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SUMMARY

This study focused on the use of media as resource in an
outcomes-based class (OBE). The research was conducted
matnly in black schools. The researcher established that media
could be used as an effective educational tool, for the new
school curriculum. This study attempted to emphasise the fact
that schools should be provided with both print and electronic
media. It also tried to emphasise that rural scheols should be
taken info consideration, by improving the infrastructure and
supplying them with media equipment and material. Of
importance was the discussion of vanious critical outcomes and
how media can make them practical. |

The study showed that educators need support from education

authorities, school management and parents. Further, educators |

need more workshops where they could be eqmppedmﬁx new

teaching methods.  This could motivate az:fl inculcate
confidence i educators. In order to have mem:at&é and
confident leamers, we need dedicated eoducators. The N |



Vit
we need dedicated educators. The researcher looked mto
various media resources and few steps on how they can be

employed were suggested.

The researcher looked at the new approach to teaching and
learming, which s outcomes-based educanon. It was
established that a learner-centred approach, group work and -
activity-based leamning could be easier with the use of media.
However, as has been mentioned above, in order fo be
successful an educator needs proper trammg.  Simce the

researcher found that very few schools employed media for the

effective implementation of OBE, it was snggested that pm'ezﬁs,
schools, NGO’s, the government, the department of educatioﬁ.
and the private sector collaborate in order to devise
mechanisms of making media available in schools. This
collaboration would also help i the provision of infrastructure

in schools as the available media will need to be kept in

storerooms, strongrooms or locked classrooms and laboratories.

It emerged from this study that the fitture of OBE was bright as
educators were given a chance of attending workshops and
seminars by their school manmagement(s). Of importance,
however, is the suggestion that the government, parems the

e
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NGOQ’s, the pnovate sector and schools .shou}d assist m
establishing more media centres that may help augment the
work that is done by schools alone. |

The researcher also found that there i1s a strong feelmg that
media have to be employed as early as the level of play and
pre-primary schools. This is in line with the idea of activity--
based learning which emphasises the fact that learming should
be as concrete as possible. It also emerged from the study that
the use of media can really help make the educator and the.
leamer partners in the teaching-leaming situation.

It became abundantly clear that when educators used media on
outcomes-based education, and more importantly as facilitators, a
culture of learning was enhanced. Undoubtedly, leamers learn _.
when learning was enjoyable and they found success mit. |
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CHAPTER OMNE

GENERAL INTRODUCTION

1.1  INTRODUCTION

The apartheid system in South Africa grossly demied many people
access to opportumties to gam information (knowledge), devéiop | |
skills and attitudes or values. This was caused by inequalities,
restricions m education and trainmg. There were different

education systems for different racial groups.

The separatioﬁ of education departments further promoted and
exacerbated these inequities, mequalities, low standard of
educanion and level of achievement among black schools in
particular, as thev had limited material, physical and fimancial
resources and facilities as compared to white schools. This was
worse with regard to teaching-leamning media Thus education
could not be concretised especially among black schools. This
caused a lot of inhibitions for the learning of biack lleamefs'm

particuiar. N

This had far-teaching implications for their achievement and
performance. In some instances it resulted m high failure rate,
lack of motivation and interest to leamn, etc. Equality with regard

to distmbution of resources was totally not there.



Regarding equality, Dekker and Lemmer (1993: 430) say that
equality may be asserted in terms of the outcomes of schooling ,
a view that assumes that different groups or classes of the
population should attain similar levels of achievement.

Consequently, outcomes of schooling were bound td be different
because learners of different racial groups had not gone through
similar or equal schooling system. White leamers would perform
better than those of other racial groups. At the end of their
schooling career most of them tended to do sciences and -
vocational subjects while their black counterparts preferred
academic subjects or hiberal arts.

The emergence of the new education system necessitates that the
position of media in schooling be considered sexiausly._ Learners
have to really experience their learning ?racticaﬂy or concretely.
When they see, hear, touch, taste, smell, they leam better. Their
perceptual level is challenged and provoked. This also enhances
creativity, creative imagination, originality, critical and lateral
thinking. This study looks into the role of media as a resowrce
within the context of a new education system which stresses the
importance of outcomes, hence, outcomes-based education
(OBE).

£

This OBE tends to be a total radical paradigm shift from the old
education system or model that laid emphasis on content rather
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than aims or objectives or outcomes. The emphasis is now on
what learners will achieve at the end of their schocling career.
However, even in the old education system the content could not
be mastered well by both educators and leamers as there were
insufficient, inadequate or no leaming media to eﬁ'ectivel}?

enhance or promote learning.

The new education system stresses that the learnmg situation
should create the condition for developing a coherent, integrated |
flexible learning system to redress the equitable distribution of
resources in schools irrespective of race, creed, colour or gender.
It must also deal wrth the inheritance of inequality and ensure the
equitable and efficient sustainable system for all its leamers.

The distribution of resources should take into consideration the
fact that about half of South Africans live im poverty, in rural

areas. Govemment Gazette (1996 vol.368:17) states that there is

a need for an equtable school based formula approach. The
reseﬁrces that were used m black schools dunng the apartheid
period did not challenge the leamners’ critical thinking. There has
been therefore a need for change. -

This has led to the introduction of a new curriculym (Clm-'icﬂim
20035), which is the new education model that puts emphaszs on

outcomes, and mtroduces a life-long education system which is



learner-centred. It also puts the educator i a position of being a

facilitator of leaming . The new munisiry of education has made =

this education available to evervone irrespective of age, gender,
race, colour, religion, ability or language.

Cumculum 20035 is known as outcomes-based education (OBE).
This outcomes-based education approach does not only am at
instilling knowledge, but also aims at developing the leamer’s.
critical thinking, skills, attitudes and understanding. The focus on
OBE has given a concern about thé competence which the leamer
should demonstrate, 1.e. knowledgé, skills and attitude, m order

to contribute to the society and its economy.

Outcomes-based education is future-oriented. It focusés on broad |
role performance capability and the ability to do complex tasks in
real settings that relate directly to Iife, thersfore it is
transformational. Spady (1993) gives another facet of outcomes-
based education. He calls it transformational outcomes-based
education. Obviously this tallies with general eixtccmgs-basad
education in that the stress is put on outcomes ie., what the
learner will be after school. There is no doubt that outcomes-
based education will cause most teachers to reconsider their
methods of teaching, a shift from tradi'{iéaai to co-epéraiive |
learning and also towards effective learning and teaching which is
based on critical thinking. It is for this reasen that the cnzfent -



researcher has chosen to study = media as resource 1m an

outcomes-based education class™.

It 1s assumed that media as a resource in the class could give the
learners the opportunity to develop all of the above. There 1s a
variety of media resources, the focus here will be on print media |
(newspapers and magazines), and electronic media (radio,
television and computers). These meda resources could play a |
major role in the new approach to learning and teaching in order
to achteve both specific and critical outcomes. The reseamhér
does not, however, rule out the mmportance of oﬁler media
resources. They can serve as stimulating support material in

learning when used accordingly.

“Each media has its own way of making sense and meaning”
Bazalgette (1991). That 1s why the researcher pointed out that in
the new education dispensation which is based on outcomes;
media resource will play a pivotal role. Hence, a need has ansen
to conduct a research on this theme (of media) in the context of its

impact on OBE.

There is a general belief that media resource makes all leamers to |
be actively involved in a lesson. It caters for all levels of
intelligence ie. even the shy and slow learmners can actively -

participate in learning.  The implementation of media resource isa



shifi from a teacher-centred approach to a leamer—centred
approach. In the leamner-cenired a;:gtoach the learner 1s not é
passive recipient of information but a co-worker mn the teachiﬁg-.
leamning situation. The emphasis is on co-operative learnmg. The
educator merely plays the role of a facilitator.

Due to backlogs in the education system, teachers ﬁeed to be
trained on how to make use of these media resources as
effectively as they can in their teaching . It will give teachers an
opportunities to use different approaches and a vanety of methods
of instruction to help each learner to leam effectively. Flexibility
1s encouraged, a teacher will have a choice m choosing media
resource that will help in designing the learning activities m a

more creative and innovative way.

The effective use of media resources will not only improve OBE -
effectiveness m the class, but will alse prepare the leamers to face
some challenges of the changing South Africa as well as
participating internationally. It is therefore important that a
question be posed to whether media could be resourceful in an
OBE class. The focus should also be on what would be the
feelings of educators with regard to the use of media in an OBE

class.
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1.2 MOTIVATION

It has been mentioned that the South African education system has
had major backlogs because of apartheid, this research on “media
as a resource in an OBE class”™ will attempt to look mto ways and
means in which various media resources can contribute to the |

success of OBE.

The following are assumptions that media as resource has with
regard to the importance of research for the country and the field
of education, as a whole (and generally) |

(1)  all children might have access to the same quality of
education .e. all schools should be supplied with media
resources e.g. computers, televisions etc.

(i) OBE outcomes could be achieved through the
mnplementation of media resources. |

(1i1) the use of these resources will promote partnership
and networking between schools and various
human resources and supportive organisations.

(iv) the approach will be learner-centred instead of
being teacher-centred.

(v)  leaming will be fun.

(vi) the majority of disadvantaged learners W};ﬁ have
access to stimulating and informative media resources.

(v} serious deficiencies and mequality directly aﬁ'ectiizg :



(vii)

educator’s skills, the self image and the professional

standing will be addressed.

media implementation will create an environment
where leamers will be actively involved and they can
work at their own pace.

media resources can be used across the curriculum.
educators will receive training on how to make use of
media resources in class.

the educator has a greater direction for planmmmg, he/she
can make appropriate choices that are best for the
learners mn their situations and choices, that will help
learners achieve these outcormes.

lack of media equipment and material in schools
will be addressed.

Looking at the above assumptions one can, undoubtedly, say that

a study of this nature 1s mmuportant. The national department and

regional departments of education in South Africa are working

bhard towards transfornung education. This also involves

transforming the teaching-leaming situatton. Traditional methods |

of learning which are/were teacher-centred are now giving way to

learner-centred and problem-centred approaches.

e

This then necessitates new supportive leaming techniques that will



support the implementation of OBE.. Studies prove that media
utilisation has contnibuted positively to leammg. 1t is therefore

imperative to gauge the role that media can play n the new .

education dispensation.

classroom situation, i.e. the role of media resources within the

ambit of the teaching-leaming scenario. On a wider scale, the On

a limited scale, the study of this nature concentrates on the study

looks into the role of media resources m the entire education
system. On a much ambitious level, the study attempts to look

into the role of media and after effects for those who have
completed schoohng, and they find themselves m wofkpiace

situations. The researcher is not aware of any simular study that

has been conducted in the new education dispensation m Soutﬁ

Africa. It is hoped that a study of this nature will invoke renewed
mterest m media resources by educators, Supexiﬂteﬁdﬁ}ts_, area

managers, regional and national departrents of educatton. More

feasibility studies(on the role of media in education) might be
conducted. Teacf}iﬂg-ieam}'ﬂg techniques may also im?mve. |

-

Limitations envisaged for the research

) the supply of media resources to schools.especially
expensive resources like computers and televisions.

(i) | shortage of media tramers.
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(iii) poor infrastructure i.e. electricity for theuse of
computers, classrooms to be used as computer centres
or media centres.

13  STATEMENT OF THE PROBLEM

Newfield (1993:69) in Print Media Manual (1996:69) says that
media plays an important role, and that the question of media
control and representation are of wital importance. Egqually

important is that we, as readers and viewers, reflect catically on |

what we see and bear. Prinsloo (1992) in Print Media Mamal
(1996:70) also argues that what is for us s to develop

understanding of all media, particulardy as we face enormous
political changes in South Afnica She further says that it is
important for us to put media awareness high eﬁ our educational

agenda.

It has come to the attention of the Depamﬁent of Education and
other interested parties from media, that media can play a major -
role 11 education when implemented correctly. A dramatic
reconstruction and transformation of educapon m South Afnica

need to take place. | o
As has been mentioned previously, inequahty m the ;irmision of
education for different racial groups has grossly affected the |
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South African education system. This was evident m unequal
financing, inadequate facilities and infrastructure. Media resources
were among the facilities and materials that were totally lackingm
black schools, especially in rural areas. This culminated in
detertoration of a culture of learmmg and teaching. A

Classen (1968: 491) maintains that in the democratic era, urgent
calls for the restoration of a culture of learnmg and téaching have
been made. Unfortunately, enthusiastic and ambitious calls fora
culture of leaming may become rhetoric if no provision of
resources, material, financial, physical, etc., are not provided.

Sub - problems

This OBE approach requires that the learner should achieve

certain specific and critical ouicomes. These are general sialis,
competencies and values a learmner should demonstrate. They are
the intended learning results which must be visible and observable
and they should be assessable. This has not been happening in the
past. As this i1s a problem, the supportive role of media 1s,

therefore essential.

Media resources require infrastructure (e.g media centres) for its

effective implementation in the classroom. Poor physical



resources m schools could be addressed when this kind of
learning and teaching approach is introduced.

Teachers lack skills on how to teach using media m the class
room, however the new approach to learning, (OBE), emphasises‘
flexibility, the use of a variety of leammg resources and different
teaching methods in learning, therefore, for the proper and correct

immplementation of media resources, educators need to be
equipped with methods and strategies afusiﬁg media resources m
class. Coutis { 1996:16, 118) is of the opinion that the effective
teacher is one who can bring about intended leaming outconzes.

All teachers must be hife long learners.

Throughout their careers teachers should be at the ves:jf forefront
of leamning, developing their own knowledge about the world
around them and the skiils thai will enable them. to commicaie.
this knowledge to many leamners who will pass through their
hands over the years. Certainly OBE educators will play a

paramount role.

Rural schools have a problem of bemng neglected. They are not

supplied with learming and teaching material and equipment.

Through this research their problems could be- solved and the
possibilities of getting media resources as well as mfrastructure
could be made. | |



Speedy (Report No.5 (1993):3,4,27) mamtains that classrooms
and school buildings are adequate settings for developing and
assessing its role performances. He further states that cutcomes-
based actually means practical reality, an oxﬁcoine-s_ is an actual

demonstration i an authentic context.

What learners learn at school should link to real life situation.'_
Hence, to make the classroom situation a place of reahty, media has
to be utilised. To achieve the desired outcomes media usage i

really essenfial.

1.4 AIMS OF THE STUDY

The following are the aims of the study :

- Basic aims :
(1) To investigate the role of media m an OBE class.
(1) To gauge the educators feehings on the role of media.

- General aims :

(i) To investigate the impact of media resources on learning
and teaching culture. |

(i) To ascertain whether the use of media can concretise the
leaming situation. | | |

{1i1) To investigate whether the use of media in education is

in line with technological developments generally.
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(vi) To mvestigate the role of media in facilitating a child-
centred learning scenario. |

(vii) To investigate ways of equipping educators with
methods and strategies of implementing media
TESOUrCES.

(vit)  To assess whether the use of media resources enhance |

learner-teacher partnership.

1.5  FORMULATION OF THE HYPOTHESIS

* The primary hypothesis for this dissertation i3 that “media as
a resource can play a major role m impréﬁng the standard of ”
education and in contributing towards effective learning 1o an
outcomes-based education class (OBE).

Minor Hypothesis o
* Educators feel that media can be of resource in an OBE class.
* It is also hypothesised that some primary and secondary

schools are presently implementing the media resources.

1.6  DEFINITION OF TERMS /CONCEPIS

1.6.1 Media

It is an umbrella term for a variety of impersonal téchniqzms' to

communicate collective contents to the masses at large without



any personal contact between a sender and a recipient. It mclades

racio, television, newspapers etc.

1.62 Qutcomes Based Education (OBE)

Gulting et. al (1998:24) define outcomes-based education (OBE) as
focusing and organising an education system around what is
essential for all students to be able to succeed at the end of their

learning expenences.

It is a model that reflects a paradigm shaft fmm a content-based
curriculum to an outcomes-based curmmiculum. It is a term used to
imply that evervthing will be designed and orgém’sed around the
intended outcomes, which a learner needs to demonstrate at the end
of a learning programme. It is an approa?:h thar ams not only to
increase the general knowledge of 1eame;s, but to develop their -
skills, critical thinking, attitudes and understanding. It focuses not

only on what one learns, but also how one leams

1.6.3  National Qualifications Framework (NOF)

It 1s the frame-work into which the government is trj’iﬂg to fit and
organise all education and training. It is a national framework and
a new approach to education and training that is organised by the
South African Qualifications Authority (SAQA). It prmides. an "
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instrument for an integrated approach to education and wammg as
well as equality assurance mechamism for an upgrading of the
knowledge and skalls of all South Africans. It is not just a
framework into which things are to be fitted and organised, but it
is also a coflection of principles and methods that can be used to
shape the framework that we want. This new structure will enable
learners to move between learning enviromments and stll have the

learning they have achieved and recognised.

