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SUMMARY

The aim of this study was to pursue an investigation into the role of the

family in the moral development of the foundation phase child.

From the literature study it became clear that the family plays an
important role in the moral development of the young child. Each family
sets guidelines, principles and norms with regard to what is right and what
- is wrong. It is.the educational responsibiliity of parents to fransfer these
norms to their children. From an early age the child is ’rdUghT fo behave
é:drrec’rly and s reprimanded when his behaviour is wrong or not
acceptable. Eventually the child has to reach moral independence and
responsibility with educational help. In the latter aspect the parents, as
primary educators, play animportant role in assisting the child fo internalize

and assimilate morol norms and values.

For the purpose of the empirical investigation a self-struciured
questionnaire, to be completed by parents with children in the foundation
phase, was utllised. The completed questionnaires were analysed by

means of descriptive statisfics.

Ijn conclusion a summary was presented on the findings of the literature
and empirical study and the following are some of the recommendations

that were made:

. Pasitive moral values must be inculcatedin young children by
their parents.
. Support programmes should be made available to parents to

assist them in the moral education of their children.
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CHAPTER 1
ORIENTATION

1.1 INTRODUCTION

To be able to live harmoniously with other people in society one has to live
according - to cultural norms (Du Toit & Kruger, 1994:64). Making moral
decisions means that a choice must be made between right and wrong,
cccep’ring responsibility for choices made and forthe redc:’rions which result.
Moral decision-making involves a person's conscience which addresses him
and keeps him accountable for his decisions and deeds. A person’s
-éonsciéhce_prompfs'him-’ro live according to mordls, and fo choose and do
the right, goﬁod and decent thing rather than the wrong, evil and impropér

-thing.

chh _comhnunify and family set guidelines, principles, rules and norms Wh‘h
regcxi'd fo that which is considered right and wrong, proper and improper,
good and evil {Van den Aardweg & Van den Aardweg, 1990:148). Some of
these mora!l norms are incorporated into the laws of the ‘lcnd such as laws
against theft, while others are set within a cultural context by cus’rofns and

. fraditions.”

According to Crain {1992:22) the child has to learn norms with the help of his
educators. Initially the parents urge the child fo behave comectly and
decently and reprimand him when he has acted wrongly and improperly.

With the help of educators the child leamns to atiribute logically
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acknowledged meanings to. moral norms, social norms and those of his
family. Crain [1992:22) says the child reaches moral independence and

responsibllity with educational help, which assists him to internalize and

assimilate moral meaning.

Since the chi'!d in the foundation phase is in the pre-operational and
concrete-operational phase of his cognitive develecpment his moral
experience siill rests on concrete and realistic grounds {Du Toit & Kruger,
1994:128). During this phase the child looks for constant, immutable rules
which he interprets literally, so that he clings to specific codes of conduct
such as those which prohibit stealing, lying, cheating and so forth (Vrey, 19%0:
82). Virtues such as honesty, dependability, conscientiousness, courtesy and
friendliness should be inculcated in the child through educational help. The
' porén’rs as primary educators can purposefully instruct the child in this by
laying down rules and setfing certain limits. The child may also be rewarded
for his obedience and punished should he ignore the rules. Mwamwenda
{1998:34) maintains that young children identify with their parents, adopting

their values, personality traits and beliefs as their own.

Parental attitudes and behavioural responses foright and wrong set the fone
and the direction of the child's moral development. As morality is basically
learmed it is obvious that the family is centrai to the learning of moral codes.
DuToit and Kruger({1994:129) state that the most successful way of normative
instruction is by the educator’s (parent’s) own example. The foundation
- phase child models his behaviour on that of his educators, and in the same
way develops his value structure on the living exqmple of his educators
where the parents, as primary educators, play a significant role. Famrant

- (1991:16) says that by means of their example parents should endeavour to
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exercise a specific influence on their children which will confinue when the

parents are not present.
1.2 ANALYSIS OF THE PROBLEM

Levine (1995:13) says that children, including the foundation phase learner,
are exposed to a bewildeting amray of risks and challenges relating to
morality at an early age. These risks and chdllenges relate to the choices

_ond decisions the child has to make. .

According fo Dowling (1‘ 999:83), when it comes to the difficult matter of
handling moral problems faced by young children, many of them are as a
result of their social upbringing. Bezuidenhout and Jouber’r (2003:85) are of
the opinion that the fault lies mainly in the moral guidance that the young
child receives at home andin school. Within the family milieu the child has
to conform to traditional norms, values and standards. Qutside the family,
for example in the community and at school, norms, values and standards
might be different.from those of the family. Children are taught that they
mﬁst choose their own moral beliefs. This is, however, difficult for the child
in the foundation phase who is still dependant on the guidance of parents

or a responsible adult (Vrey, 1990:17).

Grobler'( 1987:1) maintains that attitudes, values, interest and personality fraits
have fheir foundations in  early chidhood when the child is the most
- susceptible to influences. The working mother has become an integral part
of society as increasing numbers of women return to the job market when
their children are still very young. Working parents that leave the transfer of

norms and values mostly to chance risk failure of an integral part of their
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responsibility in the education of their children (Schiller & Bryant, 1998:7).

According to Angenant{1990:54} it has become more difficult to educate
children on the basis of specific historical norms and values which seem to
be losing the impact i used to hové. Owing to misrepresentations in the
media parents are often confused about what norms and values child
rearing should embrace. Even young children are exposed to the confusion
and question the norms that their parents wish to convey (De Witt & Booysen,
1995:31). o

Watching violence on felévision friggersincreased aggressivenessin children
(Bezuidenhout & Joubert, 2003:144). .Accorcling to Gray (1999:29) when
young children view violence or mean behaviour on television, they lose to
some degree the opporfunity to develop a healthy sense of innocence,
serenity and sensitivify. i is also believed that too much sensory input
overwhelms the young child’'s nervous system and the child becomes
Jritable, demanding, moody, hyperactive, sensitive and uncooperative.
ExCessiVé stimulation do not have a healthy influence on the foundation

phase child.

Kretzchmar (1998:13} says to be without morality is like someone trying to find

his WG\/. around a foreign city without a map. He does notf know where he
is, where he comes from or where he wishes to go.

1.3  STATEMENT OF THE PROBLEM

Thé problem that will be investigated in this study pertains to the challenges

facing the family in the moral development of the foundation phase child.



The following are questions that require answers in order to establish the role

of the family in the moral development of the foundation phase child:

. What are the main: challenges facing parents in the moral

development of the foundation phase child?

. Are parents adequately equipped to guide and assist the

foundation phase child in his moraf development?

1.4 ELUCIDATION OF CONCEPTS

The study on the role of the family in the moral development of the
foundation phase child will cover a wide spectrum of concepts. To ensure
—a clear undersianding of the problem to be investigated it is deemed

necessary to explain certain concepdts.
1.4.1 Gender

In this study all references to any gender includes references to the other

gehder.
1.4.2 Education

The term “education” is of Latin origin and means “to bring up, train, provide
schooling for” (Du Toit & Kruger, 1994:5). Education is a process in which the
practice of education is involved: where a responsible adult leads, helps,

supports and accompanies a child to self-actudlization and ultimate
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According to Van Rensburg, Landman and Bodenstein (1994:366) education
in its pedagogic form, may be defined c_js the conscious, purposive’
intervention | by an adult in the life of a non-adult to bring him to
independence. Education as pedagogic assistance is the posiTive
influehcing of a non-adult by an adult, with the specific purpose of effecﬁng
changes of significant value. Du Toit and Kruger (1994:5) say that education
referﬁ to the help and support which the child receives from an aduit with a

view of attaining adulthood.
1.4.3 Edu_cator

An educcfor’is onewho educates, who takes the responsibility of leading the
child to c:dui’rhbod. Baldwin (1998:11) says the primary educators are the
- parents who from the earliest moments of the child's life are involved in his
educdtion. While the parents retain this responsibility, the secondary
educqfors [school teachers and other concerned adults) supplement the
primary educator's efforts as they together purposefully lead the child in

every aspect of his becoming and through each stage of development.

A professional educc:’rof(pedogogue) is a scientifically schooled educator
practising educationon a pos’r-scién’r_iﬁc level; he chooses education as an
occupation and a vocation. Vdn den Aardweg and Van den Aardweg
(1 990:73)’ state that an educatoris concemed with the educand as a totality
and rb_i simply with the teaching and learning of a specific subject or
subjects. An educatoris more than a mere teacher of knowledge but seeks
fo impcr’r to the child quadlities, such as norms and values, which will enable

him fo reach responsible adulthood successfully.



1.4.4 Family

-Harclambbs( 1985:325) describes afamily as a social group characterized by
a common residence, economic cooperation and reproduction. The
members of a family consist of a father, mother and siblings. According to
Elliot (1991:4) in modern Western societies the family denotes a unit consisting
of a husband and wifé and their children. It is a group based on mariage
and biologicdl parenthood, sharing a common residence, united by ties of
affection, an 6b!igcﬁo‘n of cc:re'ond support and a sense of common
identity. Bradshaw (1994:1) seés families as dynamic social systems, having

- structural laws, components and rules.

1.4.5 Foundatfion phase learner

The period approximately spanning the ages of six fo nine years is generally
kKnown as the foundation phase (Du Toit & Kruger, 1994:104). The foundation
phase is olso known as the junior primary phcse which extends from grade

1 (+ éyears) to grade 3 (+ Fyears).

14.6 Mordlity and moral norms

Mordlity refers o the principles, rules or reasoning by which behaviour is
judged to be acceptable, right or wrong {Van den Aardweg & Van den
Aardweg, ]990:i51 ). Mordlity gives orientation and meaning to an
,individuq[’s_ life. It provides a cohesive fabric for society, providing solutions

for social problems (Kretzchmar, 1998:14).
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Moral norms are the norms which a person follows with regard to behaviour.
{Crain, 1992:25). Everysociety and family set up certain guidelines, principles,
norms and rules for behaviour, based on what is considered right or wrong,
these are known as moral norms (Van den Aardweg & Van den Aardweg,
19901151).1 Without moral norms the family and society would be chaotic
and ungovemable.

1.4.6 Moral develgpment

According to Lawton {1982:484) moral development is concerned with

leaming the appropria’re' rules and values that guide social behaviour and
the extent fo which moral thought is reflected in moral behaviour. Moral
development is ieaming to know what is right and wrong, good or bad,
acceptable or unaccepiable behaviour within a particular society in which
the child lives. Moral behaviour can only be learned and the child learns by

imitation.

Van den Aardweg and Van den Aardweg (1990:148) say moral
development refers to the child’s actions, atfitudes and aspirations and
volition, fo the child's whole character, his vitues and vices and at a later
stage in his development to his value judgements. Moral development is

dependent on cognitive development.

For the purpose of this study the moral development of the foundation
phase child is described as the process by which the child leams the
principles that enable him 1o judge particular behavioural patterns as good
orbad and that direct the child's behaviour in accordance with these moral

principles.



1.4.8 Norms and moral norms

- Norms are the standardized ways of acting or the expectations governing
fimits of variation in behaviour (Van den Aardweg & Van den Aardweg,
1990:156). Nbrms are culturally determined but also universal, such as
respect for human life. Noms are supporfed by a high degree of consensus
'chd_ may elicit intense reaction when violated such as the committing of
'murder.; Louw (1997:43) says norms are transmitted from one generoﬁcﬁn fo
another fhrdugh groups and the individua! incorporates beliefs and ideas
about these norms into his meaningful understanding of relationships. Moral
norms are the norms which a person follows with regard to behaviour (Van
Rensburg, Landman & Bodenstein, 1994:444).

1 A.9 Value(s)

A value is that to which a society, cultural group, family or individual attach
worth, value or significance (Van den Aardweg & Van deﬁ Aardweg
{1990:238). According fo Woodbridge and Barnard (1990:56) values are
ideas as Té what is good, beautiful, effective or just, and therefore worth

having, worth doing, or worth striving to attain.

© Values serve as standards by which a person determinesif a poﬁiéulcr thing
(object, ideq, policy, efc)) Is good or bad, desirable or undesirable, worthy
or Unwoﬁhy, or someplace in between these two exfremes. In the context
of this study the ferm value refers to the moral principles or accepted

standards of the family.
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1.4.10 Parents as primary educators

- Du Toltand Kruger (1994:3) say that parents, as the child's primary educators,
have the greatest share in the child's education and the quality of his
becoming an adult. Initially the child's parents are responsible for his
educdﬁoh-wh'k':h implies that primarily the child's views about morality

“depend largely on %H_ose of his parents. When the child enters school, the
educational help and support of the parents, who remain responsible for his

education, are complemented by that of his school teachers.

1.4.11 T_heori'es of moral development

A theory is @ mental view férmu!cz_’fed to explain a behaviour {Van Rensburg,
Ldndmdn & Bodenstein, 1994:553). A theory is a plan or scheme existing in
the mind only, but based on principles verifiable by expen’merﬁ or
observation. A theory based on research attempts to create some order,
pattemorgenera lization to explainaphenomenon. Itisscientifically arrived
at and presents a unified system of principles, definitions, postulates and
obser\)qfions'-orgonized to most simply explain the relationship among
variables (Van den Aardweg & Van den Aardweg, 1990:230). However,
theories rarely explain cll. the facts and often lean toward one perspective

or the other. The most useful theories are those that adequately and simply

. explain the greatest number of facts. Theory may, however, have an

influence on practice. For the purpose of this study the moral theory of

Pic:gef seems the most relevant and will be discussed nexi.

According to Piaget's theory the moral development of the child falls info

~ two categories, namely (Mwamwenda, 1998:108; Turner & Helms, 1983:246):
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Morality of realism {also referred to as morality of constraint or
hé,feronomogs morality}. During the period of moral realism,
‘which oceurs before a child is ten years of age, morality is
perceived as being exfernally made andimposed. In the mind
of-fhe child ndfhing is in itself right or wrong, good or bad. What
determines whether a given behaviour is good or bad is what
the parents say. Good behaviour is that which conforms with
the wishes of,’fhe. parents. Tothe child rules ought to be obeyed
as presented and should not be modified; what counts is the
letter of the law rather than the spirit. Furthermore when a child
~ judges « cérfoin action he takes info account only the
consequences of the behaviour and pays no attention to the
intention underlying the behaviour, for exdmple, subpose two
children have done wrong, one child accidentally breaks two
cups, the other deliberately breaks one cup. If a child is asked
fo mcke a judgement he will say that the one who broke two
cups must be punished more severely than the one who broke
one cup. The fact that the one who broke the two cups had
no intention of breaking them is not taken into account. At this
age children beﬁevé In what is called immanent justice, which
means that if somebody has done something wrong and gets

hurt he is being punished for his wrong behaviour.

Morality of cooperation {also known as autonomous morality,
‘moro!i’ronf reciprocity, moral flexibility and moral relativism).
When a child aftains the stage of morality of cooperation he
has a different vf_ew of mordiity. Rules are considered to be

flexible and subject tochange. Rules are also understood to be
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made for the purpose of pro’recting the rights of individuals
rather than for giving allegiance to those in authority. If arule
is ,?rcnsgresséd a child at this stage makes a judgement on ihe
basis of the motive behind the behaviour. If the rule was
violated with no malicious intention the offender is likely to be

forgiven.

AIMS OF THE STUDY

The aims of this study are:

To _p_ursUe a study of relevant literature in order to establish the
role that parents and other people play in the moral

developmenf of the foundation phase child.

To undertake an empirical investigation into the role that
parents and other people play in the moral development of

the foundation phase child.

To make certain recommendations which can serve as
guidelines to parents in the moral development of their

children.

1.6 METHOD OF RESEARCH
Research with regard to this sfudy will be conducted as follows:

. A literature study of available, relevant literature.
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. An empirical survey comprising structured questionnaires to be

completed by parents with children in the foundation phase.

