONFLICT

Conflict 1s the double-edged sword of group functioning, The absence of conflicr
means that the group is not reaching its full potential to identify problems and ex-
plore possible solutions. It may mean that the group is not sufidently motivated, or
challenged, to generate the ‘creative tension’ that forges the best solutions. An ex-
cess of conflict, on the other hand, can be destructive to the group and undermine

its ability to carry out any action at all.
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Tension in effect is pent up energy. It can be diffused or utilised constructively to
manage contflict by building feedback procedures within the communication proc-
ess. Conflict can be managed by redirecting group members’ attention away from
the group towards the problem that they are working on and by building feedback
loops into the communication process so that it constructively channels the emo-

tional tension within the group.

Stopping conflict escalation
For small group commumncation conflict must be seen as an essenual factor in find-
ing the best solution to a problem. In this view observing two rules, which auto-

matcally keep discussion productve, prevents conflict escalation. These are:

o Attack the problem, not the person

o Avoid blaming at all times
FEEDBACK
Feedback is when we respond to comments made by others. Very often we do it
out of habit, without even realising it. If used properdy, feedback allows group
members to provide verbal and nonverbal support for each other, clanfy ideas, in-
crease each other's confidence, promote group closeness and refine communication

skills. If used impropetly, it can also be detrimental, causing us to become defensive

or withdraw from group discussion.

Feedback is helpful when it
o Immediately follows the comment or idea
o Does not degrade the person
o Focuses on positive aspects of the idea

o Suggests improvernent rather than cnticises
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o Descnbes ideas rather than judges them

o Pertains to that particular situation (does not use words such as "always" or

"never™)

Feedback is detrimental when it:

© Judges the person or idea

o Is made in an attempt to control the conversation

o Evaluates the person oridea

o Ismtended to make the other person feel inferior

o Isintended to increase your own standing withmn the group

o Focuses.on negative aspects of idea
DISRUPTIVE BEHAVIOURS
There are many types of disruptive behaviour which group members can engage in
and which needs to be dealt with to stop them from hindenng the group’s progress.

There are three miles to follow when dealing with disruptive behaviour, and anyone

it the group may inifiate action to stop it:

o Leam to recogmse disruptive behaviour in yourself, and try to understand

and to change it

o Point out disruptive behaviours to others tactfully, with good will, and in 2

time and place, which is appropnate

o Be open to others pointing out your disruptive behaviour, and respond by
changing it
Some common distuptive behaviour is:
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o Blocking or diverting: taking the discussion off on a tangent, arguing too
much on a particular point, fising on less important details

o Power seeking: clashes with the leader, forming cliques

o Recogmtion secking: excessive talking, advocating extreme ideas, add an ex-
ample or repeat what has been said in different words, tell 2 meaningless

anecdote

o Dominating: ustng a loud voice, making definitive pronouncements, endless
speeches, special interest pleading, this sort of behaviour can produce a

tense combative atmosphere

o Clowning: occastonal comic relief lightens the discusston, constant joking

and remarks will disrupt the meeting

o Other problem behaviours: silence, denwing, seeking sympathy, attention
seeking

RECOGNITION

People work best when they feel that they belong, that their participation is mean-
ingful, and that their contnbutions are unportant. What is frequently overooked 1s
the need to constantly remnforce this feeling in group members by giving recognition
when and where it 15 due. By recognising and acknowledgmg all actions which help
the group to function well and accomplish its aims, you will be consolidating and
improving the capabilities of the group.

COMMUNICATION IN THE WORKPLACE
According to Smeal College of Business 1999: htp://www.smeal psa.edu/

courses/core/ba304/lecture.notes/grpI9bw.ppt., as the workforce becomes -
creasingly competitive, leamers will be requited to bring in skills to help their or-

ganisaton thrive in the global marketplace. Among those skills are group work and

comraurnication skills. No longer 1s the working environment centred on an indwid-
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ual effort. The success of an organisation depends on the ability of a diverse group

of people to work successfully to reach goals.

It is essential that as we enter the workforce, we be armed with the skills necessary
to work effectively in groups. Organtsational groups differ from educational groups

n many ways, including that corporate teams:
o Tend to have predetermined goals
o Are bound by the organisation’s rules of conduct and mission
o Have more than just grades at stake
o Tend to wodk on projects that are longer ranging in scope
o Have less trouble finding meeting times

Despite these and many other differences between educational and professtonal
groups, the concepts of effective team management rermain the same. The keys to
temember are that each group sttuaton should be viewed within its own context
and that within each group people will have thetr own ways of percetving and inter-
acting, As long 2s you rematn open, confident, collaborative and leam from vour
past expeniences, working in a professional group can be an empowenng and bene-
ficial expentence for both you and your company.

The workplace: seven skills emiployers want
When leamers enter the workforce, employers look for specific skills. Leamers
should possess both technical skills and also social skills that will promote team-

work. The seven skills that employers want are:

1. Leaming to leam: The ability to apply new information quickly and ef

fectively

2. Listening and oral commumication



3. Competence in reading, writing and computation: analytical and critical
thinking will be valuable skills in a working environment where tasks are

more ambiguous.

4. Adaptability: Creative thunking and problem solving

5. Personal management: Self-esteem, goal setting/motivation, and per-

sonal/career development
6. Group effectiveness: Interpersonal skills, negotiation and teamwork

7. Organisational effectiveness and leadership

The functions that groups fulfil in organisational communication

The disadvantages of using groups are stultfication, bad habits, stress, and reduc-
ttons 1n soctal contact, prejudice, attack, explotabon, loss of choice and rejections.
Groups also tend to be more inefficient the individuals. On the other hand groups
allow for companionship, for leaming about oneself, developing a sense of belong-
mng and help with problems and difficulties. Division of labour and pooling of re-

sources are the most important reason for using groups.

The media of group communication

Typically, we consider group communication to be face-to-face, with speech and
nonverbal symbols as the main media. But, as with interpersonal communication,
there are media altermatives for group communication. Technology has expanded
these altematives. 1 will briefly discuss the media altetnatives. This section will be

dealt with in the thesis of a colleague.

Two-way video teleconference
Provides a partial visual channel for group mteraction. The disadvantage is that it is
expensive to set up such groups.

Computer teleconference

Involves the exchange of keyboard messages that are sent and received by com-

puter terminals linked by telephone lines to a central computer. The computer
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stores the messages as a record of the group interaction and muakes them available

to mdividuals who are communicating with the group during “off” times.

Computer conferencing

Indriduals throughout the world have 2 vartety of ways of communicating with one
another, such as by posting entdes to public online conferences, by jointly co-
authormg a report in a shared file space, or by discussing problems in a private
group conference.

Voice mail

I am not discussing e-mail because it 1s 2 wntten type of communication, but e-mait
1s a precursor to voiwce mail. By choosing options through the keypad of a touch-
tone phone, mdmiduals can send voice messages to “distnbution lists”, or add voice
commentary to voice messages they have received from others, and then forward

that combined message to one or more recipients.

Group decision support systems (GDSS)

GDSS can support face-to-face communication or geographically temporally dis-
persed groups. Project groups, or managers needing to make complex decisions can
use networked terminals to anonymously suggest solutions, model different options,
discuss decision cnteria, and rank and vote on the top solutions. Some of these sys-
tems provide a large shared screen showmg the common information, graphics,

charts, data, or textual compansons.

NONVERBAL COMMUNICATION
Nonverbal communication is an integral part of small group communicaton. Ac-

cording to Givens 2000: ponverbal2@aol.com nonverbal commumication is the

process of sending and receiving wordless messages by means of facal expressions,
gaze, gestures, postures, and tone of voice. Also included are groomng habits, body
positioning in space, and consumer product design (e.g,, clothing cues, food prod-
ucts, artificial colours and mastes, engineered aromas, media images and computer
graphic displays). Nonverbal cues are produced and recerved below the level of
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consaous awareness. They include all expressive signs and cues (audio, visual, tac-
tile, and chemical) use d to send messages apart from manual sign language and
speech.

Body-language signals may be:

o Learned
o Imnate
o Mixed

Eyewmnk, thumbs-up and military-salute gestures are clearly leamed. Eve-bhnk,
throat-clear and facial-flushing cues on the other hand are clearly inbom or innate.
Laugh, cry, shoulder-shrug and most other body-language signals are “mixed™, be-
cause they ongmate as inmate actions, but cultural tules later shape their timing, en-

ergy and use.

Categories and features

Nonverbal communication can be divided into four broad categoges:

¢ Physical This personal type of communication includes facial expressions,

tone of voice, sense of touch, sense of smell, and body motions

o . Aestheric This includes the type of communication that takes place through
creative expressions like playing mstrumental music, dancing, painting and

sculptusing

o Signe Examples of the mechanical type of commumication include the use
of signal flags, the 21-gun salute, horns, and sirens

o Symboliz This type of communication indudes the use of religious, status, or

ego building symbols.
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NONVERBAL COMMUNICATION AND THE BRAIN

Givens 2000: nonverbal2@aol.com, exphins that the nonverbal brain includes
those circurts, centres and modules of the central nervous system involved in send-
ng, recaving and processing speechless signs. In right-handed individuals, modules
of the night-brain cerebral hemisphere, considered to be more nonverbal, holistic,
visuo-spatial and intuitive than the verbal, analynic, sequential and rational left-brain

hemisphere.

Just as the brain’s speech centres like the Broca’s area control language communica-

ton, areas of the nonverbal brain control communication apart from words.

The amygdala

Givens 2000: nonverbal2@aol.com descobes the amygdala as an almond-shaped
neuro-structure mvolved in producing and responding to nonverbal signs of anger,
avoidance, defensiveness and fear. Many gestures reflect the amygdala’s rurmoil. In
an anxious meeting, e.g., we may unconscaously flex our arms, lean away or angle
away from colleagues who upset us. Lip, neck and shoulder muscles may tense as
the amygdala activates bran-stem circutts designed to produce protective facial
muscles. The amygdala also prompts releases of adrenaline and other hormones
into the blood stream, thereby stepping-up an avoider’s response and disrupting the

control of rational thought.

Bodily cues

Bull 1984: 23 states that the term romerbad communication unplies that there should be
nonverbal behaviours with shared meanings, which constitute a code through which
messages are conveyed by en encoder and responded to systematically and appro-
prately by a decoder.

Bull 1984: 76 states further that bodily cues are related to speech mn terms of ws syn-
tactic, semantic and phonemic clause structure. Three main types of speech-related
bodily cues have been distinguished. Their soaal functions mclude:
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O Emblems: These refer to those nonverbal acts, which have a direct verbal
translation — their function is commmnicative and explicitly recognised as

such.

o Ilustrators: These are movements, which are directly tied to speech — there 1s
some evidence ta show that they facilitate the comprehension of discourse
- sﬁgesting that they too function as a form of commmnication. They have
been related to the emotions and attitudes of the speaker and to the process

of speech encoding,

o Regulators: These are movements, which guide and control the flow of con-
versation. It has been argued that bodily cues play a role in initabng and
terminating interactions, and in tam-taking, therefore again suggestng that

they too function as a form of communication

Bodily cues communicate information about emotion, fanguage, individual differ-
ences, affiliation and domunance, and information about interpersonal relatonships

to observers of the relationships.

We have contended that to be communicated at all, an expenence has to be trans-
lated into some symbolic code. As far as we know now, what goes on in 2 person’s
brain does not get transmitted to another person’s brain directly without the medta-

tion of a symbolic systern.

According to Myers and Myers 1983: 216-217 the study of nonverbal communica-
tion is relatively recent. For a long time people felt that unless words were involved,
communication did not take place. This attitude was, and snll s, retnforced by the
fact that our culture places a strong emphasis on the virtues of speech. In spite of a
few wise sayings (“Silence is golden,” “One picture is worth 2 thousand words™)
you value ghibness, praise 2 “gift of gab,” and consider silence in many soaal strua-
tions a weakness. In groups, silent members are more often than not percerved as
the least influential members of the group.
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‘This common attitude about silence, or the absence of verbalised noise, is rooted in

a musconception about the nature of communication:

o That communication can be tumed on and off — on when you talk, off

when you do not.

Nothing could be more musleading. There 1s no opposite of communication. Ac-
cording to Williams 1992: 15, one cannot #of communicate. Your silences and other
nonverbal aspects of communication are no more random than your words. They,
too, are systematic expressions of meanings, which you use, often quite uncon-

sciously i your interpersonal contacts.

Myers and Myers 1985: 218-219 state that silences are an integral part of interper-
sonal communicaton. They occur more often than you think. Silences in many
cases are percetved as embarrassing, You somehow feel they should not happen;
and when they occur, you try desperately to fill the gaps they create. Silences, how-
ever, are not to be equated with the absence of communication. Silences are a natu-
ral and fundamental aspect of communication, often ignored because misunder-
stood.

As most leamers of social interacnion are aware, lapses in conversation are so poten-
tially embarrassing that partiapants will often resort to notsy “masking” behaviours
to fill in the silence — coughing, clearing the throat, sighing, whisding, yawning,
drumming the fingertips; or they may utter meaningless “socio-centric sequences”
such as “but ah,” “s0,” and “anyway” in the hope of nudging a partner into taking a

tum.

Most studies of lapses (or “latencies,” as they are sometimes called) in speaking ex-
changes have concluded that the person who cannot handle such gaps easily is con-
stdered a less competent commumnicator. The person who manages better the peri-
odic silences, which normally occur m much of our communication, is thought to

be more effectve.
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Effective communication between people depends heavily on silences because peo-
ple take tums at talking and at being slent when listening. Unless one is silent, one
cannot fully histen. Unless you know that silences are a part of the gamut of com-
mumnicaton, you will continue to be afraid of them and avoid them instead of mak-

ing full use of them.

Myers and Myers 1985: 220-221 explain that silence can be a challenge, like the si-
lence of the pouting child or the stubborn and angry friend, or the silence in a class-
room toward the very last minutes of a penod when the educator asks, “Do you
have any questionss™ and learners almost dare each other to say one word which

might trigger the educator to continue tatking after the bell.

Partings

According to Bull 1984: 75 there 1s some evidence to suggest that people use bodily
cues when they wish to bring a conversation to a close. At the beginning of a con-
versation the most common stance is where equal weight 1s placed on both feer;
toward the end of the conversation, the most common stance is where more wetght
is placed on one or than the other, and shifang the weight from foot to the other
occurs significantly more toward the end of the conversation.

Facial expressions
Givens 2000 nonverbal2@aol.com explains that better than any body parts, our

faces revel emonons, opinions and opinions and moods. While we leam to manipu-
late some expressions (e.g, our smile) many unconscious facial expressions (e.g. lip-
pout, tense-mouth and tongue-show) reflect our true feelings and hidden atttudes.
Many facial expressions are universal, though most may be shaped by culrural us-
ages and rules.

Pease 1999: 9 found that emotion is so closely is tied to facial expression that it is
hard to irnagine one without the other. Studies have shown that facal expressions
of happiness, sadness, anger, fear surpnse, disgust and interest are universal across |

culmres.
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According to Underwood 2000: http:/ /www.cultsock.ndirect.co.uk/MUHome/
cshtml/index htiml the exercise below is based on research by Ekman and others

(1972) into the importance of fadal expressions for displaying emotion. It seems

that there are seven prncipal facal expressions, which we are generally quite good
at recogmsing and which appear to be so universal that even leamers who have
been blind and deaf from birth display them:

o Anger

o Iisgust, contempt
o Fear

o Happiness

o Interest

o Sadness

o Surpnse

Underwood 2000:  htp;//www.cultsock ndirect.co uk/MUHome/cshtrml/index.

htrnl states that these appear to involve configurations of the whole face, though the
eyebrows and mouth carry much information. "The importance of the area around
the eyes and mouth is shown by observations which demonstrate that when we
examine 2 photograph of a person’s face, we scan the whole face, but concentrate
prmarly on the eyes and mouth. This is further supported by the use of 'emoticons’
or 'smileys’ in e-mail, which suggest an emotion simply by showing the eves (and/or

eyebrows) and mouth.

For example, 3 or :-), the onginal smiley, means something like T'm happy’, but can
also mean "what I have just wntten was tongue in cheek’ or ‘only joking'. The oppo-
site of that smiley 1s :( or :-( You can frown as well |:-{ or have an evil gnn >=) or

even stick your tongue out :-QQ
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He adds that facial expressions are essential to the establishment of relationships
with others as was demonstrated an infamous expeniment in which the facal mus-
dles of 2 newly bom monkey was severed, as 2 result of which it faled to establish a

relationship with 1ts mother.

This simple expeniment has been carried out across a wide range of different cul-
tures and strongly suggests that, although of course there are differences in the ex-
tent to which different cultures permit the display of vanous emotions and the dif-
ferent ways they act on those emotions, the emotions themselves are common to all

members of our species.

Face and personality

Underwood 2000: L www.cultsock.ndirect. co.uk/MUHome/ cshtml/mdex.

html states that subjects were asked to rate the personality of people in photo-
graphs. This is what they came up with:

Faddl features | Judged as

Structural aspects

Thin lips Consctentious

Thick lips (fernale) Sexy

High forehead Intelligent

Dull eves Not alert

Protruding eves | Excitable

Persistent emotional expressions and their effects

Mouth curvanire Frendly, cheerful, easy-gomg, kind, likeable with a
sense of humour, intelligent, well-adjusted

Facial tension | Determined, agpressive, quick-tempered, not easy-going

Grooming

Much make-up { Feminine, sexy, frvolous (females)

Dark or coarse skin | Hostile (males)

Spectadles Intelligent, dependable, industrious

Figure 8: Face and Personality 'nderwood 2000:

http:/ /www.cultsock ndirect couk/MUHome/ cshtml/index. html

It is faidy easy to see what dangers are lucking behind an assumption that a dark-
skinned muale is hostile or that a bespectacled leamer 15 mtelligent - the dangers of
stereotyping and of the self-fulfiling prophecy, the latter suggesting that if we per-
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ceive someone as intelligent then we will treat them as if they are intelligent and, in
due course, they will become intelligent.

Facial beauty
Underwood 2000: b

htyol states that what 1s interesting about this last report, as with the evidence that

some factal expressions cross cultural divides, is the suggestion that concetvably
there is rather more in our interpretation of faces that 1s hard-wired than we gener-
ally like to think. It seemns to be part of the received wisdom of aspects of cultural
studies that beauty s a cultural artefact. Indeed, that must almost mevitably be an
article of faith of some cumrents of cultural studses, stnce it implies that our percep-
tion of physical beauty and the importance we attach to it is open to change and can

therefore be contested.

THE JOHARI WINDOW

Mersham and Skinner 2001a: 124 state that the self-disclosure is about revealing
mformation about the private self to other people. It 1s essential in the development
of close interpersomal relationships. Revealing mformaton to another thar he al-
ready knows is not self-disclosure. Self-disclosure relates to our deepest feelings or
mntimate thoughts. There are some relationships tn which we are comfortable
enough to allow people access to our most iamate thoughts, and others in which

we keep our thoughts 2nd emotions to curselves.

A model, which helps to assess the amount of information we disclose, 15 the Johan

window.