164  South African Qualifications Authority (SAQA)

SAQA is a board with 30 members, all from different sectors,
such as the trade union movements, education and training
providers, non-governmental organis&n'ons; business and industry.
They are responsible for building an education and trainmg system
that establishes equality for all South Africans and that improves
the quality of education and training. It has the power to set up
and maintain the NQF. |

1.6.5 Curmiculum

It 1s considered to be one of bulding blocks of any education
system and is often studied against the background of the
education system or educational change as a whole It is
everything planned by educators, parents, education é{ﬁheriﬁeg_
and leamers, which will help develop the leamer. A curriculum is



mfluenced by the needs of the community. A cumiculem is simply

defined as a course to run.

166 Cumculum 2005

It is the National Department of Education new curmiculimm design,
the new education and training system which introduces a life-
long education svstem which is leamer-centred. It 1s designed to
promote the development of well-roonded mdividuals who are
equipped to be respousible citizens of our democratic country.
Curriculum 2005 is based on an outcomes-based (OBE) approach
to teaching and learning. It emphasises critical thinking, leamer-
educator activity, learner-centredness focus on intended

outcomes/objectives and the educator as a facilitator.

1.67 Quicomes

Outcomes are designed by SAQA and are divided into ¢ritical and
specific outcomes. Outcomes ﬁre openly stated and commonly
known. They are results of a leaming process and refer to what
you know and can do. They are measurable targets that leamers
and educators peed to attain. Learners are expected o show what
they leamt in different ways. Outcomes must be able to be seen
and heard. They are skills, knowledge and atntudes which a
ieamef is expected to demonstrate. Outcomes are assessed in

different ways.
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i.68 Critical OQutcomes

These are hife-long outcomes for all leamers. OBE has 12 critical
outcomes which are designed by the SAQA and apply to all the
learning areas. A term that is used to describe generic, cross-
curricular learning outcomes. These cross-field outcomes are |
broad. These permeate all leaming and teaching and refer to the -
general things learners can do and understand, which matters m all
learmng areas, e.g. problem solving and communicating. Crtical
outcomes are central of all learming and teaching in South African
schools. The first seven critical outcomes a.re skills and
knowledge based, and the last five are more to do with atitudes.

1.69  Specific Outcomes

They refer to the specific knowledge, attitudes and understanding
which should be displaved in a particular context. A term is used
to describe learning outcomes specified for individual areas, e.g.,
of learning at different levels of complexity. If refers to special
skills, knowledge, attitudes and understanding in a particular
context. For instance, a specific untt standard/focus or a job as
well as broader areas of experience such as commumty
development. Through sixty six specific outcomes which are
developed in the eight leamning areas, critical outcomes are

attamned.
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1.6.10 OBE Assessment

It is the process of measuring what the leamner understands, knows
and can do. It 15 a process concemed with gathermg of
information in order to identify strengths and weaknesses. It tests
skills, atitudes and knowledge. It is a way of recording progress. |
It is ongoing, aleamer’s progress is monitored contimuously. Itis
integral to teaching and learning. It should match the outcome,
and should directly and perfectly reflect the outcome that has been
determined. Assessment should thus mirror the cutcome. Both -
the teacher and the leammer are able to determme whether

outcomes have been achieved.

1.6.11 Competence

“The capacity for continuing performance wﬁﬂﬁn spéciﬁed ranges .
and contexts resulting from the integration of a number of spectfied
outcomes”. (Interim policy for ECD, 1998:1). This is demonstrated
when learners are able to combine the use of skills, infonﬁatiﬂn and |
understanding which is necessary to a particular !eammg situation, |
with critical outcomes at a required level of performance. The
recognition of competence in this sense is the awarding of a

qualification.
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1.6.12 An Educator/Teacher

van Schatkwyk (1988:34) defines an educator/teacher as a person
through whose influence leammg s eﬁeéted . An educator must
be registered as a professional educator and should have educative :
teaching as his profession. | 7

1.6.13 Leamer

A leamer i1s an educand who must learn through intentional,
conscious, active, purposeful, willing mvolvement in hisher
education. |

1.6.14 (lass

For the purpose of this study a class would refer to a group of
learners who have to be taught by an educator who is
pedagogically qualified to execute his;her professional tasks.
Further, a class in this case denotes no distinctive grouping of

leamners.
1.6.13 Resource
A resource is a means to achieve an end resuit_, It could be an

equipment or a material that is utilised as an aid to assist m

achieving an outcome.
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1.6.16 Leamer-Centred Approach

The leamer is the focus. Leamers are exposed to a vanety of
activities, they explore and are totally engaged, they fully
participate in the lesson. Learners play an active role. Leamers :
take responsibility of their learning by being actively mvolved in
research, debate and expermments. Media resource promotes
hands-on tasks. There is less teacher talk and more activity-based

leamning.

1.6.17 Teacher-Centred Approach

The teacher plays an active role as a distributor or transmitter of
knowledge. Teachers often lecture to impart information.
Leamers are passive, a teacher is responsible for delivering
 information and knowledge. The teacher dictates without taking
mto consideration different levels of abihty of leamers.

1.6.18 Content-Based Learning

The lesson or activity is concemed with the understanding of
knowledge only. Teaching is confined to a classroom base, there
is little focus on creative expression. The emphasis is on memory,

practice and rote learning.

.



1.6.19 Facilitator

A crucial role performed by the teacher in making learners to
work effectively and ensure that meaningful leaming takes place. | |
The teacher encourages, guides, and monitors progress. He/she '7
does not dominate the class. A facilitator will encourage activity-
based learning. |

1.6.20 Versatile

Capable of dealing with many subjects, or having many uses.
Media resources could be used across the curriculum. They are

versatile in the sense that they can be used for various subjects.

1621 Infrastrcture

The basic structural foundations of a society or enterprise, e.g
buildings, apparatus, media, etc. In this swudy the word
infrastructure will be used to refer to all movable and immovable |

media resources.

1.6.22 Method

Special form of procedure, orderliness in arrangement of ideas, )

technique of acting.

-



1.5 METHODOLOGY AND METHOD OF
CONDUCTING THE STUDY AND DATA
PROCESSING

A. PROCEDURE OF C OLLECTING INFORMATION
OR DATA

Data was collected by interacting with selected persons m their
settmg and by obtaining relevant documents. In this research
information was collected from .educamrs, media peﬁpié,
department of education superintendents, leamers and other

relevant parties.

Data collection strategies :

(1) Observation: |
There was an interactive or participant observation. This included
observations of what occur in the field e.g. behaviour. People

were observed in their natiral surroundings.

(i) Interviews:
Open-tesponse questions to obtam data of participant meam'ng

was done.

(i1} Documents collection:
This descnbes people’s expeﬁénce, knowledge, acnon and
values e.g. official documents and personal documents.
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* The past and recent past selected sources were described and
mterpreted. | |

* Que;stions were prepared to collect data from educators and
media people. These were both open-ended and closed-

ended questions.

Statistical results were presented with mumbers. The responses of
educators which were collected through questiomaires were
analysed by means of a computer and were then mierpreted
accordingly. o

Analvsis and Interpretation of data Collected throuvh Interviews.
Data from participants was analysed and interpreted accordingly.
1.8 SUMMARY OF CHAPTERS

Chapter One

This chapter contains the general iﬂﬁ'@éﬂcﬁﬂﬂ. and orientation to
the problem. It 1s the general outline of the dissertation. It
consists of the motivation to the Smdy,. the statement of the -
problem, the aims of the study, the explaration of terms ér |
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concepts, the methods of conducting the study and analysis of

Chapter Two

This chapter discusses some theoretical background on media in 7
education and its relevance to outcomes-based education. I :
focuses on the philosophical views and some schools of thought

on the role of media in schooling.

Chapter Three

This chapter shows some forms of media resources and their

relevance to OBE e.g. print, radio, television, computers.

Chapter Four

Chapter four discusses the research design and the method of
research that is used m the study. Research tools are also
discussed. | o

Chapter Five

This chapter gives the tabling, analysis and interpretation of data. I

S

Chagie: Six
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This chapter contains the research findings, recommendations,
conclusion and bibliography.

1.9 CONCLUSION

This chapter focused on the past apartheid education system.
That system promoted inequalities, and low standards of
education in South Africa. |

This would take place through the implementation of outcomes-
based education, which would bring about a drastic transformation
of the current system. Media as a leaming resmxrce“wiﬁ
contribute to the successful implementation of OBE.

This chapter looked into the statement of the problem, motivation
for the study, aims, definition of terms, the proposed
methodology of investigation analysis and interpretation of data.
The next chapter will look at some opinicﬂs of some schools of
thought on the role of media. The role of a facilitator in an OBE |
class will be investigated. It will fiwtherlook at a Iearaer—ceﬁfmi
approach that is effected by a facilitator m an OBE class. '
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CHAPTER TWO

SOME THEORETICAL BACKGROUND ON MEDIA IN
EDUCATION AND THEIR RELEVANCE TO OBE

21 INTRODUCTION

The previous chapter focused on the general mimdnctacn and
orientation to the problem It also locked at the statement of the
problem and aims of study. Chapter one gave a general cutline of
the subject. It posed a question as to why media should be utilised
as resource in an OBE class. There thus is a need to follow-upon
this by investigating media theoretical béckgmtmd m educaion and
its relevance to OBE. Some views of certain schools of thought,
certain critical outcomes, media and leamer-centredness and the
role of the educator i the use of media, are discussed. }

Philosophers have alwéys tried to discovér many aspects,
attempting to clarify and answer questions that pedpie raise. They
have also tried to come up with truths using deductive and
inductive methods. Fmﬂ:ermére, they haﬁfe tried to give meaning
to questions raised and they have also pciﬁted tht the implications

of their answers to the entire human co-existence.

Many thinkers in different fields have drawn on their experiences
as educators and have also endeavoured to transfer their
knowledge and techniques to others. It is exciting to see tharthe



educational phenomenon is one of the powerful stmulus to
philosophical thought. Philosophers have always meditated on
1SSues aﬁ'ectﬁlg education as a phenomenon. They have shown
mterest in thought progression and this has had mmplications for
changes in life as a whole. It is now amazing that their
discoveries drawn from the experniences as educators, as well as
their beliefs have influenced and made a strong impact in
nowadays’ education systems. In this chapter the researcher
wants to show how these philosophical ideas contimue to have
relevance for education at present. These philosophical ﬁews or |
epochs are viewed or studied in relation to media in education and
their imphcit or exphcit relevance to OBE.

Philosophers in education studied the role of media in education,
as well as the ways in which media can be vsed effectively in the - }
classroom. As it was mentioned in chapter one that OBE tends to
be a total radical paradigm shift from the traditional teaching and |
learming method, OBE has its basic assumption, the impeﬂznce of
life-long leaming. This notion refers to all ciﬁzens, that  they
should have a desire and ahility fo Cﬁﬁﬁﬂﬂﬁ‘ to learn, to apply and
develop new skills, knowledge and attitudes. Media utilisation can
ensure the educator that learners will play a meaningful role m :
society as adults, and be life-long media users. |



Ll
L

Gulting (1998 : 4) believes that learners should be provided with
positive leaming experience mn order that they become motivated. |
He continues, to say that leamners should be encouraged to reflect
on their own learning progress and to develop the skills and
strategies needed to study through multi-media pmgfammes._.' |

Media resources can contribute towards positive Ieamg
expenences as they offer the individual learner an opportunity to |
develop to his/her full potential. This can be achieved through
satisfying personal and individual interests and needs. Efficient
use of learning resources ofien requires special motivation,

guidance and assistance. Gulting (1997: 45).

It was mentioned previously that the separation of depasmts( -
according to racial groups) promoted and exacerbated inequities
and inequalites. Most black schools have hmited physical
infrastructure, therefore they will need to remodel ther existing
facilities in order to meet the new demands and needs of the
technological era for effective leammg and teaching This
challenge calls for media educators and the leamers to be creative
and oy to solve the above problems in the best possible way, to
create a cheerful, vet functional atmosphere m converted facilittes
by, keeping the media matenial and equipment safeand tidy .
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22 PHILOSOPHICAL VIEWS AND THFEORY ON
THE ROLE OF MEDIA

Griesel and Obelholzer (1994:18) observe that in the past teaching
was almost exclusively intellectual in its approach, but modern
methods are directed at a wide varety of activities i the child’s
existence and school syllabuses make due provision for this.
Traditionally, learners were taught in a conventional ‘“teacher-taik™
style, there was too much rote leamming. Leamers were not taught
how they could solve problems, but were taught and assessed on
how well they could recall the specified learned material.

The main purpose of the syllabus was to prepare school-leavers
for possible admission to tertiary-level study. The syllabus listed
some content description and sets of objectives directed to a
teacher’s teaching, and wusually descbed mtentons which
teachers hoped to apply in their teaching. The new Curiculum
2005 which 1s based on an outcomes based (OBE) approach to .'
teaching and learming tums this traditional design almost -oa. its
head. It acknowledges the intellectual (knowledge) development
of a child and further stresses the importance of skills and attitude -
development. This is developed when a child is exposed to a |

wide variety of activities. Multi-media resources are able to

perform the above. Spady, (Report No.5) also emphasises the use
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of a wide vanety of activities by sayving that &xpande& ep;_}ertmﬁty
should be provided where leamners are given pmcﬁcai support for.
learning success.

Media resources are mostly used as practical resources .and'they |
give each leamner an opportmity to practise and to do atask in a
number of ways. Some advantages of using media in ti'ze
classroom is that it aims to orientate learners to the information-
based environment in which they live by developing therr media-
user skills, It is vital that the learner be able to use a variety of
media in order to find information he/she will need in future, thus
working towards achieving the critical outcomes which are life-
long. '

Thé introduction of outcomes-based education has made a strong
mmfluence on the natare of tfmchiﬁg and leaming Leaming
programmes are designed to provide a range of leaming
possibﬂitiés, offermg leamers opportunities In choosing what,
where, when and how to learn. Leaming programmes for each
learming area are broad and fleuble.  For each .Ieamiz;g
programme the educator has to take into account both critical and
specific outcomes. These are clear leaming results that learners
should demonstrate at the end of significant learping expeneﬁce |
and only help compiemem the needs of the leamers. H
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Curtis (1977: 272) cites Roussean as saying that learners should
be tanght what they are to practise when they cm;}é to be men, not
what they ought to forget. Thls is in line with one of OBE slogans
which says, “tell me and I forget, teach me and I remember,
involve me and I learn.” As has been previously stated, OBE isa -
lifedong learning. It is therefore important that leaming which
occurs dailly at school should oy to work towards achieving
certain critical outcomes. Gulting et. al (1998:10) say that
education and training must aim, therefore, to develop in all
learners irrespective of age, race, geographical location, or
gender, the critical outcomes accepted as appropriate for South
African education and training system. OBE outcomes are clearly
defmed and should be attained by each learner. As Guiting
observes that, it does not matter whether you are old or young,
white or black, from rural or urban, female or man, one is entitied
to these outcomes. The researcher looks mto some of the critical |
outcomes and how the use of media resources can work towards

achieving them.

These cmtical outcomes are taken from “Outcomes-Based |
Education” by H. Van Der Horst and R. McDonald (1998:49-50).
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221 Crtical Quicome 1

* Work effectively with others as members of a team group,
organisation and commuuity. | |

“Dewey conceived of education as a social process by which the |

immature members of the group, especially children, are brought
to participate in a group life”. Ornstein and Levme (1993:138)

For many vears classrcom practise was dommated by a teacher
standing in front of a class. There was a chalk and talk mode of
teaching. Media activities promote a socialisation process.
Leamners are seldom alone in the media centre. They gamn a better
understanding of one another. lLeamers are encamaged to use

media facilities in harmony with other learners. The school is
partially responsible for edncatmg learners to live with one

another.