- 1.7 FURTHER COURSE OF THE STUDY

Chapter 2 will be a literature review of the people that play arole in the

‘meral dre:velopmen’r of the foundation phase child.
In chapter 3 the method of research foliowed in this study will be explained.
Chapter 4 will consist of the presentation and analysis of the research data.

In chapter 5 a summary of the research, findings from the study and certain

recommendation will be presented.
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CHAPTER 2

LITERATURE REVIEW
2.1 INTRODUCTION

Morail development contains a clear cognitive component. According fo
Papalia clnd-'Olds (1992:250) the most infiuential explanation of moral
- -development is that moral values develop in a rational process coinciding
with cbgnh‘ivé development. Children cannot make sound moral
'ju_'dgeme_n’rs until they shéd egocentric thinking and achieve a certain level

of cognitive maturity.

Du Toit and Kruger (1994:1 28} say that since the foundation phase learner
~{primary school leamer} is in the pre-operational and concrete-operational
phases of his cognitive development, his moral experience still rests on
cbncrete_ and reqlistic grounds. The foundation phase Iec:rner' thus
Io,oksrfor constant, immutable rules which he interprets literally and he clings
to specific codes of conduct such as those which prohibit stealing, lying,
cheating and so forth. During this phase the child sets great store by equal
“and fair treatment for all {Sprinthall, Sprinthall & Oja, 1994:180).

The moral jud'g_emen’r and reasoning of the foundation phase learner
| develop as aresultof his cognitive development which is described by Vrey
_ (1.990:181) as a-gradual transition from heteronomous to more autonomous
moraljudgement. This means a development from amorality based onrules
and horms prescribed by others fo an inner moral sense based on the child's

convictions and judgements. The young child does not steal because his
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parents forbid it, but as his moral judgement deve!bps he sees that his
parents obey the nom and he agrees with the principle underlying it, that
one should not steal {Roehlkepartain, 2000:8).

To inculcate moral norms such as honesty, consciousness, ccjur‘resy and
friéndliness in the child the educator {parents) can purposefully instruct the
child in. this ¢onnecﬁon by laying down rules and setting specific limits, Du
Toit and Kruger (1994:129) siress the fact that the most successful way of
moral instruction is by the educator’s {parents) cwn example. The
foundation phase child models his moral behaviour on that of his educators,
(pcrénts and school feachers). Papadlia and Olds {1992:253} maintain that
the young child develbps his V_c:lpe structure and moral beliefs based on the

living example of his educators

Giddens (1993:77) say that an important factor in the moral development
of the foundation phase child is the fact that the educators of the child must
possess posifive moral norms.  As primary educators the parents should

endeavour fo transfer these positive virtues to their children.

In this chapfer the focus will be on the foundation phase leamer as a moral
person. The essentiais of moral development will be discussed and the role

of the family in the moral development of the child will be looked at.
2_.2 THE FOUNDATION PHASE LEARNER AS A MORAL PERSON

As the child begins to find his way in the world, his inclination for a
determined set of values becomes fixed and constant [Van Rensburg,
Llandman and Bodenstein, 1994:444). At birth the child s incapable of

- distinguishing between what carries approval and what is unseemiy.
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Through the experience of ed ucationthe child's conscienceis actualized fo
guide him in deciding between right and wrong, since man has an innate
mordl sense thatl responds to the call of education. Woodbridge and
Barnard (1990:58) rﬁcin’rc:in that education is essentially a moral function to
arouse a sense of cccou‘nfobilify in the child for his actions. In submitting
himself to eduCo’rion' the child reveals his moral being and his education
confirms his dependence on that support for owdreness of moral principles,
for evenfuolself—decision and for-a free choice of accepted moral norms

(Jacobs & Gawe, 1999:79). |

Fontana {1990:431) maintains that children in the foundation phase,
between the ages of five and eleven years of age, are very much tied up
in what:is cqlléd the “good boy or good girt Syndrome", which means the
child’s actionsis towards gaining adult praise. The child considers himself as
*good" mainly when his parents or teachers tell him he is. Kohlberg (Papalia
& Olds, 1992:253) sees the child between ages 4 and 10 as a pre-
conventionalmoral being as the emphasis at this level is on external control.
The moral standards of the young child are those of others {parents) and
they dre-observed' eitherto avoid punishment or to reap rewards. Van den
7A‘drdweg and Van den Aardweg (1990:149) also refer to the pre-
‘conventional s’rcgé in the moral development of the primary school -
{foundation phase) child. Young children obey adult (their parents’) rules to
avoid punishment btjﬂhey make little altempt to understand them. Towards
the end of the foundation phose children begin to evailuate their behaviour
but are still very motivated by reward and punishment and their own selfish

inferests., .
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2.2.1 Mordl behaviour

Moral be_hcviour is the wdy in which a person behaves in accordance with
the rules of the society in which he lives. Schuster and Ashbum (1992:330)
see moral behaviour as the responses individuals make throughout life o
ethical pressures. If these responses are consistent with societal standards of
good, they _cré regarded as moral, if they contradict society's expectations,
they are considered immoral.  For the foundation phase child moral
behaviour is in the realm of what is right and wrong, what is good and bad.
_B.éfore the child enters school moral behaviour is depicted by and insisted
Upbn, ornot, by the p’c:rents. Moral behaviour, however, extends oufside the
family and is- then further developed by building socially approved
behaviours which are reinforced and maintained by society (Van den
Aord_wég & Van den Aardweg, ]990:1 48). '

According to lindon {1998:150) children in the foundation phase may
behave in line with ways that gain adult approval, for example taking turns
on the playground without fuily understanding the idea of “shoring“"rhc:’r the
adulf is -exploining. Children can learn moral behaviour in a socially
approved manner through irialand emror, through diréc’r feaching orthrough
identification {Hurlock, 1987:391). The leamer in the foundation phcée s at
a stage where he mostly wants adult approval. Therefore he can easily
- adopt and display behaviour which is moral. This affitude of the learner

promotes the acquisition of acceptable moral behaviour .

Moral behaviour may vary according to the situation @ child is in
(Davenport,1994:101}. A child who is generally fruthful and honest may
cheat and lie under certain circumstances, and a generally wicked child

may sometlimes behave like a saint. Ther behaviour does not change just
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because theirthinking may be passing through different siages, but depends
on factors like how the child sees the situation, whether the child has
previously been rewarded or punished in similar situations, or whether the
child has seen other influential role models behaving in the same way
(Farrant, 1991:13}. The foundation phase leamer has a conscience and
therefore the potential fo take moral decisions and behave accordingly.
However, because of his cognitive level of development the child does not
know the meaning of the moral norms he chooses and s not able to behave
morally of his own accord (Du Toit & Kruger, 1994:64). Thus the child’s
: conscience does not address him and he can not be held accountable by
society for what he has done wrong. Through education the foundation

phase leamerneedsto learn to know moral norms and behave accordingly.

One of the important facets of moral development is the development of
morail behaviour (Bee, 1981:394}. The question to be asked in this regard is
can the child match his moral behaviour 10 internalised rulese The child
knows its wrong to steal, but can he resist the impulse fo shopliff when the
transistor radio he desires is right there within his reach and nobody is
-watching? Can the child say no fo friends who are urging him to do
: sOme’rhIng he knows he should not do? Modeling by parents plays a
significant role in the leaming of basic rules of right and wrong moral
behaviour by the young child (Jacobs & Gawe, 1999:60). According fo Bee
(1981:394) parents are quite often inconsistent in their moral behaviour and
' therefore it seems quite normai for their children to also develop inconsistent
moral behovbur. Bell {1980:418} says direct enforcement and modeling by

the parents of young children play asignificant role in their moral behaviour.
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2.2.2 Moral judgement

Moral judgement refers to the child’s cognitive ability to understand moral
concepts and moral behaviour {Colby & Kohlberg. 1987:9}. Cognitive
‘development is crucial .to the acqguisiion and maintenance of moral
judgement (Van den Aardweg & Van den Aardweg, 1990:148). The child
must be able o determine if a particular action is ight or wrong, or whether
somebody is guilty or not. This is-only possible if the child has reached the
cognitive level that will enable him to conceptudiize and generalize moral
norms V(Vrey, 1990:181). |

According to Du Toit and Kruger (1994:128) at the age of about eight the
foundation phase leamer develops an inner moral sense which means he
understands the norms of morality although it sfill rests on concrete and
reclisﬁé_ gfounds. At the end of the foundation phase the child begins to
develop a genuine conscience. The child’s moraljudgement andreasoning

improve as a resuit of his cognitive development.

According to Kohlberg’s {Lindon,1998:152} tevels of moral judgement the
foundation phase child is at the pre-conventional level and judges right and

wrong primarily by the consequences of action.

Fontana (1 9?0:431) says that as the five fo ten years old child’s powers of
fhihki"ng déveldp he is also able to ponder more over the things he is asked
to dosand start judging the moral value of his actions. According to Dowling
(1999:86) there are certain rules the young child must understand when
making moral judgements. The foundation phase leamer will become only
aware of these rules if he has reached the cognitive ability to understand

them.
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2.2.3 Moral reasoning

- Moral reasoning is the grasping of different concepts that underpin moral
behaviour (Li'ndon, 1998:150). According to Crc:in {1992:135) in their moral
reasoning young children focus on what they can do or have personally
experiénced . The moral rules expressed and followed by foundation phase
leamers {end to be more fixed. In their moral reasoning younger children
look and think from thelr own point of view but are able 1o leam and tock
" through the eyes of others and build up a more general framework {Lindon,
1998:151) L

For the child between the ages of six and ten years moral reasoning is seen
interms of “very right or very wrong” (Papalia & Qlds, 1992: 253). The change
in conventional moral reosoning is parallel to the course of the child's
in’reliec’ruol development. Cross¥culturc[ studies done by Lawton (1982:485)
indicate that formal education affects the level of moral reasoning of the

foundation phase learner.
2.3 r' THE ESSENTIALS OF MORAL DEVELOPMENT

Children at an early age, before the “dawn of reason”, are capable of
doing considerable harm to themselves Gnd'io others because they are still
unable to make a clear distinction between right and wrong (Peters,
1981:35). Accordingtole Roux (1992:112} it Is socially essential that children
should observe certain rudimentary rules from an early age (Peters, 1981:35).
The foundation phase learmer needs laws, rules and social interaction to
gUide his moral behaviour in a way that would not harm himself or other

people.
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2.3.1 Conscience

Gouws and Kruger (1994:174} describe conscience as a uniguely human,
inherent abllity to distinguish between right and wrong. good and evil and
proper -cnd improper. It isinfluenced by teaching, habits and éducofion.
Moral values that influence the conscience include honesty, loyalty,
responsibility, appreciation, respect and a sense of duty. Conscienceis the
faculty of the mind which dictates the mordl quality of one’s actions or
behaviour (Bell, 1980:419). It is a moral awareness by which a person
distinguishes between the morally ﬁgh’r and the morally wrong. Van den
- Aardweg and Van den Aardweg {1990:50) describe the conscience as that
which urges one to do what is recognized to be right and resirains one from
doi_hg what is known to be wrong. Conscience s innate and universal and
.not a product of the environment, training, habit or education althoughitis

- Influenced by these.

A person’s conscience makes him feel guilty or ashamed when_he has
behaved badly (Eysenck, 2002:140). Thisis why the conscience play suchan
impdrtdn’r role in the moral development of the child. Conscience makes
a person aware of whatisright and wrong and can be seen as the guardian

- of mordlity, justice and decency.

AccordingtoSchusterand Ashbum (1992:337) the c:a'poci’ry foraconscience
is present at birth and devé[ops through discemable, describable stages. Du
Toit and Kruger {1994:97} say the child's development of a conscience
based -on values does not just originate in prescribed norms, but isinfluenced
especially by the example set by the behaviour-of his educators (parents).
Initially the young child accepts the moral norms of the parents (educators)

without questioning because they provide him with specific boundaries
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within which he experiences safety. Gradually, however, the child develops

his own intemalized value system.

Vrey (]990:90) says the child leams from an edrly age that certain forms of
conduct are accepted and others not. In the family the child learns that
certain acts meet with an approving “good"” and others with areprimanding
“bad or naughty”. As he grows older and goes to school, the foundation
phase learner leams that go‘od and bad are norms of conduct imespective
of thé presence of the .pcrehis. Papalia and Clds {1992:212) state that the
internalization of norms eventually comes from the child as he realizes "one
should notdo this”. By identifying himself with the excmpleé of his educators,
parents or teachers the child comes to accept the norms as his own, to form
a scale of values and to activate his conscience. According to Yeats
(1921:99]) at about the age of eight the child develops an inner moral sense
and at the end"of the foundation phase the child begins to develop @

- genuine conscience

2.3.2 Laws, customs and rules

Cultures have well-defined rules that dictate morally right and wrong
actions. Dcrly and Schultz {1990:529) say a rule becomes moral if
adherence to it is experienced as obligatory, it applies to all people
regardless ofrl‘heir aftitude toward it, and if its force is impersonal and
externdl. The latter description distinguishes moral rules from social
éonvenﬁons which are standards of behaviour which have been agreed io
| by a cultural group but are not really obligatory. Rules against murder and
theft are moral, but rules conceming manners and the like are social
conventions. At the beginning of the foundation phase most children can

distinguish between moral rules and social conventions.
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You.ng children judge hurfing other people or taking their possessions to be
more serious transgressions than eating ice-cream with their fingers or not

paying attention to a story (Kail & Wicks-Nelson, 1993:358).

In observing young children playing games, Piaget (Sprinthall, Sprinthall &
Oja. 1994:177) established that shared rules do not appear before the age
of ei'gh’r years. At this S’roge the child redlises that rules should be followed
but their own desires are uppermost and their moral behaviour is
egocenfﬁColly defeﬁnined. Between the ages of seven and eight years the
child's belief regarding the existence of rules are based on heteronomous
forces and powers outside the child. The child is at a stage of moral realism;
moral rules have an existence that is indepe_endem‘ from the child. Towards |
the end of the foundation phase moral realism is replaced by moral
subjectivity. Rutter (1980:340) says the child then begins to contribute fo rule
ma.king, is able 1o follow rules and is able to distinguish between right and

wrong.

Beﬂye'en the ages of five and ten years the child regards rules as
unchangeable and sacred, as extensions of a higher authorily, such as the
parent or even God (Louw, 1993:342). They use rules as guidelines for
-acceptable behaviour, they believe that any infringement of a rule should
be punished and are capable of taking mitigating circumstances into

account {Louw, 1993:342).

According fo Tattum and Tattum (1992:82) rules are part of the hidden
curmiculum at school. These rules are part of the organizational procedure
an educator wilt use to conirol the behaviour of the learmers in his class. itis
a known fact that foundation phase leamers are lively, noisy, unpredictable

- and at fimes irational in their behaviourin class. This behaviourrequires from



24
parents and teachers to set clear guidelines for the foundation phase

learner to be followed and assist him in his moral development,

Rules give substance and expression to values and are the symbols of
'person's beliefs and attitudes (Crain, 1992:6). As the creators and enforcers
of schoolrules educators give meaning to their preferences for the pdrﬁcu!c:r
forms of social behaviour that they deemworthwhile and desirable. Values,
however, are vague and general while rules are more specific and are

intended to apply to identifiable situations (Tattum & Tattum, 1992:83).

23.3 Guilt and shame

Guilt and shame play an important role in the moral development of the
foundation phase learer (Papdlia & Olds, 1992:212). After developing a
coh_science the child uses it as a guideline for behaviour. [If the child's
behaviour does not meet the standards set by his conscience he feels guilty,
ashamed orboth (Hurlock, 1987:389). According to Pringle (1997:41,47) guilt
cdn_be ,exp[dined as a special kind of negative self-evaluation which occurs
when a person acknowledges that his behaviouris at viiance with a given

moral value to which he feels obligated to conform.