KNOWNTO NOTENOWN
SELF TOSELF

Figure 9: The Johan Window Steinberg 1999a: 87

The open pane is the most public area. It reflects openness to the world and a
willingness to be known. It comprises all the aspects that are known to you and

others.
The Arena

Mersham and Skinner 2001a: 124 state that the region most conducive to effective
interpersonal relationships and commumication is termed the Arena. In this setting
all of the information necessary to carry on effective communication 1s known to
both the communicator {self) and the receivers (others). For a communication at-
tempt to be in the Arena region, the parties involved must share identical feelings,
data, assumptions and skills. Since the Arena is the area of common understanding,

the larger it becomes, the more effective communicaton is.

The Blind spot

According to Mersham and Skinner 2001a: 124 when others know relevant mfor-
maton but the self does not, a Blind sport area results. This consttutes a handicap
for the self, since one can hardly understand the behaviours, decisions, and poten-
tals of others if one does not have the mformaton on which these are based. Oth-
ers have the advantage of knowing their own reactions, feelings, perceptions and so
forth, while the self is unaware of these consequentdy interpersonal relationships

and communicanons suffer.
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The facade

Mersham and Skinner 2001a: 124 state that when the self knows mformaton, but
this information is unknown to others, a person (self) may react with superficial
communication, that is, present a false front or fagade. Information that we perceive
as potentially prejudicial to 2 relattonship or that we keep to ourselves out of fear,
desire for power, or whatever makes up the facade. This protective front, in turmn,
serves a defensive function for the Self. Such a situation 1s particularly damaging
when a subordinate %knows’ and an immediate supervisor “does not know’. The Fa-
¢ade, like the Blind spot, ditminishes the Arena and reduces the possibiity of effec-

tive communicanon.

The unknown

According to Mersham and Skinner 2001a: 125 this region constitutes that portion
of the relanonship where nesther the self not other parties know the relevant infor-
mation. As is often stated: “T don’t understand them, and they don’t understand
me.” It i3 easy to see that interpersonal communication ts poor under such circum-
stances. Circumstances of this kind occur in organisations when individuals in dif-

ferent speciales must communicate to co-ordinate what they do.

An mdividual can improve mterpersonal commumcations by utihising two strategies,

namely exposure and feedback.

Exposure
Mersham and Skinner 2001a: 125 add that increasing the arena by reducing the fa-

cade requires that the individual be open and honest in shanng tnformation with
others. The process that the self uses to increase the informanon known to others is
termed exposure because it sometimes leaves the self in a vulnerable position. Ex-

posing one’s true feelings by ‘telling it like 1t 1s” often involves nisks.

Feedback
Mersham and Skinner 20012: 125 state hurther when the self does not know or un-
derstand, more effective communications can be developed through feedback from

those who know. Thus, the Blind spot can be reduced, with a corresponding in-
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crease in the Arena. Of course, whether the use of feedback s possible depends on
the individual’s willingness to ‘hear’ it and on the willingness of others to give it.
Thus, the individual is less zble to control the provision of exposure. Obtaming
feedback is dependent on the active cooperaton of others, while exposure requires

the active behaviour of the communicator and the passive listening of others.

The four panes of the Johan window are interdependent. A change in one pane will
affect the others. You may discover things you did not know about yourself from
aothers. This information then moves into the open area. The open pane enlarges
and the hidden pane is reduced. It is rewardng and sansfying to learn more about
you and therefore gain self-insight.

HAPTICS

Withams 1992: 59 states that the use of touch to communtcate — as in shaking
hands, holding hands, patting someone on the back, putting your arm around a per-
son’s shoulder, and the ke — 1s known as gy, Touch may convey emphasts, af-
fection, or greetings, and it vanes gready across cultures. For example, two men
walking arm-in-arm in westem culture may draw attention, whereas in the Arab
word this behaviour is merely a common sign of foendship. Touch also vanes by
gender in our culture, as in who can slap whom on the back, when we can touch,

and where we can touch.

According to Barker 1982: 103 mnstrumental or functional touches occur frequently
particulady in classes where psychomotor skills are being taught, inchiding shop
courses, athletics, dance, art and even when leaming such skills as handwntng.
While the primary purpose of instrumental touch is purely task related, this form of
tactile communication probably conveys immediacy as well. Educators should be
aware that touch is not reinforang or pleasurable to some leamers. Educators who
are themselves touch avoiders must find other ways of communicating immediacy
and may wish to avoid teaching elementary grades, where touch 1s common if not

mevitable.
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PARALANGUAGE

Williams 1992: 53 states that paralanguage 1s a kind of complementary language.
Researchers have found that the tone, pitch, quality of voice, and rate of speaking
convey emonons that can be accurately judged regardless of the content of the mes-
sage. The important thing to gamn from this 1s that the voice ts important, not just as
the conveyor of the message, but also as a complement to the message. As 2 com-
muntcator you should be sensitive to the influence of tone, pitch, and quality of
your voice on the mterpretation of your message by the receiver. On a more com-
plex level, these properties are interpreted by bisteners, as indicating emononaliry,

emphasis, nonchalance, cerrainty, or fear, to name a few.

VocALICS

Barker 1982: 103-104 states that vocalic or paralinguistic communication deals with
the nonverbal elements of the human voice. When people talk they communicate
verbally, or hnguistcally, through words, and nonverbally, or non-linguisncally,
through the way in which the words are spoken. Various nonverbal vocal utterances
(e.g., uh-huh, mmm, eeek) have meaning even though these utterances are not ac-

companied by any verbal communication

POSTURE

Grvens 2000: ponverbal2(@aol com states that posture is the degree of orentaton
between a speaker’s torso and that of a listener {eg, facing or angled away), as
measured m the coronal plane (which divides the body into front and back We
show agreement, hiking, and loyalty by aligning the upper body with that, eg., of our
bass. It is often passible to identfy the most powerful (i.e., highest status) person
seated at a conference rable by the relative number of torsos aimed m her/his direc-
tion. While the less influential may glance freely about, and tum their heads towards
colleagues as they speak, their torsos remam loyally onented to the indvidual they

most respect.
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Givens 2000: nonverbal2@aol.com states further that angular distance reveals how
we relate to (te, feel about) people sitting, standing, or watting nearby. Our upper
body unwittingly squares-up, addresses and “aims” at those we like, admire and agree
with, but angles away from disliked persons and people with whom we disagree. In
a friendly conversation, formal interview or staff meeting, e.g., a greater angular dis-
tance (.., turnng away) substitutes for greater linear distance. Angular distance may
range from O degrees (directly facing) to 180 degrees (turning one’s back). Our
body’s innate ability to show 2 superor, confident or haughty attitude through pos-
tures through postures, assuming a higher or lower stance upon the earthly plain
evolved from paleocircuits of the amphibian brain. Antigravity extensor muscles of
the neck, trunk, arms and legs contract when signals are received from cerebellar
and vestibular centres responding to the pontine reticular nuclei. The latter bramn-

stem circuits may be exited by emotional stimmb from the hmbic system.

KINESICS

Williams 1992: 59 states that our facial expressions, eye movements and bodily pos-
tures also convey meanings. The study of such expressions and pestures is called
kinesics.

Kmnesics examines most of the normal gestures that humans are known to exhibit in
different emotional states unless their culture has taught them to disguise their feel-
ings. These basic emotions include pleasantness, arousal, fear, surpase, rage and af-
fection. Hand and bodily gestures do not have as much cross-cultural generality, but
the meanings that they signify do, as in explicit gestures denoting the shape of a ar-

cle or a focus on a certain object.

Most gestures, however, are culturally specihc. You know their full meaning only if
you are 2 member of the culture that uses them or have leamed them from a mem-

ber of that culture. Sexes and generations differ in their uses of gestures.
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PROXEMICS

Givens 2000: nonverbal2@aol.com explams that like factal expressions, gestures,
and postures, space “speaks’. The prime directive of proxemic space is that we may
not come and go everywhere as we please. There are cultural niles and biological

boundaries — explicit as well as implicit and subtle links ro observe — everywhere.

According to Barker 1982: 101 proxemics is the use of interpersonal space and dis-
tance. Whenever anyone comrmnicates, their distance and angle from the recerver
communicate powerful messages, including varying degrees of warmth or immedi-
acy. At least two prozemic cues that are thought to signal immediacy during com-

rmumnication are physical distance and the angle or odentation of the communicators.

Figure 10: The Four Distance Zones Stemnberg 1999a: 54

The distance between the people conveys information about their relationship. By
looking at the distance zones, we can tell which people have formal relabonships as
well as which have dose interpersonal relationships. The use of space 1s closely re-
fated to nationality and culture.
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Figure 11: Conversanonal Distance Pease 1999: 24

In the mbmate zone people are in direct contact with one another. This zone is re-
served for lovemnaking, and only those who are very close are allowed into it. Ac-
cording to Pease 1999: 21 another person wall enter our intimate zone for one of
two reasons. First, the mtruder is a close relative or friend, or he or she may be
making sexual advances. Second, the intrudee may be hostle and may be about to
atrack. While we will tolerate strangers moving with our personal and social zones,
the intrusion of a stranger into our intimate zone causes physiological changes our
within our bodies. The heart pumps faster, adrenalin pours into the bloodstream
and blood is pumped into the bram and the muscles as physical preparations for a

possible fight or flight situation are made.

The personal distance is reserved for fiend and family members. It is close enough
to see each other’s reactions but far enough not to encroach on to their intimate

zone.

When people do not know each other they tend to muintain a social distance of 120

- 360 cm. This can be seen at sodal gathenings, business meetings or mterviews.



A distance more than 360 cm 1s used in public speaking situations. The pubkc dis-
tance indicates a formal occasion such a when 2 politictan ts addressing an audience.

There is hrde opportunity for mterpersonal involvement in this situation.

According to Pease 1999: 24 Figure 11 depicts the negative reaction of a woman on
whose terntory a man is encroaching. She is leaning backwards, attempting to main-
tain a2 comfortable distance. The problem 15, however, that the man may be from a
country with a smaller personal zone and is moving forward to stand at a distance

that 1s comfortable for him. The worman may interpret this as a sexual move.

Gestures

According to Pease 1999: 11-19 most of the basic communication gestures are the
same all over the wordd. When people are happy they smile; when they are sad or
angry they frown or scowl. Noddimg the head ts almost universally used to indicate
‘yes” or affirrmation. It appears to be a form of head lowenng and is probably an in-
born gesture as deaf and bhind people also use it.

Shaking the head from side to side to indicate “no’ or negation 1s also universal and
may be a gesture that is leamed in infancy. When a baby has had enocugh milk, he
turns his head from side to side to reject his mother’s breast.

'The shoulder shrug is also a good example of a universal gesture that is used to
show that a person does not know or understand what you are talking about. Itis a
multiple gesture that has three main parts: exposed palms, hunched shoulders and
raised brow.

One of the most frequently observed, but least understood, cues ts a hand move-
ment. Most people use hand movements regulady when talking, While some ges-
tures (e.g., 2 clenched fist) have universal meanings, most of the others are indmdu-

ally leamed and diosyncranc.

Pease goes on to say that thar one of the most sedcus mistakes a novice in body
language can make is to interpret a solitary gesture in isolation of other gestures or

other circumstances. For example, scratching the head can mean a number of things
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~ dandmiff, fleas, sweating, uncertamty, forgetfulness or lying, depending on the
other gestures that occur at the same time, so we must always look at gesture clus-

ters for a correct reading.

Like any other language, body language consists of words, sentences and punctua-
ton. Fach gesture is ke a single word and a word may have several different mean-
ngs. It is only when you put the word into a sentence with other words that you
can fully understand its meaning. Gestures come in ‘sentences” and invariably tell
the truth about a persons feelings or attitudes. The perceptive person is one who
can read the nonverbal sentences and accurately match them against the person’s

verbal sentences.

Gaze behaviour
According to Mersham and Skinner 1999: 20 a major feature of soctal communica-
tion is eye contact. It can convey emotion, signal when to talk or finish, or aversion.

The frequency of contact may suggest either mterest or boredom.

Both stanc fearures and dynamic features transmit important information from the
sender to the receiver. Eye contact 1s a direct and powerful form of nonverbal
communicanion. The superior in the organisation generally maintaias eye contact
longer than the subordinate. The direct stare of the sender of the message conveys
candour and openness. It elicits a feelng of trust. Downward glances are generally

associated with modesty. Eyes rolled upward are associated with fatigue.

Tactile communication

According to Mersham and Skinner 1999: 20 tacule codes have 1o do with the sense
of touch. Commumication through touch is obviously non-verbal. Used propedy it
can create 2 more direct message than dozens of words; used impropedy it can
build barriers and cause mistrust. You can easily invade someone’s space through
this type of communication. If it is used reciprocally, it indicates solidanty; if not
used reciprocally, it tends to mdicate differences in status. Touch not only facilitates
the sending of the message, but the emotional impact of the message as well.
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The meaning of silence during commumication
According to BizMove.com 1998-2001 hetp:/ /www bizmove. com/skills/m8g. hum

n Japan, silence is just as important as speaking,. It 1s a destgnated moment to un-
derstand what has just been communicated. It is 2 moment to think and an oppor-
tunity to respond i a well thought out manner. In the west, silence is considered as
an awkward moment and we try to mask an uncomfortable feeling with words. Itis
best not to try to break the silence, as you might appear insincere. It would be better
to relax and appear pattent with your Japanese counterpart. You should be consid-
enng the value of what has been said.

Silence or what is ntot satd can be just as important as what 1s said. If one point 15
said, the listener is expected to understand the others points that are not said. You
must read m between the lines or notice what has been implied. Often the subject
of a sentence is not stated in so many words; it 15 just understood "who" or "what"

is being referred to.

Silence can be a positive or negatve mfluence 1n the communications process. It
can provide a link between messages or sever relatonships. It can creare tension
and uneasiness or create a peaceful situaton. Silence can also be judgemental by

indicating favour or disfavour — agreement or disagreement.

Leakage
Underwood  2000:  http://wew.culrsock ndirect.co.uk/MUHome/ cshtml/indes.

htrrl states that leakage tends to occur mosty n the extremines, the hands and feet,
which we are less accustomed to paying attenton to than we are to our facial ex-
pression. Observe the apparently calm and self-confident leamer giving a presenta-
tion to the rest of the class. There comes that dreadful moment when s/he has to
show an overhead projector slide and use a pencil or other pomter to guide her/his
audience through it As s/he points to the slide, the slightest trembling of the hands
is magnified a hundredfold. Altemnanvely, the nervous leamer who adopts a deliber-
ately nformal approach is worthy of study. Establishing an informal approach at the
outset gives her/him the opportunity to sit on the table, which means s/he can sit
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on those nervously trembling hands. But keep an eye on the constantly swinging
legst

Leakage can also occur in the voice or in an odd "out-af-synch’ feel ro the gestures
and the verbal message. People may blush or perspire. They may avoid eye contact,
with the result that we tend to interpret avoidance of eye contact as a signal for de-
ceptiveness. On the other hand, almost constant eye contact may be interpreted as
deliberate overcompensation, so may also be interpreted as a signal of deceptive-
ness. Much depends, as always, on our assessment of the context and of the other

person.

PUBLIC COMMUNICATION

Stemnberg 1999b: 53, states that public communication refers to a situation where 2
communicator like a lecturer or an entertainer does most of the rlking while several
people do the listening. The pubkc speaking context is different from that of the
small group. Groups of people being addressed in the public speaking context are
much larger than in the small group context. The result 1s that mteraction between
the members is severely limited or even impossible. However, the relatively face-to-
face nature of public communication allows recipients actively to participate in the
communication process through their occasional responses to what the communi-

cator says. This allows the communicator to make on-the-spot adjustments to the

message.

The purpose of public commumication

We use the same techniques that we use in our daly communication to get our
message across. The purpose of the talk may be to mncrease the audience’s knowl-
edge of a topic (mnformative speech), to influence people (persuasive speecty), or to
mncrease the audience’s feelings of enjoyment (entertaining speech).

Persuasion
Of all the types of public speaking, persuasion is the most difficult and the most
challenging. Your success in any paricular persuasive speech depends to 2 large ex-
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tent on how well you understand your listeners” atttudes, beliefs, values and behav-

iour because it 15 exactly this that you want to influence and change.

In persuasive speeches we usually wnte a proposition as well as a specific purpose.
The proposition ts a staternent thar tells us what we want the audience to believe or
do at the end of the speech. A proposition of policy concems judgements of quality
or moeality, for example whether something 1s good or bad, nght or wrong, desir-

able or undesirable.

These strategies developed by Anstotle more than two centunes ago, can be use to
support persuasive speeches: logos, pathos and ethos Logos appeals to the audi-
ence’s reasorn, pathos appeals to the audience’s emotions and ethos is concerned

with how credible the audience perceives the speaker to be.

Kiesler 1978: 72 states that studies suggest that commumicators consider the possi-
bility of rejection when encoding messages and distort messages so as to please re-
cipients. In addinon, messages are more likely to be distorted when communicator

and audience are dissimular — in attitude, power, or expenence.

Distorting a message so that it pleases an audience or making it seem less contro-
versial may, of course, have the effect of producng no change in the audience at all,
because the andience is not aware of 2 need for change. Whether this 15 a good or
bad state of affairs depends on whether change is really desired (perhaps, as in poli-
tics, it 5 stmple exposure that the speaker wants) and, if desired, whether it would

benefit both or just one of the parnes.

He states further that unclear messages make the audience more anxious. In con-
trast, the politicians who make clear a stand regardless of the audience’s initial att-
tudes is taking a risk.

One difference between simmations m which dear communicacons have posiave or
negative effects lies in the percetved intent of the communicator. When an audience
percerves that the message is meant to benefit them and s sincere, a clear direct ap-

proach ts effectve. Even direct threats may be useful if the intent seems benevolent.
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Distance

In public speaking one person addresses an audience 1n a public setting such as a
lecture hall or auditonum. As a commumnicator in 2 public contest, you will find it
difhcult to maintain direct eye contact with your audience and to monitor body lan-
guage such as facial expressions and body gestures. Your audience is also affected
by such factors as their distance from you (the speaker), the lighting and the quality
of the public system of the venue. |

Feedback

The public communication process has a formal structure. Usually the vent is
planned in advance. The speaker is introduced and s/he delivers a speech that has
been prepared to meet the objectives of the particular siuaton. Often there will be
a call for questions after the presentation by the speaker. So feedback or questions
to the speaker are delayed, and not instant as in the interpersonal or small group

context.

Audience anxiety

Mersham and Skinner 1999: 131-132 explain that all of us participate in a form of
public speaking when we contribute to a class discussion, when we make a sugpes-
tion at a club meeting or when we tell a story at a party. However, formal public
speakmg situations can be intirmidating, even for people who are usually very talka-
tive and outgoing, Although public speaking inchwdes many of the same communni-
cation skifls as other speaking situations, people who may be comfortable while
speaking in small groups can feel anxious and experence communication apprehen-

ston in public speaking settings.

How public speaking differs from other forms of communication

According to Mersham and Skinner 1999: 133 public speaking differs from other
types of communication in two main ways. Firstly, 2 public speaking situation in-
cludes two distinct and separate roles: speaker and audience. Secondly, in this
speaker-audience relationship, the speaker carnes more responsibility for the com-

mumnication interaction than does the audience.
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Public communication, like other forms of commurutcation, has several purposes. It
can be used to instruct, put forward a point of view or persuade. Public communi-
cation can also be used to prase and to blame, to accuse and to defend. The ex-
change of information is basic to public commumication. The speech to inform can
take place in a vanety of locations: on a soccer field, in 2 classroom or in a confer-
ence centre. The speech to inform can use a number of formats: instructions, re-

ports, lectures and demonstrations.