Gulting et.al (1998:32) maintain that effective working teams can
collectively discover and solve significant problems, and work _
successfully with others and get their potential seiuneﬂs -
unplemented. Guiting et.al (1998) see\wrkmg together as  3
development of co-operative leaming where leamers can waork
together as a team to discover and to solve problems. Well

~ prepared media activities encourage team work and challenge



learner’s thinking. The group may have different opinions to a |
problem because of their uniqueness, however, when team spmt
has been properly cultivated, leamers will come up with a solution .
to that particular problem as a team. Everyone m a group will be
happy about the decision taken. | | '

222  Crtical Qutcome No. 2

* Collect, analyse, organise and critically evaluate mformation.

Vink et.al (1993:105) emphasise the fact that there should be an
evaluation of mformation and a mechanism of makmg sure that i
1S comect by consulting more than onme source. Leamers C&ﬂ.'
collect information from different -medi.a resources ie. they can
follow the same story from the newspaper, radio, and TV. They |
may aﬁaiyse the information that has heen collected from theée
different sources. They can compare the information duning this
stage using critical thinking They can identify truth, try to identify

facts and opintons. Learners can then organise the information in

the way that it makes sense and gives meaning to the next person.
They can also sequence facts or opinions. An orgamsed summmy
to a story can be wrtten. At :the end leamers can critically
evaluate all the information that they came up with |
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As leammers grow they will easily demonstrate this crical
outcome. They will not take things as they have heard or read
them and give conclusions. They will, however, mtzcaﬁy analyse, |
organise and evaluate information. 'Hns 1S imporiant fﬁi‘ a
classroom situation. It is socially, economically, politically and
spiritually relevant too. Lo

It is important to note that through this critical outcome and proper
use of media we may find that we have a society of crtical and
lateral thinkers. This is what the world as a whole ﬁeeds
desperately. Crtical and creative thinkers can constructively
shape and model the world and add more meaning to life as a

whole in many ways.

223 Catical OQutcome No. 3

* Communicate effectively using visual, mathematical, and
language skills in the modes of oral and/or written presentation.

Media 1s a tool for communication. Media resources can make
good commumicators who can reveal what and how they feel and
think. Poor comnmmication can only get part of the message
across, which leads to misunderstanding and misinterpretation.

Media can help towards achieving the four basic cammmﬁcaﬁﬁn



skills which are reading, listening, wrﬁmg and speaking and many
other life skills. |

To make few examples : . R .

- A reading skill can be developed by using newspapers and
magazines. Learners have a lot to read There are many
interesting stories for children and youth. They can also develop | |
their scanming and skimming skills. N o

- Audio media e.g. a radio can easily develop akstemng skill.
Their concentration skill - will also be developed. They are able to
listen fo people they communicate with.

- A speaking skill is developed when leamners are given a chance
to talk about what they have read in the print media or have
watched from an audio visual aid (TV), or what they have heard
over the radio. An educator can develep a number of activities
that will make leammers speak.

- Leamers can write what they have heard or seen from media

Different writing activities that prepare leamers for future writing -

skills can be done e g. using the classified section of a newspaper ~
to apply for a job. Leamers can also create a story about a picture,

thereby learmng to be creative. -
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2.24  (Cntical Outcome No. 4

* Identify and solve problems and make decisions using critical
and creative thinking. :

Every picture tells a story. Leamers can identify things in the
picture. They analyse a picture usmg their critical and creative

| thinking in order to give meaning. They canalsoread a storyina
newspaper and m their groups, try to idennfy the problem. They
bramstorm their ideas in order to produce: poséﬂ;le solutions to a.
problem. Leamers should leamn to make a choice between two or |
more sohitions to a problem. They should be able to éisnngmsh -
between simple and complex Scinﬁons-’ As they grow older they

will learn that a problem is natural and that by using their critical -~

and creative thinking skills, a problem is easily solved and

Although some resources were not used in education some yﬁars __
back, philosophical ideas and opinions are relevant to modern

learning aids that are now being introduced in schools. Their
suggested methods of teaching are relevant modem ways.ef_

learnmg. They cannot be overlooked, they shounld sexve as a base |

for our education and trainingiransfcrmaﬁm We should build on
them. OBE suggests that an educator should use the background



knowledge of a leamer when introducing the new ksson. An

educator should find ocut what ﬁie learners know about the topic
he/she is about to introduce. From there he/she adds to what
leamers already know. That is moving from the known to the
unknown. We are also moving from what other philosophers have
discovered and clarified. There is no doubt that a scrutiny of
philosophical views implicitly or explicitly display that there is a
closely-knit relationship between media usage and what some past
educators have postulated. It is therefore mcumbent upon the
current researcher to look into this relationship. |

2.3 SOME SCHOOLS OF THOUGHT: THFIR
OPINIONS ON THE ROLE OF MEDIA IN
SCHOOLING | o

Schools of thought came out with different opinions as to bow
learning should take place. These views have had an mvaluable
input in education as a whole. A few schools of thought will be
discussed. Their effect on the teaching-learning situation and
implications for OBE will be surveyed. | |



2.3.1  Pragmatism

Pragmatism or experimentalist philosophy is based on change and
the reconstruction of experience. Children are seen as dynamic
beings, they are changmg beings; ‘ﬁiﬂ conﬁmmi:siy reconstruct
experience. = As they interact with the physical and social
environment, ther personal and social experiences . are
reconstructed and learning occurs. For a pragmatist, education is
an experimental process, leamers leam by doing. Learers
mteract with the world around them. Pragmatists prepare the

learner for life.

Ozmon and Carver (1993: 152) maintain that pragmahsts have
rejected the tendency of traditional approaches to curriculum in
which knowledge is separated from experience and is fragmented

to compamﬁenta}iséﬁeﬁ, Education is a cumulapive growtb E i

Leamers are free to grow and are frze to promote their own
growth. This does not mean that they are free to do whatever
pleases them, but are free to do what vields to the achievement of

oufcomes.

Pragmatists favour a learner who grows independemtly and im

freedom. Theleamerinthemedia}esmisfree.m_imerw'wiﬁi e



others and to make a choice when a decision is to be made, In
order to develop all potenﬁaﬁﬁes,. an mdividual may nee&
experience for future growth. Features of education are activities
whereby learner’s experiences are reorganised and whereby 2
process of cumulative growth can be best served by a pmjectr |
method. Media equipment needs that an educator orgamises
his/her class in a way that will be conducive leammg. Pragmatists
likea :

functional school building with movable furniture, and that is how
they beheve a media school should be.

A pragmatic approach introduces a practical prubim—saivizzg-étylé
of learning. Media activiies are thus designed to develoﬁ '
learners’ critical and creative thinking in order to solve pmﬁiem
Real-life situations encourage a prnb%eznwsaimn,_, abﬂxtv It makes
learning interesting when leamners solve problems using stories |
which are found in newspapers, TV's or radios. The school is a -
place where learners should be prepared to cope with problems in
real life situations. |

Pragmatists prefer flexible methods to teachmng, for they mamiam

that there is no single way to educate children. Educators are

encouraged to use various methods when teaching. Leamers are

unique, they learn differently and at different paces. Pragmatists
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adhere to action-oriented education. Leamers are given a chance |
to act. Media resources keep learners in action. If is therefore
important that media material prepared is approprate for the
development and mtellectual levels of learners. This inspires and

motivates learners to leam.

2.3.2 Progressivism

Ozman and Craver (1995:150) state that progressivism argued

against traditional school practices that stress mindless routi -

rote memorisation, and authontanan classroom management
styles. Progressivists advoeate a shift from traditional schooling
and they work towards tansformational schooling © The
introduction of different media resources in schools, especxaﬂy -
those for blacks, is ome step forward towards transforming _. |
education in South Africa. This is emphasised by progressivists =
whas&essaneedfarchangﬁiﬁarderthat:miﬁdiﬁdmland '
society can be made better. | |

It condemms the exclustve rehance on bookish meihods‘ éf
mstruction. [t is opposed to. abstract philosophies where the
emphasis is more on knowing than on doing. It has been realised
that not only textbooks should be a learner’s aids.. They say thata _.

leamer’s interest is important. Leamning aids should vary to
stimulate the learner”s interest. That serves to explain why they



condemn the exclusive reliance on bookish methods of mstruction ':
or on the textbook. The leamer should be liberated from
traditional emphasis on rote learmng, lesson recitahon and
textbook. |

233 Reconshructionism

Ozman and Craver (1995: 182) maintain that as futore children
grow up, they may receive more of their education at home

through various media, such as computer, television, tapes, radio.

Reconstructionism emphasises the need to change. = The

mntroduction of various medta can brng about change, as we are :

trying to attain certain outcomes. For most South Afficans the |

school is a place where they can be able to leam using media

resources. [t was poimnted out m chapter one that South Africais
in a transformational process. The country as a whole is mying fo
redress the imbalances of the past and this is also the case in |

education as well. There are homes, especially for whites which - |
have media resources for their children 6 use. Children should be

allowed for extended leaming periods, it may be one to two hours
after school to stay behind and use media resames At the same
time : _ : ' _ )
this 15 an encouragement that parents who can afford should buy

some media resources for their children to use at home:
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The reconstructionist approach stresses that educators should
pregarechﬂdrenforﬂleﬁm}re Insﬁ}usuﬂpermmarkfeskﬁis
be developed. Media is therefore the best alternative. They
- should develop some matenial and give projects where leamners

examine possible real-life situations, that is why reconstructionists

see the school changes mn a way that would contribute to a new
and better society. Learners can be prepared to face the world

around them at an early stage. Evenadmp—mﬂcaaﬁ{mﬁmt '

particular society because he/she will be able fo eam a living.

Reconstructionism focuses on the fact that there should be a ink
between the school and the home This will make parents ”
understand their learners’ needs. They will contribute to the
school by taking cld newspapers to school, buy pritt for pasting
pictures, etc. Fducators are viewed as beings who should explare
new possibilittes through action. This means that an educator
should be active, see alternatives to his/her methods of teaching.

They have to strive toward achieving the goals as well as leamers’
achieving the desired outcomes. That is why reconstructiomsm is
said to be flexible. It emphasises the “do” or “action” in certain
instances although not in a manmer pragmaﬁsn does. Educators
are no longer transmitters of knowledge, and feamers are also no
Ionger passive recipients. Learners glay an active mie by bemg _
creative, analytical and critical tn makimng decisions.



234  Svnthesis

These schools of thoughts agreeanammbércfaspests They

view an educator as a guide to the leamer. Hefshe is not a
transmitter of knowledge. He/she has to motivate leamers tﬁ |
leam. He/she encourages leamers to work mdepeﬁdﬁ}ﬁy |
Activity-oriented approach should be used, where learners are
encouraged to p&!ﬁdﬁ&téfﬂﬁ}'. They see the leamer as the focus
of leaming. All learning should be designed taking imto
consideration the leamner’s background, needs and interests. '-
Leaming should focus on a child as a kamer Learners skeuld be

encouraged to work m groups in order to deveiep both personal |
and interpersonal skills. Learners are not passive, bt are.acﬁve}y I

mvolved 1n the lesson because as children they are active. The
school 1s seen as a place where leamers are free to expermment,

play and to express themselves. They are agamst the traditional

approach to learning where a school is an authoritative place.

They are opposed to traditional methods where rote learming and

memorisation are encouraged. They want the educatorto usea

variety of methods that will mspire and motivate leamers to learm.

They prefer flexible methods that can be used in various ways.

e,
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24 MEDIA AND THE ROLE OF THE TEACHER

Omstein and Levine (1987: 470) maintain that a pragmatist
educator does not attempt to dominate leaming bat seeks to gmde
it by acting as a director or facﬂltator of the students’ research. In
an OBE class, a facilitator’s function is to create opportumtties for
guided self-discovery, meaning, meeting leamers at their level,
and leading them towards completing a task at hand The
facilitator is the guide. Educators will no longer feel the pressure
of having to be sources of all knowledge. Educators must see
themselves as “facilitators™, not teachers, i.e. an educator’s job is.
to provide fertile Iwnjng eﬂmnments not stmple answers. The
role of an educator will be both learnercentred in his'her teaching
method, and more participative, in his’her management style.

Ormmnstein and Levine (1987:146) further contend that educators
should provide a setting for appropriate mieractions between
children and therr environment. An educator gives mitial input,
adds to unknown and provides feedback and assessmemt. The
educator guides learners as they are mvolved m the activity.
He/she renders help bf gomg round to each group and provides
support until he/she senses the need to call evervbody back
together for specific teaching or to share something that one
particular group has discovered or achieved.



Ommstein and Levine (1987:474) further contend that progressive
educators who follow an experimentalist philosophical orientation
generally incorporate problem solving, projects, group work and
activities into their instructional methodology and classroom style. |

The educator prepares stimulating media activities. He/she
structures the learner’s learning so that they are all engaged m
their work. The activity should fit into the learner’s experience.
The activity should be challenging and be able to develop a
number of skills e.g. problem sclving, analysing, interpretation
and predicting. It is therefore vital that the educator 1s clear as to
what media resource will be relevant for a certain task and the
supporting learning aids that will be needed in order to complete a
task e.g. dictionary or reference book. The educator has to allow
for individual, pair and group work depending on the task she/he
has prepared for the leamners. | |

Educators must begin to introduce group work into their lessons.
They have to take into consideration the leamer’s abilities,
mterests, needs and gender. The educator has te allow enough
time for all the learners to participate in such a way that they all
develop understanding skills. It is then important that the topic is
appropriate for a particular group of leamers, if possible the topic
has to be wide enough for the group to have a choice as to what
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media resource a group can utilise to complete the task, to appeal |
to varymg interests and levels of ability and perhaps both sexes
{boys and girls).

The educator should be able to plan the time for the completion of
each task. The length of the actvity should match the leamner’'s
ability. He/she has to check e.g. that the newspaper contams the
mformation that is needed for the completton of the activity.
He/she plans and identifies and lists the matenial and resources
that will be required before grving the task to the leamners.

The educator has to make the leamers aware of the cutcomes that
he/she wants them to achieve out of the activity. OBE requires
educators to focus on the outcomes of education rather than
merely teaching information The educator should explain the
assessment criteria to the leamers. OBE says that teachers must
continually assess their own and their learners” progress; therefore
assessment will help both the educator and the leamer to identify
their strengths and weaknesses.

Assessment tells the educator how effective his/her teazhmg has
been, how effective the resources have been and how effective
he/she has managed the learning process. Mediaresource g



computer makes it easy for the learner to do self-assessment. The
learner easily identifies the keys he/she cannot work with m the
computer in order to complete the task. Group assessment is also
easy as each group can assess its achievemert by matching its
results with the predicted outcome, the educator keeps an
overview of pupils” competence and progress. |

The use of media resource creates a lively and enjovable learning
environment.  Learners learn best when thewr cuniosity is
sttmulated. Media resources are emjoyable and make leamers to
be eager to learn. Leamers learn best when they are mterested in |
what they are doing and enjoymg themselves.

The educator i1s the manager of the class. He/she should make sure
that life skills are developed e.g. tolerance, respect in the class
e.g. it is not always possible to have enough computers for each
learner, therefore when a leamer or a group is usimg a computer
they should come in turns. The educator shonld establish ground
rules, in other words, the e&mamr has to be clear about the
desired outcomes, break them down into measurable performance
critenia. The educator has to discuss what he/she wants to achieve
with the leamers, why he/she is managing the ciass in a particular
way, leamers are then likely to be motivated. Learners will
develop a sense of responsibility for all media resources in their
class. Educators should think about the ph}*sicéi arrangement of
desks and chairs in the room. They must make sure that |



classroom armrangement is conducive to team-work and the easy
sharing of ideas amongst learners. There should be emmgh space
to allow learners as well as the educator to move from one group
to another. Educators have to understand each learner. They_have |
to appreciate mdividual learners’ different rates and sequences of |
development every step of the way.

2.5 MEDIA AND CHILD-CENTREDNESS

There i1s an urgent need to prepare leamers effectively to
participate and function confidently m the context of a changing
world. Learmners need to be prepared for the twenty-first cemtury
and for further education. Confidence and insight will enable
learners to develop their skills and concepis as they progress.
With the mtroduction of OBE and the inclusion of media m the
curriculum, learners stand to benefit most from the new education
system. Teaching has become more leamer<cenired Thisis a
shift from the traditional approach which is teacher-centred.