Children who feel guilty about what they have done have acknowledged
to themselves that thelr behaviour has fallen below the standards they have
set for themselves (H urloc'k, 1987:389). Only when the foundation phase
leamerhas developed a genuine conscience will he experience guilt and
shame or both as aresult of improper moral behaviour. According to Du Toit
and Kruger (1994:128) the child develops a genuine conscience at the end

of the foundation phase.
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The intra-personal communication system of the superego isguiltand shame
versus self-approval (Shusfer & Ashburn, 1992:338). ‘When one violates
accepted moral principles, guilt is experienced. If anindividual's behaviour
is consistent Wi’rh a self-concept and value system, or ego idedl, the
individual will. experience self-approval. To avoid the negative feelings
associated with the activation of the conscience, fhe individual will attempt
either to withstand temptation and to perform his moral duty (Schuster &
Ashburn, 1992:338). The experiencing of feelings of guilt and shame form an
- important part of the moral development of the foundation phase leamer
as he will strive not to behave badly in order to avoid these negative

feelings.

According o Rutter {1980:343) guilt is manifested around the age of three
years when the child may clearly refer to himﬁe[f as "naughty” and show
appropriate signs of emotional change following a Trdnsgression. Pringle
(1997:47) says shame is an emotion closely linked to guilt by virtue of its
och;rrence after a real orimagined iransgression. With shame, however,
the emotional experience has to do with the visibility of the transgression to
-o’rhe'rs. Anecdotal evidence suggests that shame, like guilt, can usually be

first identified at about the age of three years (Rutter,1980:343).

2.3.4 Social interaction

According to Le Roux {1992:73) opportunities for.interactions with members
of th‘_é social-group Is es_sehﬁc:l in learning fo be a moral person. Social
interactions play an important role in the child’s moral development by
providing them with (Hurlock, 1987:389):

. - standards of socially obprdved behaviour; and
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. asource of motivation through social approval and disapproval

fo conform to these standards.

Without inferaction with others, children would not know what socially
_ _cpprerd behoVIouf is nor would they have a source of motivation to
‘behave in any way except as they wished. The first social interactions occur
within the family group and children learn from parents, siblings and other
family members what thelr social group regards asright or wrong behaviour.

From social disapproval or punishment for wrong behaviour and approval
for right behaviour the child desires the necessary motivation o conform to

standards of behavior prescribed by family members {Hurlock, 1987:389).

1t is thus clear that social interactions play a very important role in assisting
the foundation phase leamer towards accepiable behaviour within the

-society in which he lives.
2.3.5 Knowiedge

Straughan {1988:104) maintains that there are certain areas where a child
will need factual information regarding rules of behaviour to which he is
expected to adhere and conform to in order to ensure the safety of others
and to establish healthy relafionships. Papaiia and Olds {1992:253) state that
for effective moral development children need to increase their
understanding of Why people behave in cerfain ways in certain
circumstances. This knowledge is essential so that the child may become

better at anticipating the feelings and reactions of others and themselves.

According to Vrey {1990:72) some measure of egocenirism is still present in
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the founddation phase leaner. The .Iecmer requires knowledge about
morality in order fo freat others in a moral manner in his own moral
development. Authentic knowledge about morality will equip the young

child with the information needed to make informed moral decisions.

Children musf leam (be knowledgeable) about what is right and wrong,
what is accepiable and not acceptable. Hudock (1987:387) says that as
séo'n as a child is old enough he must be given éxplcncﬂons of why certain
modes of behaviour are right and wrong. A child must also be given
opportunities to take part in group activities so that they can leamn whot
behaviour the group expects. Even more important they must develop a
desire todo what is right, fo act for the common good and avoid the wrong.
Du Toif and Kruger (1994:97} maintain that by interacting with others the child
gains knowledge and experience of how to behave morally correct in the
company of others. This is accomplished most successfully by associating

pleasant reactions with what is right.

in the moral development of foundation phase children parents and
teachers have fo provide them with knowledge to increase their
understanding of morality and thus encourage them to become moral
dgéntsthe_mselves (Straughan, 1988:32). Educators must explain the ideas
of the fec:’fures and range of moral operations to children before they can
recommeﬁd to them a particular pattern of morality which they will
recognize as an example of moral goodness (Jacobs & Gawe, 1999:79). i1
is aimless to preach the viriue of keeping a promise fo a young child who
does not understand the convention of promise making and the moral
implications which suround if. Knowledge about moral issues and ifs
implications serve as a guide in the morai development of the foundation

phase learner.
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A'c:cbrding to Isaacs (1981:16) porenfs, as the child’'s primary educofors.
initialty guide and support him by providing information as to why certain
behaviours are good and certain behaviourisbad. As the child grows older
and develops cognitively he needs more explanations and better reasons
for acquiring good habifs. The child needs knowledge and understanding
of other people’s behaviour, for ekcmple older people {Pringle, 1997:47).
Knowledge about other people's atfitudes, beliefs, hopes and fears will
produce greater tolerance from achild if he is aware of it. There will also be
~ less danger of a .person (or group} being indiscriminately labelled or
stereotyped without knowledge and recognition of their uniqueness.
Straughan {1988:116) says that a child cannof learn to consider other
people’sinterests and feelings without having adequate knowledge about

therr life-world.
2.4  THE ROLE OF THE FAMILY IN MORAL DEVELOPMENT

The influence of the family on the development of a child in school remains
strong throughout the ages six 1o ten and confinues info adolescence
{Sproufe, 1992:457). The primary family influence is usually exerted by the
parents although all family relationships influence the child's development.
This implies that the family plays a significant role in the moral development

of the foundation phase leamer.

De Lange {1994:56) mainiains that the family, asthe onficreality, initiates the
child into the intfricacies of his society in order to ensure that the cultural
values and norms are instilled from an early age. Parents are the most
influential agents in the child's leaming of morals. Van den Aardweg and
Van den Aardweg {1990:148] say parental atfitudes and behavioural

responses to rght and wrong., good and evil, acceptable and
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uhcccepfcb[e, setthe tone and direction of the child's moral development.

From his earliest years the child should be infroduced to the right behaviour.

2.4.1 Parents as role models

‘Van den Aardweg and Van den Aardweg (1990:148) emphasize ’rhé fact
that pcr‘e‘nfs'dre the most influential agents in the learning of morals by the
child. Parental affitude and behavioural responses to right and wrong and
.good and evil, set the tone and direciion of the child's development of
morals. At each developmental phase the child needs his parent's moral

guidance.

- According to Du Toit and Kruger {1994:97) the child’s moral cfeve!opmenf is
direc.?ed and determined, especiallyinthe pres_c:hdoi years, within the family
‘envirronmen’r or a preschool facility. Upon starting formal schooling the
foundation phase learner should have developed a reasonable sense of
moral responsibility. During the foundation phase years the child becomes
' more andmore independent and acquires good manners. Clark (1983:113)
points - out that during moral development discipline and meaningful
communication play an important role. Vrey (1990:181) mentions the
cultural component in the child'smoral development and suggests that the
youné child’s wdy of doing things is typical of the particular subculture in

which his parents live.

- Young children need io be taught how fo cope with frustration and
disdppoim‘men’rs. Roehlkepartain {2000:248) sees parents, as primary
educators, as the most suitable educators 1o help a young child consider all
possible solutions to a problem. Young children may cheat, push others

around, will cry and throw fanirums to get what they wani. Under these
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circu.msfances parents must let the child know that his behaviour is
unaccepfcb[e and teach them how to negotiate and make compromises.
Gray {1999:32) says parents must help the young child in leaming healthier

ways to assert themselves.

Straughan (1988:125) maintains that parents have many opportunities o
fuﬂher their children’s moral development, but the danger exists that ’rhéy
dd— not carefully con_sidér what they are trying to teach. It is therefore
probqble fhc’r the “moral infernce“ of the family have iit?le or nothing todo
with mordlity itself, but more with. domestic convenience, socialization and
the mere imposition of parental authority. Pringle (1997:41) says thaf if
parents are to claim the fitle of moral educators, they must learn to do more
than just declare thelr own opinion in the hope that their children will
conform tothem. Parents have to think carefully about their responsibility as
moral educators and must act in a manner which will benefit the moral

development of the child.

Gray (1999:xxv] confirms parents’ responsibility to guide, assist and set an
excmpte_fdr the moral development of the young child. The goal of positive
parenting is to create strong-willed children that are confident in their morai
deCIsio_ns. According to Le Roux (1992:28) positive parenting produces
confident, compassionate children who do not have to be threatened to
follow moral rules but spontaneously act and make decisions. Morality is not
-impb,sed_ on these children but emerges from within and is learned by

- cooperating with their parents.

According to Fontana (1990:434) teaching a five to ten year old child a
mature, responsible moral sense is no easy task. However, as the child’s

cognitive development maturesit becomes easier for parents toreason with
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the child about resisting deviation from what is right and controlling their
behaviour. Santrock (1995:311) suggests the following ways in teaching the

young child about morality:

. Parents should monitor, guide and support children at a

distance.
. Parents should effectively use the times when they have direct

contactwith the child.

. They should strengthen in their children the ability to monitor
their own behaviour, o adopt appropriate standards of
behaviour, o avoid hazardousrisks and to sense when parental

contact and support is appropriate.

According fo Levine {1995:14) the young child (foundation phase) does most
of his Ieorhing through imitation and his primary role models are his parents.
The child picks up more than skills and abilities from his parents. He also
absorbs subile nuances of expressions, attitudes and values that will have a
lasting effect on who he becomes, hisideas about gender and genderroles,

moralvalues, and how to deal with feelings such as anger, fear and sadness.

Roehlkepartain (2000:197) says young children leam by wafching their
pcrén’rs. Therefore_pcren"rs must be posifive role models and behave as they
would like their children fo behave. Parents must model the moral norms as
prescribed by their society that they want the foundation phase learner to

adopt.
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-~ According to Levine (1995:121) moral standards of honesty, fairness and
trustworthiness must be leamed ot home. The child leamns to behave
responsibly at home and itis therefore essential that parents be aware of the
powerful influence of their own actions. When parents make a promise they
must . keep it or apologize with a valid explchotidn if they break it (Vrey,
1‘990:—9@). Porenfé must take note of the way in which fhey respond o
people who do not respect their principles, values or beliefs. Do they react
in the way fhey that they would lke their chidren to do in similar
circumstances? Roehlkepartain (2000:203) says when a parent réc!izes he
has told a lie-or has stretched the fruth, he must admit it and explain why he

has cc’red that way and apologize. This will show children that honesty is a

way to comrect a misiake.

The young child best leam to obey moral norms not by fear tactics but
’rhrough.imi’ro’rion of adults which are in most cases their parents. According
to Gray (]-_999:)90() young children are, programmed to imitate their parents.
"~ Their minds are always “fokihg pictures” and “making recordings” to mimic
cnq fo_IIow who’révér their parents say and do. Young children learn
praciically everything through imitation. When parents model respectful
behaviour by remaining cool, calm and loving wh.en a child throws a
tantrum, the child gradually learns how to stay cool, calm and loving when
éfrong feelings are experienced (Gray, 1999xxx). The learner in the
foundation phase s stilt egocentric in his behaviour but if he observes how

is freated, he wili be able to threat other people In a similar way.

According to Eysenck {2002:150} three parental styles can be distinguished

in the moral education of their children:

. Induction. Parents explain to the child why a certain action is
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wrong with special emphasis on ifs effects on other people.

. Power asserlion. Punishment, such as spanking, removal of
priviieges and harsh words are used by parenis for wrong

doings.

. Love withdrawal. Parents withhold attention or affection {love)

when a child behaves badly.

Induction is effective because it provides the child with useful information
_that helps the development of moral reasoning. Induction also encourages
children to think about other people and to consider their needs and

emotions (Schiller & Bryant, 1998:6).

Although parents spend less time with their children when they go to school,
they continue to be extremely imporfant as moral agents in the foundation
phase leamer’s life.  Santrock (1995:311) says that when the child enters
school some conirol (moral responsibility) is fransferred from the parents to
the child. This should be a gradual process which involves comrelation rather
than control by the parent or the child. When eniering school the
foundation phase leamer has to take some responsibllity for his moral
behc:yiourv’v’it_h the assistance of his parenis. According to Thacker (1988:22),
unlike adolescents, for whom the peer group is a strong influence, the
foundation phase learner is still largely influenced by the family (Tattum &
Tdﬁufn. 1-992:92}. Parents are role models to their children, particularly in the
early formative years. Through their own actions parents have o convey to
their children all the rules of behaviour they will need to be accepted by
society (Pringle, 1997:37).
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2.4.2 Siblings

Siblings, brothers and sisters, are the child’s first peers. Van den Aardweg
and Van den Aardweg (1990:212) say older siblings tend to serve as role
- -models for younger siblings; they also act as sumogate parents, faking on
parental responsibiliﬁes and contribute, inter alia, to the child's moral
development. In the family with more than one child the sibling or siblings
also play a rolein the moralization of the child (Mwamwenda, 1989:35). By
observing older brothers and sisters the foundation phdse learner adopts

ways of behaving in society.  Younger children may imitate the behaviour

' of dlder siblings.

De Witt and ~Bobysen (1'995:13)- maintain that the relationship between
siblings should not be underestimated in the development of children, thus
| also the morai development of the child. Gouws and Kruger (1994:116) state
thet the influence of sibling relations on the development of children
depends on age, gender, birth order and spacing. First-borns, for example,
tend to act like c:u’rhori’roridn parents and tend to boss, command and
reprimand younger siblings. The young child imitating this behavior may
leamn the wrong moral behavior. An elder sister who has to fake care of
younger siblings ih the absence-of their mother may rebel against this role
and transmit negative moral values (Anselmo, 1987:316). However, older
_siblihgs also offer unique opportunities for the six to ten year old to learn how
to deal with moralissues, for example responsibility, appreciation, a sense of
duty and so forth.

. Abromivitch (1982:72) points to the fact that sibling relations are more equal
in status than those between parents and children, especially the young

child. Sproufe (1992:466) mentions that the level of cognitive development
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—b_efween sibiings is less different than between young children ond their
adult parents. As A result younger siblings can leam a great deal from their
older siblings, for example how to deal with respect, honesty and other
moral virtues. Hurock (1987:80} soyé that older siblings that feel nurturant
towards younger ones and have good morals play an important role in the

moral de_velopmen’r of the foundation phase learner.

2.4.3 Communication

Communi.cqﬁon Is a sharing, verbally and non-verbally of experiences,
happenings, knowledge, opinions and ideas and is effectively coloured
(Van den Aardweg & Van den Aardweg, 1990:45). The young child wants
to know and so is constantly asking questions and communicating. Gray
(1999:xxvii) says effective communication between parents and their
children is very important. The aimosphere in a family’s home depends,
amongst others, onthe quality of communication between family members,
and a happy. secure home can be created by effective communication

fq relate to others.

'Yea’rs (1991:85) maintains ’rhcfo child learns family values through the
.inferccﬁon that occurs between family members. Frost {1990:14) sees
communication as interaction as an essential part of family. Effective
communication is a skill that has fo be leamnt. Yeats (1991:87} argues that
' childre_n learmn moral values by seeing what their parents do, but seeing what
parents.do depends on verbal and nhon-verbal communication. Parents
who communicate well have problem sclving skills, hold constructive
“arguments and are able to reach solutions and will teach their children

these skills, along with the values associated with them.
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Frost (1990:14) says that although the young child imitates the moral actions
of his parents, the value of a specific behaviour has to be explained verbally
to the child. Parents need fo explain family rules (moral values) fo the child
in order ’rd promote its adoption by the child. In his moral development it is
important that the foundation phase leamer listens and obeys the moral
guidance of parents and teachers. This is only possible if the parent-child
-;elcﬁonship is characterized by frust, understanding and security. The child
' ‘must also feel secure and accepted by his educators (parents and

{eachers).