Mersham and Skinner 1999: 135 say that the informative speaker’s goal 1s to suc-
cessfully transmit information. The speaker must therefore present mformation in a
way that holds the attention of the audience. The success of an information speech
depends on how well the matenal is understood. The audience may be motivated to
listen and the speaker may be dynamuc, but success must be based on what was
learned by the audience. When a speaker’s purpose is persuasion, he or she hopes to
influence an audience’s behaviour or way of thinking. In defining persuasion as a
means of bringing about behaviour change, the Greek philosopher Anstotle sad
that a speaker could accomplish her/his end by using &gos (logic or reasoning), pa-
thas (an appeal to the emotions) and efbos (proof of the speaker’s morality and credi-
bility). So we can define the speech to persuade as a deliberate attempt to reinforce
or change the attitudes, beliefs ot behaviour of another person or group of people

through communication.

Mersham and Skinner explain further that a speech that is mtended to entertain is
one that intends to bring pleasure to the audience. Such a speech s usnally charac-
terised by some degree of humour. A humorous speech may be gendy amusmg or
boisterously funny. The effect depends on the speaker’s personality, delivery and
brand of humour. A speaker can use exaggeration, sarcasm, witticisms or burlesque
humour when presenting a speech to entertain. Listeners expend much less effort
during a speech to entertain than dunng an informative or persuasive speech. The
nature of entertainment speech is generally more informal than other kinds of pub-

lic speaking. It creates 2 strong rapport between the speaker and the audience.
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Type of audience
Mersham and Skinner 1999: 136-137 say that as a public speaker you have to assess
the nature, needs and interests of the people who will be listening ta your presenta-

ton.
Three factors that need to be fully investgated are:

o The charactenstics of the group ("demographics’)
o The psychological make-up of the listeners (‘psychographics’
o The place where the presentanon will be made

The speaker has to pay attention to factors such as sex, age, nattonality, occupation,

mantal status, educational level, income and/or residential area

A psycho-graphic profile of a group takes factors into account such as their activi-
ties, interest as and opinons. Information about their interests, attitudes and behefs
may give you some indication of etther positive or negative reactions to controver-

sial issues you may be discussing with your audience.

Public speaking and nonverbal communication
The impact that you make as a speaker depends on nonverbal commumication as

well as verbal commumicahon

According to King 1997: hetp://www2 pstec.cemaus/ ~dking/nvcomhtm Mehra-

bian points out that only 7% of our impact comes from the words that we speak
(the verbal component), whereas 38% comes from our vocal qualities (vocal com-
ponent) and 55% comes from how we look to others (the visual cornponent). So on
this nonverbal aspect of our communication — voice and body - make up a decisive

93% of our commumnication impact on others.

Here are some do’s and don’ts” which may help with public speaking:

Do | Dont
Facial Expression
| Smule | Maintsin g “Aised” or ‘deadpan’ expres-
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Use factal ‘action’ to enthance commum- | sion
caton
Fve Contact
Seek eye contact with members of the K
. €ep your eyes ofl your notes
audience
Posture
Adopt a comforrable, relaxed pose [ Attempt to be a “still life’
Gesture
Use the type of gestures used in normal | Over dramaftise
conversation Stand motionless
Body movernents
Move freely as and when necessary iﬂhiulgg o ran@om activity SUCh as fid-
g with clothing or ear pulling
Clothing
Dress fo suit the occasion, 1e. to blend | Dress uncomfortably
in with the audience Dress to dazzle the audience

Tone of votce

Vary tone, pitch, and volume to provide

; . . Use a monotone
an mnterestng presentation

Rate of speech

Vary your rate to suit the neceds of the
audience — slow down or speed up ac- | Forget to keep an eye on the time
cording to the audience’s response

Length of talk —
Keep within the agreed lumur

Omit non-essential matenal if ame runs | Assume you have a “‘capuve audience’

out Forget to leave time for summing up

Leave time to sum up

Figure 12: Do’s and Don’ts” of appeanng in pubhkc Mersham and Skinner 1999:
141-142

CONCLUSION

I this chapter I discussed verbal and nonverbal communication. T looked at how
encoding and decoding of symbols result in a set of perceptions. Gender differences
affect communication patterns and styles. Goals provide focus and motvaton for a
group, while norms guide beliefs and behaviours in a group. I discussed the differ-
ent roles played by members in a group. Networks represent the structure of chan-
nels through which messages pass from one person to another in groups. I looked
at the use of groups and conflict management within groups. T discussed how pub-

lic speaking differs from other forms of commumication.
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No matter what our position in an organisation, it 18 important for us to develop
some sensitivity to nonverbal messages. Currently most courses include very litde
training in dassroom management skills, induding nonverbal skills and this needs to
be increased. Learners also need more practice with nonverbal and other interactive
skills to prepare them for adult life. In chapter 6 T will exarmne the role of commu-

nication in OBE.



Chapter 6

THE ROLE OF ConMUNICATION IN OBE

PREVIEW

In this chapter, I will discuss communication as it occurs in the classroom The
components and processes of classroom communicabon are similar to those in
other settings, but the functions and pattems of classroom communicanon are
unique. Information sharing is the primary goal among educators and learners. The
oral interacion that occurs int the classroom affects the personality development,
intellectua development and social development of learners and educators alike.
Levels of communicaton in the classroom mnclude intrapersonal, interpersonal,

group and culmral.

COMMUNICATION IN THE CLASSROOM

Barker 1982: 4 states that educator is the frequently the orgmator of the message.
The communication cycle is usually ininated because of the onginator-educator’s
need to tmpart information or the leamer-ongmnator’s need to seek informaton.
The need to communicate may result from a stimulus, which affects the ongmator.
Hunger, thirst, a headache, 2 sudden flash of an idea, the immediate environment,
books, pictutes, questions from other persons and physical action all sumulate the

cormmunication act in the classroom.

Barker 1982: 4 explains that the encoding process transforms thoughts and ideas
into word symbols, bodily movements, factal expression and/or gestures. On both
cognitrve and condinoned response levels, the encoding process interacts with the
ongmator’s mdividual communication climate. Such elements in the climate as he-
reditary influence, past expenence and social development tend to mould the ong-
nator's encoding system into a particular pattern.
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Levels of commumcation mn the classroom mclude mtrapersonal, mterpersonal,
group and culrural. Intrapersonal communication takes place within the individual.
Interpersonal communication takes place on a one-to-one basis between an educa-
tor and a leamer or between two leamess. Group commumication takes place m the
classroom between an educator and several learners — or within a group of learners.
Cultural communication reflects the influence of art, literature, laws and mores on
individual communicators. In the classroom, this affects both educators and leamn-

CIS.

In intra?ersonal communication, the channels are the neural pathways and smooth
muscles, while in mterpersonal, group and culrural communication the channels are
frequently airwaves, which carry the visual and spoken messages to be recetved and
decoded by the recerver. In the classroom some responses may be delayed for an
extended period, while others may be transmitted immediately after the message has
been recetved and decoded.

Barker 1982: 4 explains that in the classroom setting nonverbal responses are fre-
quently used more than verbal responses. A nod of the head, a gesture of the hand,
a stern look will often provide more effective feedback than will the verbal mode.

A good educator will be aware of what 1s taking place 1n the classroom situation.
Percetving and analysing occurs all the ome. The educator has to adjust to the reac-
tions of leamers in the classroom. S/he has to analyse learmer’s reactions and take
the best action posstble. The educator may decide to change the technique being
used based on the leamers reactions. The loop begms all over again with the educa-
tor assessing feedback m the learner’s tone of voice, body language and statements.

Good educators will be flexible and be able to adjust to vagous different siruations.

CONSTRUCTIVISM AND LEARNING

2 Awww, futhehrstignmin.ore /. arti-

OBE is an agent of change. Cates 1993: hit

cles/obehtm states that the purpose of education and schools is to change the
thoughts, feehngs and actions of learners. School 1s a change agent - and the specific
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focus is on changing people. The goal 15 to develop 2 new kind of educator who
engages in teaching as clinical practice and finctions as a responsible agent of soctal
change. ’

Carvin 1998b: http://edweb.gsn.org/ constructivismbasicshtmi explains that the

basic tenet of constructivism is that leamers learn by doing rather than observing,

Carvin 1998b: htp://edwebgsnorg/ constructivismbasicshtml leamers brng
prior knowledge into a learning situation in which they must criique and re-evaluate
their _understanding of it. This process of interpretation, artculagon, and re-
evaluation is repeated until they can demonstrate their comprehension of the sub-
ject. Constructivism often utilises collaboration and peer caticism as a way of pro-
voking leamers to reach a new level of understanding. Active practice is the key of
any constructivist lesson. To make an analogy, 1f you want to lear how to play 2
piano, you don't pick a book on piano theory - you get a piano and practice it untl
you get it right. It 1s this repettion of practice and review that leads to the greatest

retention of knowledge

Constructivism also can be used to illustrate 2 theory of communication. When you
send 2 message by saying something or providing information, and you have no
knowledge of the recetver, then you have no idea as to what message was received,

and you cannot unambiguously interpret the response.

Dougiamas 1998: http:/ /dougiamas.com/ writing/constructivismhtml states that if

we view it in this way, teaching becomes the establishment and maintenance of a
language and a means of communication berween the educator and leamers, as well
as between leamers. Simply presenting matenal, giving out problems, and accepting
answers back ts not a refined enough process of communication for efficient leam-

ing.

According to Carvin 1998a: http://edweb .gsn.org/constructivism html as educa-
tion has evolved so have the methods of teaching learners evolved with it. In gen-
eral, reform-minded educators are now emphasising active leaming over passive
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learming. Traditionally, 2 vast amount of the school day is spent histenng to unids-
rectional lectures in large groups where the educator acts as a public speaker, with
learners completing workbooks and taking memonsaton-driven tests. This form of
passive education is extremely mefficient, for 1t fails to engage the leamer within a

given subject.

COMMUNICATION AND COOPERATIVE LEARNING

Dirven and Verspoor 1998: 171, state that the exchange of informanon involves
both giving and asking for information. In order to communicate as effectively as
possible, it 1s important in both cases that the speaker and hearer can reasonably
guess what s/he other already knows, and what can therefore be presupposed and
impled by the speaker and what has to be inferred by the hearer.

Small group communication promotes cooperative leaming. Leamer participation
through cooperative learning will not only lead to more meaningful leaming taking
place in classes, but will also provide educators with 2 possible means of coping

with the question of how to teach large classes in the South African context.

Cooperative learning is an instructional design that stimulates peer interaction and
leaner-to-leamer co-operation in the process of fostenng successful leaming by all.
This model has two types of pomary aiuns. The first ts to improve leamer under-
standing and skills in the leaming areas being taught and the second is for the leam-
ers to develop cooperative group skills and to gain an apprectation for the different

individuals and cultures found in our South Afncan classrooms.

Three specific elements that are catical to the success of cooperative leaming are:
o Face-to-face intecaction
o A feeling of positive interdependence

o A feeling of individual accountability
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Van der Horst and McDonald 1997: 128 state that face-to-face interaction requires
placing leamers in close physical proximity to each other in order to complete the
assigned tasks while establishing a feeling of positive interdependence means that
leamers believe that each indtvidual can achieve the particular learning objective.

Nofsinger 1991: 107 states that the most cooperative form of commumcation in the
classroom is convessation. Conversation can be charactensed as the most democ-
ratic form of communication because all partiapants have an equal chance to take a
twrn at expressing ideas about the theme under discussion. The tum system for
conversation fosters orderliness with the way in which 1t organises tums to talk.
Turns are constructed using any of several different size units - words, phrases,
clauses and sentences. Participants, who then employ three basic practices for allo-
cating the next tum to someone, can project the possible completion of a tum.
These practices are, current speaker sclects next, any hstener self-selects and the
current speaker continnes. The set of practices through which tum coordination is
achieved is not the only respect in which participants display to each other what
they are doing and what they mean. Conversations are cooperatively brought to a
close, mistakes are repaired and understandings are checked. This pattern allows for
the development of more extended dyadic structures of conversation, such as

elaborated arguments, dialogues and colloquies.

I will explain group work in greater detail later on in this chapter because I believe
that group work becomes the trigger to accelerate life orientation skills. Knowledge

is actively constructed in a communication environment because leamecs:
o Work m agroup
o Defend thei point of view
o Debate

Developing cooperative work skills
DeAvita 1987: http://www.nche.owu.edu/nchepubs/dassics 02 co

sfive htm states that educators see mteraction between leamers as one of the duef
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mouvators of mtellectual development. When expenenang the different perspec-
tives of their peers, leamers can examine their own environment more objectively.
Cooperanve learning activities require group work, and therefore proper steps must
be taken to achieve leaming and assimilation of new concepts in a group setting.
Learners must have the opportumty to acquire the vocabulary and rescurces to
achteve a requusite level of mtellectual discourse. Furthermore, the expenence must
be structured so that learners will listen, explain, and provide feedback for one an-

other. Practice in co-operation is essential.

DeAwila continues to say that cooperative group work may involve 2 radical change
for learners who have unconsciously mnternalised regular classroom behaviour in
which they normally are told to do their own wotk, keep their eyes to the front, and
stay quiet. In a cooperative leammyg classroom, leamers are responsible for their
own behaviour but also, to a large extent, for the group's behaviour. Leamers leam
to ask for help and to ask for each other's opinions, to listen to others, to explain,

and to demonstrate how to do something.

To assist in the implementation of cooperative leaming, educators can design activi-
ties in which leamers work cooperatively m a group setting and mncrease their
awareness of the effects of positive and negative behaviour on group problem solv-

ng.

Assigning roles and responsibilities

Task roles

According to Mersham and Skinner 1999: 117-119 task roles reflect the work a
group must do to accomplish its goals. Task roles are not limited to an individual
but are often interchanged among the members. These roles are directly related to
the group’s goal, whether that goal is to gather mformation, make recommenda-

tions, solve 4 problem or complete a project. Such roles nclude the following;

o The information or opinion girer: In this role a group member provides content
or well-considered opinions that will help the group move more smoothly

toward the best deciston
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o The information or opinion seeker: The group member who takes on this role is
usually the person who percerves that the group needs additional informa-

tion

o The expediter- The individual in this role helps the group stick to its agenda
and often leads the group back on course when it goes off on a tangent

o The idea person: The idea person is an imagmative group member who comes
up wath several alternatives, and quite often an idea that serves as a basis for
the final deaision

o The analyser: This role is played by the individual who 1s highly skilled in
problem solving, who moves the group rapidly to the core of the problem,
and who, at times, examunes the reasoning behind each contabution to the

discussion

Maintenance roles

‘Task-onentated behaviour is essential in getting work done, but a group can only be
productive if there 1s interaction among its members. Mantenance roles are con-
cemed with the feelings of individual members and the emotional behaviour of the
group. Mantenance roles reflect the group behaviours that keep the group working
together smoothly. These include the following;

o The atite fstener: This role is played by the person who recognises the con-
tributions of others and who responds with specific verbal or nonverbal re-

i forcement

o The game leader The game leader is the individual who recognises when the
process is becoming tedious, when fatigue is setting 1n or when the discus-
sion s getting out of hand. Such a person has a timely and perceptive abiliry

to create an approprate joke, digression or comment to improve the spints

of the group



o The barmoniser: The harmomser 1s the group member who is both constder-
ate and empathetic, and who 15 able to reduce or reconcdile differences and

misunderstandings

o The gatekeeper: Gatekeepers make sure that channels of communication are

open and that everyone has a chance to enter the discussion

o The compromiser: Dusing the course of a discussion, in which two prominent
positions emerge, it is often the compromser who must act in order to

make the decision

o The front person or public relations persor: The front person is the person who is
skilled at mteracting with outside groups and individuals, and who is skilled
i public speaking and interpersonal relabons

Fundamental to cooperative learning group work is the recognimion of each learner's
role and responsibility in the group. The basic objective 1s to avoid the creation of
status differences between groups and to foster recognition of interdependence.
Typicaly, group assignments can be made weekly dunng the introduction to 2

theme; indivichual role assignments can be made daily or weekly.

According to DeAwila 1987: http://www.ncbe gwu.edu/nchepubs/dassics

02cooperative.htm the first step i assigning roles is to form groups of four to six

leamers of varying acadernic and hngutstic levels. Work groups should not consist
of either high or lower achievers exclusively. In bilmgual settings, groups should not
be exclustvely comprised of Limited-English or English-proficent leamers. It1s also
important that the procedure not result in ability groups in which one group domi-
nates over another or is seen as the high-status group. Leamers should be mixed by
sex, reading level, and language proficency.

According to DeAwla 1987: hup: www.ncbegwu.edu/ncbepubs/dassics/try
02cooperative htmit is essential that the leamers understand that thetr active partict-
pation is canical to the success of the group. Although some of them may be better

at certain tasks, such as reading or math computation, the pont remams that every
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leamer has something to contribute. Just as leamers must leam to help one another
they rmust also learn to help the educator in coordmating all aspects of the program.
A cooperative learning classroom represents a complex social environment, one
that requires delegation of authonty and sharing of responsibility. The man purpose
of teaching leamers how to work cooperatively in groups is to demonstrate the
value of collective enterpnise in completing intncate tasks and to promote interac-

tion between individuals acting as equals.

THE EDUCATOR AS FACILITATOR

DeAvila 1987: htip://www.ncbe gwuedu/ncbepubs/classics 02cooperative
hem states that the instructional role of the educator i a cooperative leaming ap-
proach is cardinal. However, the educator's role in the cooperative leaming class-
room is slightly different from that i a conventional classroom. The wle of the
educator is to contnbute to the development of learming sets and to focus leamers'
perceptual apparatus on the essential features of a task. Asking constructve ques-
tions and providing quick feedback eftecnvely accomplish this. The best educator
never tells the answer but instead asks another question, therefore unobtrusively

guiding the leaming process.

Facilitating cooperative learning

The cooperative learning educator is also a manager, chiefly responsible the smooth
running of the classroom. The educator is the final arbiter. The educaror 1s the
leamer'’s access to knowledge. Without the educator there is litde, if any, leaming

that is meamingful in 2 modern society.

DeAvila 1987: http://www.nchegwuedu/nchepubs/dassics/trg /02 coopera-

tvehtm adds that with the exception of the mital onentation and the final wrap-up
of each learming activity, the educator 1s not the focal point in the dassroom. Mov-
ing from one leaming centre to another, the educator ts a supportive catalyst of the
leaming process rather than a source of expected answers. The educator generates
leamer interaction, asks questions; talks about problem solving strategies, role per-

formance, and cooperative behanours; and generalises concepts or prnciples.
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Format of the facilitative lesson

According to DeAvila an educator may structure a constructivist lesson to engage
learner interest on a topic that has a broad concept. Doing 2 demonstration, pre-
senting data or showing 2 shott film may accomplish this. The educator can also
ask open-ended questions that probe the leamers” preconceptions on the topic. In
order to present a constructivist lesson the educator has to make use of the public

commumication technique at the onset of the lesson

Next, s/he could present some mnformation or data that does not fit with their exist-
ing understanding. The educator could let the leamers take the bull by the homs
and argue for and against the problematic information. Branstorming such infor-
mation has the hallmarks of the democranc form of commumnication durnng this

phase of constructivist lessons.