OBE emphasises that every learner can succeed. This is one of
the cenmal principles of the new education system. This means
that not all leamers will succeed at the same ume, instead, |
learners will be able to develop at their own pace, and will then
have greater self-esteem. We need to bear in mind that differem
leamners leamn in different ways. In support of this notion Kneller -
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(1984:48) observes that each of students is a uquzﬁ being whom
the world will never see again. Each deserves to express this

uniqueness in his’her own chosen way of hie.

OBE also says that every learner is unique, meaning that there are |
great differences between leamers in the same grade. It 1s
therefore important that the learner-centred approach is practised,
whereby the leamer is the central focus of learning. The teacher
can assist the learmer m this case by avoiding transmitting
knowledge and not demying the learmer’s umqueness. The
activities should differ in the sense that there are slower learners
who need ongoing support from the educator. That is why one of
the underpinning assumptions of education is that leamers are

able to learn but not in the same way or at the same pace.

The leamner<entred approach could be effectively applicable
through the use of media in that, leamers become actively
mvolved in the classroom where the cumculum is relevant and
learner-centred as they discover things themselves. The leamer is
able to demonstrate a competency with minimal assistance,
thereby showing mdependence. They will be trammed to take
responsibility for their own leaming which will ease the load on
teachers. Leamners will be able to ﬁnd. cut what particular talents
they have and bow they can develop them. The ieémer—cmﬁ"ed
approach allows for group work. Leamers are allowed to be
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themselves. The use of media stimulates leamers into activity,
play, creativity and cuniosity. They become active-symbol makers.
Leamers want to explore, create and recreate theirr experience.
They learn a lot more than the target item, and more than the
teacher might have expected. This is encouraged by the fact that
they share ideas, mteract with one another. Working m groups
develops the leamer’s personal and interpersonal skills. They
work independentlv and co-operatively with others m famihar

circumstances.

Media easily makes room for open-ended activities, where an-
outcome is not known. Leamers develop greater creativity,
prediction and are challenged. They become real leamers where
they actually have to think cntically and analytically rather than
simply remember. Progressivism says that there should be no
passive leaming for remembering by memonisation of factual data

Leamer-centredness means that there is 2 distinct focus on the
learmner, we are concerned with task-~centredness. This mm that
the task should suit the learner’s age, stage of development so that

he/she will be able to participate fully in the task. This mvolves a
shift from focusing on what the educator teaches, but focusing on
what the learner will learn. We are concermed with more
mteractive learmng that will fullv contribute to the total personal

development of the learner.
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The edueator has to be aware of the fact that the leamer is not an
empty vessel or “tabula rasa™ as Johm Locke asserts. Leamers
know some of the media resources, and what leamers bong to
school is as important as what they receive at school because all
learning 1s affected by what has already been learnt. They should
recognise and build on the leamer’s prior leaming When using
media activities it is thus important to draw on leamner’s intumitive
knowledge. The activity should involve mteraction of the
leamer’s prior learming with the new ideas. Al new ideas are
interpreted in terms of the leamer’s existing knowledge.

2.6 CONCLUSION

Philosophers of education paved the way tawaxﬁs educational
transformation. Their truths, meanings and findings helped
towards improving education globally. Recent calls for education
transformation in South Africa, necessitate that our children are
well-equipped with necessary skills to become indepﬂmﬂ.
thinking adults in order to contribute meaningfully to this
cowmtry’s fiture.

Learners play an active role in the learning process. As M learn
they stnive towards achieving various critical outcemes which they
need to develop in real life situations. They have to leamn to be
critical and creative thinkers who are able to solve problems.
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They should be able to work with others in drawing conclusions
or developing solutions. As educators, we should therefore ensure
that learners are exposed to a wider range of media resources.
These can help learners develop their hife skills.

in order to achieve this, educators should play a major role in
preparing challenging activities, that will mvolve ail leamers. |
They have to make sure that there is full participation on the part
of the learner. Grouping of learners will encourage leamer’s
participation as well as developing more other skills liké tolerance
and respect. |

Once the educator understands that the learner learns through
being actively involved, he/she will change the methods of
teaching. The leamer will find learning interesting, and enjoyable.
Leaming will be more effective. A particular media activity that
the educator designs will develop knowledge or concepts children
might learn. Secondly, those concerned with the skills which
children might practice and develop, and ti;mﬂ} those concemed
with the attitudes which children might cultivate, might benefit
from the use of media.

The next chapter will give some forms of media and their -

relevance to OBE. It will explam how a facilitator could prepare

a media lesson that is leamner—centred and activity-based. Trwill
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further explam why each media resource should be used as a

leaming resource.
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CHAPTER THREE

SOME FORMS OF MEDIA AND THEIR RELEVANCE TO
OUTCOMES BASED EDUCATION o

3.1  INTRODUCTION

In chapter two some theoretical backgroﬂnd of the role of media
by certain philosophies and schools of thought was discussed.

Chapter two also looked at the role of a facilitator in an OBE
class. Chapter three will focus on how media can be implemented
in an OBE class. It will further investigate why media should be
used as a teaching and learning tocl.

Thomas and Kobayashi (1987:1) maintain that educational
technology is a complex, integrated process involving péople, |
procedures, ideas, devices, and organisation, for analysing
problems and devismg, implementing, evaluating, and managmg
solutions to those problems, involved in all aspects of learning.

Consequently, educational technology can have different meanings
to different people. In the above definition educational technology -
embraces electronic and non-clectronic mmstructional equipment

and material. Technological equipment amd material can be -

utilised for effective teaching and learming.
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This chapter wiall be himmted to four vareties of ethicancnai
technology - pnint (newspapers), radio, television and computer.
These four have the potential breath of impact, meaning that they
exert current and future mfluence, especially m ﬁ}e field of
education. They all have a pariicular attention and focus eﬁ the
educational development. They represent a range of diversity m
types of techmology. Although they may seem different to the
onlooker, their special nature of technology influences the way
they are developed and applied in education. Media differs along
specific dimensions (technologies of trahs_nﬁSsian, contents, or
symbol’s system). They all interact with human behaviour and

learning. The four educational resources can be effectvely

mplemented m the classtoom. They can be used to develop
various skills hike communication, problem solving, mterpretation,
analysing, evaluating and many more skalls.

Locke in Archambault (1974:375) maintains that it thus becomes
the office of the educator to select those thmgs withm the range of
existing experience that have the premise and potential of
presenting new problems, which by stimu}ating. new ways of
observation and judgement will expand the area of further
experience. John Locke who is the progressivist, states that the

educator is responsible for this highly complex process of |

education. To further the experience of the learner the educator
must provide means to promote growth.



Philosophers of education and schools of thought referred to in the
previous chapter have views and studies in relation to media
resources and their implicit or explicit relevance to OBE. It has
been viewed impertaﬁt that media teaching be mcorporated.
Educators engage in a number of activities, often professional
meetings and conferences, to mcrease the range of available - |
resources and provide a broader base for comparing the quahﬁes
of materials to be appraised later on  firsthand basis.

Coutts (1996:42) 1s of the opinion that an important aspect of
educator empowerment lies in the education, training and
development of teachers as professionals. He further emphasises
that the educator needs to be in a position of effectively applying
the above media resources. The educator needs support through
in-service training. He/she needs to extend his’her effectiveness as
a practising educator. Inservice trmming for educators 1s therefore |
central to educator empowerment. '

Media serves as a logical extension of an enquiry-based, learmer-
centred pedagogy which seeks to develop cognitive understanding
of the media rather ti}an define a prescriptive body of knowledge.

It provides an opportunity for learmers to engage acmeiy m

decision-making and problem-solving in argas of the mecha to -
which they would not ctherwise have access. A number of tasks |
which are sufficiently flexible allow a number of different
perspectives, briefs, and result in a range of fimished texts, which B
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in turn lead to analysis and discussion of the effects of particular
editoriat choices. '

Buckingham (1990:11) is of the opimon that the National
Curriculum, initially regarded with considerable suspicion by
media teachers, is turning out to be something of a mixed blessing, -
the substantial inclusion of media education within the core
subjects, and its role as a cross cumricular dimension, while not
without their Immtation, will undoubtedly lead to a considerable
increase in the amount of media teaching taking place m schools.

Qutcomes-based education critical outcome argues that iwuﬁs
should be able to “ use science and technology effectively and
critically, showing responsibility tm#ards the enviromment and the
health of others™ Gulting et. al (1998:10) . This suggests that
leamers should be able to use techmological devices such as
computers and to apply established and new technologies m all

program areas and in daily life. They have to learn to use

technology responsibly and wisely. They must develop the ability
to use a variety of methods and processes to solve problems. They
have to leamn to evaluate the impact of technology on ;ﬁec?if:_ and

the environment.
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Media usage can start as scon as children arrive at school and,
through both critical and practical work, can build on the sails,
knowledge and understanding that chiidren already have. Tt can
continue throughowt schooling, developmg alongside media |
understanding that children continue to gam outside scﬁoot _
Subjects are related disciplines that enable us to understand and
live in harmony with the natural world and to contribute to the |
responsible development of the human-made world.

Underwood (1994:2) alludes that group work is hard to avoid He
sees gmup work unavoidable when using media resources. There

is a positive contact which facilifates mterpeﬁcnai relationships - | |
which may have positive effects on student motiifatiaa, sele

esteem and academic leamning. Spady (1994.71) farther maintains
that group work promotes co-operative leaming and, co-operative
learming refers to learning environment in which small groups of

learners work together to achieve a common goal.

Spady (1994) further emphasises the importance of team work,

that it develcps and enhances cogmitive mteraction. In order tv
achieve a common géal members of the group may choose to take |
responsibility for sub-tasks and work co-operatively or they may
collaborate and share m the decision making process. They
develop to value each other’s input and develop a group etiquette.
Groups feel comfortable in offering suggestions and in apalysing



and evaluating. Learners learn to solve problems, they think more
effectively than when they work alone. |

Learning takes place in a relaxed atmosphere, which .is what
happens in a class where media resources are used. Eﬁ'ecnve
learning only happens if leamers participate and are active in their
own learnimng. Media resources develop high interest in the :
learming because they relate to real life situations and are

meamngful to the lives of learners.
3.2 NEWSPAPERS

Coutts (1996:140) is of the opinion that newspapers are an
exciting and versatile resource that can be used m a varety of
ways in almost all subjects m the cumcuhmn. They are &sﬂy.
obtainable and affordable. Ths then emphasises the importance
of newspapers and all other forms of print for an OMES-bas:d |
class. Prmt is one of the oldest technological media It has -
traditionally been seen asa medim , to be distinguished from
other media such as TV, computers, film. They are always
interestingly-looking, varied in content, which make them to be
used across the curriculum. The potential of using newspapers m
education is enormous, and the educational benefits seem
undisputable. They mtroduce a versatile additional resource that is
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always up-to-date. They are cheap and can be affordable. The
educator is not bound to use “today’s  newspapers, but even old
ones could be used.

Newspapers are reguiar publications published éaﬁy, weékiy, .
twice a week or monthly, containing local, national and
international news. Newspapers differ from books along
dimensions of timeliness, format, and typical content, but not in
terms of the techmnology of print of the symbeol system (langnage)
used.

321  What do newspapers contain that can be used in a | |

classroom?

Coutts (1996:165) says that the cutside world can be brought mto
the classroom through the appropriate use of large, colourful
illustrations, pictures depicting actions or objects related to the
theme under discussion, series of pictores, illusirating stones.
Almost all parts of the newspaper can be used m teaching and
learnmg. It 1s the duty of the educator to amange and prepare
his’her lesson or activity in such a way that he/she achieves tiie set
outcome. Few sections of the newspaper will be used as
examples. | - o
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* News - the newspaper contains local, national and international |
news. This part of the newspaper gives information about What. |
is happening in the world. These may be natural disasters, |
cnime, new discoveries, political affairs, news about Qrd:i:aa;y or
well known people. Leamers need to know local, national and
mtemnational news and they should discuss and analyse them m

class.

This 1s related to the previously discussed critical outcome
No.4, which emphasises that leamers should be able to identify
and solve problems using critical and creative thinking.

* Entertainment - This section of the newspaper contains
articles and reviews on films, theatre, music, sport. This section
can help the teacher in designing activities for arts and culture,
music, physical education, language. Through these, learners

‘may analyse some values m music and cultore. |

* The editorial - Articles where people comment on current
1ssues or interests are written and published. mefa‘s. can make
use of this section of the newspaper in developing theirr
communication skills more especially the writing skill. Thisis

 related to critical cutcome No. 2 and 3 of OBE, and itis

mportant for an OBE class.
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- * Classified - This section of the newspaper contams a vartety
of things like sales, legal, obituary, births, accommodation,
jobs. A creative educator has a variety of activities to develop
using the classified section. Learners can look foran |
interesting job and write application letters. They can learn
dialogues by developing interview qnestxenﬂams They can -
learn how to order m writing or by telephone. This could be

related to criical outcome No. 2 and 3 again.

* Advertisements - These are found everywhere i the
newspaper, some shops have mserts that areput m the |
newspaper with what the shop has, usually for sale. The
advertisemnents can be used in mathematics. Leamners can go |
shopping in the newspaper, they add items bought, caleulate
change etc. They can also leam how to make their own
advertisements. This is in line with critical outcome No. 3.

* Pictares - Almost the whole of a newspaper has pictures.
Learners can interpret the picture. With the aid of the caption
the learner can try to tell what the story is about. Where a B
picture does not have a caption, learners can write their own.
Leamners can analyse the picture using their critical and creative
thinking. This is related to critical outcome No. 4.



* Weather - A Geography educator can make use of this article
to teach different temperatures in different cities or countries.

3.2.2 The need for the use of newspapers in the classroom

Vink et al (1993:30) contend that newspapers can be used in the
media centre as well as in the ciasm for many mteresting,
educational applications. It has been mentioned in the previous
chapters that some schools do rpot have physical structures for
media teaching. Newspapers can be used by learners i a normal
classroom and provide stimulating activities. They contain a
vanety of mformation which learners may find Merestmg, useful
or enfertaining.

Newspapers provide useful current information and specialised
readmg on a vanety of topics. In so far as schools are concemed,
they contribute to improved classroom leaming in 3 number of

ways:
* - Many subjects or learning areas can be covered

Buckingham (1990:172) maintains that a starting point for

secondary media education is the acknéwieﬁéﬂnaﬁt that a range : |

of media products are méfmtmhmgpmmaﬂthe |
subjects in the curriculum. |



The entire newspaper can be .us_ed most effectively as a resource

across the cumiculum, m schools as well as m adult hteracy |
programmmes. People can relate it virtnally to any stage of
development- they can handle, page through, cut and paste, look

at and discuss its pictures and headlines, and do a host of activities |

with 1t before they are ready to read a newspaper. In teachmng,
virtually all subjects can be taught by using the newspaper. It can
help to teach a wide range of langnage and thinking slafls and
encourage mdividual and critical thinking. The skills that were
previously regarded as subject specific are now seen to be mter-
related. Leaming is seen to be holisic ~ mstead of
compartmentalised into individual subjects. The langnage
educator, for example, is in the best position to incorporate Gﬁlé!' )
subjects mto his’her teaching, but it is also possible for a content-
subject educator to focus on the language requmed for sher
subject.

*  There are interarﬁnzg contenis which are presented in an -

atiractive manner.

Newspaper writing tends to be clear. Reports tend to follow & |
predictable pattern, and core vocabulary is repeated in the same
category of reports e.g. cnime, education eic. ng toread a
newspaper is therefore an achievable goal. Tize interest value of a



good, relevant newspaper tends to push learners beyond their
reading levels. |

* Learning can be fun

A nmewspaper 1s an appealing learning resource for children, vouth
and adults, becanse unltke many textbooks, if is not perceived to

be childish, boring or stuffy. A leamer may feel it more socially
acceptable to carry a newspaper around than conventional hmcy |
material. '

* It helps learners to find additional information on many
school subjects -

Newspapers can bridge the gap between the classroom and_,ﬂze
real world in science and maths teaching. It adds an exciting real-
life dimension to social science teachimg. Literacy amd numeracy |
are acquired, but the leamer’s horizons also ﬂp&ﬁd and critical
thinking is encouraged. |

Any learning situation can be meaningful f the leama' has a
meaningful set - that is, a disposition to relate to a ﬁew leammg
task to what he already kmows. The ieami:ég task itself is
potentially meaningful to the leamer - that is, relatable to the
leamner’s structure of knowledge. Brown (1980:71) |
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* Learners have to draw from their own experience and

bring existing knowledge to the learning environment. This

is easily done because articies deal with people, places and

issues that they are aware of and can relate to.
* It develops learmers life skiils

Newspapers promote the education of the whole person
Newspapers can marry skills-based leaming with wider
developmental education. A newspaper IS an excrong, up-to-the- |
munute text which refiects

real life and relates into the leamer’s current environment and
experiences. It changes daily, providing new interest all the time.