Lithedyke ({1997:137) emphasizes the importance of positive dialogue
between parents and the foundation phase leamer. Parents need aspecial
wd_y of relating and talking fo the young child in order to verbally convey
the message they want to. In the communication with the young child
parents must use a language understood by the child and avoid phrases
and words that may be emotionally harmful. The Ionchge used by parents
should be protective of the child’'s feelings, rather than be only critical of
wro-né behaviour. Ginott (2003:2) sees communication with you ngh children

as a unique art with rules and meanings of its own.

- Communic_:dﬁon with the young child related to moral issues, especially
sensitive issues, should be based onrespect. That means it will require that
messages preserve the child’s as well as fhe parent’s self-respect and that .
statements of Undersfondi'ng precede statements of advice or instruction

about moral behaviour (Ginott, 2003:12).

Yeats (1990:16) points to the fact thaf in every verbal message there is
always an element of non-verbal communication. Non-verbal

communication includes all gestures, body movements, facial expressions t
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and even breathing that accompany speech. The latter all add to and thus
confirm, contradict or take the place of words. Often a parent only has fo
“glance” at a young child to convey a message, for example a parent can
only give a certain look to a wriggling child in church and it will stop. A quick
pat on the head, or a tug at a child’s clothes from a mother can by mere
measure convey caring or imtation. Parents are often not aware of the
power of non-verbal communication. Often children leam to stay out of
sight and walk quietly around the house when Dad comes horne from work

with a heavy tread and a frown on his face.

2.4.4 Importance of moral noms 7

Moral development is predicated on the customs, manners or patterns of
-behaviour that Confbrrn o the standard of a family and the society ih which
they live (Van den Aardweg & Van den Aardweg, 1990:151}. Children have
to learn o behave at home, in school and in the cbmmuni’ry according to
moral rules. 1t is important o -adhere and conform to these rules to ensure
the safety of the members and the nurturing of healthy relationships. Crain
(199“17:61.) says it is important that children leam to understand and follow
moral noms, and that the better they do it the more normal they are
considered to be and the more socially acceptable by the particular
‘community. Without moral norms a society would be chaofic and

ungovernable.
The following may, infer alia, be seen as important moral norms in the family
and therefore also in the moral development of the foundation phase

learner (Gouws & Kruger, 1994:175; Jacobs & Gawe, 1999:78; Yearls, 199184):

. Honesty.
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. Being trustworthy.
¢ _  Telliing the fruth.

. Wilingness to help others.

. Respect for other.

. Concern for people.

. Tolerance towards others.

. Loyalty.

. Awareness of responsibiliies at home and in society.
. Being responsible. | '

Van Rensburg, Landman and Bodenstein (1994:444) state that the education
of é child, whether in the family or school, is essenfially @ moral function to
arouse a sense of accountability. In submitting himself fo education the
child reveals his moral being and his education confirms his dependence on
that support for awareness of morat pn'ncipiés, foreventual self-decision and
for a free choice of accepted norms. The importance of the child’'s moral
development is to elicit a code of moral and social behaviour which would
be self-imposed-(Morrish, 1987:262).

2.4.5 Family values

The child learns family values through the interaction that occurs between
the famity members (Crain, 1992:25). Underfamily values could be marmiage,
mdnnérs, free speech, obedience, punishment, relations, leisure fime,
-money, household duties, etc. When considering family values the following

- questions need to be answered (Yeats, 1991:85):

. How does the family as a unit see each individual member?
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. Does mum and dad respect each other?

« = Isthererespect between and for each member of the family2

Values.such as honesty, dependobilﬁy, respect, courtesy and friendliness
enjoy universal recognition and should be inculcated in the child by
educational help (Du Toit & Kruger, 1994:129). Although there are various
‘methods whichr educaiors ,_(pc:rerll’rs) may implement to help the child
develop an intemalized system of values the most successful way of
normativeinstructionisby the educator's {parent's) own example (Sprinthall,
Sprinthall & Oja, 1994:187}.

Responsible parents assist their children in selecting values which are
important for their moral development {Isaacs, 1981:15). According to
Schillerand Bryant {1 998:15) parents must model values which will benefit the
moral de_VelOpr_nenf of their children. If parents want their children to
' accept the family values they must be worthy exemplary figures. Bradshaw
{1996:269} says that values must be acted upon and acted upon repeatedly
to become infemalized as a constituent of a person’s character. When
parents together with their children in the foundation phase act on values

it becomes easier for the young child to internalize and adopt these values.

Children whose parents constanfly complain and criticize other people and
the worid ingeneral are likely to getinto ’rhe same habit. Pore_nis’ behaviour
 towards other people will be faithfully copied by their children and
especially younger children because their moral-religious development still
rests onconcrete and redlistic grounds (Du Toit & Kruger, 1994:128). Parents
shouid be consistent in their values and asrole models to their children avoid

fransmitting conflicting values.
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246 Moralfréﬁgious_ development

According to Du Toit and Kruger {1994:98) the most important implication of
the normoﬁve and moral-religious development of the child is definitely the
fact thatthe young c:hild-dévelops his vaiue system and refigious contextson
‘the basis of his educators' {parents’) example. Therefore educators {parents)
cannot direct the young child’s religious development by presCﬁpﬁon only

but should influence his development by their practical example,

As regords' the moralreligious development of the young child, educators
should i—hvdlve ,’rh-e child in worship from an early age {Le Roux, 1992:71).
Even though the young‘ child does not necessarily know what religion is
about, the idea of dep_endencé and worship takes shape in the child’s
development. Pringle (1997:57) maintains that with the right guidance the
young child can remember moral implications even though he cannot

apply them in real life.

When parents belong fo a church and attend church meetings, thelr
children learn specific values aboutreligion (Yeats. 1991:86). Children often
ask about religion and moral values and ’rﬁe manner in which parents
answer these questions determmines. the chirld’s beliefs and thus moral

development. Morrish (1987:171} says if parents have a definite attitude
| towardsreligion they will ﬁr_)d it much eosiér fo convey these atiitudes to their

children.
2.5 TELEVISION AND MORAL DEVELOPMENT

According fo Comstock and Park (1991:123) children are exposed to media

virtudlly from birth. The average child spends more fime waiching television
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than doing any other waking activity, including being at school. Media
refers to a means of communication that reaches many people, such as
books, newspapers, magaznes, radio and television (Faye, 1994:649). This
means that the foundation phase leamer is éxposed fo various forms of
'medio which do not necessarily have a positive influence oh his moral
development. The media can poﬁrcy values that are different from those

the young child leamn in the family or are coniradicting the family values.

‘Responsible and caring parents are concemed gboﬁn‘ the effect that
television_,hqs on ’rhé development of the child but more so on the moral
development-of the child. Purves (1999:35) says that one of the most
dre.'c'ldful, guilt-inducing sights for a caring parent is the sight of a bright, keen,
good-hearted and impressionable young child sitting mesmeﬁzed by some

appalling, cynical rubbish on the television screen.

A variety of television channels are available to children during the day and
even throdghou’r the night. If parents have DSTV the number of channels
-increase, and with a video machine programs can be recordéd during the
rnight and waiched during the day when parents are at work. On any given
-ddy or evening the child can watch children programs and cartoons but
also TV characters engaging inphysical threats, scuffles, fistfights, shooting,

sexual encounters and much more (Faye, 1994:649).

It is thus -_'clecr that the television programs the foundation phase child is
exbcsed to will quite often not be in accordance with the morat values
proc:ﬁced in the family. According to Gray (1999:29} watching viclence on
television triggers increased aggression in children. When children view
violehce or mean behaviour on television they loose to some degree the

opportunity fo develop a healthy sense of innocence, serenity and sensitivity
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(Comén‘ock & Park, 1991:99). These are fraits that play an important role in

the moral development of the young child.

Raatjies and Schwarlz (1 993:112) maintain that viewing television programs
with viclent content influences the ethical and moral development of the |
child. Gray {1999:xxii) believes that drug abuse and low self-esteem can fo
a great extent be blamed onwatching television programs displaying similar

behaviou.

Purves (1 999:36] says that when a child is passively watching television he is
not able to actively take part in his own moral development - he just
accepts what he Sees on the ’re[e\)isi_on. Responsible parents should not
~merely forbid you ng children fo watch certain felevision programs but must
guide the young child to select sultable programs by explaining the value
of the content. Parents, together with the child, need to formulate clear
rules regarding television viewing. Young children should watch programs

of a doubtful nature under parental guidance.

Brenfenbrenner (Killian, 1991:82) says that television with iis magic spell,
freezing speech and action, tums the living into silent statues as long as the
enchantment lasts. The primary danger of the television screen lies not so
much in the .behd\fiour it produces, as in the behaviour that it prevents.
Passive television-viewing prevents the conversation (falks), games, family
mealsand arguments fhroUghwhich most of the child'slearning takes place

and through which characteris formed (De Wit & Booysen,1995:93).

.Hopkins (1989:35] points to specific social roles which are continually
portrayed by television and which vary in accordance with the type of

program. These social roles can be adopted by the younger child and
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hence influence his social conduct (moral behaviour) because he believes
that it is the accepted way to behave. According to Botha (1 990:309)0nd
De Wit and Boosen, 1995:94) there are various ways in which the contents

- of television programs can arouse aggression in a child:

. Identification with or modeling of the behaviour of an

aggressive hero in a program.

. Viclence on television creates potential for children o leamn

‘hew aggressive skills.

¢ Wilnessing violence in television programs can diminish the

child’s inhibitions about behaving in a similar way.

. In his imagination the child shares in the acts of violence and
might become conditioned fo the violent behaviocur of

television characters.

. Violence ontelevision canleadto “psychological attenvation”
in the child and reinforce his view that the world is a dangerous

place.

Giddens (1 993:451) maintains that cartoons contain the highest number of
violent episodes than ony’rother fype of felevision program. According fo
Leuvennick {1993:33) television watching is not only bad but can contribute
towards the child's education which includes moral development. Parents
can use television programs fo instill their own views and values in the child.
Depending -on the child’s age television programs can form the ideal point

of departure for discussions on sex, violence and crime (De Witt & Booysen,



44

1995:92). Well planned and relevant educational programs on television
can have a positive influence on the child’s development. Such programs
can increase the child’s knowledge about the world beyond his immediate

environment and provide models for pro-social behaviour (Sanirock,
1995:253)

2.6  SUMMARY

The moral development of the leamerin the foundation phaseis concerned
with leaming to distinguish between right or wrong, good or bad,
acceptable or unacceptable behaviours within the particular society in
which he lives. These behaviours can only be leamed by the child asit is not
inherited.  Moral. development is thus dependent on the cognitive
developmént of the child. The parents are the most influential agentsin the
transfer of morals and their attitudes and behavioural responses toright and
wrong, good and bad, set the tone and direction of the foundation phase

learner’'s moral development.

Moral development relaies to the foundation phase learner’s actions,
ahitudes, dspirations and volition. This means that moral development
applies to the child’s whole character, his virtues and vices, and at a later
stage in his development, to his values and judgements. A society and
fc:fnily hczve rules of behaviour which members are expected to obey to
guarantee their safety and that of others. The child, from his earliest years,
should be introduced to the rules of behaviour of the society and family in
which he lives. -Even the preschool child can be taught manners and

behaviours which are accepiable in his society and family.
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The family, as the onfic reqlity, initiates the child into the infricacies of the
society and family in order fo ensure that the cultural values and norms are
leorhed by the child from an early age. Parents, as primary educators, play
an irﬁpor‘rcm’r role in the moral development of their child in the foundation

phase. The child’s moral development is to a great extent determined in the

preschool years within the family environment.

In the next chapter the methodology for the empirical research will be
explained.
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CHAPTER 3

PLANNING OF THE EMPIRICAL RESEARCH

3.1 INTRODUCTION

In the preceding chapter a literature study was made of the role the family
pldys'in the moral development of the foundation phase child. The literature
study revealed that the most important implication of the moral
development of the foundation phase leamner is the fact that the young
child déve[ops‘his value system on the basis of his educators’ example. This
means that ’rhe parents, as primary educators, play a significant role in the

young child's moral developmeni.

This chapter will focus on the planning of the research in discussing the

questionnaire as research instrument and the processing of data.

3.2 SELECTION OF RESPONDENTS

The purposeful sampling method was employed to select parents with
childrenin ,thefounddﬁon phase. Thisstrategy was chosen by theresearcher
because in purposeful sampling respondents likely o be knowledgeable and
informative about the phenomenoninvestigated can be selected (McMillan
& Schumacher, 1997:397). Theresearcher's aim was to understand the role
that parenis play in the moral development of their children in the
foundation phase. Purposeful sampling provided the researcher with a
sample of 105 respondents from the Ixopo district in the KwaZulu-Natal
midlands. All the questionnaires were retumed to the researcher for data
analysis which can be considered as adequate for reliable data analysis by

medans of descriptive statislics.
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3.3 DESIGN OF THE RESEARCH INSTRUMENT

3.3.1 Quantitative resedrch

The purpose of research design is to provide the most valid, accurate
answers possib!e toresearch questions. McMillan and Schumacher {1997:34)
say that since there are many types of research questions and many types
of designs, it is important to match the design with the questions.
Quantitative research methods coi[ecf datatobe translatedintfo astatistical
format. The respbnses of respondents to the questions in a questionnaire are
recorded in coded format, presented in frequency tables, graphs and/or
chart formats, analysed and interpreted -(Der-V‘os, 20071:208). The simplest
form of data andlysis is univariate analysis, which means that one variable is
| c:ndiyséd,- mainly with the view to describing that variable (Bless & Higson-
Smith, 1995:100). It can thus be stated that where information is required by
a first time researcher, qﬁanﬁ’roﬁve data collection and analysis seem o be
the most suitable method. The researcher selected the quantitative

cpprodch because:

it is more formalised;

. befter conirolled; -
. has arange that is more exactly defined; and
-« uses methods relatively close to the physical sciences.

' 3.3.2 The queslionnaire gs research instrument

Aquésﬁonncx_ire can be described aset of questions dealing with some topic
or related group of topics, give'n to a selected group of individuals for the
purpose of gathering data on a problem under consideration (Van
Rensburg, Landman & Bodenstein , 1994:504). According fo Van den
Aardweg and Van den Aardweg (1990:190) the written questionnaire is a
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prepared quésﬁon form submitted to certain pérsons (respondents} with a
view to obiaining information. Data is any kind of information that
researchers can identify and accumulate to facilitate onsWers to theirqueries
{Van Wyk, 1996:130}. The written questionnaire is regarded as the most

widely used survey data collecting technique (De Vaus, 1990:80)

A well-designed questionnaire Is the culmination of a leng process of
planning the research objective, formulating the problem, generating the
hypothesis, etc. A questionnaire i not simply thrown together. A poorly
designed questionnaire caninvalidate any researchresults, notwithstanding
the merits of the sample, the field workers and the stafistical techniques
(Schnetler,1993:77).

In-their criticism of questionnaires Berchie and Anderson (Schnetler, 1993:61)
objectto p_ooi' designratherthanto quesﬁonhaires assuch. A well-designed
questionnaire canboost the refiability and validity of the datato acceptable

tolerances (Schumacher & Meilion, 1993:42).

It therefore stands to reason that questionnaire design does not take place
in @ vacuum. According fo Dane {1990:315-319) the lengih of individual
questions, the number of response options, as well as the format and wording

of questions are determined by the fdliowing:

. The cholce of the subject fo be researched.
. ‘The aim of the research.

. The size of the research sample.

. - The method of data collection.

-~ The analysis of the data.

Against this background the researcher can now locok at the principles that

determine whether a questionnaire is well-designed. 1t is thus neceséary to
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draw adistinction between questionnaire content, question format, question

order, type of guestions, formulation of questions and the validity and

reliability of questions.