Learners break into small groups to formmudate their own hypotheses and expen-
ments. These will reconcile their previocus understanding with the discrepant infor-
mation. The role of the educator during the small group interaction time is to circu-
late around the classroom to be a resource or to ask probing questions that aid the
leamers in coming to an vunderstanding of the principle being studied. Leamers as-
sume varous roles as they engage in their discussions, emulatng organisational
communication. After sufficent tme for expenmentation, the small groups share
their ideas and conclusions with the rest of the class, which will try to come to a
consensus about what they leamed. Leamers could use verbal, written or electronic

comemumnication in the discussion of their findings.

Facilitating the development of problem solving and critical thinking skills
DeAwila 1987: htp://www.nchegwu.edu/ndbepubs/dassics 2 coopera-

tive htm states that to maximise the development of problem solving skills and to

increase interdependence among leamers, the educator must let leamers find out

and leam by themselves. Leamers should not be grven readyrmade answers or asked

to repeat and memonse things they do not really understand. Interactions will de-

pend on the educator's knowledge of the leamning process and decision making in a

particular situation. This educator guide suggests two general guidelines for educa-
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tor leamer interaction to help support the development of problem-solving skills:

assisting and giving feedback.

In the first guideline, the educaror assists leaming by shanng information, helping
leamers analyse phenomena or problems, and extending and generalistng concepts
or relatonships. In sharing mformation, the educator describes in detail her/hts ob-

servation of leamers' actions with the learning materials.

The educator also helps leamers to examine a problem in terms of its parts and in-
terrelationship without giving the answer. When expenments do not follow the
predicted path, there is good opportunity for leamers to attempt to discover why, to
think more, to plan better, and to leam more. In a truly scientific sense, every ex-
periment "works" even though it may not take the anticipated course. It 1s equally
important that learners be given opportunities to react to a situation. This allows
them to think aloud and to hear how others plan, organise, predict, and interpret

mformation.

In extending, the educator helps leamers apply experiences to general concepts,
prnciples, or rules. Generalisations come because of many expenences, observa-

tions, and expenments.

Educators have the responsibility to teach leamers to think crtically and to solve
problems in their specific learning areas. Furthermore, the leamers must be taught

in terms of cultural contexts that they can relate to and are famliar with.

Thinking skills and problem-solving skills can be taught by using a number of dif-
ferent models of these processes. I will refer to De Bono: 1985 and his discussion
of the six thinking hats.

Van der Horsr and McDonald 1997 give 2 succinct exposition of how De Bono’s
six thinking hats schema can be applied in OBE classrooms. The purpose of using
the idea of the six thinking hats is actually to unscramble thinking so that a person 1s
able to use one thinking mode at a time — instead of trying to solve a problem in

one go.
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White-har thinking

According to De Bono 1985: 34-54 the colour white symbalises purity and 15 used
to refer to pure facts, figures and mformation white-hat thinking can be compared
to that of a computer, which provides facts, or figures objectively. White-hat think-
ing requires discipline and direcnion. The thinker strives to be neutral and present
mnformation objectively. The educator could present the class with statistics and re-
quest exact facts and figures from the leamers. The white-hat thinker must imitate a

computer in the presentation of answers.

Red-hat thinking

De Boeno 1985: 56-78, states that the colour red symbolises emotions and feelings,
also mnminve feelings or hunches. Weanng the colour red therefore allows the
thinker to say how s/he feels about the matter. The red hat legitirmses emotions
and feclings as an important part to thinking, It is important that undedying feelings
are made visible as part of the thinking map, and also as part of the vahue system
that chooses the route on the map. When a thinker uses a red-hat view there should
never be an attemnpt to justfy the feelings or provide a logical basis for them. The
class discussing the crme situation in South Africa is allowed free reigns to descnbe
exactly how they feel about the crimunals, the victims, and their personal safety.

Black-hat thinking
According to De Bono 1985: 80-108, the colour black symbolises negatvity and

pessimism. It is used in the form of negative judgement and indicates why some-
thing will not work Black-hat thinking is speafically concemed with negatrve as-
sessment. The black-hat thinker indicates what 1s wrong or incorrect, or how some-
thing does not fit the accepted knowledge or expenence. The leamner who pomts
out the dangers of promiscuity in the discussion concermng boy-gid relationships is
donning the black hat The black-hat thinker pomts out the nsks and dangers in
permussive relatonships.

Yellow-hat thinking

De Bono 1983; 110-133 states the colour yellow symbolises sunshine, bagheness

and optirmsm. It further indicates what is positive and constructive. It is concemed
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with positive assessment. The values, advantages and benefits of a thing or a princt-
ple are explored. In the discussion abour a forthcoming fundraising-event, the vel-
low-hat thinker explores the positive side of having a Fun Run. S/he questions what
the potental benefits are.

Green-hat thinking
According to De Bono 1985: 135-168, the colour green symbolises ferlity, creativ-

ity and new growth. The green-hat thinker therefore thinks creatively. A fundamen-
tal mgredient of green-hat thinking 1s finding alternatives. There is a need for ong-
nality — to go bevond the known, the obvious and the sausfactory. A green-hat
thinker is not impulsive, but pauses to consider options and altemanives. A green-
hat thinker can also elaborate on ideas by going beyond the obvious and including
new dimensions. The green-hat thinker will look ar other altemnatives in coping with
stress rather than tuming to dmugs. S/he objectively assesses vanous options that

promote new growth.

Blue-hat thinking
De Bono 1985: 170-193, states that the colour blue symbohses coolness. It 1s used

for purposes of objective assessment and control It is sometimes called the “con-
trol™-hat. The blue-hat thinker calls for the use of the different hats. Tt involves
monitonng the whole thinking process and ensures that the rules of the game are
adhered to. Blue-hat thmking can also be used for making summanes, overviews

and conclusions.

ACTIVE LEARNING

Communication Science promotes the process of active leaming. According to Bell
1999: http://bbll com, active listening is just as effecuve and important with teen-
agers and younger children as it 1s with adults. Active leamning involves leamers daing
something and taking the lead to #birk about what they are dotng. Examples include
discussions, surveys, laboratory exerases, in-class wnnng, role-playing, small group

ot individual leamer presentations, and field trips. Active leaming therefore requires
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learners to take a partiapatory role in leamung, rather than to adopt a receptive, pas-

sive posture.

Forms of active learning like discussion, surveys, role-playing, small group or indi-
vidual learner presentations all emphastse the crucial role of communication wm the

new approach to leaming.

Marsh 1997a: 43, quotes the following as important exit outcomes for all learners:

o Ability to communicate (reading, wnting, speaking, listening and numeracy
skalls)

o Faalitate in soaal interaction

o Analytical capabilities

o Problem-solving skills

o Skills in making value judgements and dectsions

o Skills in creative expression and in responding to the creative work of others
o Civic responsibility

o Responsible participation in 2 global environment

o Skl in developing and maintaining wellness

o Skill in using technology as a tool for leaming

o Skill in life and career planning

According to a summary by Bonwell 1995: http://s psvch uiuc.edu/~jshenker/ ac-

tive learning often involves one or more of the following charactenistics:
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o There is less emphasis on the transmussion of informaton and greater em-

phasis on developing analytical and catical thinking skills
o Learners do something other than simply listen passively
o Leamners are engaged in activities

o There is more emphasis on exploring attitudes and values held abour course

matenal

o Leamers generally must adopt "higher order” thinking - cntical thinking,

analysis, evaluation
o Both leamers and educators recetve more and faster feedback

McKeachie et al 1987 http://s.psych.niuc.edu/~jshenker/active htm! state that ac-

tive leaming requires a greater depth of processing and more elaboranve, semantic
encoding as compared to passive leaming. Such cogninve processes should result in
greater comprehension and better retention. In studies companng classrooms using
active feaming versus passive leaming. Active leaming methods generally result in
greater retention of matenial ar the end of a class, superior problem solving skills,
more positive attitudes, and higher motivation for future learning. Leamers must
talk about what they are learming, write about it, relate it to past expenences, apply it
to their daily lives. Chickenng and Gamson 1987:
http:/ /s psych.wuc.edu/ ~jshenker/active html, state that leamers must make what

they leam part of themselves.

Active commumication and leaming mcreases leamer mterest and attention. Active
learning may benefit leamers by providing grearer and nicher enjoyment of class
meerings. Leamers 4ée classrooms that involve active leaming, and educators typi-

cally find such classes more fun and less bormg as well.

Active learning involves various departures from dassroom norms and expecta-

tions: educators may ask questions rather than state conclusions, leamers may be
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phystcally move around whide participating in an exercise or making a presentation,
leamer input may dnave class content with the educator following the leamers' lead.
Therefore, deciding to tnvolve leamers actively in the classroom requites a willing-
ness from both educator and leamer to break social normms. As in other settings,
social norms can be powerful in the extent to which they demand adherence, and
breaking soctal norms can therefore be a stressful expenence for the unmitiated. By
contrast, passive leaming methods are easier and less threatening, providing a com-
fort much like that felt by young leamers returning to the safety and famhiarity of

their home after the torment of the real word's greater uncertainty.

ACTIVE LISTENING
According to HCI Informaton Development Organisation 2000: http://www.

hci.comau/hcisite /toolkit/smmallero htm communication is a two-way thing and if a

discussion is to be productive, each person's position must be understood cleardy
along the way. Unfortunately, since most of our efforts i discussion go into being
heard, rather than listening to the others' points of view, progress ts often slow. This

natural tendency needs to be countered by active listening. This involves:
o Consciously concentrating on what the other person is saying,

o Waiting until the other person has cleardly indicated that they have finished
getong therr message across.

o Then, before putting your own view, getting the other person to confirm
your understanding of what they have said by reflecting their message back
to them. Active listening is not simply a matter of restraining the wge to
speak and listening instead, it involves both listening and making a con-

scious atternpt to understand the other person’s view.

According to Woods 1997: http://www.inov8.psuedu/puzze/ sections/thtm bis-

tening is very different from hearing. Heanng is a passive physical process involving

sound waves and the inner ear. Listerung 1s an active physiological process in which

we analyse and interpret what we hear. In order to engage in effective, productive,
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nteracuve discussion, we must actively histen to the ideas of the other group mem-
bers 1 order to provide feedback and formmlare intelligent, informed arguments.
We can eastly become good listeners by avoiding negative listening, behaviours.

Listening is hindered when we:
o Jump to conclusions before a person has firushed speaking

o Focus on how people are communicating rather than what they are com-

municating
o Concentrate on our own tesponses before the other person is done speak-
ing
o Allow ourselves to go off on mental tangents
o Make the choice not to listen
Listeming i aided nihen ne:
o Concentrate on what a person s saying rather than how they look or talk

o Make mental connections between our own lives and the ideas being pre-

sented

o listen with an open mind rather than assurming the person speaking is

wrong or unnformed

o Focus on the ways in which we agree with the speaker rather than the ways

we disagree
o Remind ourselves to provide the speaker with positive feedback
o Restate, in our minds, what we think the person ts saying in our own words

© Remember how frustrated we feel when people don't histen to us
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USING PAUSES EFFECTIVELY

According to Tobin 1987: htip://s.psvch piuc.edu/~jshenker/active htm! educators
ate often uncomfortable with sillence in the classroom. Indeed, part of the socal
norm of a classroom often mchudes an expectation that an educator should be
speaking, and therefore silence feels like "something 1s wrong." But educators and
learners, as with speakers and their audiences, need fime 1o think--ome to analyse and
evaluate what has been said, time to generate questions or comments. Leamers gen-
erally need time to think through what has been covered in the last few minutes of
class, pull together ideas, consider their reactions, discover what they want to ask,
and formulate how they want to ask it. This cognitive sequence is generally not orer
when an educator asks a question. Rather, an educator's question acts to nitiate
these analyses in a leamer's head. Therefore, a speaker must pause long enough for
listeners to go through these mental steps to produce the cnhical, analyhcal thinking
upon which good questions rest. After asking a question of the class, silently count
to "5" and look left and rght making eye contact across the room before saying
anything at all. Be prepared that this can be uncomfortable for the ummtated,
which indudes even some very expenenced educators. Indeed, a typical lecturer

educator pauses an average of less than a second after asking a question!

DiSCIPLINARY STYLES

With the introduction of OBE leaming programmes, 1t does not mean that order 1s
substituted by anarchy, and using vadous forms of communication at vanous stages
duning the mastery of a leaming theme help to manage and structure the progres-
sion of ordedy process in the leaming programme. Educators essentially are manag-
ers of the process of knowledge construction by coordinating the information to be
transmitted, the time frames according to which it must be transmitted and the type
of activittes that learners must engage in dunng the process of knowledge construc-

ton.

Mersham and Skinner 2001a: 125 state that the day-to-day activides of managers

place a high value on effective mnterpersonal communication. Managers provide in-

formation — which must be understood; they give commands and mstructions
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which must be obeyed and leamed and they make efforts to mfluence and persuade

— which must be accepted and acted on. -

Therefore, the way in which managers communicate, both as senders and receivers,
is crucial for obeaining effective performance. Theoretcally, managers who desire to
communicate effectively can use both exposure and feedback to enlarge the area of
common understanding, the Arena. In practice, this is not often the case. Managers
differ in their ability and willingness to use exposure and feedback. At least four dif-
ferent managernial styles can be identified.

Jackson 1991: 42 states that traditionally, four styles of disaipline are distinguished:
dictatorial, autocratc, democratic and l#ssegfare. The dictatonal and lsseq-fare
styles are at the opposite ends of the scale with the lzseg-fare style, giving leamers
almast free reign to destroy themselves, the educator and the classroom property.
Both ends of the scale are in fact destructive, not only for educators, but also for
the learers. The dictatontal educator reduces the leamers to tears, while the educa-
tor who adopts the Zzses-fare approach ends up being reduced to tears by the leam-
ers. Angry educators or angry leamers are no solution to the discipline problem.

The democratic approach is the one recommended by most educationists, psy-

chologists and parents, and is also the most popular with the leamners.

Jackson 1991: 46 continues to say that the body language of the unassertive educa-
tor is 1n it-self a give-away. The educator tends to lean backwards when giving
commands, which wirtually tells the leamers that no action will follow the com-
mand. This well-meaning and often dedicated educator becomes the focus of the
leamers’ anger because they find it difficult to respect a leader who is afraid to as-
sume the mantle of legiimate authonty. When there 1s a power vacuum in a group
situation, someone will step forward to fll it. If the educaror does not assume the

role of authonty, then the leamers or a leamer surely will.

The aggressive educator generally lacks empathy and understanding, In some cases

aggressive educators become paranoid about oppositon to their authonty. They
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tend to be sarcastic, often insulf the leamers, and break the policy of the school by
inflicting corporal punishment. Their body language too conveys pent-up anger and

aggression.

Leamers tend to fear this kind of educator. They become timid and afraid to ex-
press opinions. They often suffer from achievement ansiety, develop psychoso-
matic symptoms, and may refuse to go to school. Conflict and anger pervade the

classroom and leamers are frequently reduced to tears.

Jackson 1991: 48 states that without bemng petty, the assertive educator reacts time-
ously to disruption, nipping it in the bud before chaos can develop. The assertive
educator has a sense of humour and will laugh ar a joke even if it is at her expense.
In addition, the assertive educator is alert and his/her body language conveys that
command will be followed by action. Such educators never have to scream or shout
and seldom to even raise their voices. Their body language says it all, sometimes by

just a disapproving look or the raising of an eyebrow.

Examination conditions require that an educator be assertive and n control. If the
educator does not assume the role of authority the examninanon session will become

a mockery.

One of the educator’s primary tasks is to impart an interest, a love of leaming to
leamers. If an educator does not genuinely enjoy acquinng knowledge, or lacks aca-
demic commitment, then a love of leaming is hardly likely to flounsh in that educa-
tor's classroom. The educator who ts comfortable and fulfilled as a person, has a
positive self-image, is well-prepared and projects the image of 2 dedicated, compe-
tent, confident, pleasant personality will have little difficulty in coping with the

classroom sttuation.

Even well prepared lessons can become monotonous if the educator is inclined to
focus on one type of activity or use the same tone of voice. Explananons on the
part of the educator are essential, but he/she must try to make a habit of not talking

for more than 10 minutes at a time, even if there ts a great deal of matedal to im-
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part. After 10 munutes vary the lesson by inch:ding some form of leamer activity,
even f it 13 for 2 short duration. The educator can then contnue with the explana-

tion allowing for another break in some form of learner activity.

When speaking, even for a few minutes, the pace and tone of your voice should
fluctuate appropriately. The volume of your voice should also vary — talk quietly at
times, even whispering when appropriate, and then increase the volume, possibly to

the level of a shout for a split second.

Jackson 1991: 31 states that variety is vital. Pepper your explanations with questions

and encourage your learners to ask yox questions,

For successful classroom management, the educator must bear m mind that the
child’s understanding of mind is different from the adult’s.

THE IMPACT OF BELIEFS AND DESIRES ON LEARNING
No leamer comes into the classroom only with knowledge constructed dunng
school lessons. Leamers brng with them memones of recent and long past events.

Such knowledge, amongst others, informs thetr beliefs and stmulates their desires.

Accodding to Wellman 1992: 101 we typically try to predict what people do in terms
of their wishes, knowledge, wants, misconceptions, fears, expectations and doubts.
These constructs can roughly be divided nto two complementary groups: beliefs
(understood broadly as including the actor’s knowledge, convictians, suppositions,
ideas and opintons) and desires (understood broadly as including all the actor’s pro
and con attitudes, such as husts, wants, wishes, preferences, goals, and hopes, as well

as self-imposed obligations, values and aspiraions).

Both beliefs and desires are needed for the full explanation of intentional actions,
but often one or the other of these constructs is cleardy more informative in a given
situation. Beliefs and desires in some sense span the meta-physical dimide. Hence,
they can be said to provide an approprately mental cause (a belief-desire reason) for
a physical event (2 manifest action). Beliefs and desires are causally recursive; behefs
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cause other behefs and desires cause other desires. Beliefs and desires can also be
nested in other beliefs and desires. Beliefs also rationally constrain other beliefs. To
believe bats are mammals is to believe a host of other things about bats as well.

Wellman 1992: 118 states that adults and young children possess distnctly different
behef-desire psychologies. The child’s understanding of mind ttself is different from
the adul’s. Children have an entity notion of mnd, adults more a process one. In
the figure below the mind actively interprets and construes perceptual informaton
to construct its ideas, beliefs and impressions. Thinking frames desires, biases per-
ception and produces such cognitive emotions as cunosity. If the mind is viewed as
constructive in these ways, then the possibilites of error and mdividuation become

more charactensnc.

For young children, actions are purposehul; they are caused by beliefs and desires.
The child’s belief-desire reasoning is not the same as the adults.

Wellman 1992: 118 explains that traits such as mrelligence, cleverness, vanity, integ-
nty, shyness, selfishness and rebelliousness are more endunng aspects of one’s psy-
che. As such they ground many of one’s specific beliefs, desires and emotions. Such
traits can charactense the thinking ratonale aspects of the mind (inteligence), the
basic ermotional and physiclogical influences on mental life (fearfulness, agedness),
or dusters of more specific desires (lustiness, tumdity, introversion). They can also

be derived from the cognitive emotions (curiostty).
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Figure 13: Commonsense beltef-desire psvchology Wellman 1992: 109

Perceptions as well as physiological states and basic emotions provide input to the
mind from extra-mental sources. Perceptions, according to naive psychology, tell us
about the extemnal world of real objects, spaces and events. Ones knowledge and
credible beliefs are thus forged in part from perceptons (and in part from ones
other beliefs).