* It provides useful information for everyday life

It empowers learners by giving them insight into their immediate
enviromment as well as wider regional, national and intemational
contexts, the processes of democracy and govermment, and therr
own right and responsibility n a2 democratic society. Newspapers
thus create informed citizens. Leamners want to know what 15
happening in their region or what their political leader or sports

star has said or done, and stretch their reading abﬁﬁ} without |

noticing they are making an effort. Local newspapers which are |
written in accessible, ceﬁcﬁm’aﬁ language and reflect the realdife |



experiences, interests and enhances the progress of leamers, can

be powerful educational tools.
* Continuous assessment

The educator can easily assess leamers while they are actively
mvolved m their groups doing a task. Knowledge, skills and
attitude can be assessed. Outcomes are the measurable targets
that leammers have to attain. As learmners are involved m the
activity, the educator as a facilitator has an opportunity to move
around, gathering information about learmers’ competencies. ’i"ins '
process will provide educators with information on the progress of
their learners as well as the effectiveness of their teaching. |

Information gathered will give them the opportumty to alter ther
strategies with regard to the group as 2 whole and with regard to

individual learners. Assessment records will reflect whether - .

leamers understand and are mterested m that secticn éf work.
Leamers’ confidence will be enhanced.

* Care should be taken when selecting a newspaper.

* The activity designed should correspond with the content in the
newspaper. The educator should first check that the information



he/she requires is available m a particular newspager that he/she .

has selected to use with the learmers.

* There should be more than one newspaper if learners will need
to compare. Newspapers should give differmg views on |

controversial 1ssues.

* If possible, there should be local, naticnal and intemational
newspapers. Different newspapers will expand the learners’
knowledge about their own as well as other countries.

* There should be an attempt to obtain newspapers in more than
one language. This gives choice as to what langnage the leamer is |
interested in reading. This also develops good human relations, .
specially in multiracial schools, as leamers would ~ understand |

that they are all considered important. | '

Newspapers are used innovatively in deep rural areas to bond the
academic concepts to the world outside, and the rural to the urban
experience. Rural schools do net have learning material like |
books. Most of the parents are unemploved, therefﬁ_re they cmcé o
afford buying expensive textbooks. Newspapers can thercfors .
serve as a tool of effective learning. -« | ”



3.3 A RADIO

The radio is one of the old technaiegicél resources that is assumed
to be available n almost all homes. It is the resource that
recognises and values cultural and linguistic diversity of our
country. Using one box of radio you can tune to different stations.
It thus challenges discrimination based on race, gmder class and
geographical location. It ceum”mnes to the building of a national
culture. |

With the above use of the radio, it has been identified that it can
be used as an educational audio resource that fosters meanmgful
leaming experiences for both educators and leamners. It is one |
media rescurce that attends to the development of effective
listening and speaking skills, followed by reading and the writing
skills. It encourages creative and critical thinking Learner’s
understanding 1s promoted. The luse of a radio in the classroom
creates an environment for active parficipatory leaming. The
programme design includes activities that are leamer-cemtred,
story-telling, games and songs. This makes leaming to be fim and

enjovable.

The radic s recogmsed as a useful means of providmg leammg
experiences for a large nmumber of leamers. It is helpful in remote,
isolated schools. The radio is usually used m education as a tool to
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assist the advantaged primary schools in mastermg the second
language, m the case of black leamners, it could be eﬁghsh or
afrikaans. Learners m rural areas have mmmmal exposure to |
english or afnkaans outside of the school environment, and m
some deep mral schools, no exposure at all They are a

commumity whose learning resources are severely limited.

One may wonder why we need to develop the listening skill in
leamers. The purpose of Listening is: -

* clearly hearing and understandimg information, interpreting it,
and acting upon it, |

* obtaining answers to specific questions,

* gathering additional data to judge hkely consequences of
alternative courses of action, | '

* retain selectively what you hear - selecting relevamt

mformation, mamn ideas, important peints or content worth

remembermg,

* analvse critically the message heard and later as it is revxewed, |
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* wlentfying and evaluating the accmaq- or bias of the content of
speech, | |

* know what was smd,separamlgﬁns from what you expected to
hear, what you would have liked to hear, what you believe faﬂ |
ought to have heard.

* Preparing for a radio lesson

Thomas and Kobayashi (1587:136) mamntan that in some
developing nations, broadcasting has been assigned a central role
m teaching, meaning that the core éf daily lessons is c{}m’eyéd by
radio. In such cases, the classroom educator 1s no longer the chief
purveyor of information. To fit properly into this new mode of |
mstruction, educators must leam to prepare Stﬂdﬁﬁts for. each |
broadeast, to monitor their behaviour during the lesson, and after
the broadcast to divect them in follow up applications of the lesson

content.

The educator has to be well prepared for the lesson. Thorough
preparation has to be done before conducting the lesson. When
using a cassette an educator ié able to stop the radio éassate and
explain or ask questions. His’her duty is to-monitor the pmcess
Media 1s a good rese&rce when applving the activity-based

learning in the classroom. It allows for the opportanity for leamers - '



to explore 1deas and approaches to learnmng and to practice Skﬂls _

The educator is no longer the transmitter of mformation but he/she "
assists, guidesina respcnsibie. manner while the learners work co-
operatively towards achieving a specific outcome, at the same
time trying to work towards achieving the critical entt;émes. o

STEP 1

- prepare yourself by consulting available printed material and
program notes about radio recorded programs |

- audition recordings before using them in the class.
- take notes of important pomts.

- prepare questions based on leamers” pricr knowledge about the
new theme to be tackled. |

- decide whether to listen to the immediate broadcast, orto

record and use it later.

- prepare the preliminary 'expiasaﬁen.



STEP 2

- stimulate the learner’s mterest by preliminary cammmts and

questions.

- identify the ttle or theme, participants, and circumstances
surrounding its production.

- give additional mteresting background information.
- ask prediction questions.

- identify key words that need expianation and meaning when

necessary.
STEP 3

- listen to the program quietly taking into consideration that
others are listening too. o

- use your concentration skill, in order to hear what is said, how .
it is said, what it means. | |
- listen with willmgness to hear a pomnt of view although it may

differ from your own view.



- consciously relate what is heard to pmblﬁﬁs . |

- relate to the questions set up Mg&cmﬁ@ngsﬁg:. |
- encourage learners to relax as they listen.

STEP 4

- do the post-listening, ie. discussion which may be formal or
mformal, asking general questions. -

- move to the low (facts recall, sequence basic |
comprehension, memory) , middle{analyse, compare, cause and
effect, inference and hypothesis) and high (evaluation,
Judgement) order questions. -

- discover pomts of misunderstanding.

- find out whether there is a need to listen to a part or whole
program again, to clear certain pomnts.

- summarise the programme.

LS

The effective educator is the ome who creates a ieamigg

atmosphere that will bring about intended learming cutcomes.
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He/she is able to plan for learning to take place and then ensure
that his class achieves that leaming. One of the central role of an
educator in an outcomes-based education approach is that he/she 7
needs to be a facilitator of leaming. A facilitator encourages

activity among leamers.
34 A TELEVISION

Choat and Griffm (1989:5) beheve that a televiston is a fruntful
medium which can be used to the advantage of both teachers’ and
children’s’ benefit. It is a resource available to educators to
initiate or supplement the activities or work they are providing and
can act as a form of motivation to assist with children’s learning.

Television is part of the ordinary life and children could be taught
to use it for learning as well as entertainment. Educators and
learners can benefit from the television in the sense that it can
develop their confidence and expertise, to explore other aspects of
media such as representation, geperic convenilons or parrative
structures. | o

Bazalgette (1991:29) observes that one is bound to want ta use
technology m ways which are M familiar to one from _
one’sexperience of that medium.  Obviously technological :ﬁds

should be introduced to educators, it should be aids they are



farmibiar with. In this way, they will move ﬁ’cmwﬁatﬁ:ey know to
what they do not know.

Like a radio, many homes have TV's, eveatﬁemralareas&nhave .
them, especially that it can use a car battery and now we have
card electricity in rural areas. By the time children arrive at
school, almost all of them will have experienced several parts of 2
television, and probably other media like radio and tape recorder. | .
They will also have gained some understanding of social and
cultural attitudes related to the media, of different techmological
and generic forms, some hypotheses about how real or true texts

are,andsomesldﬁswiﬂzepaaﬁngmeéiaemmm.ig'

stopping, fast forwardmg, rewinding a VCR, pause, etc. Everyone
needs to experiment with media technologies and find out what
they can do. | | | B

A television set as such may be expensive, however, if it is well -
kept, used, and operated, it can last for years. Tapes can be used
for generations of the school. The Granada Report on television
(1964:31) contends that tapes can be used time and time again,
and can be wiped and re-recorded.  Moir (1967:14) also agrees

that the imtial expense of the filmstrip is not tvial, but once
purchased, 1t is a permanent acquisition for the school, to be used %
cither with replays of the tape, or independently of it. o



Recording usmg a set of television s purely a matter of
convenience. One can store television programmes on a tape and
retransmit them when one wants them, or retransmiis them agam
and again. The educator should evalmate programs and suggest
programs for future production. | -

The content of an educational television pmgmmme 1s obviously
the choice of an educator. Understanding and proficiencies
precede the actual use of a television in the classroom and are pén‘
of the overall preparation for effective use of it. An educator has |
to give as much thought and care to its selection as ﬁe/. she would
do a choice of a new set of textbooks or to hirmg a film for a
specific educational purpose. It is thus vital that the educator
knows at least how to operate teievision recetvers, and m most
cases how to operate simpié television cameras and portzble
video-tape recorders. |

The educator has to know where to tum for reliable information
about television programs and for further data concerning the
field. The educator has to study the publications carefully befcre
beginnmng to use a series (t.e. what should be dcﬁe'ﬁefcre and
after the programme), prepare worksheets and other useﬁsi
material that will further the leamer's kmowledge, skifls and
attitude. He/she has to know the general way of Eﬂw effective
television programs are planned and produced. . '. |
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A television in the classroom opens doors to interesting visitors |
and to take children out on journeys into time and space, without
the cost of transport and the wastage of time mvolved m normal

school outings. Fducational television helps in providing a source

of stimmulus for talking, reading, Iistening and writing. Televisionis
multi-sensory i.e. sight, sound and movement are involved. Like
the radio and newspaper, it has up-to-daie mformation.

* Steps for preparing a television lesson

STEP 1

- there should be advance planning of the programme to be |
watched. - |

- related readings should be suggestedbefere watching.
- the discussion of important issues before watching is important. .

- the exact time for starting and ending of the programme should
be known. ' |

STEP 2

- the receiver should be placed where all leamners will seeit.
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- chairs should be arranged in such a way that all learners are
able to watch 1t comfortably, without having to stand or twist
the neck/body. -

- the light for optimal viewing should be taken into consideration.
- the volume should be night.
STEP 3
- an educator has to prepare leamers for pleasurable viewmg.
- leamers should have knowledge of what to expect.
STEP 4
- as a follow up, the educator should prepare things like: | .
* questionnaires |
* mmmediate discussion
¥ evaluation of the programme
3.5 A COMPUTER

R

Thomas and Kobavashi (1587:3) believe that today computers
perform a host of functions in the field of education. Both =~



advanced and developing countries ara adding computer literacy
as a skill. This is a need for succeeding in the technologically |
sophisticated world of the fiture. .The computer is an effective |
programmed learning box presenting and re-presenimg learners
with a body of knowledge to acqm Itservesasa s&x}}}ﬁanen of
scientific phenomena as well as stimulating situations in hzstory
and present day social conflicts that require resolutions.

A computer brnngs about mteraction which is not only locally or - |
nationally bound, however, learmers can imteract with others
internationally.  Underwood (1994:43) confirms that where

students are given access, they can ignore walls of the classroom |

andmakedﬁeﬂcenwctwithethmmssﬁlew&déﬁzr:'.

collaborative work and in so doing appreciate the differences in
culture and the similarity of people. The interaction can be direct. |
They can commmmicate with others outside their leaming

environment.

This is tremendously motivating for both leamners and educators. |

It does not take time to contact others, there is mmmediate |

mteraction regardiess of distance.  Through global education,
learners will be made aware of planetary issues and will develop

knowledge, values and understanding they will need to deal with =~
such issues constructively and respensibly. Learmers will also

realise that making decisions about their future endeavours and
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pursuits which includes taking responsibility for the welfare of o
others and the survival of life on the planet. They need to develop
the broader understanding of the challenges facing them so that
they can have a wvision of the fiture that inspires hope and
confidence. Through such ixztemctibn_, equal oppeftuniﬁes, culfure
and global issues are addressed. Team spirit within a school and
across countries leads to the development of knowledge and skilis
which are valued in education. |

Benon and Mackay (1993:19) assert that one camnot expect to
develop and enhance skills such as creativity, imagination, and
problem solving in young children with limited hardware and
software. This then emphasises the importance of techﬁciogf fm‘
every school or class. Leamers should have an opportmmity to
work at higher cognitive levels. This ca{!s for the development of :
powerful computer learmmg eﬁvmnmeni Activel&mjng should
be enhanced. Learners have to carry out investigative tasks, -
whereby they have to use their creative thinking and exercise their
imagination |

Greater emphasis is now placed on mmvestigation and problem |
solving, before solutions are sought. Leamers are given tasks, :
based on concrete problems and are encouraged to work - |
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mdependently, and to carmry out an investigation with minimal
éuppert, The learner becomes a more self-orgamising person. One |

- of the OBE critical outcome says that leamners should be ébie to
organise and manage themselves and their amms responsibly
and effectively. This opportunity of openness is very important to -
creativity and learning. g =

One of the cntical requirement of cutcomes-based eé&cauon

(OBE) is to have continuous assessment. The leamer should |
demonstrate that he or she has achieved a specific mﬁcﬁme. A .
learner has to acquire knowledge, skills, and atiitudes that be/she
did not have previously. These end products are called outcomes.
Leamers are assessed in terms of their ability to achieve certain -
outcomes. The sofiware uses two assessment systems, a
quantitative marking system to evaluate the Iéama’s accuracy,
plus time-based evaluation to measure the work rate. The:efm )
computer technelogy can provide the supporting fimctions that are
required by the OBE model prescribed in Curriculum 2605, |

Kemp et. al (1985:19,20) say that computer games can use the

learners” competitive nature to motivate and to increase leammg.

Computer assisted activities are inspiring and motivating, making |

learners more attentive and the leammmg procsss more stimulating.
Children can play with numbers, train their memones, Gamescan



provide a challenging problem solving environment where the
learner is faced with the test, hypothesis etc. Games can offer a
vehicle for collaboration among leamers. This enhances team
spirit and also improves interpersonal skills which learners
desperately need. ' |

3.6 CONCLUSION

Salomon (1987) maintains that media are discrete, imvariamt
entities, that all the manifestations of a medmm are sufficiently
similar to each other to constitute a distinctive category to be
contrasted with other categories. Media resources are distinct and
mvariable, they remain unchanged even when transformation take |
place. | | S

Media resources are educational tools that can promote and uplift
the standard of South African education. Media resources are

disﬁncnﬁzeyremainlmchangedwhenaspeciﬁedmﬁamm-

occurs. They play a distinctive role in achieving educational
goals. o

It is vitally important that educators keep in mind the purpose for
which materials are used, characteristics and special needs of
learmmers to be served by ﬂzem,'ami the basis fﬂf.sdﬁbﬁﬁg.ﬁle _ |
material most likely to kelp leamers achieve the cutcomes of ﬁz&:r



studies. Tt is usually expected that encugh professional care will
have been exercised in the original selection to ensure their
quality and applicability to local curriculum needs and conditions.

The resources we use in the class should be determined by what
we want our learners to know, how we want them to behave, and

what level of accomplishment we wish them to achieve. An
educator is a practical expert and his primary responsibility is to

encourage the cognitive development of a child, to ensure
retention, understanding and active use of knowledge and skafls.