3.3.3 Conshuction of the questionnaire

Quesﬁonncire design is. an activity that should not take place inisolation. The
researcher should consult and seek advice from specialists and colleagues
at all ﬁmes duﬁng the construction of the questionnaire (Van den Aardweg
& Van den Aardweg, 1990:198). Questions to be taken up in the
quesﬁonnc.iré should be tested on people to eliminate possible emrrors. A
question may appear comect to the researcher when written down but can

be interpreted differently when asked to another person.

There should be no hesitationin changing questions several times before the
final formulation whilst keeping the original purpose in mind. The most
important point 1o be faken into account in questionnaire design is that it
takes time and effort and that the questionnaire will be re-drafted a number
of fimes before being findlised. A researcher must therefore ensure that
~ adequate fime is budgeted forin the construction and preliminary testing of

the questionnaire (Wolhu'ter, Van df_ar Merwe, Vermeulen & Vos, 2003:45). Ali
_of the above was taken info consideration by the researcher during the

* designing .of the questionnaire for this investigation.

A quesﬁo_rinoire has to engage the interest of people, since participation is |
voluntarily. If the topic of research is considered as important by the
participants it will éncourcge their co-operation and elicit answers as close
as poséible "('6 the truth (Cohen & Manion, 1994:93). Animportant aim in the
construction of the questionnaire for this investigation was {o present the
questions as simply and sfrc:igh’rfomord!y as possible. The researcher further
aimed to avoid ambiguity, vagueness, bias, prejudice and fechnical

language in the questions.
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The adm of the questionnaire (Appendix A} was to obiain information

regarding parents’ views of their role in the moral development of their child

in the foundation phase. The questionnaire was sub-divided into the
following sections:

. Section one, which dealt with the biographical information of
therespondents, namely parents with children in the foundation

phase, and consisted of questions 1 to 7.

. Section two contained questions on how parents perceive their

role in.the moral .developrheht of their child in the foundation
phase.

. Section three consisted of questionsrelating o ofherrole players

in the foundation phase chi'ld’s_ moral development.

3.3.4 Characteristics of a good questionnaire

During fhe 'consTru_c’rion of the questionnaire the researcher had to consider
the characteristics of a good questionnaire in order io meet the requirements

-necesscry.for the research instrument to be reliable. The characteristics of
agood questionnaire that guided the researcher are, according to Vanden
Aardweg dnd Van den Aardweg [1990:190), Wolhuter, Van der Merwe,
‘Vermeulen and Vos {2003:15), the following: |

. The questionnaire has to deal with a significant topic, one the
" respondent will recognize as important enough to warrant spending
his or her time on. The significance should be clearly and carefully

stated on the questionnaire and in the accompanying letter.

. It must be as short as possible, but long enough to get the essentioi
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data. Long questionnaires frequently find their way into the
wastepaper basket.

. Questionnaires.should be atiractive in appearance, neatly aranged
and clearly duplicated or printed.

. Directions to answer questions must be clear and complete and
important terms cleariy defined.

. Each question has to deal with-a single concept and should be
worded as simply and straightforwardly as possible.

. Objectively formulated questions with no leading suggestions should
render the desred responses.  Leading questions are just as
inappropriate in a questionnaire as they are in a court of law.

. Questions should be presented in a proper psychological order,

- proceeding fromgeneral to more specific and sensitive responses. An

orderly grouping of questions helps respondents to organise their own

thihl_{ing so that their answers are logical and objective. 1t is preferabie

to present questions that create a. favourable cf’ri‘rude before
proceeding to those that are more infimate or delicate in nature.

3.3.5 Advantages and disadvaniages of the questionnaire

Data can be gathered by means of a skuctured questionnaire in, inter alia,
“the following ways: a written questionnaire that is mailed, delivered or
handed 6u’r personally, persondl interviews or felephone interviews. Each
mode has specific advanifages and disadvantages which the researcher
need to evaluate for their suitability to the research question and the specific
target pop_u_loﬁon‘ being studied, aswell asrelative cost. The researcher used
the written questionnaire asresearchinsfrument taking into consideration the

following advantages:
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] Advantages of the wiiiten questionnaire

The wiitten questionndire as aresearchinstrument, to obtain information, has
the following advantages (Bless & Higson-Smith, 1995:110; Wothuter, Van der
Merwe, Vermeulen & Vos, 2003:16):

. written questionnaires are the least expensive means of data

gathering because they can save the researcher time and
money.

. Interviewer biasis precluded in written questionnaires. The way
the .Interviewer asks questions and even the interviewer's
general appearance - or inferaction may-  influence a
respondent's answers. Such biases can be 'complefely

eliminated with a written questionnaire,

* - Awriften questionnaire permiis anonymity. ifresponses are given
anonymously, it would increase the researcher's chances of
receiving responses which genuinely represent a person's
beliefs, feelings, opinions or perceptions.

. Completing a questionnaire in his own time permits a
respondent a sufficient amount of time to consider answers

before responding.

. Questionnaires can be given 1o many people simultaneously,
that is fo say a Jarge sample of a target population can be
reached.

. ‘Written questionnaires provide greater uniformilty across

measurement situations than do interviews. Each person
responds to exactly the same questions because standard
instructions are given fo the respondents.
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Generdlly the data provided by questionnaires can be more

easity analyzed and interpreted than the dafa obtained from
verbal responses.

A respondent may answer questions of a personal - or
embarrassing nature more willingly and frankly on a written
questionnaire thanin a face to face situation with aninterviewer
who may be a complete stranger. Insome casesit may happen
that respondents report [é_ss than expected and make more

critical comments in a mait guestionnaire.

Respondents can complete questionndires in their own time
“and in a more relaxed atmosphere.

Questionnaire design is relative easy if the set guidelines are
followed.

The administering of questionnaires and the coding, analysisand

interpretation of data can be done without any special fraining.

Disadvantages of the questionnaire

The researcher Is also aware of the fact that the written question naire has |

important disadvantages. According o Van den Aardweg and Van den

Aardweg

(1990:190} and Bless and Higson-Smith {1995:112) the

~ disadvantages of the questionnaire are, inter dlia, the following:

| Queslionnaires do not provide the fiexibility of interviews. In an

inferview an idea or comment can be explored. This makes if
possible to gauge how people are interpreting the question. If
questions asked are interpreted differently by respondents the

validity of the information obtained is jeopardized.
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Questions can be answered only when they are sufficiently easy
and siraighiforward fo be understood with the given instructions
and definitions.

The writfen questionnaire does not make provision for obiaining

the views of more than one person at a time.

Answers fo written questiohncires must be seen as final. Re-
checking of responses cannot be done. There is no chance of
investigating beyond the given answer for a clarification of
ambiguous answers. If respondents are unwiling to answer
certain questions nothing can be done about if because the

written questionnaire is essentially inflexible.

In a wriften questionnaire the respondent examines all the
questions at the same fime before answering them and the
answers to the different questions can therefore not be freated
as' “Independent’. -

- Researchers are unable to control the context of question
answering, and specifically, the presence of other people.
Respondents may ask friends or family membérs fo examine the
questionnaire or comment on their answers, causing bias if the

respondent’s.own private opinions are desired.

Written questionnaires do not allow the researcher to correct
. misynderstandings or answer questions that the respondents
may have. Respondents might answer questions incomrectly or

not at all due to confusion or misinterpretation.
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3.3.6 Vdlidily and reliability of the questionnaire

- There are two concepts that are of criical importance in understanding
issues of measurement in social science research, namely validity and
reliability (Huysamen, 1 989:143) . Allfoorarely do questionndire designers deal
consciously with the degree of validity and reliability of their instrument. This
is one of the reasons why so many guestionnaires are lacking in these two
qualities (Cooper, 1‘?89:15). Questionnaires have a very limited purpose. In
fact, they are o'ﬂen one-time data gathering devices with a very short life,

administered to a limited populoﬁdn.

There are ways to improve both the validity and reliability of questionnaires.
Basic to the validity of a questionnaire is asking the right questions phrased
in ’rhé least ambiguous way. In otherwords, do the items sample asignificant
aspect.of the purpose of the investigation? Terms must therefore be clearly
defined so that they have the same meaning to all respondents (Cohen &
Manion, 1989: 111-112).

'Kiddef and Judd (1989:53-54) mention the fact that although reliabilify and
Vq!idify are two different charactetistics of mec:surémem‘, they "shade into
. each other”. They are two ends of a continuum but at points in the middle
it is difficult fo distinguish between them. Validity and reliability are especially
important-in educationa! research because most of the measurements
q_ﬁérh_p_ted in fhis. area are obtained indirectly. Researchers can never
gudranfee that an educational or psychological measuring instrument
meaqsures precisely and dependably whatitisintended to measure (Vanden
~ Aardweg & Van den Aardweg, 1990:198). It is essential, therefore, 1o assess
the validity and reliability of these instruments. Researchers must therefore
have a general knowledge as fo what validity and refiability are and how
oné jgoes about . validating a research instrument and es’rablishing its
reliability.
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(1) Vdlidity of the questionnaire

Van Rensburg, Landman and Bodéns?ein (1994:560) deﬁne validity as the
extent to which a measuring instrument satisfies the purpose for which I’r.was
constructed. It also refers to the extent to which it comelates with some
crifeﬁon external to the instrument itself. Validity is that quality of a data-
, go’rhering_ instrument or procedure that enables it fo determine what it was
designed fo determine. In general terms validity refers to the degree to

which an instrument succeeds in measuring what it has set out fo measure.

Van den Aardweg and Van den Aardweg {1990:237), Mouton {1996:85-87)
and Dane (1990:257-258) distinguish between three types of validity:

. Content validity, where content and cognitive processes included
can be measured. Topics, skills and abilities should be prepared
and items from each category randomly drawn.

. Criterium validity, which refers to the relationship between scores
©  onameasuringinstrument and anindependent variable (criterion)
believed to measure directly the behaviour or characteristic in
question. The criterion should be relevant, reliable and free from

bias and con’rominoﬁon.‘

. Consiruct validity, where the extent to which the test measures a
specific trait or consiruct is concermned, for example, intelligence,
reasoning ability, atiitudes, etc.

The validity of the questionnaire indicates how worthwhile a measure is likely
to be in a given situation. Validity Shows whether the instrument is reflecting
the frue story, or at least something approximating the truth. A valid reseorch.
instrument is one that has demonstrated that it detects some “real” ability,

attitude or prevailing situation that the researcher can identify and
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characterize (Schnetier, 1993:71). If the ability or attitude is itself stable, and
if a respondent's answers to the ltems are not affected by other
unpredictable factors, then each adminisiration of the instrument should

yield essentially the same results {Dane, 1990:158).

The validity of the questionnaire as aresearchinsirumentreflects the sureness
with which conclusions can be drawn. it refers fo the extent to which
interpretations of the instrument’s resulis, other than the ones the researcher
- wishes to make, can be ruled out. Establishing validity requires that ’rhé
researcher anticipates the potential arguments that sceptics might use to

dismiss the research results (Cooper, 1989:120).

The reséarcher employed the quesﬁonnciré as an indiréct method to
measure educators' views of discipline as an integral part of a code of
conduct for leamers. Be_c:que of the complexity of the respondents’
- cfﬁbufes one-Is never sure that the questionnaire devised will actually
measure what IT purports to measure. ltems in the questionnaire cannot be
-measured lke height, mass, length or size. From the interpretation of the
resulis obtained and the sureness with which conclusions could be drawn,
the researcher is convinced that the questionnaire, fo a great extent, did

measure fhdt which is was designed for.

(2) Reliability of the questionnaire

According to Mulder (1989:209} and Van Rensburg. Landman and
Bodenstein (1994: 512) reliability is a statistical concept and relates to
conSIs’rency and dependoblhty Consustency refers to obtaining the same
relc:t’rlve answer when measuring phenomena that hcve not changed. A
rehabie measuring instrument is one that, if repeated under similar conditions,

would present the same result or a near approximation of the initial result.



58

Van den Aordwe_gdnd Vanden Aardweg ('l 990:194) and Kidder and Judd
(1986: 47-48) distinguish between the following types of reliability:

. Test-retest reliability (coefficient of stability}] - consistency
estimated by comparing two or more repeated administrations
- of the measuring instrument. This gives an indication of the

dependability of the results on one occasion and on another
occasion.

. Internal consistency reliability - this indicates how well the fest
items measure the same thing. '

. S]:Sli’r-hclf reliability - by Correloiing the results obtained from two
halves of the same measuring instrument, one can calculate
the split-half reliability. |

In essence, reliability refers to consistency, but consistency does not
guarantee ’rrufhfu!ness. The reliability of the question is no proof that the
' anéwers given reflect the respondent's frue feelings (Dane, 1990: 256). A
demonstration of reliability is necessary but not conclusive evidence thatan
instrument is. valid. Reliability refers to the extent fo which measurement
resulfs are free of unpredictable kinds of error. Sources of emor that effect

reliability are, infer alia, the following {Mulder, 1989: 209):

. Huctuationsin the mood or alertness of respondents because of
iliness, fatigue, recent good or bad experiences, or temporary

differences amongst members of the group bring measured.

. Variations in the conditions of adminisfration between groups.
These range from various distractions, such as unusual outside
noise to inconsistencies in the administration of the measuring

instrument such as omissions in veroal instruciions.
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. Differences in scoring or interpretation of results, chance
differencesin what the observernotices and errors in computing

S5COres.

. Random effects by respondents who guess or check off atfitude
alternatives without frying to understand them.

When the questionnaire is used as an empirical research instrument there is
~ no specific method, for example the "test-retest* method, fo determine the
reliabili’;y of the questionnaire. Therefore, it will be difficult fo establish to what
extent the answers of the respondents were reliable. The researcher,
_'howe_ver, believes that the queslionnaires in this investigation were
completed with the necessary honesty and sincetity required to render the
maximum possible relicbilify. Franknessinresponding to quesﬁons'wcs made
possible by the anonymily of the questionnaire. In the coding of the
questions it was evident that questionnaires were completed with the |

nec:ess'ory_ dedication.
34 ~ PILOT STUDY |

A pilot study is an abbreviated version of a research project in which the
researcher practises ortests the procedures to be used in the subsequent full-
scale project (De Vos, 2001:178). The pilot study is a preliminary or "trial run”
investigation using similar questions and similar subjects as in the final survey.
Kidder and Judd {1986:211-212) say the basic purpose of a pilot study is to
de_ferminé how the design of fhe subsequent study can be improved and to
idenﬁfy flaws in the measuring instrument. A pilot study gives the researcher
an idea of what the method will actually look like in operation and what
effects (infended or not) it is likely to have. In other words, by generating
many of the practical problems that willultimately arise, a pilot study enables
’rher researcherto avert these problems by changing procedures, instructions

and questions.
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The number of participants in the pilot study or groupis normally smaller than
the humber scheduled to take partin the final survey. Parficipantsin the pilot
study and the sample for the final study must be selected from the same
target population. For the purpose of this study the researcher conducted

a pilot run on ten colleagues.

Ac_cofdir’x_g to Plug, Meyer, Louw and Gouws (1991: 49-64) the following are
the purposes of-a pilot study, and these were also the aim of the researcher

in this survey:

. IT provided the researcher with the opportunity of refining the
wordinrg,. ordering and layout and it helped to prune the
questionnaire to a manageable size.

. It permitied a thorough check of the planned statistical and
analytical procedures, thus allowing an appraisal of their
adequacy in freating the data.

* It greatly reduced the number of ireatment errors because
unforeseen problems reved[ed in the pilot study resuited in
redesigning the main study.

. It saved the researcher major expenditures in time and money
on aspects of the research which would have been
unnecessary.

*  Feedbackfromotherpersonsinvolved were made possible and

led to important improvements in the main study.

. The approximate time required to complete the questionnaire
was established in the pilot study.

. Questions and/or instructions that were misinterpreted were
reformulated.
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Through the Use of the pilot study as "pre-test” the researcher was satisfied

that the questions asked complied adequately to the requirements of the
study.