NONVERBAL COMMUNICATION IN THE CLASSROOM

According to Netll 1991: 11 nonverbal communicanion 1s an underrated form of
communication. Educators educate on two levels - both verballv and nonverbally.
Mersham and Skinner 1999: 19 state that nonverbal codes include visual, sound and

tactile codes, and chronemics.

Nonverbal communicanon is unportant in the classroom because the educaror and
leamer may believe the nonverbal rather than the spoken message, and because

some messages ¢an be conveyed implicddy by nonverbal means which would be un-

115

Leads

Reactions



acceptable i1f they were sent through more exphat channels. In some cases nonver-
bal signals may be the only ones available — 1f a leamer is working at the other side
of the room, the educator is working with a dass group and cannot talk ro individu-
als.

Enthusiastic educators use more marked nonverbal signals, such as gestures and
range of mtonation, than would be nommat in informal social interaction. This ap-
pears to be due to the mequality of educator and leamer and the educator’s need to
compensate for the lack of feedback characteristic of most large audience groups.

Neill 1991: 79 continues to say that gestures appear to parallel and supplement ver-
bal cutput In some cases, especially iconic gestures that refer to objects or move-
ments, they carry part of the meaning. Metaphornic gestures, which refer to abstract
ideas, often mdicate how the listeners should respond to an idea. Therefore, the de-
velopment of an educator’s argument may be supported by gestures, facial expres-
stons and intonation indicating the development stages of an argument, and where
potential problems anse. These contrbute to the clear structunng of the material,

which is necessary for the children to learn readily.

When things go wrong. No matter how well behaved your leamer 1s, there will be imes
when things do not go according to plan. The way the leamer communicates this

will depend on the specific circumstances and the percerved outcomes.

Oper admisvion. His spoken language gives you al the information you need about

why he is upset.

Partial admisson. When the leamer may be relucrant to give the full account of the
story the body language reveals that there is more to the story than what he has sad
verbally.

Iyinz. The leamner may know that he has done something wrong, but he may hide
the truth in order to escape the consequences. The body language will reveal that he
1s not telling the truth.
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Genuine denial

According to Woolfsen 1996: 116-117 when the leamer is troubled and unhappy
and he may not know why — the educator may have to pick up the nonverbal cues
to find out why the leamner is unhappy. There are many factors that can disturb a

learner’s normat emotional development

o Fighting with bis best friend. Friendships are fragile in childhood, but
then the leamer may not be content to stop playing with the learner

he previously hiked a lot

o Strugsiing to compiete assignments in school Work that is too challenging

can depress a leamer

o Poor selfvonfidence. If the leamer does not feel good about himself,
others will not like him erther and this adds to his despair and agony

o TFights between mpum and dad. Learners do not like to witness fights be-

tween parents, whether they be overt or subter

o Abuse. Leamers who are physically, emotionally or sexually abused
appear troubled and unsettled. Leamers may have great difficulty in
acknowledging what is happening, and may prefer to remain silent
about 1t

Woolfson 1996:117-118 mentions five ways the leamer uses body language to tell
you T'm unhappy deep down inside, even though ve not sad anything to you

about i’

1. Relutane i play with friends: unhappy leamers find it difhcult maintaining ex-
isting friendships and making new ones.

2. Lass of appetite: loss of appetite can indicate 1ll health in leamers and can also

be a sign of desolation.
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3. Generd aparhy: unhappiness has the effect of driving out a learner’s hiveliness
and sparkle.

4. Disrupted sleep patzerns: unhappy leamers find difficulty falling asleep and each
morning they look as if they are ready to go to bed again.

5. Imitability aleamer who feels miserable will not have the patience to listen
to others or 1o tolerate their presence. His temper will be ggered easily

without much provocation. In reality his anger is directed towards himself.

Barker 1982: 106-107 states that eye contact 1§ an invitation to commuricate and a
powerful immediacy clue. Educators who use more eye contact can more easily
monitor and regulate their classes, and they also communicate more warmth and
mvolvement to thetr leamers. Increased eye contact increases the opportunity for
communication to occur and enables the educator to respond to the nonverbal be-
haviour of leamers. Educators should position themselves so that they can and do

establish eye contact with every leamer in the class.

ONGOING CLASSROOM MOTIVATION

According to Jackson 1991: 34 interesting, well-prepared lessons given by an enthu-
stastic, motivated educator will inspire and stmulate the leamers. Goals should be
cleady and unambiguously defined. If the goal 1s not sufficiendy challenging, the
leamers will soon become bored and spend their tbme distupting the class. If the
goals are beyond the capabilities of the learners, however, they will become despon-
dent, or subject to so much stress that thetr will to achieve may be affected. Psy-
chologists use the term ‘achievement anxiety” to describe the atttude of learners
who are afraid to attempt anything for fear of being unable to meet the demand
made upon them. Since all the leamers in a class will not have the aputude or sense
of challenge the perceptive educator will not expect the same standard from every
learner in the dass and will set individual goals for each leamer.
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Figure 14 The Maslow Hierarchy: Willtams 1992: 74

Williams 1992: 66 states that we can identify some degree of motivahon and func-
tion in our human behaviours. We think of mofiration as the “why™ in behaviour, and
Jamction as the “how”. Motivation refers to how our sense of needs prompts com-
musmicaton as a steategy for satisfiing those needs. Funcoon refers to what pur-

poses various types of communication serve in fulfillmg those needs.

Williams states further that all theonies of motivation assume that we humans have a
range of needs t be fulfilled and that much of cur daidy behaviour involves rhis
fultlment process. A distinction is made berween physical and psychological needs.
The former are life supporting, such as the need to eat. The latter refer to our sodal
existence, such as the need to love. These approaches to motvaton are often called
drive-reduction theones, as if our needs, when in a state of fulfilment, set up drives
(behavicurs) toward the promised satisfaction. When a need 15 satisfied, the dnve is

“reduced”.

Willtams 1992: 74 states that much of what Maslow has proposed as a psychology

of motivation has direct imphcations for motivation and commmumcation, Maslow

has identfied a list of psychological traits, or qualities, thar are espectally charactens-

tics of well-adjusted people. In his theory was the idea that, given satisfaction of ba-
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sic phystological and psychological needs; we go on to seek fulfilment of still higher
needs of beauty, knowledge, and ordec. We are capable of even higher levels of psy-
chological striving and growth. The beat psychological reward is 2 feeling of self-
actuahsation, of total fulfilment, of full “humanness™.

Communication between parent and leamer is essential. Decisions conceming
learners and such things as placements and grades should always be made in consul-

tabon with parents.

Jackson 1991: 18 states that insulting or inaccurate remarks and vague generalisa-
nons written in books or in report cards are unprofessional. Educators must try to
express dissatisfaction in a positive manner. Instead of saving: “Zoleka never comes
to school on time”, which is a negative and surely inaccurate generalisation, try to
make a more positive remark like: “If Zoleka were to come to school to time every

day, she would be more likely to settle down and get more work done in class.”

COMMUNICATION AND EMOTIONAL INTELLIGENCE

Empowerning leamers to utilise the full range of the different forms of communica-
tion sirulates the development of emotional intelligence. Some educators fear that
making emotional mtelligence part of the leaming process will complicate the leam-
ing process. But as long as people have been leaming, emotion has been part of
learming. Emotional states form part of long-term memory. When leamners are
forming long-term memory about any subject, their emotve states are co-indexed
as part of long-term memory. Educators must empower leamers to deal with the
emotive parts of leaming, One commonly hears leamers as that they get the sinking

feeling when they think about a parocular subject or educator.

One possible solution, if such essental skills prove too difficult to develop in
schools, would be to start by intraducing them m the spaces around school. This
could be done dunng the breaks for example.

Goleman 1995: hrtp;//www.funderstanding.com/eq.ctm descrbes how appomted

leamer mediators, once all involved know the nules of the game, resolve conflicts in
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the playground. Such a "school for emotions" could be 2 local, community-based
activity in conjunction with other activities like scouts, parent-educators associa-

tions, arhistic expression groups, clubs etc.

In his book, Goleman gives a considerable list. Here are some indications nspired

by a hist quoted by him:

o Seffapareness: Anyone who communicates in public becomes self-aware, As
a public speaker you are both a speaker and a listener. Leamers are very
aware of what educators are saying through the tone of voice they use. They
easily pick whether educators ate genuinely interested or not. Educators
therefore have to be aware of the nonverbal messages that transmit to
leamers as well as the feedhack that they receive from leamners. Conversa-
ton on the other hand, 15 2 more relaxed form of communication. One of
the basic emotional skills involves being able to recognise feelings and put a
name on them. It is also important to be aware of the relanonship between
thoughts, feelings and actons.

o Managing emotions: Tt is important to realise what is behd feelings. Beliefs
have a fundamental effect on the ability to act and on how things are done.
Many people continually give themselves negative messages. Hope can be a
useful asset. In addition, finding ways to deal with anger, fear, anxiety and
sadness are essential: leaming how to soothe oneself when upset, for exam-
ple. Understanding what happens when emotions get the upper hand and
how to gain time to judge if what is about to be said or done in the heat of
the moment is really the best thing to do. Being able to channel emotions to

a postitive end 1s a key apatude.

o Emparhy Empathy involves recognismg feelings in others and tuning mto
their verbal and nonverbal cues. Getting the measure of a situation and be-
ing able to act appropriately requires understanding the feelings of the oth-
ers involved and bemng able to take their perspecnve. It 1s important to be

able to histen to them without being carned away by personal emotions.
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There's 2 need to be able to distinguish between what others do or say and

personal reactions and judgements.

o  Communicating: Developing quality relationships has a very positive effect on
all mvolved. What feelings are being communicared to others? Enthusiasm
and optimism are contagious as are pessimism and negatvity. Being able to

express personal concems without anger or passivity is a key asset.

o  Conperation: Knowing how and when to take the lead and when to follow is
essentig for effective co-operation. Effective leadership is not built on
dommation but the art of helping people work together on common goals.
Recognising the value of the contmbution of others and encouraging their
participation can often da more good than giving orders or complaining. At
the same time, there ts a2 need to take responsibilities and recognise the con-

sequences of dectsions and acts and follow through on commitments.

o Selff-monvatiom "Gathenng up” your feelings and directing yourself towards a
goal, despite self-doubt, mertia, and impulsiveness

NEGOTIATION

According to C2005 (rev languages) 2001: 108 one of the primary means of leaming
is that learners must negotiate meaning in the process of knowledge construction.
The term negotiation relates to an array of cognitive events where there 15 resistance
to the transfer of mformaton, with concessions being made. This 1s 2 form of in-
trapersonal communication. Negotiation implies that two parties are involved, each

one with their own set of objectives.

Leamers are always involved in dialectic with what they know and what appears in
the text Leamers will always defend their knowledge first before they accept the
other point of view. The dialectic entals negotiating meaning with the text, which in

fact represents the author.



Inn the publkic domatn learners, as part of community of learmng, have to test their
ideas against others. This is commonly done in the brainstorming phase. When a
leamer accepts the point of view, he may again negotiate and begin looking for
commeon ground. None of this can happen if communication is not taking place.

Bond and Gasser 1988: http:// tecfaunige.ch/tecfa/reseacch/thm/ ESF-Chap5. text

state that in the context of joint problem-solving, we can view negotiation as 2
process by which leamers attempt (more or less overdy or consaously) to attain
agreement on aspects of the task domam thow to represent the problem, what sub-
problem to consider, what methods to use, common referents, etc.), and on certain
aspects of the interaction itself (who will do and say what and when). In communi-
cation “protocols” based on negotiation berween artificial agents have been devel-

oped for resolving resource allocation confhicts.

According to Sycara 1988: http://tecfa unige.ch/recfa/research/thm/ESF-Ch

S.fext two mdin negotiation strategies may be used: mutual adjustment, or refine-
ment of the posttions of each agent, and competitive argumentation where one
agent attempts to convince the other to adopt his proposition. This dlustrates the
fact that quite specific conditions are necessary in order for negotiation to be used
as a strategy: the agents must be able and willing to relax therr indimdual constrants,
and the task must possess the required latitude’ (if the answer is as clear and deter-

minate as "2+2=4", there is no space for negotiation).

We can see at least three different types of negotation behaviours, where each may

be hypothesised to give different learning cutcomes:
o Co-constructing problem solutions by mutual refinement
o Explonng different opposed alternatives in argumentation
o One leamer using the other as a resource

There is, however, another type of negotation that is common to any verbal mter-

action, and which takes place at the communicative, rather than the task, level: ne-
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gotation of meaning. The general idea is that the meaning of utterances in verbal
wteraction (or at least, the aspect of meaning that plays a determining role) is not
somethmng that is fixed by speakers and their utterances, but is rather something to
be jointly constructed throughout the interaction by both speakers. This continuous
process of adjustment of meaning will be 2 major determinant of what will be infer-
nalised at an indivicual level.

According to Clark and Schaefer 1989: hup://wwwuky.edu/~ddane/ groups/

¢h02 htrn speakers generate units of conversatton called "contnbutions”. "Contribu-
tions" -have two phases: a presentation phase and an acceptance phase. They are
recursive structures in that each acceptance 1s itself 2 new presentation, which the
hearer 1s invited to consider. In acceptance phases, speakers provide evidence of
continued understanding, to a greater or lesser degree. The recursion terminates
when evidence has been provided of the weakest form sufficient for current pur-
poses at 2 given level of embedding. Types of evidence provided are conditional on
the adjacency pair, which consttutes a contnbution. They include continued atten-
tion, mitiation of the relevant next contnbution, acknowledgement (feedback such
as nods, or utterances such as "uh-huh", "yeah", etc)), demonstration thearer dem-
onstrates all or part of what he has understood speaker to mean), and display
(hearer displays verbatim all or part of speaker's presentation). Contrbutions may
be generated in one of a number of contrdbution patters, such as “contsbutions by
tums” or "episodes” and by collaborative completion of utterances. The latter pat-

tern is an indicator par excellence of collaboration i verbal interactons.

1 have outlined an array of forms of communication that leamers and educators
must be in commund of to succeed in OBE. As formulated now the GET band of
OBE accommodates a number of forms of commumcation that are dispersed over
multiple vears in the curniculumn. With the lassez-faire knowledge that they have
gained about communication int the GET band it only makes sense that in the FET
band leamers be permitted to systematically study the range of forms of communi-
cation processes that together constitute the disciplne Commumnicaton Scence in

order to prepare leamners for Higher Education or for post matric careets.
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RESOLVING CONFLICT

Balson 1984: 62-63 states that educators make a great mistake when they concen-
trate on leamer behaviour rather than on the purpose of learner behaviour. When
asked what types of problems they expenenced in classrooms, educators will mdi-
cate a vanety of learner behaviours such as disobedience, stealing, stubbornness,
cheating, clowning and so on. These are behaviours and concentration on them is
futile. Learners who engage in these behaviours are cautioned, rebuked, punished,
and advised to mend their ways. By attempting to suppress these behaviours, educa-
tors are responding exactly as the leamers would want them to respond. The inap-
propriate ways of behaving will continue because they are effective in achieving
their purpose. It is only when educators are aware of the purpose of the musbehav-

iour that they will be m a position to cope with them constructively.

If educators are to assist learners, they must stop fighting with them. One of the
most important lessons, which an educator must leam, 1s to sidestep the struggle for
power. Whenever they feel personally challenged, frustrated by a learner’s behav-
iour, or provoked by a parocular incident, they must refuse to become invokred and
withdraw from the situation. Do not be drawn into a power contest but look for
methods of dealing with the incident, which takes into account the needs of the
situation rather than your own personal desire. Educators should not hesitate to
admit to leamers that they could not make them do anything. That 15 the truth of
the situation but it is very disarming for power-conscious leamers to be told that
nobody can make them do anything. Their pnmary motivating factor is to seek per-
sonal victortes, to put educators down, and to control others. Suddenly there are no
opponents. Educators can invite cooperation, establish quality, state what they in-
tend to do, and look to encourage the problem leamer. However, in the final analy-

sis, it is only the individual who can decide what he or she will or will not do.

The process of conflict resolution does not entail that leamers must be prohibited
being in conflict with one another for people who are not permitted to experence

the conflict situztion never lear how to resolve conflicts in life,



GROUP DISCUSSIONS

Leamer centred discussions

The educator sits in the discussion but plays a minor role and encourages the group
to take over the leadership functions. The educator models thinking skills and rein-

forces leamers who think.

Developmental discussions
According to McKeachie 1994: htp://wwwhowardecedu/profdev /resources
[earning/groups] htm the educator divides the discussion into four clear categories

so that discussion is focused on one step at a tme. The steps include formulating
the problem (darifying what the problem 1s), sugpesting hypotheses, obtaining rele-
vant data and evaluating various solutions (catical thinkingy).

The inner circle (the fishbowl technique)

McKeachie 1994: eﬁplains says that with classes up to 30, half of the class moves
tnto a small circle in the muddle of the classroom with the rest of the class in a larger
circle. The inner group then discusses the topic with the outside group histening,
The groups can then be changed so that the outside group has to hsten carefully ro
be able to carry on the discussion. The focus can be on applying thinking skills to
whatever topic is being discussed. Ot the class can be divided mto several groups (4

to 8 learners) and groups take tumns being in the inner circle.

Leaderess small group discussions

McKeachie goes on to say that the dass is divided into several small discussion
groups (4 to 6 learners), which are given a task and then allowed to function on
their own. The educaror does not belong to any one group. Learners can leam to
think and later apply what they have leamed. Some educators move around the
classroom listening to groups, some drop mto groups and parnapate a little, while
other educators let the groups function on their own. Some educators answer ques-

tions after the group activities but do not momtor the group activities.
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Buzz groups

According to McKeachie 1994: http://www howardce.edu/profdev/resources/
leaming/groupsLhtm the class is divided into small groups (4 to 8) who are given a
short period of time to discuss a problem and come up with one or two ideas to
report to the full class. This type of group is used often with problem solving and
creativity. The buzz group can be used with catical thinking skills.

Circle of knowledge or round robin or roundtable

According to Kagan 1987: http:/ /www howardce.edu/profdev/resources/ learnin
/groupslhtm the class is divided into small groups (4 to 6) with one person ap-
pointed as the recorder who writes down the answess of the group members. A
question with many answers is posed to all groups. The person next to the recorder
starts and each person in the group in order gives an answer until ime 1s called. Or-
dinarily a short time perod 1s used since this approach 1s best used with reviewing
of previous knowledge (from a handout with no name or date). In the roundtable
each leamer writes her/his own answers in tum. The round cobin for older leamers

is called Share-around with answers being given verbally with no recording,

Brainstorming

The class is divided into srmall groups with a recorder. Group members are asked to
produce ideas as fast as possible. Evaluation of ideas is not allowed, only the pro-
duction of ideas. Brainstorming 1s used for creativity and problem solving. It is a
small group technique that helps leamers to focus on a topic. It allows for the
stimulation of ideas and helps pose alternanve solutions to problems. Leamers can
develop altemative solutions to questions. The activity provides a safe framework
for partidpation, analysis of ideas, and 1solavon of solutions. The techmique creates
a team environment to generate new wleas. The educator may elect a leamer to act

as recorder of the different ideas, thereby making use of wntten communication.