This chapter discussed some forms of media and their relevance to B
outcomes-based education (OBE). The role of each kind of media
was discussed. Chapter four will deal ﬁi&;r&seafchdesignand a
method of research. Research teools e.g. questionnaires will be
discussed. |
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CHAPTER FOUR
- RESEARCH DESIGN AND METHODS OF RESEARCH

4.1 INTRODUCTION

The previocus chapters were based on hterature review. Some -
theoretical ideas about media and outcomes-based education
were discussed. Chapter three focused on some forms of . media
and their relevance fo outcomes-based education. ' This chapter

discussed the réswch design. Various tools of research are =
discussed and the researcher concludes by givmg the

methodology that will be followed in this study. "

4.2 RESEARCH DESIGN

Schumacher and McMillan (1993:31) refer to research desien as
the planfa;}d structure of the investigation used | to obtain

evidence to ans“er raearch.qaesﬁ{ms.- Research design is the |

ceﬁéideraﬁan and creation of means of obtaming reliable hﬁS’ES{, a
transferable and valid data, by means of which pronouncements
about the phenomenon of education may be confirmed or
rejected . MacKendrick (1987:256) states that research design
is an overall plan or strategy by which questions are answered
where 2 hypothesis is tested. BRI

The research design is a plan that is applied during the
investigation m order to answer research questions. It is
therefore a ginde to data collection, measzmg and analysis.
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The purpose of a research design is to try and ensure that the
answers to the question will be accurate ones. In this research
the imvestigator will use the descriptive design in order to

explore the use of media resources.
4.3 MEANING OF RESEARCH

Francis (1994:2-3) defines research as a careful inquiry or
examination to é}'scn’yﬁ' new information or relationships and to |
expand and to verify existing knowledge. He continues to assert
that it is the manipulation of things, concepts, or symbols for the
purpose of generalising and to extend, comrect or venfy
knowledge, whether that knowledge aids in the construction of a
theory or in the practice of an art. | |

Research includes all the activiies hike collecting data,
conducting tests, developing standards and maintzining statistics
on a given issue. Research further attempts to formulate
scientific generalisations that may be apphed to avanety of
problems. It is a relatively long, specxahsed and thmugh
ongoing mvestigations of a properly selected topic. It includes
analysis of collected data in a logical way in order to achieve a.
specific research goal o . |

Mouly (1978:40) also smtes that research is defimed as the
systematic, cbjective and accurate search for the solution toa
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well-defined problem. Mouly explams that in order to draw or -
state conclusions there should be a systematic .app‘ticaﬁﬂn of the __
scientific research method, there should be an overall stategy
that is followed in collecting, mterpreting and analysing data
which is omented toward that development of theories or
arriving at dependable solutions to problems. Research is the -
most important tool for advancing knowledge, developing
progress and resolving conflict. With all the changes that take |
place, research is therefore the primary tool used to understand
the changes, to evaluate new instruction that is uﬁcessay to
mtelligently make educational decisions on which so rmuch
depends. . | , | |

4.4 NATURE OF STUDY

The purpose of this research is to add to the existing knowledge
on media as resource i an outcomes-based class. The
introduction of the mew curriculum, implicidy or explicitly
hinges on the role which mcludes the medzaraom'ces m the
learning situation, necessitates that a research be conducted m |
order that effective and efficient strategies be found. These
strategies may be a solution to the whole question of OBE. 'sts |
research is based on the premise that media has a pivotal role to

el

play in OBE class.
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4.5 THE METHOD OF RESEARCH

In this study the researcher will use the descriptive research and

naturalistic observation research.
4,5.1 DESCRIPTIVE RESEARCH

Sprinthall, Schummtte and Sirois (1990:98) say that research is
typically called descriptive when the pnmarv purpose of the
research is description, rather than some other basic goal such as
looking for differences between groups or relationships among
variables. o

Descriptive research is concemned with the description and
summarisation of the data that have been gathered about a group
or individuals. It seeks to find answers to questions through the
analysis of varizble relationships. It is a kind of research that is
used where the events or conditions have already Gc?:mrad or
exist. The researcher merely selects the relevant variables foran
analysis. Descriptive data is collected thmugh a quesmﬂnmre |

survey, interviews, or observation,

The objective of this approach is to meaSure ome or more
variable that can be used to describe the group of mterest The
description can provide information about relationships between
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variables.

Gay (1976:189) states that descriptive data are collected through
a questionnaire survey, mterviews or observations. ) Therefore
there 1s a wide choice of research tools for the researcher to
choose from. |

45.2 NATURALISTIC OBSERVATION RESEARCH

Sprinthall, Schmutte and Sirois (1990:97) state that the
naturalistic observation approach to research mvolves
systematic observations of behaviours as those behaviours occur
m a natural or normal setting.

This kind of observation is made during actual recess periods,
This kind of research includes several observers in order that the
reliable observations are conducted. There should be no

mnterference in the natural process that take into account not to -

obstruct and mfluence what is occurrmg. The process should be
as natural as possible, the situation should be normal and be of
daily circumstances. It is somehow similar to assessment in the
sense that assessment is the direct observation of leamer's

performance mn the setting. | -~

Gay (1976:206) emphasises the fact that in such situations the



observations can only be (or best be) observed as they occur

naturally. In such situations the observer purposely controls or

manipulates nothing, and in fact works very hard at not affecting

the observed situafion in any way. Naturalistic observation 1s
integral to learning. | |

4.6 SAMPLING

Accordmg to Grinnel (1988:133), a sample zs a small pcrtmn of
the total set of objectives, events or persons which together
comprise the subjects of the study. It is usually quite impossible
to invoive the entire population when one does a research
Schumacher and McMillan (1993:16) also agree that a sample is
selected from the population to provide subjects. A sample 15
thus any group which is selected on which mformation is
obtained. Itisﬂmsrequiredthatasamp{eisdmwnﬁm'&_
population. The population, is the group of interest to the

researcher, the group to which the researcher would like to

generalise the results of the study. This selected population
must have an equal chance of bemng included in research.

Sampling is the process of selecting a nmber of iﬁdiﬁdﬂajs fé)r '
a study m such a way that the indi&iduaisra;}msemﬁzeiarga' |
group from which they were selected. The reason for sampling
1s to reduce expense 1.¢. interviews can be conductedm a |
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shorter period of time, there is greater co—erdmatmn of the

mtema&ers Research concemns restricied populations.
In this research a simiple random sampling will be used. | |
4.6.1 TYPES OF SAMPLING

4.6.1.1 Simple Random Sampling

Wallen and Freankel (1991:132) say that a simple random
sample is one in which each and every member of the population
has an equal chance of bemg selected.

When using the simple random sampling the researcher should
ensure that each and every member of the population has an
equal independent chance of being selected. No population may
be systemasically excluded, therefore it is umbiased ~ All
members have the same probability of bemg selected. A '
representative sample is the one that truly reflects all the vm'iéus
characteristics of the population. Random samyimg is iikely to
produce a representative sample. - This method iﬁifoives.
selecting at random from a bist of the population.

This will provide the researcher a picture with which o view the
whole population group. A random sémpiiag is required by
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inferential statistics which permits the researcher to make
mferences about populations based on the behaviour of samples.

4.6.1.2 Systematic Sampling

Sprinthall, Schumutte and Sirots (1991:28) agree that systematic
sampling is similar to simple random sampling except that the
researcher randomly picks a number and then systematically
selects subjects from a list of names beginning with the subject
assigned the chosen number. |

Svstematic samplng modifies the simple random sampimg.
Subjects are selected from a population hst m a systematic -
rather than a random fashion. It is easier to usewﬁhalarga
population. It can only be used when the subjects m the
population can be listed sequentiaily.

4.6.1.3 Stratified Random Sampling

Francis (1964:76) defmes stratified random samplmg as the
procedure of dividing the population mto sub populations or
domains of study, called strata, and then selecting a sample
within cach. D |
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Stratified random sampling is the process whereby a subgroup m
the population 1s selected as a sample in the same propertion as
they exist in the population. The population may be divided mto
homogeneous groups, each group containing sub_}ects with
similar characteristics. This type of sampling increases the
likehhood of representativeness, especially if the sample is not
very large. Its uniqueness to other samples is that the
mdividuals in the population are included m the same proportion

m the sample. It provides more precise resulis than simple
| random sampiing.

4.6.1.4 Cluster Sampling

Gay (1987:110) defines cluster sampling as sampling in which
groups, not individuals, are randomly selected. Cluster samplmg
can be used when it is impossible to select a sample of
individuals from a population. Groups, rather mdividuals are
randomly selected. Cluster sampling can be implemented casier
for a specific family, classroom, school, hospital. The selected
group has smmilar charactenstics. Cluster sam:pimg IS more
convenient when the population is large and wi&eiy dlspersed_ :
It is time consuming and less expensive.. ‘The researcher ¢an
&sﬁvmaﬁ&ei&m&sméﬁa&ﬁc&s&m&msﬁm

individual leamners in many classrooms.
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4.6.1.5 Purpeﬁive Sampling

Coven and Amnion (1984:103) argue that m purposive sampling
the researcher hand-picks the case to be included mn his sample :
on the basis of his judgement of their typicality. '

The researcher wants to achieve his .speciﬁc aim. The
researcher uses his’her previmis knowledge of selected
population, and uses his persomal judgement — He/she will
decide whether a particular sample will be representative.
He/she estimates the representative of a sample. o |

47  RESEARCH TOOLS
In this investigation the following research tools will be used.
471 QUESTIONNAIRES

Burroughs (1975:106) states that questionnaires provide the
easiest known way of assembling a mass of mformation.
Questionnaires are resﬁdcted to a data collection stroment that
is to be filled by an informant rather than by the researcher
Francis (1964:112). They require a cover letter that axpiams the
purpose and nature of the mvestigation, and assures the
informant of the confidentiality of the research information,



110

therefore it should encourage co-operation. A cover letter is |
used to elicit reliable and authentic nformation. It should
attempt to arouse interest so that  the respondent can complete |
the questionnaire. Itwiﬁsmeasagz@teethatthepﬁsona! _
information or data that may be embarrassing or cénﬁdenﬁal -tﬂ
the respondent will be kept as confidential as possible.
Therefore the questiomnaire could remam aﬁén}mﬁn_s. Gay. |
(1987:199) emphasises the importance of confidentiality by
saymng that complete anonymity probably increases the
truthfulness of responses as well as the percentage of retums. It
helps the researcher to specify the deadline date.

4.7.2  Types of Questions
4.6.2.1 Open-ended questions

Isaac and Michae] (1995:141) say that one of the best ways of
developing good objective questions is to admimister an open-
ended form of the question to a small saﬁzpie of subjects
representative of the population in which you are mteres'ted
Open-ended questions call for a free response in the
respondents’ own words. It provides for greater depth of
response. [t requires g E{'SEIEI effort on the parrof the respondent, |
which makes returns to be meagre. It should be clear and easy
to understand in order to avoid misinterpretation.
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The respondent writes how he feels about a topic and grves the
background of his answer. -

4.7.2.2 Clesed Questions

Best and Khan (1993:231) define closed questions as questions
that call for short, check-mark mspcnses They are also called
structured, restricted or closed-ended question type. They are
best for obtaining demographic information and data that can be

categorised easily. The respondent can answer the items more
quickly. It 1s time-consuming for the researcher to categorise. |

They sometimes call for ves or no answer. It is easy to fill out

and takes a little time to complete. It keeps the respondent on

the subject. These questionnaires are relatively objective, and
farrly easy to tabulate and analyse.

4.7.3  Nature of Questionnaires
- it must be a question with a purpose.

- questiomnaires must be simple or supplemented.

- they must be expertly designed. .

objectivity is important.
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questionnaires must be clear and easy to understand.

the appearance should be attractive, good printing, brief and
neat.

they should maximise co-operation.

Initial questions should be simple, have high value and
encourage participation.

each question should deal with a single concept.

any term or concept that might mean different things to
different people should be defined.

provide adequate space for answering open-ended questions.

474  The researcher should avoid the following when

preparing questionnaires:

offensive, embarrassing, annoying questionnaires.
mclusion of equivocal and ambiguous questions.

using questions that require “yes™ or “no” or specified
multiple answer, when the respondent can do some
explanation. |



- the form and length of questionnaires which may be

discouragmg.

- double-barrel questions 1.e. questions which contam two or

more ideas.
- abbreviated items.
- too general or too abstract questions.
- biased questions.
- suggesting leading questions.

- complex word arrangement.

trivial, unstimulating, threatening questions.
4.7.5  Advantages of Questionnaires

- they are economical i.e. they require less time and are less
expensive. | |

- they permit collection of data from a much larger sample.
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4.7.7 INTERVIEWS

Wallen and Fraenkel (1991:105) define structured interview as
an instrument in which individuals are asked to respond to a
sertes of specific questions. -

The interviewer uses the prepared questions to conduct the
research. The questions are designed to collect valid and
reliable information. The interviewer needs to establish rappcm;
Mouly (1978:201) emphasises that as a research technique, the
interview is a conversation carried out with the defimite purpose
of obtaming certamn mformation. The mterview is essentially
oral or verbal interaction. Imterview questions can be more
effectively structured for questions, which are not mmultiple
choice, but questions of a personal nature.

4.7.7.1 Structured Questions

These are also called limited response questions. They are
followed by a set of choices, and the respondent seiec_:ts one of

the choices as the answer.

4.7.7.2 Semi-Structured Questions

o

They have no choices from which the respondent selects an -
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answer. The question is phrased to allow for individual
responses. It is an open-ended question, but is fairly specificm
its intent. |

4.7.7.3 Unstructured Questions

They allow the interviewer great lattude m askmg broad
questions in whatever order seem appropriate.

478  Advantages of using interviews

- when it is well conducted it can produce m-depth data which
is not possible with a questionnaire. '

- trust relationship can be established.

- results may be more accurate and honest.

- points can be clarified and explam here and then.

- follow-up on mcomplete and unclear response can be done._ '

- additional probing or leading questions to clear up certain
points can be asked.
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- reasons for particular responses can be determined.

- 1t can be used with many different problems and types of
persons 1.€. literate or illiterate.

- the mterviewer can motivate the respondent to say more.

47.9 Disadvantages of using interviews

the response given by the subject may be biased.
- it is time consuming.
- it 1S expensIve.

- 1t does not require only research sklls, but also |
communicaion and interpersonal relations skills.

- subject may not tum up for an interview.

- lack of co-operation between the mterviewer and the

inferviewese,

- it has potential for subjectivity.
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- the respondent may feel uncomfortable, resulting n

unwillingness to answer questions.
47.10 OBSERVATIONS

Observation can make an important contribution to descriptive
research. Direct observation can be made to obtamn certam type
of mformation. Anecdotal reports which are recorded
observation by the researcher, and filled in the commlative
folder, may provide useful data for research studies. Observabon
should occur in the real classroom. | |

Best and Khan (1993:223) state that observation should not be o
haphazard or unplanned. Observations in research techmique
must always be systematic, directed by a specific purpose,
carefully focused, and thoroughly recorded.

Accuracy, validity, (true significant incidents of behaviour),
reliability, and objectivity are required in measuring and
recording. One disadvantage of observation is that systematic
observation in a natural setting (classroom) can affect the
behaviour of the group. It is widely believed that the individuals
do not behave natumally when they know that they are observed. :
The situation may become too artificial and unnatural. |
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4710.1  The following instruments can be used.
* Camera |

* Video recorder

* Radio cassette.

* Stopwatch.

4.7.11 Characteristics of good observation

carefully plammed, systematic and perceptive.
- observers are objective.

- observers separate the facts from the interpretation of the
facts.

- observations are checked and verified.
- observations are carefully and expertly recorded.
- observations are vahd éﬁd reliable.

- observer is aware of the wholeness of what 1s observed

4.8 CHOICE OF SUBJECTS

Subjects are selected by using an appropriate samplmg
technique. For this research the followmg subjects will be
selected because ﬂzev have desired mformation for the topic
under investigation. .
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- The teachers who are making use of the media resource
mplementing the outcomes-based education approach thewr

classes.

- The lecturers who are preparing the student teachers to make
use of media resources 1n their classes, and educatmg them to
use the new teaching and learming methods (OBE) in schools.