3.5 ADMINISTRATION OF THE QUESTIONNAIRE

If property administered the questionnaire is the bes’r available instrument for
obfaining information from widespread sources or' large | groups
simulianecusly {Cooper, 1989:39). The researcher personally delivered
qués’rionncir'es to the purposefully selected respondenté and collected them
; agdih-oﬁer éomple’rion. This method of administration facilitated the process
and the response rate. Anexcellent retumrate of 100% was obtained with

all distributed questionnaires completed and collected (105).
3.6  THE PROCESSING OF T_HE DATA

Once-do’rc WQs collected, it had to be captured in a format which would
permit analysis and interpretation. Thisinvolved the careful coding of the 105
quesﬁohnoires completed by the purposefully selected respondents
" (parents). The coded data was subsequently fransferred onto a computer
spreadsheet using the Exel program. The coded data was analysed using'
"rhe same program in order to interpret the results by means of descripfive

stafistics.

De'scripﬁve siaﬁsﬁcs.‘ Descripfive stafistics serve to describe and summarise
-Qbservoﬁons {Van Rensburg, Landman & Bodenstein, 1994:355). Frequency
tables, histograms and polygons are useful in forming impressions about the
dis’rribuﬁon of data. According to Van den Aardweg and vVan den Aardweg
(1 990:65) frequency distribution is a method to organize data obtained from
questionnaires to simplify statistical analysis. A frequency table provides the

following information:
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It indicates how many times a particular response appears on

the completed questionnaires.

It provides percentages that reflect the number of responses 1‘6

a certain question in relation to the total number of responses.

The arithmedtic mean {average) can be calculated by adding

all the scores and dividing it by the number of scores.

LIMITATIONS OF THE INVESTIGATION .

This investigation was consirained by a number of factors. The following are

likely factors that might have influenced the reliability and validity of the

questionnaire:

Although anonymity was required in the questionnaire the
possibility exists that parents with children in the same school
could have discussed the guestions and they might not have
been frank and truthful in their responses. - :

The sensitive nature of items in the questionnaire might have
elicited false or misleading responses and influenced the

~ reliability of the results.

To restrict the investigation to manageable proportions, the
researcher limited the study to parentsin the Ixopo district in the
KwaZulu-Natal midlands.

The questions were formulated in English which is the second
language of the respondents. The meaning of questions could
have been differently In’r'efpre’red because of the language
barrier. -
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3.8 SUMMARY

In this chapter the planning and desigh of the empirical research were
discussed and a comprehensive description of the questionnaire as research
instrument was given.

In the following chapter the data obtained from the completed
questionnaires will be analysed.
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CHAPTER 4

PRESENTATION AND ANALYSIS OF THE RESEARCH DATA
4.1 INTRODUCTION

In this chapter, the data that was collected from the completed
questionnaires will be anadlysed, findings will be interpreted and some
comments will be presented. The data comprised biographical
'fnfonncfion andtherole parents, people outside the family and institutions
playin the moral development of ’rhe.foundoﬁon phase child. The data

from 105 questionnaires, completed by parents of foundation phase

“children, were analysed and inferpreted.

4.2 DESCRIPTIVE STATISTICS

Research aims, infer alia,to gain insight into a situation, phenomenon,
community -or person (Bless and Higson-Smith, 1995:42). Research is a
systematic attempt to provide answers to questions. Throughresearch the
investigator uncovers facts and then formulates a generalisation based

on the interpretation of the facts.

Descriptive research is one of the methods of research used to study a
person or personsscientifically in the educational situation. Inthis study the
role of fcmiiy in the moratl education of the foundation phase child were
inQesﬁgc:ied. Descrip’rive research attempts to describe the situation as it
is, thus there is no intervention on the part of the researcher and therefore
no control. Van Rensburg, Landman and Bodenstein {1994:355) say
descriptive studies do not set outwith the idea of testing hypotheses about

relationships, but want to find the distribution of variables.
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In this study nomothetic descriptive research was employed with the aim
of describing the role of the family in the moral development of the child.
The researcher wczsprimori[y concerned with the nature and degree of

existing situations in the family with children in the foundation phase.

4.2.1 ngdét of respondents

- Table 1 Frequency dishibution according to the parents’ gender

. " Gender - Frequency %.

“ 1 | Father — 34 32%

12 | oter | 71 68% |
" | TOYAL 105 100%

Table 1 shows that most of the respondents (63%)} that completed the
questionndire are the mothers of foundation phase children. Possible

reasons why more mothers than fathers completed the guestionnaire are:

. Traditionally the mother is seen as the caregiver at home and the

' father as the breadwinner.

s Vrey (1990:73} says that the mother who is consistent in her
behaviour forms the anchorage point or beacon for the child in the

forming of re!qﬁonshfps, including relationship with morality.

. It appears as if mothers, as caregivers, are often more concermed
" about the moral development of the child than the fathers that are

more often absent from home because of work commitment.
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422 Age ofrespondens

Table 2 frequency diskibution according fo parents’ age group

Age group ' Freéuency %
1 | “ounger than 20 years 1 1%
2 | 20- 25 years y) 2%
3 { 26-30years 11 10%
4| 31-35years 3% 34%
5 | 36- 40 years _ 28 2% |
6| 41-45years 18 17% -
[ 7| 45-50years 7 % *“
8 | 51-55years 2 2% |
TOTAL , 105 100%

The larger number of parents (34%) that partook in the research are inthe
age group 31 to 35 years while nearly half (47%) of the parents are 35
years or younger and the majority {74%) are younger than 40 years of age
{Table 2). Parentsin fhé latter age group normally have children between

the ages of six and ten years which are in the foundation phase.

4.2.3 Qualifications

Table 3 Frequency disfribution according fo qualifications of parents
Highest qualification " Frequency % || .
1 | Lowerthan Grade 7 2 3%
2 | Grade? 2 % |
3 | Grades 4 % |
f‘ 4 | Grades | 3 » |
5 | Grade 10 6 6%
“ 6 | Grade 11 7 7% “
7 | Grdet12 9 &% |
n § | Certificatels) 10 % |
9 | Diplomals) 27 %% |
ﬂ;w Degree (s) 13 2% |
L voraL 105 100% |
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According to Table 3 more than a quarter (26%) of the parents that
completed the questionnaire possess diplomas and half (50%) have either
a degree, diploma or certificate. This finding can be explained by the
sampling method erhployed by the researcher. Respondenis were
selecied by means of purposeful sampling (cf. 3.2)'ond the researcher
targeted her colleagues in the teaching profession with children in the
- foundation phase. Being educators in primary schools most of them
possess feaching diplomas and certificales because thelr practical

contents are perceived as more suitable for feaching younger children

in primary school.

4.24 Home lanquage

Tqbl_e 4 - Frequency distribufion according to the home language of
the parents
Language o : Freqﬁency .. %
1 | Engish 27 26%
2 | Afrikaans 0 0%
'i Zulu 89 66%
I 4 | Xhosa . 9 8%
| 5 | otes 0 0%
“ _TOTAL _ | 105 100%

The findings in Table 4 were expected because the area selected for the
research is situated in the midlands of KwaZulu-Natal with a predominantly
Zulu Sbeak;ng population. The litle more than a quarter (26%) of parents
whose home language is English might be explained by the Indian and

coloured communities living in the area.
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4.2.5 Residence

Table 5 Frequency distiibulion -according to the place where the
family live
| Residence 7 Frequency %
1| Ownhouse 65 62%
2 Renting a housl 12 11%
3 | Live with parents 24 23%
4 | Live with m!aﬁvés 4 4%
1 TOTAL 105 100%

According to the frequency distribution in Table 5 most of the parents
(62%) in the research sample are home owners. Pretorius {1986:46) says
every child needs a family home as a place of security. A family home
proVides"rhe child with a permanent space, which he can experience as
his own space and thus also becomes intentionally a space in which the
child learns to attach meaning to moral issues. The security of a parental
home has a particular significance in the moral development of the child,
" asmoral developrﬁen’t beginsin the family. At home moral development
begins in the realm of what is righf and what is wrong, what is good and
what is bad. Such morals are depicted by and insisted upon, or not, by

parents (Van den Aardweg & Van den Aardweg, 1990:148).



69

4.2.6 Parents’ role in child’_s'morcMeveldpment

Table 6 ~ Frequency dishibution according fo the parents’ role in the
moral development of the foundalion phase child

_ Agree Disagree A‘ Uncertain | TOTAL
As parent I must teach my
-foundation phase child to:
be honestat all tmes (e.g. tell the truth) [ 99 4 2 105
7 94% 4% 2% 100%
be trustworthy (e.g. honour a promise) ' 99 0 6 105
) - 94% 0% 6% 100%
be caring towards others (e.g. help older 103 0 2 | 105
persons) ' 98% 0% 2% 100&
{ live harmaniiously (lovingly) with other 98 0 7 105
-people : 93% 0% 7& 100%
obey the rules of sociely (e.g. school rules) 101 2 2 105
; - 96% 2% 2% 100%
distinguish between right and wrang (e.g. it 103 2 0 105
iswrong to steal) _ 98% 2% 0% 100%
show respect for property of others (e.g. a3 0 12 105
.do not break school windows) 88% 0% 11% 100%
_obey the rules of the family (e.g. be on 95 4 6 105
time for meals) ' ' 90% 4% 6% 100%
‘behave in public places (e.g. be quietin 97 0 8 105
church) - 92% 0% 8% 100%
respect other cultures (.. dresscode) | 98 0 7 105
93% 0% 7% 100%.
211 | be salfdisciplined (e.g. to finish 97 0 8 105
- schoolwork before play) 92% 0% 8% 100%
2.12 | show respect for nature (e.g. don't litter or 87 0 18 105
destroy planis) . 83% % 17% 100%
- 2.13 -| obey authority figures (e.g. listen to | 101 0 4 105
~ | educators) 96% 0% | 4% 100%
2.14 | knowwhat is good and bad {e.g. cursing is 101 2 2 105
bad) 9% 2% 2% 100%
215 | accept discipline from adults (e.g. obey 97 2 6 105
' l_ reprimands) 92% 2% 6% 100%
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The findings in Table é show that the mojori’ry of respondents are in
agreement with the statements regarding the parents’ role in the moral
development of the foundation phase child. According to Du Toit and
Kruger ( '] 994:98) the most important implication of the moral development
of the child is. definitely the fact that the young child.{foundation phase
'cg_e) develops his moral system on the basis of his parents’ example.
Therefore -poren"rs,,c:s the child’s primary educators, cannot direct the
chil-d's moral development by prescription only but should influence his

development by their practical example.

The above Is substantiated by the following responses to the statements
| in Table 6.

Honesty (2.1) |

- The mdaijority of parents (94%) agreed that they must teach their child to be
‘honest at al fimes. Parents muéf be exemplary figures in telling the truth
and if the child realizes that the parents has lied 1o him or has siretfched
‘the truth the parents have some explonoffon fo do. It Isimportant that
the parent offers a valid reason for not telling the truth, or explain way he
acted that way. ornd apologize. Such behaviour will show children that

honesty is also a way to rectify a mistake (Roehlkepartain, 200:210)

Trustworthiness (2.2)

More than ninety percent {94%) of the parents confirmed that they must
teach their children to be trustworthy. Vrey (1990:97) maintains Thc’r.o
particuldr devetopment task for the young child is fo trust the mother
(pcren?ﬁ). The child has to learn o depend, rely and believein his parents
sfcbilh‘y and their continuous provision of his heeds. This experience of

~ frustworthiness, dependency, belief and stability fosters the child’s trust so
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that he surenders himself fo his parents {or otHer trustworthy adults, for
instance educators) without effort or anxiety. As the child believes in the
trustworthiness of his parents he gradually comes to believe (trust} his own

ability to do this on his own, for example to do his homework.

Caring towards other (2.3) |
Close ’fo one hundred percent {98%) of the parenis said that they must
teach their children Yo be caring towards other people. Care implies
concem and action regarding the well-being, health, achievement,
failure, joys and sorrows of other peopie (Pringle, 1987:34). Caring parents
who show concem for their children, want fo know how they are and
| ‘what is happening to them, can instill in their chitdren similar morat values
ofbeing c:cring fowards others. Parenis’ behaviourtowardsservants, pocor,
elderly or sick people will be faithfully copied by their young children.
‘Which people are respected and which are freated with contempt will be

quickly leamt by offspring.

Harmonious living (2.4)

- Most of the parents {93%) agreed that it is their responsibility to teach their
children to live harmoniously v_viih other people. To be able to live
_ hoﬁnoniously with others, one has to live according o culfural morals {Du
Toit & Kruger, 1994:64|. Towards the end of the foundation phqse the child
s obfe to accept the moral code of society and adopt such rules as their
own (Crain, 1992:148). A society’s moral codes sometimes form part of
- their laws while others are unwritten but accepted and relate to the
trc:diﬁoné and customs of society. Parents must teach their children from
ayoung age that violation of society’s moral codes may giverise to socidl

disapproval.
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Obeying rules (2.5)

Ninety six percent {26%) of the parents acknowledged that they have to
teach their children in foundation phase to obey the rules of society. It is
important that a child, as a member of society, adhere and conform to
the rules of behaviour of that society to ensure the safety of its members
and the nurturing of healihy relationships {(Van den Aardweg & Van den
Aardweg, 1990:148). The child, from his earliest years, should be

“introduced to such behaviour by parents and be faught manners and

behaviours which are acceptabile in society.

Distinguish between right and wrong (2.5; 2.14))

 Nearly all -’rHe porén’rs (98%) said that they have to teach their young
children to distinguish between right and wrong (2.6} while only two
percent less (96%} said that they have taught their foundation phase
children to know what is good and bad. 'According to Du Toit and Kruger
{1994:64} moral decision—mdking implies firstly that a choice is made
between right and wrong. good and evil, proper and improper.
Sprinthall, Sprinthall and Oja (1994: 178) say the young child’'s moral
development begins in the realm of what is ight and what s wrong, what
is good and what is bad and such morals are depicted by and insisted
upon, or not, by parents. Moral decision-making involves a person’s
conscience. According to Crain {1992:205} at six or seven years of age,
childrén deve!op a conscience. Conscienceisan inherent human ability
which enables the child to disfﬁnéuish between that which is morally right,

good and proper and that which is morally wrong, bad and improper.

Respect for property (2.7)
The maijority of parents (89%) in the research sample agreed that they
rmust teach their children in the foundation phase to show respect for the

property of others. Parents’ attitudes towards the property of others are
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quickly picked up by their children {(Yeats, l99i:86). Children who are
allowed 1o mess, destroy, scribble on walls or get away with destructive

actions will grow up finding liittle value in ownership and respect for

propeity.

Rules of the family {(2.8) -

Each family set guidelines, principles, rules and norms with regard to ’rho"f
which is acceptable or notin the household. Ninety percent {90%) of the
parents acknowledged that they have to see that the foundation phase
child obeys the family rules. In the effécﬁve functioning family both
parents and children should be involved in the setting of family rules.
* Parents must discuss the reasons for imposing rules with their children.
When children were part of making rulés they are more likely to abide by
’fhe_‘m (Crain, 1992:149). '

Public behaviour (2.9)

“ More than ninely percent (92%) of the parents indicated that itis their duty
to teach their young children how to behave in public places. According
to Papalia and Olds (1 992:30) ceﬁoin kinds of public behaviour exist and
are valued according to the culture of a sociely. Younger children’s
identification with their parents, who shape their behaviour through
reinforcement and punishment, is the most important element in the way

" they develop a sense of mofo!i’ry and learn socially accepted behaviour

in-public.

Respect for-other cultures (2.10) |

The.m'c:jbrify of the parents (93%) in the research sample éonﬁrmed that
parents must teach their foundation phase children fo show respect for
other cultures. It is accepted that cultural diversity is a common feature

of most modern communities. Dekker and Lermmer (1998:447) say in @
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mulficultural society the confiict between differen’r moral syéfems are
complicated by differences between groups as well as contemporary and
fraditional moral values held within groups. Papalia and Olds (1992: 254)
maintain Thc’r‘conf[ict in a multicultural society cannot be completely
eliminated but can form part of the child’s societat growth if he has learnt

from his parents to respect other cultures.