Brainstorming can help focus leamers 2s they come nto a class and review or intro-
duce information. Regular use of brainstorming in a class can ncrease vocabulary
and help develop leamers” skills for end of course tests by giving them practice in
quickly focustng m on a prompt and generating ideas.
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Case studies

‘The class is divided into small groups with a leader and recorder. A single event,
mncdent, situation, or story 15 used. Leamers are given a set of questions fo answer,
which involves both recall of facts and apphcation of thinking skills. The leader
keeps the group on track and the recorder writes down the answers.

Group retellings
Wood 1987: http:/ /www.howardee.edu fdev/resources/leaming/groups}. htm
states that groups of 2, 3, or more each read a different selection on the same topic.

Leamers then retell what they have read to their group.

Cooperative leaming-pairs

Wood states that leamers work in pairs over speahed matenal. Learners both read
and study the material. Prompts indicate when to talk and summarise. One parmer
verbally summarses what was studied while the other partner with the material
available corrects errors, clanfies concepts, and helps the parmer elaborate. Then on

the next matenal the roles change.

Research grouping
Wood exphins further that groups of 4 or 5 leamers are assigned a opic, which in-
volves research. The group leader helps the group decide who will do what part of

the research so that the topic s covered.

Cooperative teaching
This approach requires leamers to work in patrs over specified matenal. One part-

ner reads one-half of the matenal while the other partner reads the other one-half.

Each parmer then teaches her parmer.

Jigsaw method

In this approach groups with five leamers are set up. Each group member is as-
signed some unique matenal to learn and then to teach to her/his group members.
To help m the leaming leamers across the class working on the same sub-section
get together to decide what is impormant and how to teach it Hauserman 1992
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hrtp://s.psych uiucedu/ ~isheaker/active html states that thus technique facilitates
small group activities. In this method, each group member has some information in
common with others, but each member also has some information that no one else
has. Therefore, the group's problem solving task requires that everyone works to-
gether. After practice in these "expert” groups the onginal groups reform and leam-

ers teach each other. Tests or assessment follows.

Numbered heads

The team of four members is each given numbers of 1, 2, 3, and 4. The group is
asked questions. The group works together to answer the question so that all can
verbally answer the question. The educator calls out 2 number (two) and each two s

asked to give the answer.

The interview
The team consists of four members. A question is asked which allows for different

responses:
o AtalkstoB while Ctalksto D.
o ‘'Then B ralks to A while D talks to C.
o FEach leamer then reports to the other two what he heard from his parrner.

Paraphrase passport
Before a speaker can give his own ideas, he must summanse the ideas of the previ-

ous speaker.

Think-pair-share

According to Kagan 1987: htp://wwwhowardecedu/profdev/resources/ leam-
ing/groups1 htm the dass is asked questions. Time 15 given for individual thinking.
Leamers discuss in pairs. Pairs then share with the class.
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Partners

The class is divided into teams of four. Parmers (two of each team) move to one
side of the room. Half of each team is given an assignment to master to be able to
teach the other half. Partners work to leam and can consult with other partmers
working on the same material. The teamns go back together with each set of parters
teaching the other set. Partners then quiz and tutor team-mates. The team reviews
(processes) how well they leamed and taught and how they might improve the

process. Educator gives a quiz for individual assessment.

Assessment and groups

There are a vanety of ways educators use assessment and groups. OBE promotes
transparency. Leamers have to be inforned about when and how assessment will
take place. According to Kilopper 2000: 33, authentic assessment presents leamers
with real-world challenges that require them to apply their relevant skills and knowl-
edge. Educators could adopt the following methods:

o Some discussions or group outcomes are not assessed. The idea 15 to pro-

mote group work

o Some assess both group outcomes (the group rakes a test together} and in-
dividual outcomes. The indriduals each take a test and tum in the answers.
‘Then the group takes the same test and one answer sheet 1s tumed in. The
percentage given varies with many using 50% for individual work and 5(%%
for the group score. Other percentages can be used

o Some grade pamanly on tests, quizzes, and papers which have been done
with the help of others

o Some grade on how well the group works together with a group grade.
Some grade on how each mdidual partiapates

o Some educators handle the entire group grading, some ask each leamner to
rate their participanon, which is combined with the educator's grade, while
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other educators give a grade, ask the individual to give a grade, and ask
group members to grade the participation of each other

o Most educators include in the final grade at least some individual assess-

ment

Phy
According to Daiute 1989: htip:/ /wwwiilt.columbia.edu/k12/livetext/docs/ con-

structhtml play involves the consideration of novel combinations of ideas, and the

hypothetical ourcomes of imagined situations and events. It 35 2 form of mental ex-

ploration in which leamers create, reflect on, and work out their understanding,

Actual experimentation, the manipulatton and testing of ideas in reality, provides
learners with direct, concrete feedback about the accuracy of their ideas as they
work them out. Both play and exploration are self-structured and self-morivated
processes of leamning. Both also encourage leamers to reflect on their ideas in ways

generally not promoted by current school curncula.

Play and expenrimentation are powerful forces in the development of the individual
mind, but constructivism has led to the addinonal discovery that powerful gains are
made when leamers work together, as well A growing body of research on
collaborative or cooperative leaming has demonstrated the benefts of leamers
working with other leamners in collective leamning efforts. The advantages of this
collective effort are that leamners are able to reflect on and elaborate not just their
own ideas, but those of their peers as well. Leamers come to view their peers not as
competitors but as resources. Mutual tutoring, a sense of shared progress and
shared goals, and a feeling of teammwork are the natural outcomes of cooperanve
problem-solving, and these processes have been shown to produce substantal

advances in leaming.

EFFECTIVE FEEDBACK
Mersham and Skinner 2001a: 13-14 define feedback as a response by the recipient
to the source’s message. Feedback may be thought of as a measure of the effective-

ness of a previous communicaton. The source may take account of feedback in
131



modifying subsequent messages; therefore feedback makes communication a dy-

IAMIC, tWO-Way Process.

Posinve feedback informs the source thar the intended effect of 2 message was
achieved; negative feedback informs the source the intended effect of a message
was not achieved. In organisational communication such negative feedback may be
seen as disruptive of the source — recipient relationship and it can generate hostility
between source and receiver. A danger anses when the source reacts authontatively,
impaosing a management decision while breaking off further communication. The
correct approach sees negative feedback as a signal to the source that more rather

than less communication is required.

From the pomt of view of achieving effective commumcation negative feedback 1s
more important than positive feedback. Yet tt is more likely to be unrewarded or
even punished because of its disruptive nature. In general, the more feedback on-
ented a2 communicaton process, the more effective it 1s. Attention to feedback im-
plies an onentation to the redpient, a concem with whether he or she is ‘getting the

massage’.

Providing leamers with specific, evaluative information on their performance is an
essential companent of the leaming process. The educator confirms or vernfies the
leamers' accomplishments, needs, or social behaviour. Feedback may focus on the

leaner's performance on a task, worksheet, skill, or general progress.

According to DeAvila 1987: hnp://ewwncbe gwu.edu/ncbepubs/dlassics/ frg/

02coopenrativehtm the concept of effecnve feedback is denved from socio-

psychological and organisational theories that propose that effective feedback in-
creases the level of sattsfaction, as well as the amount of effort one is willing to put
into work. However, in order for feedback to be effective it must be frequent, well

timed, specific, authentic, and sincere.

Neill 1991: 83 states that [earners have 3 better awareness of the course of the les-

son than the educator does. He concludes that educators are so involved in their
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teaching that they fail to take in as much information about what is happening
around them. Leamers therefore have the opportunity to manipulate the course of
the lesson. More positively, they can encourage the educator by their responsive-
ness; leamers could be either positive (smiling, nodding, looking at the educator,
and tzking notes when requested), or negative {frowning, looking out of the win-
dow, slumping in their seats, ralking and disregurding the educator). In negative
conditions educators tend to be more directive and critical. Posttive feedback re-

sulted n more positive nonverbal behaviour by the educator.

CLASSROOM ORGANISATION: WORK SPACES
According to Van der Horst and McDonald 1997: 95, a positve classtoom is not
developed and maintained by chance. It anises from careful planning and thought.

Leamers need cleardy defined and sufhaent workspaces. Cooperative leaming ac-
tivities require ample workspace for matenals and groups of four to six leamers to
wotk together. Since the majonty of actvities wnvolve physical movement and con-
versation, leamers might need even more space than the matenals require for a par-

ticular activity. Therefore, the educator must carefully plan workspaces.

According to Wilson 1994 hup//www.geoaties. com/~education _place
/roomhtml one of the foremost intervennons that can be used by the classroom
educator to accommaodate indrvidual leaming styles of leamers is change n class-
room design. Many classcoomms are formal in design with all leamers facing the front
in rows in desks. For the leamers whose preference 15 informal this often 15 a barrier
to leaming, Offering optional seating in groups, pairs, and on couches often ac-
commodates individual leaming preferences and boost leamer success. Lighting in
the traditional classroom is often overchead fuorescent hights that illuminate the en-
tire room equally. Covers can be bought to dim areas of room and for lexmers who
need more light simply moving them closer to the wmdow can accommodate therr

preferences.
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CONCLUSION

In tus chapter, I discussed communicarion as it occurs in the dassroom. 1 discussed
the school as a part of society. Cur society requires that mdividuals play different
roles, experience achievement as a joint effort, and leam to deal with interpersonal
conflict, develop social skills and deal with social diversity. I looked at the levels of
commumnicaton in the dassroom and explained the need for the educator to be
aware of nonverbal responses. 1 stated that active leaming is the key to any con-
structivist lesson. I discussed information shanng as the pimary goal among educa-
tors and leamers. The cooperanve method of teaching brings democracy into the
OBE classroam 1 explained how msk-onentated behaviour and maintenance roles
reflect what a group must do in getting work done. I stressed that the instructional
role of the educator in a caoperative leaming approach is cardinal. T looked at ways
in which an educator may structure a constructivist lesson to engage learner interest.
Active listening and approprate disciplinary styles are crucial for obtaiming effective
performance. T outfined an array of forms of communication that leamers and edu-
cators must be in command of to succeed in OBE. In the next chapter, I will dis-
cuss the need for direct small group Communication and public communication in

a Communication Scenice curricutum in the FET band.
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Chapter 7

DIRECT SMALL GROUP COMMUNICATION AND PUBLIC COMMUNICATION IN A
COMMUNICATION SCIENCE CURRICULLM IN THE FURTHER EDUCATION AND
TRAINING BAND

PREVIEW

In this chapter I will discuss the need to mtroduce Direct Small Group communica-
tion and public communication as part of 1 Communication Science curnculum in
the senior phase dassrooms. Communication not only is at the heart of our human-
ity but s also the vehide of our mtentions toward others. Only through communt-
cation can we realise our social potential. Without communication we would alt be
mushts in society. Cosmmunication Science caters for both young and old to gam
knowledge in order to lead fulhilling lives. I will therefore show why Communica-
tion Science should be formalised a5 2 discipbne within the languages Learning
Area.

PRINCIPLES OF CURRICULUM CONSTRUCTION
T am constructing the curnculum according ro C2005 (rev overview-doc) 2001: 7-9,
the key prnciples that guide the development of the Revised National Curniculum

Statemenc
o Outcomes-Based Education
o Human rights, and sociat and environmental justice
o A high level of skills and knowledge for all
o A balance of progression and mtegranon

o Clanty and understanding



COMMUNICATION

Myers and Myers 1985: 18-19, describe commmunication as a sharng of meaning
purpose. To communicate 15 to process stimuli from raw data into meaningful in-
formation. This creative act of generahng meaning performs the function of reduc-
ing uncertainty. The cues you select out of your intetnal, physical, and soctal envi-
ronment all serve the purpose of clanfying what an encountered situation is all
about so that you can adapt to it.

Meaning may not be the same i two mndividuals because they may select different
areas and may have different classification systems; and thus they may have differ-
ent expenences. Communication is an attempt to call up mside yourself 2 meaning
which has a close relationship with what 15 going on arcund you and to share mean-
ings with others by providing them with snmuh or cues to which they will assign
meaning, and which you hope will be similar to yours.

AREAS OF STUDY
According to Myers and Myers 1985: 10 one of the most popular areas of study in
colleges in the United States today is that of the mass media or “communication™ to

indicate a broadened content of what once was called simply “joumalism.™

Myers and Myers explain that at one time it was belteved thar audiences were a sort
of homogenous blob. It was believed that they could be reached through a “magic
bullet” shot from a media source. This very simplifted view of audiences was useful
to some mass media practitioners but did not explain how complicated are both the
process of communicating and the character of audiences. There are many ties be-
tween interpersonal and mass communication. As the mechanical and technological
limits to comnmunicating disappear, there will stll be the human bmics, different
meanings in different pecple with different needs and desires and levels of under-
standmg.

“Interactive” systems now being put into use in mass mediz include computers

inked by modems and other long-range systems, teletext infoomation systems,
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banking or shopping by television-supported devices, and 2 wide vanety of ways in

which people can *“talk back to” their mass media sources.

One-way transmission over mass media 1s no longer the only way to view informa-
tion and entertamnment access. As the sigmificance of two-way (or interactive) com-
munication grows, people studpng and working in mass media will have to take
mto account maay of the theories and pnanciples of interpersonal communication;

and we can predict 2 fucther merging of such fields of study.

Success in some professions (ke advernsing, public telations, teaching, and sales) 1
even more dependent on good communication skills. But our performance in wirtu-
ally every activity—from sports to academics, from art to engmneening, from cooking
to car repair—will benefit from an ability to wnte, speak, and present ourselves ef-
fectively, and to read and listen with care to the information we receive. Officers
atmost always look for evidence of good commmumeation skills when they review

applications and interview candidates.

The Revised National Curnculum Statement for the General Education and Train-
mg (GET) band has distnbuted through it most of the components required to
serve as the foundation for introducing Communication Science as a coherent ca-
reer focused discipline in the Further Education and Trainmg (FET) band within
the Language, Literacy and Communication Leaming Area. The same is true for the
Adult and Basic Education and Training (ABET) band. I will however not present
any motivation in this regard because the utlity of Communication Science in the
ABET bands forms the focus of another student’s reseacch.

According to C2005 (rev languages-doc) 2001: 10 the Developmental Outcomes
for the GET band aim to enable learers to:

1. Reflect on and explore a varety of strategies to learn more effectively.

2. Partidpate as responsible ciizens i the life of local, natonal and global

communtes.

137



3. Be culturally and aesthetically sensitive across a range of social contexts.
4. Explore educaton and career opportunities.
5. Develop business opportuntties.

The first outcome relates to the development of meta-cogmunve sklls to assure ef-
tectve learning. The subsequent two outcomes relate to the development of soaal,
cultural and aesthetc values and skills that will enable the leamer to effectively par-
tcipate and contnibute to life ar the local, natural and international level. The last
two outcomes relate to preparing the leamer for possible education beyond general
education and traiming—essentially Further Education-—or to develop entrepreneu-
aal skills if s/he should opt not to continue with education beyond the General

Education and Training band.

If 2 leamner chooses to pursue a career immediately after completing her/ his studies
in the GET band, the question is whether the communication-related knowledge
and skills acquired in the course of thetr studies will be enough to enable them to
participate in hfe at the socal, natonal and intemational levels, and to pursue ca-
reers at the lower end of the professtonal range. Only the demands of the workplace
will be able to supply the answer to this question after the practical impact of OBE
Language, Literacy and Comymuunication training in the GET band has been in prac-

tice for a number of years.

If a leamer however wishes to enter the Further Education and Training band to
enhance her/his professional career opporumties, or to pursue higher education
after school to prepare for a specific career, a it 1s dlear that the formns of cornmuni-
cation that are dismmbuted throughout the Revised National Cumdculum Statement,
C2005, can form the basts for a formalised curnculum in Communication Saence
to prepare leamers for professions that require mtetpersonal, public, organisational
and digiral electronic communication skills. It would therefore make sense to con-

sohdate the communicaton-related leaming themes of the intermediate phase as
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basis for formal Comrmunication Science studies in the Language, Literacy and
Communication Leamning Area

Fducators will be able to find mformaton for such a Communication Science cur-

nculum m the following resources:

o The Internet This emphasises the need for educators to acquire digital dlec-

tronic skills
o Fuller, G. 1991. The Negottator’s Handbook. Prentice Hall

o Givens, DB. 2000. The Nomerba! Ditionary of gestures, signs and body language
ares. ponverbal2@aol.com Washington: Centre for Nonverbal Studies

o Mersham, G. M., R S. Rensburg and }. C. Skinner. 1995. Pubfc relations,
szzl@mni and Sodal Imesiment. A South African Perspectve. ]. L. van
Schaik. Pretona

o Mersham, Gary and Chuos Skinner. 1999. New Insights into Communication and

Public Relafions. Sandron: Heinemann

o Mersham, Gary and Chns Skinner. 2001a. New [nsights ints Business and Organ-

isational Communication. Sandron: Heinemann

o Mersham, Gary and Chns Skinner. 2001b. New lnsights into Communication <

Mediz. Sandton: Hememann

o Steinberg, S. 1999b. Persuasite commimication skills. Cape Town: Juta and Co.
fad

o De Beer, A S. 1998. Mass Media Towards the Millenmum: The South Afn-
can Handbook of Mass Comrmmnication. J.L. van Schaik
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o Williams, Frederick. 1992. The New Communications. Wadsworth Publishing
Company (Currently out of pant, but still available in many university hibear-

ies, and at http:/ /www.amazon.com’s secand hand books section)

Communication Science is an tmportant discipline as can be seen in the various
guises that it 15 presented at the vasgious universities, as I demonstrated in some de-
tal 11 chapter .4. Modules offered ar the various universities include interpersonal
communicahor, intrapersonal communication, mass comimumnication, public com-
munication and organisational commumicanon, marketing communication, media
studies content, audiences and producton, new media technology, intematonal
commurication, communication research, polincal and government communica-
non, communication ethics, public relatons practice, applied advertising, audiovis-
ual production management, corporate communicatton, jfournalism, markenng

commusication and sport communicaton.

THE PERVASIVENESS OF COMMUNICATION IN THE GET CURRICULUM

The General Education and Training (GET) band (Grades R to 9) is divided into
three phases: Foundation Phase (Grades R -3), Intermedrate Phase (Grades 4 - 6)
and Senior Phase (Grades 7 - 9). The leaming areas are presented m different com-

binations in the three phases of GET. The combinations are knowm as leammng

programmes.

According to C2005 (rev languages) 2001: 116 the leamer should be able to com-
municate confidently and effectively in spoken language in 2 wide range of situa-
tions. We know this when the leamer uses verbal and nonverhal communication

and presentation skills and strategies and follows the conventions of group work,

for example:
o Takes tums
o Stays on the topic

o Asks relevant questions
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o Mantans discussion

0 Responds to others” 1deas with empathy and respect
o Gives balance and constructive feedback

o Uses appropnate intonation and  facial expressions.

The leamer uses appropnate body language, posture, tone and volume of voice, ges-
tures and facial expressions in different oral presentations (eg. telling a story; read-

mnyg stones aloud, reciting poems and pamicipating in plays).

The leamer communicates expenences, ideas and information in different contexts

for different audiences and purposes:

o Uses language or interpersonal communicaton (e.g. conversations, greet-

ngs)

o Uses language or creative an imaginatve self expression (e.g. tells a story,

performs stmple plays)

These communication pattems allow leamers to interact and negobate mean-

ing with the sources of knowledge and with fellow leamers.