- The trainers, who train the lecturers and teachers so that they
can implement the outcomes-based education approach as
well as trainers who equip lecturers and teachers on how to

make use of media resources in the class.

- Leamers, they will be observed mn their natural leaming
situation.

4.9 PILOT STUDY

Gay (1987:199) says that the questionnaire should be tried out in
the field test, just as a research plan should be executed firstas a
pilot study. Gay (1987:90) adds that formal evaluation of 2
research plan mvolves a pilot study, which sort of address
rehearsal. . -
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The pilot study questianﬁaires can be given to people who are |
familiar with questionnaire construction and the field m general.
It allows the researcher to discover any bugs m the resct
procedure and mon them out so that they will not affect the
outcome. Pilot study helps to investigate and to identify sources
of difficulty before actual research starts. The pﬂet testing
results will be analysed, also pmpomting items that are too
short, or too long, or difficult and confusmg. The researcher
will know where he should mprove or make changes m his
questionnaire. He will also be able to identify his nstrument

deficiencies.
4.10 FOLLOW-UPSTUDY

“A follow-up study is conducted to determine the status of a
group of interest after some period of time.” Gay {1987:194)
This is the following up on nomrespondents. Some individuals g
may fail to return questionnaires. Fatlure to retun questionnarres
can delay the process of research, to prevent delaved feedback,
follow-up is necessary. Follow-up letters or postcards should be
sent to respondents as reminders. | | |

Mouly (1978:197) advises that follow-up letters should include a

second copy of the questionnaire in the case where the
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respondent has thrown away the first. Mouly (1978:197) further
advises that i a follow-up, there should be an attempt of a new
approach at convincing the potential respondent of the
importance of his reply. Follow-up study helps to assess the |
degree to which the initial treatment effects have been
maintained over time. '

4.11 PROCEDURE AS TO DATA COLLECTION

This study used a descﬁptivemeihodofreswchfarﬁlemxpcse
of collecting data, with regard to factors associated with media
used as a resource m an OBE class. The research was
conducted among black South African educators. The
descriptive method is a combination of several methods which
study the present status of events. Steyn (1981) states that the
results of this kind of research can also be used for prediction
and estimates by means of statistical techniques. It is thus for
this reason that a descriptive method was used.

The research was conducted through interviews, ehmaﬁms
and questionnaires. Sibaya (1993) states that a questionnaire is
not just a list of questions or forms to be filled in, but is a
scientific instrument for the measurement and collection of a
particular kind of data. The questionnaires were distributed to
e@cﬁomtoﬁ}lmfheresmherhadanappoﬁmﬁyof.
meeting educators at workshops where she could give



questionnaires. The researcher also went personaﬁy to schools
where educators were asked to complete the questionnaire. -
Questionnaires were collected by the researcher from prmcipals
and heads ofdeparﬁneniatthetimeagreed@en,-&veﬁy
educators responded to the questionnaire.

The questionnaire had both closed and open-ended guestions.
Closed questions were used to seek factual mformation.
Mahlangu (1987) cites closed questionnaire as a questionnaire

which calls for short, quick responses. Educators had to come
up with basic comprehension, facts, recall, memory, and
knowledge. Open-ended questions were used té seek opinions,
analysis, attitudes and interests. Behr (1983) regards open-
ended questionmaire as being useful for the respondent to state
his/her case freely and possible to substantiate his/her dmms
Educators had to summarise, analyse, compare, apply, cause and
effect, inference and hypothesis. |

In this study simple random sampling was used. All educators
had an equal independent chance of bemg selected An
individual educator that was selected represented the larger
group of educators. Thus, the results based on 1t will be
generalizable. The targef group was from urban, rural and peri-
urban.
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4.12 CONCLUSION

This chapter discussed empirical procedures and method of
research study. Research tools and techmgues were mentioned.
Chapter five will follow-up on this, providing tables for the daza
collected through the use of questionnaires. Analysis and

interpretation of data will be given. ' |
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CHAPTER FIVE
TABLING, ANALYSIS AND INTERPRETATION OF DATA

5.1 Educator’s Profile

311 Sex

Response Frequency %
Female 61 87
Male 9 13
Total 70 100

According to the above table, 87% of the respondents were
females while 13% were males. All 70 respondents responded to
the above question. The table shows that the female percentage
was verv high as compared to that of males.  Although there
were more female educators than males, it never affected the
response positively or negatively for gender was not the issue m
this study. However, for records or profile purposes, it was worth
knowing how many maies or females responded to the

questionnaire.



Response Frequency %a
25-29 y1s 13 19
30-34 yrs - 19 27
35-39 y1s 19 27
4044 yrs 12 | 17
454G y1s 5 7
50-54 yts 1 |
55+ 1 I

Total 70 100

The above statistical table shows that the highest pﬁcem:age was
27, which was an age group that would still be m the teaching

profession for more vears to come. Educators whose total was

27% were the ones who stull had a responsibility of ensuring that

media resources were utilised m schools. There was a low
percentage of educators from 50 vears upwards, which shows that
very few educators would leave the teachiilg profession soon. It
would then appear that age groups that are between 25-29 vrs,
(19%), are the ones on which the implementers of media m
education have to concentrate and the reason might be that they
still have more years {(ahead of them) to effect OBE i schools.
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5.1.3 Highest Standard Passed:

Response Frequency %
Std 8 0 | 0
Std 10 70 100
Total 70 100

The table shows that all 70 respondents ie. 100% had passed
standard 10. This may augur well for the introduction of media
studies. Certaimnly the standard of education plays a .majcr role for
educators who have to dispense knowledge to the leamners.

5.1.4  University Degree/Diploma:

Response Frequency %
Diploma 46 66
Degree 1 : 16
PIC 10 14
ABET 1 1
M+2 years training 2 : 3
Total 70 100

66% of the respondents had a teachers’” diploma which was a
three (3 to) four (4) year teacher framing This shows that most
educators had teaching skills. 16% of the respondents had a
university degree, wihich was an addional level to then:
educators” qualification. 14% and 3% of the respondents did not
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have diplomas, however, they had been &ained as educators.
Qualified educators, 1.e. educators who have been grounded m
didactic methods, strategies and techmiques stood a better chance
of comprehending concepts used in media and outcomes-based
education.

515 Post Rank:

Response Frequency %
Assistant teachers 63 oG
Pnncipals 3 4
HOD 4 6
Total 70 : 160

Accordmg to the foregoing table, 90% of the educators were
assistant educators. 4% of the respondents were principals an& g
6% were heads of depertments. 90%, therefore, was the
percentage of educaiors. who were at the classroem level, which
meant that these educators who were direéﬂy faced with a
responsibility of implementing outcomes-based approach and

utilising media resource(s).



516 (lass Enrolment:

Response Frequency Yo
20-39 9 | 14
4049 29 41
50-5% 8 26
60-69 7 10
70-79 1 1
80-89 4 6
90-99 1 1
160+ 1 1
Total 70 100

The above table shows that mést of the classes had 4049 learners
which was 41%. This was a large class. According to the
Department of Education, an educator should have 40 leamers m

a class. There were very large classes with 80-89 (6%),60-69 |

(10%), 70-79 (1%), which could hmder effective learnmg
Educator motivation to implement an outcomes-based education
approach was inhibited by a high number of leamers in class.
There were also not encugh media resources for all leammers m a
class 1.e. not encugh computers. An educator could not gve
enough guidance and support. |
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5.1.7 Class Fnrolment According to Gender:

Response Enrolment %
Gurls 1983 | 53
Boys 1726 47
Total 3609 100

According to the above table there were more girls (53%) than
boys (47%). |

5.2 Schoel Profile

521 Type:
Response Frequency %
Urban 20 29
Rural 47 67
Peri-Urban 3 4
Total 70 100

The table shows that most of the respondenis teach m mral
schools, i.e. 67%. In most instances, rural schools are under-
resourced. They lack equipment. Since most of the respondents
(in this questionnaire) said that they teach in rural school, one
would assume that there was a great need to focus greatly on rural
areas when it came to miroducing media réseggtes. Urban

schools were 29%.



5.2.2  Location of School

Response Frequency %
Public | 25 36
Commumnity 45 o4
Private 0 : 0
Total 70 | 100

The above table shows that most of the scheools were comunﬁy
schools (64%). Commumity schools were built by parents, due to
parents not having money, they could not build extra classrooms
that could be used as media centres, librares, Iéhcrataﬁes, etc.
36% of the respondents were from pubﬁc schools. Due {0
government financial constramts also, most of public schools did
not have media centres and media facilities.

523 Grades:
Response Frequency %o
R~ 48 68
5-7 16 | 23
8-10 2 3
8-12 4 6
Total 70 | 100
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According to the table 68% of the respondents taught at pmnaz}
schools, where foundation learning could be dope. This means
that media could be introduced at a very early stage, ie. leamers
could be able to use computers early. 23% were Sentor Promary
phase. At primary phase learners could capture media basic
skills, especially those of a computer.

5.2.4  Number of Educators:

Response Frequency %%
0-10 17 24
1120 30 43
2130 21 30
31-35 2 3
Total 70 100

Most schools where research was conducted had between 11-20
educators, which is 43%.  Few schools had between 31-33
educators per school (i.e. 3% of the respondents). The question of
staff complement per school has to be taken senocusly as it may
either have positive or negative effects in the introduction of

media resources.
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325 School Enrolment:

Response Frequency %
160-300 14 20
301-500 12 17
501-760 20 29
701-900 10 i4
901-1200 -8 11
1201-1800 6 9
Total 70 106

The table shows that most schools had 501-700 leamners per

school. Some schools had a large school enrolment ié. 901-1200,
(11%) and 1201 - 1800, (9%). Those large schools could not |
have enough learning rescurces that would be enough for ail
learners. This had some rippling effects on the mtroduction of
media resources. The bigger the enrolment, the lesser the

Tesgurces.
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5.2.6 Ratio of EducatorIL.eamer:

Response Frequency %
1:30-1:35 16 14
1:40 - 1:45 20 29
1:50 - 1:59 21 30
1:60 - 1:69 16 23
1:70 - 1:79 I 1
1:80 - 1:89 2 3
Total 70 100

The above table shows that most schools had a réﬁa of 1:50-1:59,
1:40-1:49 which were large numbers. The ratio should be 1:40.
There were even 1:80 -1:89, 1:70-1;79, 1:60, which was
impossible for the educator to teach effectively as well as for the
learner to learn effectively. Class comtrol becomes a probiem
because there 1s not enough space for an educator to move around
in a class. Individual attention is not done properly. |
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5.3 Physical Facilities

Response Frequency %
Electricity 15 T
[ibrary!medié centre 17 24
Computer 10 14
Store Room 43 61
Radio I 16
TV 10 | | 14
Video 9 13

According to the above record, most schools had eiecnicity
(64%), therefore they could use computers, TV, video and radio.
However, there was a very low percentage of schools that had
TV’s and computers.  24% of schools had libraries / media
centres, which was a low percentage, this called for more libraries
to be built, Most of the schools had store rooms (61%), media
resources could then be supplied to schools because there was a
place where they could be kept safely. The statistics showed that
most schools did mot have electronic media ie. television,
computers, that needs to be taken into account, since SChQOIS

should have those media resources.
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53.1 Number of Classrooms:

Response Frequency %
0-10 23 33
11-20 32 46
21-30 15 21
Tetal 70 100

This statistical record shows that 46% of schools had between 11-
20 classrcoms. With a ligh number of learners m each school, it
would be difficult for a school to convert one class into a media
centre. It is therefore abundantly clear that one of the factors that
might inhibit the introduction of media education could be the
shortage of space, especially when a school has few classrooms.

54 Type of Security

Response Frequency %
Locked doors 60 | | 86
Strong room 26 37
Caretaker 37 53
Fence 40 ' 57
Alarm 4 6
Other : 7 _ 10 +
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86% of schools had doors which could be locked, 37% had a
tence, 53% had a caretaker and 37% had a strong rcom. This
showed that schools could be provided with expensive media
resources like TV's and computers because there 1s securty.
Secunty 1s mmportant because most schools had suffered from
bemng victims of extensive theft.

5.5 Educator Media Related Training

551 Media Workshops Attended:

Response Frequency %
Yes 69 99
No . 1 _ 1
Total 70 160

A very high percentage re. 99% of educators attended media
workshops. This laid the fertile ground for the implementation of
media education because most schools were willing to send therr
educators to workshops.
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552 Type of Workshops Attended:

Response Frequency %

Prmt 70 100
Radio 2 3
TV 2 3
Computer 1 1

100% of the respondents attended print media workshops, that
means that most schools could make use of newspapers and
magazines in their leamning. 3% had attended radic and TV
workshops. 1% attended a computer workshop. This shcwéd
that there should be more educator workshops on the use of
electronic media resource(s). The fact that educators attended
workshops on a vanety of media, mmplied that schools were
positively and progressively preparing themselves for outcomes-
based education.

553  Traming (by)

Response Frequency %

NGO 70 | . 100
Department 2 3
Company -1 i
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The table shows that NGO’s had contributed 100% of teacher
training = A very low percentage of educators attended
departmental workshops. The education department should |
organise more educator workshops.

554  Duration of traiming:

Response Frequency %
1 day 0 0
2 days i 1
3 days 0 0
week 7 10
other 62 8%
Total T 100

This record shmﬁ’s that 98% of educators attended wafkshops
more than a week. In cases where educators attended less than a
week, the feeling 1s that school discipline is affected when one or
two educators are away. Sometimes in cases where schools have
to pay, the management is not willing to foot the bill. However,
those educators who attended a workshop for at least a week
stood a better chance of comprehending the nitty gritties of using
and operating certain media tools effectively.
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5.5.,5 Matenal Used During Training:

Response Frequency %

Yes 70 100
No 0 0
Total 70 100

According to this table 70 respondents, 100% use media material
and equipment during training. Media material that was used was
relevant to the classroom situation. Educators used the material
that was accessible, and cheap. That matenial could be collected

even by leamners.

536 List of material used:

Response Frequency %

Radio i ]
Print 70 160
Handouts 70 ' 100

The above statistics show that 100% of the respondents recerved
print media (newspapers and magazmes) and handouts. 1%
received the radio and print, no educators mentioned that they
used TV and computer which means that schools need to be
equipped with means éf using these electronic media. -
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557 Matenial Used m the Classroom:

Response Frequency %

Yes 70 160
No 0 0
Total 70 100

The foregoing table shows, that all 70 respondents, 100% used the
material m their classes that they received from workshops. One
could then assume that the important thing would be a follow up,

appraisal and assessment on how the material was used.

558 Equipment and Material that was Usefal:

Response Frequency %

Yes 70 100
No 0 0
Total 76 100

According to the table 70 respondents (i.e. 100%) used those
matenals and equipment, and found them usefid. They were able

to achieve the outcome for that particular lesson. The material R

which served as leaming aids kept leamers active and fully

participating.
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559 Most Useful Equipment and Matenal:

Response Frequency %
Yes 70 100
No 0 0
Total 70 100

The above table shows that 100% of the respondents found
the equipment and material most useful. Educators were able

to achieve outcomes that were set.

5.5.10 Availability of a Special Room or Part of the Classroom

for Media Work:
Response Frequency %
Yes 30 43
No 40 57
Total 70 100

According to the table, 57% of the respondents did nﬁf have a
spectal room or part of the classroom for media WGfk, hawever,.
43% had a special room or paﬁ of the classroom for media work.
It 15 therefore vital that educators are encouraged to have at least
part of the classroom used to store media material and equipment

where learners can even do extra tasks.



5.6 Learning

5.6.1  Significant Changes Made m the Classroom:

Response - Frequency %
Grouping 54 77
Assessment 2 3
Problem Solving i3 19
Communication 9 13
Classroom arrangement 18 26
Active learmming 27 39

The above statistics show that groupmg had made a sigmficant
change. Leamers had become more active. 26% of educators
changed the desks arrangement in their classrooms, from rows to
groups. Leamers had an opportunity to commﬁcaie eastly as
they solved problems. Assessment, which is 3% showed that it
remamed one of the major-stumbling blocks for educators. It
needed special attention, edncators had a problem with the new
method of assessing their leamners. Besides a good or positive
response on grouping, more attention stifl needed to be paid on
problem-solving, communication, active learming and classroom

arrangement.
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562 Educator-Learner Relationship:

Response Frequeney %
leamer-centred 635 92
dialogue 4 7
teacher-centred i 1
Total 70 100

92% of the respondents said that learning was leamer-centred,
learners were actively involved in the activity for most of thé
lesson. 1% of the respondents used a teacher- centred appmacﬁ
where leamers would sit in rows, and a teacher did the talking
while learners sat passively, listening. 7% of the respondents used
a dialogic method where there was communication/interaction
between educators and learners.. This educator-learner
relationship, which is dialogic augurs well for outcomes-based
education. OBE emphasises activity and critical thinkmng.