Self-discipline (2.11)

The ,fesponses of most of the parents (92%) were in agreement with the
statement that parents must teach their foundation phase child to be self-
disdp!ined. A child will have attained self-discipline when he, through his
own will, is alone able to control his behaviour (Van den Aardweg & Van
den Aardweg, 1990:206). To instill self-discipline in the young child parents
should act as follows (Crain, 1992:5): .

Parents must be firm frdm the onset.

. Parents should pay close attention to how to enforce their

children’'s behaviour.

. Parents should only reward reasonable behaviour and mete

out appropriate puhishment for unreasonable behaviour or

self-indulgence.

. Parents must assure that rewards and punishment produce
desirable effects
Respechng naiure (2.12)

More than eighty percen'f (83%) of the parents confimed that 1hey must

teach the young child to show respect for nature. Moralissues concerning
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showing respect for nature include, infer alia, killing of animails, destroying
of plants and littering (pollution}, reflections on self and cultural beliefs (De
Villiers & Sommerville, 2005:250). Parents should teach their children how
o live in and care for the environment because there is not another one
if ’rhis one is des’rroyéd. From an early age the child must be taught how
to respéé’r nature by taking care of it in a sensible way as follows (Van
Aswegen, 1993:219):

. Nature must not be exploited maximally (e.g. breaking tree
branches for frewood) as-livelihood is dependent on the

environment for resources.

. Pollution, which occurs when something is added to nature

which has an harmful effect on it, must be stopped.

. Nature conservation of natural areas must be emphasized
. because these ecosystems are necessary for the long-term

benefit of generations to come

Obedience to authority {2.13)

Close to one hundred percent {96%) of the parentsin the research sample
agreed that they must feach thelr children to obey authority figures.
Obedience is aligned to authority and responsible parents expect their
children to be obedient, for what the parent requ'ires is the well-being of
his child (Van den Aardweg & Van den Aardweg, 1990:156). Parents
should show their children theimportance and advantages of obedience
so that the child obeys du,’rhori’ry not because of fear for punishment but
~ spontaneously and meaningfully. According to Crain {1992:136) parents
should iﬁsist on obedience because the child should not be free to ignore
moral norm#, ignore the authority ﬁgL;re's wofd to set his own morals or to

be encouraged to do his own thing in his own way.
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Acceptance of discipline {(2.15)

Ninety two percent (92%) of the parents said that they must teach their
young children to accept discipline. Moral concepts include, infer alia,
laws, regulations, t;ules and codes of conduct to show children the limits
within which they may function (Van den Aardweg & Van den Aardweg,
1990:62). The family home, the school and society are all unique in this
respect. Younger children have fo leamn the consequences of a breach
of conduct and to accept punishment for the wrongdoing. The child
must understand and accept that punishment serves to deter repetition
of an offence dnd to make quite clear the consequences of

u‘hcccep-v’r'qble— behaviour [Levine, 1995:29).
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4.2.7 Role plavyers in the child’s moral de\ie!opment

Table 7 Frequency distribution according to the role players in the
moral development of the foundation phase child
“ ' _ | Agree | Disagree Uncertain | TOTAL
The following people and/or
institutions and media play a
role in the moral development
of the foundation-phase child: -
31 | Parents (as primary educators mustset | 102 2 1 105
an examplg by their behaviour) 97% 2% 1% 100%
32 | Siblings (older siblings are seen as role 88 5 12 105
-models} ' 84% 5% 11% 100%
Il 33 | Other famity members (sirong family fies | 78 7 20 105
i ‘may sfrengthen or weaken morals) 74% 7% 19% 100%
34 Peers (pecr pressuremay leadtoa | 83 - 8 9 105
contravention of parental morals)  85% 7% 8% 100%
35 | Neighbours (may have different morals 81 4 20 105
that seem more attractive) 7% 4% 19% 100%
36 | Family's church (offer moral judgements | 102 2 1 105
according to religion) 97% 2% 1% 100%
37 Church minister (role model of the a2 3 20 105
‘morals described by religion) 18% 3% 19% 100%
-1 38 | Television (sdapies.and redlity TV) 1 55 41 9 105
B ' ) 52% 39% 9% 100%
39 | Radio (yrics of songs, news) 65 | 28 12 105
B _ 62% 7% 11% 100%
| 3.10 | Computers (games and Infemet) - 62 28 . 15 105
59% 27% 14% 100%

Gouws andKruger (1996:182) maintain that moral values form continuously
from birth with the result that parents’ influence is virtually ireversible. This
means that parents' good mdrdl influence is imperative, while their bad
influence can be shattering. Although children identfify themselves with
t'hreir parents’ moral values, a process that leads fo the formation of a

personal moral system, many other people, institutions and the media play
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arole in the child’'s moral development. The responses to the statements
in Table 7 are an indication of parents’ perceptions of the contribution of

the role players in the moral development of the foundation phase child.

Parents as exemplary figures (3.1)

Nearly all the respondents (7%} agreed that the parents, as the child'’s
primary educators, must set an-example by their behaviour in the moral
-development of the foundation phase child. Van den Aardweg and Van |
den Aardweg | 1-990':148) maintain that parents are the most influential
‘agents in the leamning of morals. Parental attitudes and behavioural
réspons_es to right and wrong, good and bad, set the tone and direction
of the child's development of morals. Moral behaviours are not inherited
but are leamed and young children leamn by imitating their parents (cf.

2.4.1).

Siblings {3.2)
More fhch eighty percent (84%) of the parentsindicated that siblings play
arolein the moral development of the foundation phase child. According
to Vanden Aardweg and Van den Aardweg (1990:212) oldersiblings tend
‘to-serve as role models for younger siblings; they also act as surrogate
pérenfs, taking on. poreh’r_c:l responsibilities and coniributing to the child's
security, belongingness and acceptance. Sproufe (1992:471) says young
children leamn a great deal from thelr older siblings, for example, how o
master new skills, to negotiate, how to resalve conflict, deal with anger
and moral issues (cf. 2.4.2). In their moral development siblings influence
each other directly, through in’rerccﬁén, and indirectly, through their

impact on each other’s relationship with parents {Pringle,1987:26).
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Family members (3.3)

Nearly three quarters (74%) of the parents say that family members play a
rolein the moral development of the young child. Inresearch conducted
by Papalia and Olds {1992:281) young children indicated that after
parents, the most important other family members are grandparents who
were bﬁen warm and supportive, offering affection and enhancement of
worth. If a parent is not available children turn most often to close family
members for guidc’ncé, companionship and affection. In the extended
family that may include grandparents, uncles and aunislivingin the same
. house, The non-working members often care for the household and
younger children. Yeais (1991:85) says that the child learns family values
(moral values) through the interaction that ‘occurs between family
‘members. This implies that fc:mily members, being the grandparents, other
clbse family members or the extended family, play a role in the moral

development of the child.

Peers (3,4)
The majority of parents (85%) agreed that peers play an important role in
the moral development of the foundation phase child. Papalia and Olds
(1992:282} state that babies are aware of each other, preschoolers begin
to make friends, but not until ’rhé foundation phase does the peer group
| come intoifs own. The peer group helps children to choose moral values
1o live by. Testing their opinions, feelings and attitudes against those of
ofrher children helps them sift ’rhroughporen’rdl values they previously
- accepted unqguestioningly and decide which to keep and which to
discdrd. The peer group also helps children learn how o get along
(behczve) in society. They leam how and when to adjust their needs and
desires o those of others. when to yield and when to stand firm

(Roehlkepartain, 200:113}.
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Neigl'ibours (3.5)

More than three quarters (77%) of the parents acknowledged that
neigrhbours play aroleinthe moratdevelopment of the foundation phase
child. According to Sprinthall, Sprinthall and Oja, (1994:200) very little
research has been done on the influence of neighbours on the moral
development of the young child. In many instances neighbbours have
children of the same age who become friends, go to the same school
and spend fime fogether after school. A young child may leamn
behaviours and values from neighbours which might be problematic when
the morality held by the neighbours is counter to that held by the child’s
farhity. '

Church (3.6;3.7))
Close to hundred percent {(97%) of the parents agreed that the family’s
church plays arole in the moral development of the young child. Parents
that attend church services and meetings on a regular basis instill in their
young children specific religious morals (cf. 2.4.6). Yeats (1991:86)
maintains that if parents have a definite attitude towards religious morals,
they will find it much easier fo convey these attitudes to their children.
Vrey {1990:119) says that the foundation phase child goes to Sunday
school where he learns about hi;srreligion and has to give meaning fo it in
his personal capacity. Since the foundation phase child isin the concrete
operational stage of cognitive development he is not able to thinkin the
abstract and his concrete thinking makes it difficult for him to advance to
a mare spiritual Unders’rqnding of religious morality {cf. 2.2.3). Parents
and/or the minister of the church thus still have o supply the young child
with moral and religiousjudgemenfs. According to 78% of the parents their

* church minister plays arole in the moral development of the young child.
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Telivision (3.8)
More than half of the parents (52%) indicated that television plays a role
in the moral development of the foundation phase child. According to
Papaliaand Olds (1992:223) research suggests that children are influenced
more by seeing fimed violence than by seeing rec:l- people acting
aggressively. Children who see televised violence tend to behave more
aggressively (cf. 2.5). Gouwsand Kruger {1994:185) maintain that television
programmes often propagate wrong values like materialism, sexual
immoroli’ry and power as the greatest good. Children who see ’relevisfon
characters, both heroes and villains, getiing what ’rhéy want though
lawbreaking may fail fo intervene when another child is being victimised.
In assessing more than 4500 children in seven countries Williams (1987:224)
' rec_orded the following effects of cartoon violence on children, namely,

increases in:

. Fighting, kicking and choking.

e Lossof temper.

. Cruelty to animals.

. Disrespect for others.
Radio (3.9)

Nearly two thirds 62%) of the parents said that the radio plays arole in the
moral development of the young child. Listening to a news bulletin on the
rodfo today can be compared to a crime report because of all the
reported incidence of violence like highjackings, armed robberies, etc.
(cf. 2.5). Listening to reports of violence seems to make children more
willing to hurt people, probably because they want to put in practice
what they have heard. Faye (1974:649) is of the opinion that children are
today more at the mercy of sensate values peddied by the radio, movies

television.
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- Computers (3.10)
Most of the pcre.n_’rs (69%) agreed that computer games and the Infernet
play a role in the moral development of the foundation phase child.
.Children--imh‘c:’fe what they see in computer Qc:mes and they absorb the
values fra nsmiﬂéd and come to accept violence and aggression (cf. 2.5).
Young children identify more strongly with aggressive charactersin games,
and are more likely tobelieve ihc:f the character’'saggressionin the game

reflects reql life.

4.3 SUMMARY

In this chapter the researcher’'s dim was to give some order to the range
of information provided by the educators in their answers to the
statements in the questionnaire. Some of the data collected were 6f a
biographical nature which enabled the researcher to construct a broad
profile of the randomly selected sample for the investigation. The data
that dealt with the role played by the family, people, institutions and the
media in the moral development of the foundation phase child, were
organized in frequency tables fo simplify the statistical Gﬁolysis thereof. The
frequency of the educators’ responses to the statements were interpreted

and commented on.

The last chapter of the study will consist of a summary of the literature
study and the empirical investigation with findings from both on which

certain recommendations will be made.
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CHAPTER 5

SUMMARY, FINDINGS AND RECOMMENDATIONS

5.1 INTRODUCTION

In"this final chapter of the dissertation a summary of the previous chapters
will-be giveh. and some of the most important findings from the research
will be discussed. This will be followed by recommendations and a final

[ emcrk.
52 SUMMARY

5.2.1 Siatement of the problem

In essence this study investigated the role of parents in the moral
development of their child in the foundation phase. The moral
deveto‘pmenf--of the foundation phase child implies judgement which
rriec‘:ns that the child must have the cognitive ability to understand moral
. behaviour. Children do not inherit morals but have to leamn them. Moral
values should be inculcated in young children by the educational help of
their porenfs and educafors. Parents play dn important role in the transfer
of values to the foundation phase leamer as the young child models his
behaviour on that of his parents. The young child develops his value

structure on the example set by his parents.

The transfer of morals and values has become an area of concem for
many parents due to issues such as mass media, coenflict, political

conruption and substance abuse. The most important implication of this is
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that parents must be in possession of acceptable noms and positive

values which they can instill in their children.

5.2.2 literature review

Moral development, which includes moral reasoning and normative
decision-making, go hand in hand with the chid's cognifive
development. Children are unable fo make sound moral judgements until
they have achieved a certain level of cognitive (infellectual)
development. The foundation phase leamer is in the pre-cperational and
: corncrefe—opercﬁonql phases of cognitive development which means the
child’s moral experience still rests on concrete and redilistic grounds. The
chi[d in T.he foundation phase is egocentric and cannot conceive of more
than ohe way of looking at a moral issue. Therefore the young child [ooks
for constant, immutable rules which are interpreted literally, and clings fo
spéciﬁc: rules that prohibit stealing, lying. cheating, etc. The child behaves
as directed by parents {adults) because of respect and love for them and
regard their morals as inflexible and not negotiable. The moral values of
young children are based on obedience; they obey adult rules to avoid

punishment, without understanding morality.

It is important that children should obey certain rudimentary rules from an
ecrly age. A young child needs laws, rules and social interaction to guide
his moral behaviour in a way that would not harm himself or other people.
Every society and family set up certain rules, guidelines, principles and
norms for_ behaviour. These are known as moral norms and are based on
what is considered as right or wrong, good or bad and accepiable or not
acceptable. Moral norms should be inculcated in the child by his parents
and educators with the aim to help him develop an infemnalised system of

values.
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Towards the end of the foundation phase ﬂ’ae learner develops a
conscience which is a moral awareness by which he distinguishes
between the morally right rc:n_d the morally wrong. The learner's
conscience urges him to do that which is recognized to be right and
resfrains him from doing what is known fo be wrong. Feelings of guilt and
shame pidy_cn importani role in the moral development of the foundation
phase lecmer' because if his behaviour does not meet the standards set
by his conscience he feels guilly, ashamed or both.  Affer developing a
conscience the child uses it as a guideline for his behaviour. Conscience

can be seen as the guardian of morality, justice and decency.

In the moral development of the young child there are certain areas
where he will need factual information regarding the rules of behaviour
which heis expected fo obey. The foundation phase leamer also needs
o understand why people behave in cerfain ways in cerfain
circumstances. This knowledge is essential so that the child become
better at anticipating the feelings and reactions of others and themselves.
In his moral development the foundation phase learner requirés
k,riow!edge about mordlity in order to treat others in a moral manner.
Authentic knowledge about morality is needed to equip the young child

with the information needed o make informed moral choices.

Research has found that parents play a significant role in the moral
development of the child. The atfifudes of parents to right or wrong,
good. or bad, acceptable or not acceptable set the tone and direction
of the child’'s moral -development. The child's moral development is
direc’fed and determined to a great extent during the preschool years
within the family environmeni. Upon entering the foundation phase the
child should have developed a reasonable sense of moral responsibility.

Parenthood implies thcf parents are responsible to guide, assist and set an
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example for the moradl developmén’r of therr yo'ung child. The goal of

successful parenting is to raise children that are confident in their moral
- decisions.

in families with more than one child the sibling or siblings also play an
important role in the moral development of the young child. Older
children tend to serve as role models for younger children in the family
and as such influence the moral development of the young ones. By
observing the way in which older brothers and sisters behave the young
child adopts similar ways of behaving, whether it is occ:ép’rob[e or nof.
When there is a goed relationship between siblings younger siblings can
learn :c great deal from older siblings, including positive moral values.
Y'oung chiid_ren Ike to imitate older brothers and sisters and in this way

leamn right or wrong moral behaviour.