The social wodd of a learner includes the people that directy affect that person,
including educators, frends, students, admunistrators, and partcipants in all forms
of activity. This takes watr account the social nature of both the local processes in
collaborative leaming and in the discussion of wider socal collaboration in a given

subject, such as scence.

Many of the authors that identify with soctal constructivism trace their ideas back to
Vygotsky, a pioneening theonst in psychology who focused on the roles that society
played in the development of an indrvidual.
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Meadows 1993: 3 states that children’s thinking begins with the ways that they re-
member and organise informanon i general with the generally applicable cogninive
skills of reading, writing and anthmetic and going on to what may be less general
areas such as drawing, spatal reasoning and ideas about socio-econornic systems.
While the foundation phase mmst foster the fundamentals of learning, the interme-
dute phase must foster critical thinking and the senior phase relates to abstract
thinking. Meadows” model states that the leamers engage 1

1. Cntical thinking

2. Debabng

3. Teaching

4. Having the dass as an andience
5. Having the dass adjudicate

Crtical thinking forms the root of all the activities mentioned above. The first three
activities relate to the development of cancal skills of the leamer who is presenting
information. The last two relate to the capacity to be assessed by one’s peers. Can-
cal thinking 1s the basis of prepanng any leaming matenial. Critical tunking also un-
derlies debating. Leaner have to adjust the arguments that are being made and ad-
just their arpuments based on new mnformation emerging in the debate. The pre-

paratory phase cannot be m a very rigid frame and therefore has to be very flexible.

When engaging in teach-back the leamer has to gauge the nonverbal feedback cues
from the audience to determine what needs to be emphasised, restated and refor-
mulated. The Bexibility is the difference between being authontative and being au-

thotiranan.

The class as an audience will reflect, critical response will follow and the leamer
takes her/his cues from the audience. The dass 15 engaged it peer review when the
class adjudicates. In the FET band, crincal thinking is subsumed in abstract think-

ing, comprehension of systernic relattonships and modelling of concepts.
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MORE ABOUT THE UTILITY OF THE. SYSTEMIC APPROACH IN THE FET BAND
A systemic approach to whatever the leamer studies in the FE1 band will help her/

him to understand entities, processes and events in the wodd as a set of relared STs-

tems.

A systermic approach to language study in the FET band would entail that the
leamner needs to analyse language basic patterned interrelationships between pho-
nology, morphology, syntax, texnual coherence (anaphora) and the role of figurative

language in a variety of texts.

In Communication Science 2 systemic approach would help the leamer to crifically
analyse aspects of communication such as theonies of communication, the nature of
communication networks, the inrerrelationship between cognition and communica-

tion, the conceptual nature of persuasive and confrontational communication.

Cobb 1994: martin(@dougiamas.com exarmines whether the "mind" is located in the
head or in social action, and argues that both perspectives should be used in con-
cett, as they are each as useful as the other. What is seen from one perspective as
reasoning of a collection of mdividuals mutually adapting to each other's actions can

be seen in another as the norms and practices of a classroom community (Cobb

1998: martin@dougiamas.com).

WHY THE INTRODUCTION OF COMMUNICATION SCIENCE WOULT) ENHANCE
THE LANGUAGE, LITERACY AND COMMUNICATION LEARNING AREA IN THE
FURTHER EDUCATION AND TRAINING BAND

Background information on Further Education and Training band

To date the specific learning contents of the FET band is still under consideration.
According to Van der Horst and McDonald 1997 75, it will mclude Grades 10 - 12
i school education. Essentially it will consature the matriculation system at the end

of twelve years of schooling,

The Further Education and Tramng (FET) band level is the nodal point for the

development of an integrated approach to education. This band s central © our
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entire economic actvity and the way it is structured will have major impact on the
attainment of growth and redismbution. The development of the FET band will
require dose nks with public works, youth development and Adult Basic Fduca-
tion and Training programmes.

Currently, learning in the precursor to this band is offered at two types of public
mstitutions, namely secondary schools and technical colleges. It is mainly through
attendance and achievement at these two institutions that nationally recogrused and
accredited school leaving certificates can be 1ssued. However, a number of non-
govemmental organisations, private colleges, companies, mdustry teaming boards,
and special state-funded providers, such as the unemployment-traning scheme, also

operate in this band.

The generation and implementation of standards at the proposed NQF levels in this
band, is catical for the success of the integrated approach to education and training.
Tt is also crucial to ensure that the current fragmentation 1s avoided and that coher-

ent, meaningfu! and relevant, quality education and training is provided.

To ensure portability, mobility and access in the Further Education and Traning
band and to promote meaninghul career paths and lifelong leaming through the
NQF, specal attention must be given to the development of new instiutonal
forms for and provision of leaming in this band. For example, technical colleges
could be transformed into community colleges and provision at secondary schools
could be adapted to allow leamers to do courses of their choice with other accred-

ited providers.

The potential unique contribution of Communication Science in the FET
band

Earlier in this chapter I took Meadows 1993 as point of departure and showed that
as 2 macro-objective leaming should progress from the study of fundamentals at the
onset of education, to the study forms of knowledge that promote critical thinking
m the intermediate phase of education, through to the study of knowledge that

promotes abstract, systermyc model-theoretic thinking in the senior phase.
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Communication Science is an ideal area of study that can promote abstract, Systemic
model-theoretic thinking in the humanities. One reason for my daim is that leamers
leamn to understand and analyse forms of communication that people utilise sub-
consaously on a daily basis, namely the use of facial expressions, gestures, tone of
voice and body motion during inter-personal communication, as well as the covert
nature of persuasive communication, and the relationship between persuasion and

propaganda.

The study and particular languages of Communication Science in the FET
band in a notional time context

The DoE policy framework 1997, suggests the concept of ‘notional time’ to guide
‘the relative weighting of leaming programmes within a Phase’. The weighting re-
lates to the percentage of hours per week thar have to be spent on a particular learn-
mg areas. These guidelines are presented wn the following table extracted from the

above-mentioned guidelines:

Fourndzion Phare
1icC MIAMMS Life Skills Flexible Time
25% 23% 25% 25%,
Intermediaze Phase
11.C MLAMS Natural Scence [ HSS  and { Arts and Cul-
and Technology } EMS wre and Life
Onentation
35% 15% 15% 15% 15%
Seniar Phase*
ILC | MIMMS | Natural | Technology | HSS | EMS | Ants Life
Saence and Onenn-
Culture | tion
200 | 13% 12% | 10% 1% | 10% | 10% 10%
Legend: LLC = Language Literacy and Comrmunication, MLMMS = Mathemati-
cal Literacy, Mathematics and Mathematical Sciences, HSS = Human and Social
Saences, EMS = Economic and Management Sciences

Figure 15: Guidelines for the Weighting of Learing Programmes in C2005

*Flexible time 5%

[ want to highlight the concept of notional bme 25 in the Revised National Curricu-

hum Statement. Notional ame includes class contact time, time mken to complete

homework and the time taken to Jook up research materials and complete research.
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Notional time is therefore the overall time that a learner spends, in a particular
leaming area The relationship berween the educator introducing the topic and all of

the leamning activities and the time it takes to constmet knowledge 1s notional time.

The idea of notional time has been borrowed from Highee Education where it re-
fers to the overall credit over and above lesson contact time for the student to meet
the learning outcomes of a specific programme or module within a progmamme ot
task within 2 module. For a particular assignment this may mean that the educator
may use 30 minutes to explain the background of the task. Learners will be allocated
20 minutes to discuss the task. Two hours of library research time may be allocated
for.reseaxc}ﬁng the theme. Two hours may be allocated for the rough draft of the
project and a further two houss for drafting the final version.

Documents from the Department of Education have reinterpreted notional time to
mean the percentage of time allocated to a particular leaming area in the course of 2
school week. There are apparent contradicions in the percentage of time allocated
to particular learning areas. There is not enough darity on what the percentages
should be. As it stands, the DoE conceptualisation of notional time means that in

the senior phase the following percentages of classroom time will be allocated to the

leaming areas hsted below:
Leaming area % Time
Lanpuage, Lateracy, Communication 20
Mathemancal Literacy, Mathemancs and Mathemancal Sciences 13
Natural Science 12
Technology 10
Human and Social Sciences 10
Economic and Management Sciences 10
Ars & Culture 10
Life Onentation 10
Flexinme 5
Total classroom notonal hours for all subjects 100

Figure 16: Notional ame allocated for learmng areas in senior phase classrooms

Telephonic enquiries with the KwaZuhi-Natal department of Educanon reveal that
there 15 no firm policy from the nanonal DoE on how the 20% of notonal time
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allocated in the LLC learning area is to be divided if two, or if three languages are
taken in the present matriculation system. Apparendy it is left up to ndinidual
schools to subdivide the 20% among the two or three languages that are being stud-
ied.

Core and elective modules in the LLC learning area in the FET band

¥ propose a srﬁorgasbo:d approach at the FET level where leamers have to take a
set number of core modules, supplemented by a set number of elective modules
from a2 more comprehensive list of modules. While core modules are the fundamen-
tal modules, elective modules are the additional modtules. I am not emking a detailed

proposal, but merely stating the general principles because the nature of language
stucies in the FET band warrants further research.

Leamers should be able to choose modules according to their planned career paths.
This allows leamers the flexibility to select modules to enhance a career path or to

give them access to specific disciphnes in higher educaton.

Learners should be able to exercise ther preferences from a blend of first language,
second language, and Communication Science. The system could allow leamers to
choose either a first language and second language, or a first language and Commu-

nication Sdence or Communication Saence in the first language and a second lan-

guage.

The core modules for Communication Science could be verbal as well as wntten
communication. The interrelationship between nonverbal and verbal communica-
tion will make learners aware of subliminal aspects of every-day communication that
affect people’s lives without us being aware of them. For instance, when human
beings in small groups directly communicate, they do so m two parallel channels
simultaneously. In the auditory channel word memories are evoked at the phono-
logical level. While conscious decoding takes place by means of phonological codes,
we are subconsaously decoding gestures, facial expressions, tone of voice and a
range of Kinesic codes that affect the attitudes that we have towards the speaker
and her/ his message. Hand gestures serve a range of subtle mood setring function
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dunng face-to-face communication. They calour our impressions of the speaker’s
frame of mind, mocd and atttude towards listeners and the topic under discussion.
In fact, listeners take into account the information conveyed by gesture, even when

this information is not redundant to the information conveyed in speech.

In compartson with hand gestures pantomimes convey meanings as speafic as the
words used in a sentence. For tnstance, pulling up one’s nose could convey distaste.
While gestures signal an athtude towards a message, pantomimes significantly con-

tobute to the meanmng of the message.

Leamérs engage in abstract thinking in the sciences. Communication Science could
ental 2 study of those aspects of the communication process that take place sub-
consaously. This could include a model of the communication process. Communi-
cation Science entails the same level of development as that of Mathematics and the
Natural Sciences. The language component should be strengthened to inchide the
study of elements that give coherence to texts (anaphora). Other areas of study
could include:

© Sentence pattems

o Sound patterns

o Role of categonsation in language structure
o Literal and figurative language

This must clearly be done to prevent language studies becomng a soft option that is
cognitively inferior to the Natural Sciences and Mathermatics.

Communication Science could study the forms of communicanion that humans use
consaously and subconsciously. According to Wilkams 1992: 184, interaction analy-
sis can tell us much about the general nature of how people communicate when

they are in a group. A systemic approach to group communication could focus on

148



commsnicaiion networks. This could mclude the study of core and exrended family

networks, a2 vanety of organtsational networks and peer networks.

Although the FET band gives access to tertiary education, it does not mean that the
leamers will proceed to study at terbiary institutions. It is therefore important that
those that exit the learning process in Grade 12 will have the communication train-

ing skills that they will requate in their careers.

It is known that leamers sometimes express preference to do another language
rather than the home language in the sentor phase because they believe it will en-
hance their career opportumities. This has a detnimental effect on indigenous lan-
guages in our country. Because Commmumnication Science is a language-neutral disci-
phne it could be offered in any language and will therefore optimise the career op-
portunities for leamers exiting at the FET band and give practical expression to the
imperative that leamers must leam to express themselves i their home languages.
According to C2005 (rev languages) 2001: 14 leamers must become competent in
thetr additional language, while their home language 1s maintained and developed.
The leamer’s home language should be used for leaming and teaching wherever
possible.

80 % of our Black leamers are compelled to do English as thetr first language. Itis a
pretension that these leamers will be more competent in English as their first lan-
guage rather than their home language. 1 therefore propose the following combina-

tions for the purposes of matriculation:

o The Language, Literacy and Communication leaming area could be kept in-

tact

o Modularise the Language, Literacy and Communication and Communica-
tion Science and allow the leamers to make a selection of modules from the
Language, Literacy and Communteation and Communication Science lean-
ing area to make up the overall number of hours that are required for Lan-

guage and Communication studies
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Under this proposed model leamers will be able to select most modules from their
first language or equal numbers of modules from Communication Scence comple-

mented wath language specific modules. It would be possible for a learner to select a
module 1n:

o English poetry

o Afnkaans writing

¢ IsiZulu grammar

o | Small group commumnication, etc.

Educarors must have the prerogative to emphasise particular aspects of Communi-
catron Scence at the level of syllabus and this could be done in detail. Now South
African education is transfixed at the level of curriculum with nothing being done at
the level of syllabus and lesson planning.

The curnaulum for Commumication Science for teaching Direct Small Group

Communicanion and Public Communication could look kke the following:

SMALL GROUP COMMUNICATION
For a detailed exposidon on small group communication, nonverbal communica-

ton and public communication see chapter 10.

The communication process
o Groups large and small

o Communicaton transactions between equals or up-and-down
o Goals
o Nomms

o Stages of group formation
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o Iypes of groups

o Roles i groups

o Leadership

o Interpersonal processes

o Active listening

o Commumication networks

o Teamwork in small groups

o0 Brainstorrmng

o Types of skills required

o Tension and defensiveness

o Conflict
o The nature of conflict
0 The causes of contlict
o Negotation
o Compromise
o Medurnion

o Feedback

o Disruptive behanours

a Recogninon



o The workplace
o Life cycle of a2 group
NONVERBAL COMMUNICATION (KINESICS)

Categories and features
o Physical

o Aesthetic
o Signs and symbols

Static features

o Onentation
o Posture.

o Physical Contacr

Dyoamic features
o Faoal Fxpressions

o Gestures

o Pantormime

o Gaze

o Face and personality

o Facal beauty

o Tactle Communication

o Personal Space
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Environment

Paralanguage

Chronemics (Silence and Time)

Partings

Bodily cues

~ The Johan window

Feedback

Paralanguage

Vocalcs

Proxemics

Tactile communication (Communication through touch)
Leakage

Silence and response time

Public communication

o]

<

o]

The purpose of public communication
Distance between speaker and audience
Feedback between audience and speaker
Type of Audtence

Audience anxiety
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o  Public Speaking and Nonverbal Communication

o Different forms of public communication

o}

o Public spesking

o Preaching

o Teaching /Lectuding

0 Oral learner presentations in class (teach-backs)
Public communication techniques

o Persuaston

o Rhetoric

o Demonstrating procedutes or processes

Current issues in cornpmunication

O

Gender
Polineal correcness, jargon

Cross-cultural issues: semantics, word connotations, tone differences, dif-

ferences among perceptions

Elecrronic communications: e-mail, GDSS, pagers, cellular phones, Intemnet
and Word Wide Web

Communication by objectives

(o}

O

The system of communication by objectives

The stages of the communtcation process



o Our needs and how they are satisfied directly or indirectly through cormmu-

meation
¢ Reasons for communication

o Formulatng objectives and applyng thern to commumication activities such
as public relations, marketing, advertsing and orgamsational communica-

hon

o CBO and the four-step problem-solving process used by public relanons

‘pracononers

Amnalysing the destination and identifying barrers
o The panaple of congruence

o Barders which may impede commumcation and facrors that will increase

the possibility of success
o The destnation
o The dangers of applying stereotyping

o Specific South African cultural influences that may affect the success of

communIcanon
o Indmidual communication needs
o Circumstances in which communicanion 15 recerved

o Tools for feed and evaluation i 2 public relations or communication con-~

text

Direct digital electronic commumications
o Voicemal

¢ Web cam communication



o Videoconferencing

THEORIES OF COMMUNICATION
Therte are about 75 significant theories of commumcation. I will brefly oudine a

few.

Action asserably theory

According to Greene 1991: www.abrstlook.com, just as parts of a model plane,
come in different sizes and wmportance, procedural records have different levels of
strength. Some are mere scratches that barely leave a trace in our minds, while oth-
ers are well-wom paths i long-term memory. According to action assembly theory,
the more a procedural record has been exercised, particulardy in the recent past, the
stronger it gets. Greene’s interest 1s the output end of the black box we call the
mind. Specifically, he wants to descnbe the link between cognition and behaviour,
how thoughts ger transformed into actions, the way we assemble our verbal behav-

tour, how we put together what we plan to say.

Green compares his theoty of acton assembly to building a model airplane from 2
deluxe kit that contains more pieces than are needed for a single plane. The project
involves two structures and two corresponding processes. You start with an impos-
ing assortment of plastic pieces (structure) and select which ones you™l use to build
the P-51 Spitfire {process). You then take those parts and glue them in place (proc-
ess), and end up with the completed model axplane (structure). Greene believes in-
formation retrieval ist't random. Just as the hobbyist has a method of selectiag the
pieces when there are too many parts in the box, so the mind has 2 systematic and
predictable selection process through which some procedural records are activated

while others remuin docrmant.

Agenda-setting theory
According to McCombs and Shaw, undated: www.sfirslookcom/ man-
uald/ed4man?7.cfmr=2# agenda-setting theory contrasted with the prevailing se-

lective exposure hypothesis, reafhinmng the power of the press while maintaining

mdividual freedom It represented a back-to-basics approach to mass communica-
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tion research, with a focus on election campargns. The hypothesis predicts a cause-
and-effect relationship between media content and voter perception, particularly to
show 2 match between the media’s agenda and the pubkc’s agenda later on.

Atribution theory
Heider 1994 http://eww.abrstiook com/archther.cfm states that attnbution is a

three-step process through which we perceive others as causal agents. Suppaose you
are stopped at a red light, and the daver in the car ahead flips an empty soda can
nto the gutter. Before the hight tums green, you mutter the three thoughts that

Cross your mind:.

I saw that! (Perception of the action}

You meant to do that! (Judgment of intention}
You're a slob! (Attobution of dispositon)

Cognitive dissonance theory

Festinger 1957: www.sfirstlook.com, considered the human need to avoid disso-

nance as basic as the need for safety or the need to satisfy hunger. It 1s an aversive
drive that goads us to be consistent. The tension of dissonance motivates us to
change either our behaviour or our belief in an effort to avoid a distressing feeling.
The more important the issue, and the greater the discrepancy between behaviour
and belief, the higher the magniude of dissonance that we will feel. In extreme
cases cognitive dissonance is like our cringing response, to fingemails being scraped
on a blackboard - we will do anything to get away from the awful sound.

Constructivism

My thesis focuses on constructivism relating to cogrution, the input while this the-
ory relates to human interaction, the output. According to Delia, undated:
www.shirstook.com, constractivism focuses on individuals rather than interactions.
It tries to account for why people make the certain communicative choices. Con-
strcts are the basis of construcovism. They are dimensions of judgment and can be

thought of as filters, files, templates, or interpretive schernas. They are domain spe-
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aific, almost exclusively focusing on interpersonal message vanations. Constructs
are assumed to change over time. Constructivist research uses the Role Category
Question to find constructs embedded in free response writing, often about a per-
son the water likes and 2 person the writer dislikes. The more constructs a person
uses the more cognitively differentiated they are. Cogninve differentiation is a sub-
set of cogritive complexity, winch measures the organisation, quantity, and level of
abstracmess of the constructs a person holds about another person. Constructivist
research shows moderately strong correlations between the organisanonal level of a

person and cognitive differentiation, persuasive ability, and perspective taking,

Critical theory of communication approach to organisations
According to Deetz, undated: http://www.sfirstlook, com/manual 4/ed4man

19.cfmP=2# crtical communication theory seeks to balance corporate and human

interests. His work is based on the premise that corporations are political as well as
economic institutions. Commusication theory can be used to diagnose distorted
corporate decision-making. Workplaces can be made more productive and democ-

ran¢ through commumication reforms.

Discourse and dialogic ethics

According to Habermas, undated: www.sfiestlook.com, a German philosopher and

social theonist, discourse ethics suggests a rational process through which people
can determine right from wrong, According to Habermas' characterisation of opti-
mal deliberation, the ideal speech situation 1s one . which participants are free to
listen to reason and speak their minds without fear of constraint or control  Buber
and Nilsen, undated: www.sfirstiook.com, state that the ethical approach focuses on
relationships between people rather than on moral codes of conduct.

Elaboration likelihood model

Petty and Cacoppo, undated: www.shrstlook.com posit two basic routes for per-

suasion. The central route mvolves message elaboration, defined as the extent t©
which a person carefully thinks about issue-relevant asguments conmined in a per-

snasive comnmnicahon. The penpheral route processes the message without any
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active thinking about the attributes of the issue or the object of consideration. Re-

apients rely on a variety of cues to make quick dedisions. Stx such cues are:
o Reaprocation
¢ Consistency

o Socual proof
o Liking

o Avthorty

o Scarcity

Although Petty and Cacioppa’s model seems to suggest that the routes are mutually
exclusive, they stress that the central route and the peripheral route are poles on 2
cognitive processing contimuum that shows the degree of mental effort a person
exerts when evaluating a message. The more hsteners work to evaluate a message,
the less they will be influenced by content-itrelevant factors; the grearer the effect of

content-irrelevant factors, the less impact the message carries.

Expectancy violations theory

Burgoon, undated: www.sfirstlook.com, defines personal space as the invisible, vari-
able volume of space surrounding an mdividual that defines that individual's pre-
ferred distance from others. The size and shape of our personal space depends
upon culmral norms and individual preferences. Personal space is atways a com-
promise between the conflicting approach-avordance needs that we as humans have
for affikation and privacy. According to Burgoon crossing over the “threar thresh-
old” that forms the boundary of the intmate distance causes physical and psycho-
logical discomfort

Hierarchy of needs
According to Maslow’s theory, there are four rypes of needs that must be satisfied

before a person can act unselfishly. The needs are arranged in 2 hierarchical order.
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Maslow 1991: www.sfirsttook.com stated that the upward chimb is made, by sattsfy-
ng one set of needs ar a2 ime. The most basic daves are physiological. After that
comes the need for safety, then the desire Er love, and then the quest for esteem.
Note the softening of termunology used to descabe the move up the ladder. We're
driven to satisfy the lower needs, but we’te drawn to meet the igher one. Maslow
referred to the four lower needs as "dehaency needs” because their lack creates a
tension within us. He saw nothing wrong with the human desire to scratch where
we itch. As long as we can work to sansfy the cravings, we’re moving toward
growth. It's when 2 repressive sodety or a warped individual curtails our freedom to
satisfy our needs that we become ill. Satisfying needs ts healthy. Blocking gratifica-
tion makes us sick.

Information theory

Shannon and Weaver 1997: www.sfirstlook.com applied the model to the interper-
sonal features of conversation. Your brain is the information source, yout voice the
transmitter. Noise could include a hoarse throat from yelling ar the campers, back-
ground chatter of those waiting to use the phone, or the distraction of mosquitoes
dmawing blood. An ear that’s been overexposed to hard rock may diminish the re-
cetved signal, and your friend ts quite capable of altenng the message as it moves
from ear to bran. Although Shannon’s mathematical model of signal transmission
helped Bell Labs solve technological problems, the theory has linuted application in
the field of speech communication. Information theory did, however, foster modest
adwvances in the study of the redundancy inherent in language, an issue of syntax.

Iaterpersonal deception theory
Buller and Busgoon, undated: www sfirstlook.com, explain that people often find
themselves in situatons where they make statements that are less than completely

honest. There are three deception strategres: falsification, concealment, and equivo-
cation. Most people are confident that they could spot deception, but interpersonal
deception theory says most cannot. In contrast to common assumptons, deception
research shows that various nouverbal cues are not reliable indicators of deception.

Almost all commumication is intentional, goal directed, and mundful; deceptive
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communication 1s simply more so. Interpersonal deception theory sugpests that the
outcome depends not only on the quality of the message, but also on the non-
strategic cues a deceiver cannot control. Interaction, rather than individuality, is at

the core of the theory.

Proxemic theory
Hall 1991: wrw.sfirsflook.com states that people have boundaries that mark their

personal space. It’s as if we walk around in an invisibie bubble. Those with whom
we are intimate may enter mnto the sphere without harm to either party. Invasion by
others causes distress. Becanse of our animal nature, we ail have a zone of personal
space, but the area of personal space differs greatly from culture to culture. Accord-
ing to Hall our ego extends approximately a foot and a half out from our body. We
feel an aversion to casual touch and resent spatial intrusion. Hall identified four

ProXemic Zones.
o Intimate Distance (0 to 18 inches)
o Persanal Distance (18 inches to 4 feet)
o Social Distance (to 4 10 feet)
o Public Distance (10 feet to infinity)

Spiral of silence theory

Noelle-Neurnann 1984: www.sfirstlook.com states that the term spera/ of séibme refers

to the increasing pressure people feel to conceal their views when they think they
are in the minorty. Noelle-Neamann believes that television accelerates the spiral,
but to grasp the role of the mass media m the process we fiest must understand
people’s extraordinary sensitivity to the everchanging standard of what society will

wolenare.
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INTRAPERSONAL COMMUNICATION
Cronkhite 1986: wwwusm.maine.edu/~com/intrabook/ founda~Thtm#Shedlet

sky states that intrapersonal cormmunicanon concems the processes of assigning
meaning (.8, the mental structures and the retrieval processes of memory) and the
products of assigned meaning (e.g., schemata, labels, and memones or more gener-
ally, representations). This view of communicabon places emphasis on the nter-
preter {the receyver). No interactant is required. Nothing is implied about the mnten-
tions of the sender or the source of sttmuli, the type of sumuli, the relationship be-
tween the spmuli and the idea, or the level of consaousness of erther the sender or
receiver. According to this view, if you think something like, "I have to get the
laundry done,”" you have experenced (ntrapersonal) communication. Or, when you

think that a scene is beautiful, you have expenenced (intrapersonal) communication.
COMMUNICATION IN THE CLASSROOM
o Kinesics (nonverbal communication)
¢ Posihon n Space
¢ Touch and Body Monon
O Gaze
¢ Facial Expressions
¢ Gestures
o Direct Small group communicaton
¢ Conversation
¢ Consultaton
¢ Cross questoning

¢ Purposeful listening (active listening)
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¢ Public communication
¢ Debating
¢ Oral presentations in class (teach-hacks)
¢ Mime

According to C2005 (rev languages) 2001: 9-10 the Cntical Outcomes descrbe the
kind of atizen the education and training system should aim to produce. I have dis-
cussed thus in chapeer 11.

The critical outcomes are set out for Grades K — 9 and these prowide a good foun-
dation for formalising Communication Science as a disapline in the Lanpuage, Lit-

eracy and Commumication learming area.
The Developmental Qutcomes aim to enable leamers to:
o Reflect on and explore a vanety of strategies to learn more effectively

o Participate as responsible citizens m the kfe of local, national and global

comsnunites
¢ Be culturally and aesthetically sensttive across a range of social contexts
o Explore education and career opportunities
o Develop business opportunities

In order for leamers to have these skills, these are the components that must be
dealt with in the cumiculum. Dealing with these aspects helps to overcome gender
stereotypes. Audiences have basic expectations of the sort of commumication they

will encounter in specific commumicaton nstances.
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An observation regarding Further Education and Training and ABET

The FET band should educate the leamers in abstmct thinking, systemic thinking
and modelling. The FET band cannot be hela ransom to the acquistion of practical
skills only. Further Education and Traming s 2 narrow and focused system. Leam-
ers have the same basis of prior learning and have gone through the GET band.
With some degree of latitude, they are young people. A proportion of them are aim-
ing to enter the HET band while the majonity s heading to join the work force.
They are a homogenous group and they all would have formally been certified.
There are vast differences m the group:

o They have vastly different levels of learming

o They come from a range of vocational backgrounds

/bibliogaphy htm states that the focus of Further Educanon and Training 15 to:
o Foster mid-level skills
o Lay the foundation for higher educanon
o Facilitate the transition from school to the wordd of work
o Develop well-educated autonomous citizens

o Provide opportunities for continuous leaming, through the articulation of

education and tratrung programmes

The ideal that the Department of Education is stating for the Further Education
and Training must include the ability for abstract thinking, systems thinking and
modelling. The objective should be to foster crincal thinking in line with the general
objectives that should be set for the General Education and Traning band.
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STRATEGIC ALLIANCES BETWEEN COMMUNICATION SCIENCE AND SUBJECTS
IN OTHER LEARNING AREAS

Due to the nature of human cognition, all knowledge 1s integrated in configurations
of synaptic settings in the human brain to form a nexus of concepts that are con-

ceptually conflated to form a semiotic web of human knowledge.

Discussiog the interrelatedness of human knowledge Klopper 199%b: 248-251
states:

.+~ We cannot come to any comcluitons about onything at alf if we do not apply
the same process of association, between gpparently unrelated entities, that is used
Lo Jorm scientific bypovbeses and theortes. AN knowledse - simple or compiex - is
based on an associative process of concepi formatian, concett conflation #d cage-

Lorisation, which in ezﬂv indirtdual culrnates in an extensive arsoaatise theory
of mind that entals the sum total of her/ bés ideas about how things coesdst in

the world

.. Regardless of whether we deal 2ith 5o called bard sdence, the human sa-
ences, or a person’s everyday precepis of Krself, bis mind and nature, ne use the
same process of associating appavently unrelated entities, which actually do hase a
stenificant, bt mon-obtions relationship uith one avother, to form new insights

abort those entifies.

The central implications of Klopper’s analysis are that all forms of knowledge are
integrated in the individual miand, and thar disciplinary boundanies, including the
demarcations between learning areas in school cutricula, are necessary fictions, pos-
ited for heuristic convenience, rather for how the human minds orgamses and inte-

grates knowledge when people learn.
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For the purposes of this study, Klopper’s analysis entails that due to the interrelat-
edness aof forms of leaming, it 1s possible to determine strategic alliances between
leamnimg areas in school curticula. The deteﬁrxination of such alliances will enhance
the leaming process because leaming will be based on 2 comprehension of the in-

terrelationships of knowledge, rather than on memorisation (rote learning).

According to Edelman 1989: 70, one of the most stnking properties of the brain is
its ability to coordinate and integrate the cperations of muiltiple funcnonally segre-
gated areas.

Small group communication 15 the prototype of human communication. This con-
sists of nonverbal as well as verbal communication. This predates all other forms of
human communication, mcluding wnting, Language and communication allow the
leamers to negotiate meaning from the curniculum. The learner weighs his ideas and
adjusts them in small group communicaton. Small group communication is there-

fore an integrating learning process.

Language itself as a system of cognition and communication is important. The
problem that South Afiican education now faces is developing vocabulary in the
different indigenous languages to study the different leaming areas. Vocabulary has
to be developed to teach Mathematics and the Saiences. While particular learning
areas may present a problem in this respect, there is a strong strategic alliance be-
tween the empowered language and the discourse (communication aspect). We
therefore see the strong strategic alhances between Commmntcation Saence and the

leaming areas.

Comrmunication Scence could form an integral part of the school syllabus. The
development of knowledge, skills and values is 2 hifelong process, and occurs in
many places besides school. Outcomes which all leamners need to attain in order to
become lifelong leamers, achieve their potential in their personal and working lives
and play an active part in civic and economuc life apply across all leaming areas and
are the responsibility of all educators. The outcomes for each leaming area contnb-

ute to the achievement of the overarching leammg outcomes.
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CONCLUSION

In tlus chapter I discussed the need to introduce Direct Small group Cormnmunica-
tion and Public Communication as patt of a Communicmion Scence Curaculum in
the senior phase classrooms. As people begin to realise the imporrance of commu-
mication, people studying and working will have to take into account the varous
theories and principles, of interpersonal communication. As fields of study begin to
merge success in professions is very much dependent on good communication
skills. An analysis of the Revised National Curnculum shows that maost of the com-
ponents required for offenng Communicaton Science can be found in the FET
band within the Language, Literacy and Commmunication learming area.

I stated where educators could find informaton for such a Communication Saence
syllabus. I suggested what the curniculum for Communication Science for teaching
direct small group commumcation and public communicanion could look kke.
Commumnication Saence offers all, young and old, the opportunity to gan knowl-
edge. It 15 therefore logical to conclude that Communication Scence should be
formalised as a discipline within the Language, Literacy and Communication leaning
area A study of the courses at the various universities reveals that too many people
could probably be traning for jobs that can only be offered to a few. The GET and
the FET bands at school therefore have to guide leamers to fit mto sodety. Com-
munication Science offecs all, young and old, the opportunity to gain knowledge. In
chapter 8 I present my conclusions and recommendations.
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Chapter §

CONCLUSIONS AND RECOMMENDATIONS

PREVIEW

In thus chapter I will present my conclusions and recommendations regarding the
role of direct smuall group communicanon and public communication in an envis-
aged Communication Science curnculum within the Language, Literacy and Com-
munication leaming area in the Further Education and Training band.

THIS THESIS IN THE REAR VIEW MIRROR

While the first chapter served as a roadmap for the reader through an untraversed
educational landscape, this chapter affords glances ia the rear view mutror alternared
by focusing our attention on the road ahead for introducing Communication Sci-
ence as 2 school subject in the FET band.

In chapter 2, T outlined four substantive problems relating to the role of communi-
cation in the new revised national curnculum statement. I showed that the funda-
mental switch from the traditonal educaror-centred teaching to leamer<entred
teaching in OBE required that both educators and leamners be in command of a
range of communication strategies in order to construct meaning in real-wodd so-
cial contexts. I also showed that the before-mentioned communication straregies
had to take into account the relationship berween verbal communicason and non-

verbal cormmumcation.

In chapter 3, I defined the key concepts relating to my research regarding direct
small group communication in an envisaged Communication Sdence curncubum for

the Further Education and Tramuing (FET) band.
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In chapter 4, I stated my intention of presenting direct small group communication
and public communication as pat of a newly developed communicaton Science
leaming programme in the Further Education and Training (FET) band. I added
further that a study of the courses offered at the various universities reveals that too

many people could probably be training for jobs that can only be offered to a few.

In chapter 5,1 looked at how humans communicate by the use of verbal as well as
nonverbal skills in direct small group communication and public communication. I
discussed the different roles played by members in a group and stated the need for
courses to include classroom management skills as well 2s nonverbat skills. These

and other mteractive skills wall help leamers prepare for adult Life.

In chapter 6, I looked at Communication as it occurs m OBE classrooms. 1 looked
at how the encoding process transforms thoughts and ideas into word symbols,
bodily movements, facial expression and/or gestures. I looked at how interpersonal
communication, group commuaicaton and cultural comrmunication affect both
leamers and educators. I explained the basic tenet of constructivism and showed
how active practice is the key of any constructivist lesson. { explained that the co-
operative method of teaching brings democracy into the OBE dassroom and ocut-
lined the different forms of discussions that the educator can engage learner in. 1

explained that educators must empower learners to deal with the emotive parts of
learmng,

In chapter 7, T discussed the need to introduce direct small group communicaton
and public communication as part of a Communication Science curnculum in sen-
ior phase classrooms. I outlined the potential unique contubution of Communica-
fion Science in the FET band and stated where educators could find information
for such 2 Communication Science syllabus. As belds of study begin to merge, suc-

cess in professions is very much dependent on good commmunication skills.

In this, the final chapter of my thesis, I present my conclusions and recommenda-
tions regarding the role of direct small group communication and public communi-
cation i1 an envisaged Communication Saence curtculum within the Language,
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Literacy and Communication eaming area in the Further Education and Training
band.

RECOMMENDATIONS

Further research needs to be done regarding in which of the 11 official languages
Communicaton Saence should be offered because it is language neutral. Leamers
could be given a choice whether they want to do a second language besides the first
language of their choice, or Communication Saence in English or any of the in-
digentous languages.

This must be followed by a concerted programme for providing leaming ia the lan-
guages that have been identified as target languages, for offenng Comrmunication
Science as a subject in the Language, Literacy and Communication leaming area.
Both the curricular leamning matenals and educarars” manuals should be printed in
the language as determined by the need.

The introduction of Communicaton Scence as part of teacher training curnicular

should also be implemented.

Communication Science can assist mn implementing the principle of mother-tongue
education. While there is a goal in Mathematics and Physical Saence, it can much
more easdy be achieved by offenng this disapline n the indigenous languages. For
this reason, I have worked extensively and drawn data from the Interner to assist
individuals who will be tasked to prepare texts. I have consciously included a wide
range of matenals so that the relevant matenals can be at hand for individuals who
have to translate the cumculum and provide Communicanon Saence i the lan-

gnages, which are in dermand.

The smorgasbord approach could be adopted after proper linkages have been
worked out to deterrmine which core modules should form predeterminate modules.
For non-core modules it should be possible to afford leamers the opportunity of
selecting from a range of core modules to make any language or Communication

Scence the “first language” of choice, and which elective modules could betaken to
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constitute the rest of the modules to £l the 207 notional study hme as mandated in
the DoE 1997 policy document.

A Zulu speaker can select IsiZulu as first language. Communication Science could
be offered in English as second language, or the leamer can select Communication
Science as the primary discipline in the 1.LC leamning area with any other language as
the alternate fanguage.

Of the three types of OBE, tradinonal OBE, transitional OBE and transformational
OBE, 1 believe that the South Afrcan education system should be based on princi-
ples of transformational OBE because it ernphasises the opposite of rote leaming,
subject divisions, content-based knowledge and summative assessment. Learning is

shaped by cutcomes, integrated knowledge and formative assessment.

Because of the two-language policy, language educators teaching Zulu or Afrikaans
are compelled to offer another subject, for which they are not trained. They can be
retramned to offer Communication Science, which forms a discipline within the Lan-
guage, Literacy, and Communicabon learning area Specialised honours level qualifi-

cations allow educators to build on prior knowledge.

CONCLUSION

1 this chapter I presented my conclusions and recommendanons regarding the role
of direct srmall group communication and public communication in an envisaged
Communication Science curticulum within the Language, Literacy and Communica-

tion leaming area in the Further Educanon and Training band.

Given the comprehensiveness of Communication Science and its mulnfacered na-
ture, and the seamless integration of theory and applicanon, the quesnon s not
whether Communication Science should be introduced in the FET band, but rather
whether South Africa can afford not to introduce 1t.
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