Effective communication between parents and their children is very
imporfant in the fransfer of moral values. Children leam a great deal of
family and society values through the interaction that occurs between
family members. Although the young chid learns moral values by
observing parents’ behaviour this observation also depends on verbal and
non&erbcl communication between them. Despite the fact that the
young child imitates the moral actions of his parenis, the value of a
specific behaviour has to be explained verbally to the child. Parents also
need to explain family rules o the child in order to promote its adoption
by the child.

The mass media, especially felevision, also plays an important role in the
moral development of the child in the foundation phase. The average
child today spends more time watching television than doing any ather

activity, including being at school. The television programmes the child is
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exposed to is not necessarly in accordance with the moral values
practised in the family. When the young children view vioclence or mean
behaviour they loose to some degree the opportunity to develop a
hedlthy sense of innocence, serénﬁy and sensitivity.  When a child is
passively wafching television he is unable to actively take part in his own
moral development because he just accepts what he sees on the
television.

5.2.3 Research design

This study utilised a self-structured questionnaire as research instrument to
obtain information conceming parents’ views of their role in the moral
dévelopment of their child in the foundation phase. The information
sought for this investigation was not available from any other source and
had to be acquired direcily from the respondents, namely parents with
children in the foundation phase. In a situalion lke this the most
appropriate method of data collection is the questionnaire as it is easily

adapted to a variety of situations.

The aim of the questionnaire was to obtain information regarding the role
of pcrénfs in the moral development of the foundation phase leamer

concerning the following:

=  Parents' responsibility in instilling moral values in their children in the

foUndoﬁon phase.

= The role that people outside the family, institutions and the media

play in the moral development of the young child.
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5.2.4 Presentation and analysis of research dafa

~ The purpose of chapter 4 was to discuss the data collected from the
guestionnaires completed by one hundred and five parents and to
analyse and interpret the findings. At the ouiset an explanation and
description was provided as fo fhe methods employed in the
categorisation of the responses and the analysis of the collected data,
This was followed by frequency tables which displayed a set of responses
by the number of times each response was obtained. This was done in
drder to simplify the presentation of data in that it indicates the proportion
of the fotal number of responses that were obtained for a particular
~statement question. The findings from the frequency distributions were

analysed and interpreted.

5.2.5 Aim of the study

- The researcher formulated specific aims (cf. 1.5} to determine the course
of this study. These aims were realised through the literature study,
together with an empirical survey comprising a self-structured

questionnaire.

53  FINDINGS FROM THE EMPIRICAL RESEARCH

The folldwing are findings from the empirical survey:

e The maqjority of parents that partook in the research agreed that,
concerning the moral development of their children in the foundation

phase, the following are vaiues which can be accepted by dll and

which parents should endeavour to instill in their children:
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- Honesty (94%).

- Trustworthiness (94%).

- Care for others (98%).

- Living harmoniously {93%).

- Obey rules of society (96%).

- Distinguish between right or wrong (98%}.
- Respect for others property (89%).

_ Obey family rules (S0%).

- Behave in public (92%).

- Respect other cultures (?3%).

- Exercise self-discipline (92%).

- Respect for nature (83%).

- ‘Obey authority figures (96%).

- Distinguish between good and bad (96%).
- Accept discipline from adulfs (92%).

.Ne'orly all the parents (97%) in the research sample agreed that the
pcfen’r_s, as primary educators, are the most influential agents in the

moral development of the foundation phase leamer.

More than eighty percent (84%) of the parents viewed older siblings as

role models in instilling moral vailues in younger children.

Most of the parents (85%) said that due to peer pressure the young
child in the foundation phase could leam moral values that may lead

to a contravention of parental morals.

Close to éne hundred percent (97%) of the parents confimed that

their church offers moral judgements according to religion.
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o More than three quarters of the parents (78%) indicated that the

church minister is a role model of the morals described by religion.

s+ Close to forty percent (39%} of the parents said that television do not

play any role in the moral development of the foundation phase

leamer.
) More than a quarter (27%) of the parents disagreed that the radio and
computers play a role in the moral development of the child in the

foundation phase.

54 RECOMMENDATIONS

- 5.4.1 Inculcation of positive morals
(1) Motivation

The possession of a healthy set of moral codes which will enable the
Ieoméf in the foundation phase to be accepted and function well in his
family, the school and society is essential. The parents {primary educators)
and the schools {secondary educators} have a responsibility to instill a
positive morality in the young child. Values, norms, atiitudes and manners

are not innate but are learned.

The responsibility of parents o educate their children is of such a nature,
content and character that it cannot be tfransfered. However, many
pé;fenfs are not successful in thelr task of rearing their children, as there is
no proven recipe available. Parents’ educational responsibility also
means instilling sound moral values in their children to enable them to live

harmoniously with others (cf. 2.4). The young child in the foundation
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phase has to learn the principles, rules and norms with regard to that
which is considered right and wrong, proper and improper, good and evil

~ from their primary educators, namely their parents (cf. 2.4.4).

Families, and espec:ic:iiy the parents, are responsible for transfening the
child from an amorat state to where he becomes an acceptable social
participant who knows and follows acceptable values and norms.
Education in the family sef-up is realized parficularly by imitation,
identification and intuitive behavioural idenfiification (cf. 2.4.1). The
personal attitudes and moral cdnduct of parents play an ifnpor’rcmf role in
the moral development of the foundation phase child.

From.the study it is evident that the maijority of parents who partook in the
empirical research are aware of therr responsibiliies in the moral
development of the young child (cf. 4.2.6 & 5.3). However, being aware
of positive morals is not a guarantee that the parents will be successful in
transferring these norms to their children as evident in a large number of

youth delinquents.

(2) Reco_mmendaﬁon

Since it is accepted that education is directed towards the child's
dc_:hieve_men’r of moral independence and his acceptance of a system of
values, parents as primary educators must endeavour to inculcate

positive moral norms in their children.

The recdmmendoﬁon is that parents must endeavour to pass on the

following values to their children:
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One- of the most important things in the life of a child is the kind of

person he becomes: the qudlity of character he has and his moral

behaviour.

Self-discipline when a person does what he knows he should do.,

even though he would rather not.

Being trustworthy at all fimes.

Telling the truth which is essential for frust, self-respect and the social

heaith of a society. -

Being honest in all aspects of life.

Doing his work to the best of his ability.

Using honourable means and respecting the rights of others.
Recognizing the worth of other people.

Treqﬁng other people as he would like to be treated.
Obeying the authority Qf authoritative figures.

Su ,' _ortfor arents

Moﬁvaﬁon

Without quality education no child can realize adequate adulthood.

Man

is a being who educates, s educated and is dependent on
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education. Initially education fakes place mainly in the family as the
primary educational situation with the parents as primary educators. In his
moral development the young child in the foundation phase develops a
| set of beliefs about mordlity based on the ideas and responses of adults
(parents and educators). The young child leams and adopts adult's code

of morals without really understanding or thinking about them himself.

In the contemporary world parents are increasingly confronted by
change and continually changing societal demands (such as moral
values) and circumstances in the midst of which they, as primary
educators, have to rear their children (cf. 2.5). The family of today is |
influenced by a complex social, economic and culfural environment
which hds a dynamic influence on its members‘. Amidst such a complex
and dynamic society with constanily changing noms and values, it
becomes increasingly difficult to equip children adequately. The modemn

parent needs guidance and support in his primary educational task.

As morality is learned it is obvious that the family is central fo the learning
of mérol codes. If positive moral codes are not leamed in the family
educational institutions, such as the school, should assist the leamer and
parerits. The govemment, universities, schools and media should each
make a constructive and active contribution toward the promotion of

meaningful parenthood.

(2) Recommendation

The recommendation is that support programs for parents should include

the following:
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Assistance to parents in the task of bringing up a child with loving
support and acceptance.

Guidance in establishing a relationship of warm, emofional
- closeness to the child.

Parents' assurance to the child of their uncondifional love but at the
same time making it clear that they strongly disapprove of

" unacceptable behaviour.

Ways in which parents can stimulate the child’s intellectual
de\le[o_pment by means of acquisiion of language and

communication skitls.

Support to parents in helping the child to form a positive self-image.
Parents have {o give credit for a child’s positive qualities to help the

child develop a positive self-esteem.

Ways in which parenis can encourage the child towards better
achievemenits to enhance his self-image. However, parents must
not make unredlistic demands on the child or expect too much of
him and then show their displeasure if the child does not meet their

expectations.
Guide parents in instilling a strong feeling of family unity in the child.
Help parents to guide the child from parentdl discipline to self-

discipline. Parents can do this by praising good conduct and

setting a good example of self-discipline.



94
Assistance to parents in the task of bringing up a child with loving

support and acceptance.

Guidance in establishing a relationship of warm, emotional

. closeness to the child.

Parents' assurance to the child of their unconditional love but at the
same time making it clear that they strongly disapprove of

" unacceptable behaviour.

Ways in which parents can stimulate the child's intellectual
development by means of acquisiton of language and

communication skills.

Support to parents in helping the child to form a positive self-image.
Parents have to give credit for a child’s positive qudlities to help the

child develop a positive self-esteem.

Ways in which parents can encourage the child towards better
achievements to enhance his self-image. However, parents must
nof make unredlistic demands on the child or expect foo much of
him and then show their displeasure if the child does not meet their

expectations.
Guide parents in instilling a strong feeling of family unity in the child.
Help parents to guide the child from parental discipline to self-

discipline. Parenfs can do this by praising good conduct and

setting a good example of self-discipline.
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» Parents should be given guidance to help the child to accept

responsibilh‘y by allocating responsibilities and challenges which the
child will be able to handie.

5.4.3 Further research

{1}  Molivgtion

One of the aims of education is to bring the child to a peoint where he is
able To.live harmoniously with others, which means he is living according
to cuitural morc!s. As mordlity is basically leamed it is obvious that the
parents as pn'mciry educators, are ceniral to the learning of moral codes.

The role of parents in the moral development of the child are affected by:

e The degree of warmth, acceptance, mutual esteem and trust

between parents and their children.

» The frequency and intensity of interaction and communication in

the family.
¢ The type and degree of discipline: exercised.
* The degree of independence opportunities the parents provide.
(2) Recommendation
The recémm’endoﬁon is that funher research of a quantitative and
qualitative nature be underfaken pertaining to the role of parents in the

moral development of the child. Due to the diversity of conditions under

which parents and children find themseives it Is necessary that research
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studies be conducted to find suitable ways to support parents in the moral

development of their children.
5.5 CRITICISM

Criticism that emanates from this study includes the following:

e It can be'presumed that some of the respondents in the research
sample formed their perceptions regarding the role of parents in the
mc.arol‘ development of the foundation phase leamer from the
media. The possibility therefore exists that these respondents
indicated what their role should be in the moral development of

their children and not what redlly is happening in their family.

e The purposefully selected research sample comprised only parents
in the Ixopo district of the KwaZulu-Natal Midlands which is a
predominantly rural area. Dissimilar responses might have been

elicited from other areas, for example parents living in urban areas.
5.6 FINAL REMARK

~The aim of this study was to obtain a better understanding of the role
parents play in the moral development of their children in the foundation

phase. It is trusted that study will be of value fo parents and educatiors
| who are responsible for the education of young children. It is also hoped
that the recommendations may be taken into consideration by parents

and educators in order to assist them in their task of moral education.
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STRICTLY CONFIDENTIAL

QUESTIONNAIRE

B ‘The family and the moral

development of the foundation phase |

learner

Ms S L Haynes
- | June 2005

|




Dear Parent

QUESTIONNAIRE: THE FAMILY AND THE MORAL DEVELOPMENT OFF THE
: FOUNDATION PHASE LEARNER

At present | am engaged in a research project towards my MEd (Master in Education)
degree at-the University of Zululand under the guidance of Proff. G. Urbani and M S
Vos. The research is concerned with The role of the family in the moral development
of the foundation phase learner.

I have taken the liberty of writing to you, as one of the selected respondents, in order

to seek your assistance in acquiring information about your experiences relating to the
research.

CONFIDENTIALITY

All  information will be regarded as
CONFIDENTIAL, and no personal details of
any parent/respondent will be mentioned in the
findings, nor will any of the results be related to
any particular parent or family.

We deeply appreciate your co-operation.

Yours sincerely

..................................

..................................



INSTRUCTIONS TO THE RESPONDENT

Please read through each statement carefully
before giving your opinion.

Please make sure that you do not omit a question,
or skip any page.

Please be totally frank when giving your opinion.

Please do not discuss statements with anyone.

Please return the questionnaire after completion.

4 Kindly answer all the questions by
supplying the requested information
in writing, or by making a cross (X) in
the appropriate block.




SECTION ONE: BIOGRAPHICAL INFORMATION

1.1 Respondent completing the questionnaire

Code
Father 1
Mother 2

- 1.2 My age in completed years as at 2004-12-31:

| Age group Code

| Younger than 20 years

20 - 25 years

| 26 - 30 years

31- 35 years

36 - 40 years

141 - 45 years

46 - 50 years

51 - 55 years

O |~ ] N

56 - 60 years

| 61 - 65 years

Y
(o]

—
—

Older than 65 years

1.3 My qualifications are:

| Qualifications Code

Lower than Grade 7

Grade 7

Grade 8

Grade 9

Grade 10

Grade 11

Grade 12

Certificate(s)

loiN|lO|O]hA [N

Diploma(s)

-
o

Degree(s)



1.4 My home language is:

Language ' Code

English

Afrikaans

Zulu

‘Xhosa

' Oth‘er (Please specify)
1.5 The family:

Live in their own house 11 Livein their own flat 4
‘Rents a house 12 Rentsaflat
Live with parents 3 Live with relatives 6
Cther (please specify)

1.6  Children in the family:

Total number of children in family

Number of school going children in family

Number of foundation phase learmers

1.7 Please explain your understanding of the moral development of the
foundation phase learner




SECTION TWO: ROLE OF PARENTS IN MORAL DEVELOPMENT

Agree | Disagree | Uncertain
As parent | must teach my
| foundation phase rchild to:
2.1 be honest at all times (e.g. tell the
: truth)
2.2 | betrustworthy (e.g. honour a promise)
2.3. | be caring towards others (e.g. help
) older persons)
24 live harmonlously (fovingly) with other
1 | people '
‘2.5 | obeythe rules of society (e.g. school
, ruies)
2.6 | distinguish between right and wrong
_ifleg.it is wrong to steal)
27 | show respect for property of others
_ (e.g. do not break school windows)
1 2.8 | obey the rules of the family (e.g. be on
time for meals)
2.9 behave in public places (e.g. be quiet
: ‘in church)
2.10 | respect other cultures (e.g. dress code)
2.11_ | be self-disciplined (e.g. to finish
| schoolwork before play)
| 2.12 '_-show '_respect for naturé (e.g. don’t
scatter litter or destroy plants)
2.13 | obey authority figures (e.g. listen to
educators)
2.14 ‘| know what is good and bad (e.g.
“cursing is bad).
2.15 | accept discipline from adults (e.g.
obey reprimands from adults)
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SECTfON THREE: ROLE PLAYERS IN THE MORAL DEVELOPMENT

Agree

Disagree

Uncertain

The following people and/or institutions
and/or media play an important role in the
moral development of the foundation
phase learner:

3.1 Parents (as primary éducators must set an
example by their behaviour)
§32 | Siblings (older siblings are seen as role
£ i models) '
33 | Other family members (strong family ties
| may strengthen, or weaken, morals)
34 | Peers (peer pressure may lead to a
| contravention of parental morals)
35 | Neighbours (may have different morals that |
B seems more attractive) :
36 | Family's church (offer moral judgements L
' according to religion)
37 | Church minister-(role model of the morals
described by religion)
38 | Television (soapies and reality TV) l
3.9 | Radio (Iyrics of songs, news)
3.10 | Computers (qames and Internet) 1!
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