563 Leamners’ Involvement in the Activity:

Response Frequency %a

active 3% 84

passive 1 1

group work 57 8

solve problems 41 39 N
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According to the table, most of the leamers (i.e. 849%) were kept
actively involved, fully participating in the activity, worked in
groups (81%:), and solved problems (59%). 1% shows that a few
number of learners were still mvolved in activities where they
became passive recipients. OBE favours action and this should be

encouraged.

5.6.4 Grouping of Learners:

Response Frequency %

gender 1 1
mixed abilities 70 160
level of ability 3 4
age 2 3

The above table shbws that 100%% of learners were grouped m
mixed abilities, so that brighter learners could help others. 4% of
learners were grouped according to their levels of ability to
challenge each other. 3% of the learners were grouped according
to their age. This enabled the educator to assess the work that
could be mostly done effectively by leamers of a parﬂcu%m' age
group. 1% of learmners were grouped according to gender, so that
leamners of the same sex could discuss things that peztamed to
their sex, or games that were most relevant to their sex, e g -
soccer (boys) or nethall (girls).



56.5 How Group Work Help Leamners:

Response Frequency %%
share ideas 63 90
help each other 50 7t
be responsible 42 60
understand each other 41 5%

According to the table, 90% of the respondents, said that leamers
were able to share ideas. They discussed in ther groups. 71%
said that learners were able to help one ancther in the activity.
Life skalls were also developed. 60% of the leamers developed a
sense of responsibility. 55% were able to understand one another,
1.¢. they learned to be tolerant and accepted one another.

566 Support From School Management:

Response Frequency %
Yes 58 &3
No i2 17
Total 70 100

The table shows that 83% of the respondents received support
from the school management, and particularly from the principal.
That showed that management was willing to assist educators to
adopt some progressive ways of teaching. Hﬂwevcr; 17% of the
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respondents did not get any support from the school management
which made both teachmng and leaming difficuit.

5.6.7 Kimd of Support Received:

Response Frequency %
learning material 44 63
workshops 36 51

63% of the respondents said that the school management

supported by providing learning material e.g. brought magazines,
and paid for workshops that an educater attended.

56.8 Support from Parents:

Response Frequency %
Yes 33 47
No 37 53
Total 70 100

According to the table, 33% of the respondents did not get sﬁpp@rt
from parents, this may be due to illiteracy, poor home- school
relationship, and work on ﬂze part of the parent. 47% h{}wever,
had good home - school relationship. One could say that home-
school relationship is of cardinal importance in the introduction of
OBE in schools. |
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569 Kind of Support Recetved:

Response Frequency %
Material 15 21
Homework 21 30

According to the table, 30% of the respondents bad paremts
helping their children with homework, educators could thus give

learners extra work to be done at home. 21% got learning

materials from parents, and this increased the number of learmmng
aids.

5.7 Media Resources and OBE

571  Should Media rescurces be included in the new

curriculum as leanmg aids:
Response Frequency - %
Yes 70 - 100
No -0 - 0
Total 70 100

The above table shows that all 70 of the respondents (100%) %ere B
of the idea that media resources should be included in the pew

curmiculum as learming aids.

oy



572  Why, Yes?

Frequency %a

For technological skills . 10 13
Communication 13 19
Fun/Interest aroused 6 9
Affordable (print) S 9
Bnng real world into the classroom 6 9

Effective learning 29 41
Total 70 100

41% of the respondents said that media was essential for effective
learning. 19% of the respondents were of the idea that nt
promoted communication. 9% said that leamers enjoyed the
lessons and learming became mterestmg.  (13%) of the
respondents said that TV’s , computers, radios helped to develop
technological skills, thus preparing learners for the future. 9%
supported the idea of using media in the classroom because media.
resources brought the real world into the classroom e.g. news,

internet etc.

573 Why not?

Frequency Y%

0 0
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No respondent said that media resources should not heused as a -
learning aid in the new curmiculum.  Therefore, educators

supported the idea of implementing media resources in learming.

3.74 Achievement of Cutcomes:

Response Frequency %
Easy 59 . 34
Different 11 ' 16
Total 70 100

According to the statistics, 84% of the respondents foqm;i the -
achievement of ouicomes easy, however, 16% suil found ot

difficult to achieve outcomes.

375 What is Most Difficult about OBE?

Response Frequency %
Lack of learming / Teaching resources 35 50
Teaching resources / Lack of trainmg 33 76
Large classes | 11 16

76% of the respondents said that there was a lack of teacher
traming. Educators could not implement new OBE methods
confidently without raining. Learning was ineffective without a

resource, 50% needed leaming and teachmg rescurces eg
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leamner’s books, stationery, educator gmdes etc. 16% had a
problem of large classes which made the application of new OBE
methods difficult. That also raised a problem where media

resources were inadequate to be used by learners.

576 Support Specifically for OBE:

Response Frequency %
Yes 15 21
No 55 79
Total 70 160

According to the table, 79% of educators did not recetve support
specifically for OBE, whilst 21% received OBE support. Thereis
therefore a dire need to intensify a campaign on the use of media
to effect OBE activities.

5.7.7 Kind of Suppert:

Response Frequency %%
Teaching aids 14 20
Workshops 29 41

41% of the respondents attended OBE worksheps and 20% got
teaching aids, which helped them to use OBE methods and to
develop OBE activities.
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5.8 Language Utilised During Media/OBE Activities

581 Medium of Instruction:

Respouse Frequency - %
IsiZulun 25 - 36
Enghish 60 86
Afrikaans 1 1
Other 0 0

According to the table, 86 % of schools used English as a mediim
of instruction. This would make it easy to understand compuzer.
commands, and to use a variety of newspapers and magazines

both first and second langnages. 36% of the respondents used

IsiZulu as a medium of mstruction. Media resowrces could sull

be used ¢.g. radio, newspaper, magazines and video. 1% of the

respondents used Afrikaans as a medivm of mstruction, which

was also not a problem when the school used media resources.

582 Dominant home language for leamers:

Response Frequency %
IsiZulu 69 99
Sotho 1 1

Total 70 100
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The above table shows that [siZulu (95%) was a _dsmiaaﬁt home
language for learmers. The majorty of leammers used their
vernacular language to interact with each Gﬁﬁ. 1% used Sotho as
a home langnage. Most of the media resources which were
written in IstZulu were the most popular ones.

5.8.3  Other home langnages that are used by learners:

Response Frequency %
Xhaosa 5 7
Seotho 2 3
Siswatt 3 4
Lingua Franca 1 | I
Thongo 1 i

According to the table, learners could use more than one
language, 7% of the leamers could speak Xhosa, 3% Sotho, 4%
Siswati, 19 Lingua Franca and 1% Thongo. This could allow
for media resources in other languages. It helps other leamers to
learn more languages as South Africa is a multi-lingual and multi-
ethnic country.



5.9 EVALUATION OF DATA ACQUIRED THROUGH
THE USE OF THE QUESTIONNAIRE.

This study looked into “Media as resource in Qutcomes Rased
Education”. Throngh responses that were received, the |
researcher found that media is an important leaming resource. II
helped leaners to mteract with the outside world. Media serves
as an effective educational tool, especially in the implementation
of OBE. In this chapter tables 5.5,5.5.2,5.5.6,5.5.7,55.8,
56.1,5.62,5.7.,57.2., 574, played a role in confirming the
stated hypothesis.

The current researcher is involved in educator-training, on how to
use media resources in the classroom, and how to mmplement an
OBE approach. Some media projects have succeeded I
introducing new methods and material with the project schools.
Educators were able to apply the matenial. These projects have
also succeeded m avoiding certain problems that educators
encounter e.g. project concepts that are too abstract and simple
unworkable in the classroom, not flexible time table. However |
we could not say that those educators need not attend more
workshops. Thev should attend other workshops m order to be
kept updated and to be aware of the changes that take place m
education. -
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5.10 CONCLUSION

In this chapter, the researcher focused on the analysis of data
collected through questionnaires. Open questions were used to
encourage respondents to expand on comments and offer
opinions about the use of media resources, and the mtroduction of
the OBE approach in the curmculum.  Questionnaires were
distributed to principals, heads of departments and educators,

especially those from schools which had begun implementing the

OBE approach.

In chapter four, the researcher tried to show that all four
researched media could be used effectively in the classroom. This
chapter further shows that leaming can be either learner—entred or
teachercentred. It also proves that active learning is possible,

where learners are all actively involved in the lesson. The OBE

approach could be effected achieve through the mclusion of the =

mentioned method 1.e. which is learner- centredness.

The next chapter will focus on findings recommendations and the
need for further study. :
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CHAPTER SIX

FINDINGS, RECOMMENDATIONS, AND
CONCLUSION

6.1 FURTHER STATEMENT OF THE PROGRAMME
OF STUDY

CHAPTER ONE

Chapter one dealt with the gezzﬂ'al introduction and orientation to
the problem. Motivation to the study for the need of the research
was stated, the statement of the problem was also stated, aims of
the study were given. A hvpothesis was given and explamed.
Terms used in the study were defined. A proposed method of
research was given and a breakdown cf chapters was tabled too.

CHAPTER TWO

Chapter two dealt with some theoretical background on media m
education and its relevance to OBE. The philosophical views and
thepries on the role of media were discussed. Schools of thoughts
like pragmatism, progressivism and ﬁonsmicﬁeﬂism were |
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discussed, focusing on their opmions on the role of media m
schooling. The critical role of media a teacher was discussed. |

Lastly, the researcher looked at the role of media where learming
is child-centred. |

CHAPTER THREE

Chapter three discussed some forms of media and relevance to
outcomes-based education (OBE). Newspapers, radio, television
and computer were discussed. The role of each kind of media
was discussed. _Twﬁmgmdlemmgme&cds of usmg media
resources were discussed, and were simpiified into steps. The
researcher wanted to show how these media resources could be

emploved practically.
CHAPTER FOUR

Incha?terfcm, the researcher discussed the research design and
method of research used. Reseazchtmlsﬁmtwereusﬁwm
discussed, 1.e. queshonnaires. The respondents were principals,



164

heads of departments and assistant eduncators, who were drawn
from Empangeni and Ulundi Regions. |

CHAPTER FIVE

Chapter five was based on the analysis of data collected. Seventy

respondents retumed questionnaires, and data was interpreted. .
Simple random sampling was used. A computer was used to

analyse data, and responses were interpreted accordingly.

CHAPTER SIX

Chapter six dealt with the research findings,

recommendations and summary of all chapters m this study.
A need for further research in the study was suggested.

6.2 SUMMARY OF FINDINGS

The results that were gathered through questionnaires showed that |

media resources are of great necessity in schools, particularly for
blacks.



165

The researcher found that educators wanted to include media
resources in their teaching. It was found that most teachers
(100%) sttended print media (mewspapers and magazine)
workshops. Those that attended workshops received matenal
(newspapers and magazines), used these creatively in the
classroom.  According to the respondents, afl of them used
material that they received. This showed the willingness of
educators to change from traditional methods where leamners are
passive to a progressive method which stresses leamer
mvolvement. This resource served as a vehicle for mnovative
educational and educator development. Further, there is no doubt
that it is used by trained educators, and that 1t results i improved
pupil performance. |

The rescarcher found that very few. schools have all forms of
media resources. Although some schools have electnicity and
media centre, they do not have computers, radios and television.
However, if one looks to futore curnculum deveicg;nent, these
types of media resources would be of wimost impertance, and
each and every school would do well by getting them E

It was found that group work was popular. Grouping was the
primary focus for classroom activity. Group work that encourages
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active leamng occurs when learming is leamer-centred. Leamer--
centred approach was also popular. Learner-centred approach :
and active learning are seen as central to supporting OBE and
curriculum 2003 in which an educator is seen as a facilitator who
helps and gumides learners to teach themselves. Where the
educator 1s a facilitator, leaming is leamer-centred and leamers

help each other (Le. the learner and the educator). Conversely,

only 1% of the respondents say that they apphied teacher—centred

approach m their teaching.

For group work to be entirely effective, the educator needs to
present a specific set of highly structured tasks to each group, and
provide sufficient learning matenal for all of them. One mé;m'
problem that the researcher identified, 1s that of large classes and
imbalance of the teacher- leamer ratio. The department seems to
have a theoretical mean educator-leamer ratio (which is 1:40).
Teaching and learning becomes impossible where there " is -
overcrowding m a class. The application of an OBE approach
with its grouping method is not easily apphicable. Clss.ses become
small and there is hardly a space to arrange desksfergaw work |
The department as well as people who support education by
supplving resources like coﬁzputa's could not supply 60 computers
for each class. This backlog in the supply of important facilities
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like the computer proved that schools were not keepmng par.e with -
the ‘Computer or mformation techmology age.” Patently, some
sirategies will have to be devised by NGO’s, the private sector,
the public schools and the govemment to ensure the supply of

media resources.
6.3 RECOMMENDATIONS

* There should be more ednca}:or tfammg workshops to equip
educators with new OBE methods of teachmg. Educators
should be equipped on how to use media resources effectively
m the classrcom. More seminars, workshops,' ccnfmceé and
symposia must be held to ensure all stakeholders in education.

* Schools should be supplied with all kinds of media resamces,
Le. print, computer, television and radio. This, of course has
far-reachmg implications for fmance.

* Media centres should be built for each school. Ifthatis
impossible due to fimancial constraints, a class may be
converted info 2 media centre.
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* Where group work method is tmpossible due to large classes,
pair work could be used. A learner could work with another
leamner sitting next to her or him. It 1s also recommended that
group work should be more smted to application or practice of
knowledge already leamed than to leaming of entirely new
concepts. '

* There should be sufficient learning material for all Ieamers _
 This would encourage active learning and fuoll participation by
all learners. Tt should be noted that for print media, |
newspapers, and especially magazines, relevant pictures and
stories are essential for learners. More extensive arrangements
could also be made to supply multiple copies of old newspapers
to schools. The implementation of OBE and the utilisation of
media resources should be coupled with motivating learners to
read extensively. -

* Pair work should be encouraged where leamers develop co-
operative skills. '

* Individual method should also be encouraged. Thiswill
enhance skills like decision making, and leamers will leam to

make their own choicss.

-
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* Parents should be invited to come to school. They should be
informed about changes in education. They could help by
providing other media resources, e.g. newspapers. Also, with
the mtroduction of the new curriculum, more support from
parents e.g. help with homewaork, collecting leaming matenial’
and so forth, is of paramount importénce. '

* Itis very likely that some school management support
educators, however, there were some schools where
principals did not support teachers. It is thus recommended
that school management support educators m the school
through buying learning and teaching material.

* Partnership with media people should be encouraged, so that
schools can get media equipment and material. Schools can
for mstance pay a monthly or a quarterly premium to or with
certain companies for newspapers. In this manner, newspapers
could be delivered regularly at schools. |

* Where media resources are used, the emphasis should
fall on encouraging some thinking skills. |
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For competency-based leaming ., the implementation of critical
outcomes and the introduction of a teacher-leamer partnership

style of learming, all schools should be assisted i the use of
media. This necessitates 2 need for more vigorous caﬁabmanﬁn
with the private sector, non-govermmental organisations and media

6.4 THE NEED FOR FURTHER RESEARCH

The researcher would hike to add that there is a need for forther
research m the field. With the mtroduction of the new curriculum,

inclusion of media as resource in learning , thereis aneed for
further research. This will help to equip educators with

facilitation skills that will assist both the educator and the fearner

to achieve outcomes. This will also enable the edncator to become

more of a facilitator and be confident. There is a dire need for the
private sector, NGO’S, schools and government to collaborate

and imitiate apphed research on the role of media and mﬁcm

based education. | |

Further research in this subject will shed more light, and a wider
field will be covered. The researcher also feels that farther smdy

-~
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should cover other regions m South Africa, as well as all racial
groups. |
&.5 CONCLUSION
The researcher focused on “Media as resource m outcomes-based

education class”. Chapter one stated the problem and terms were
defined. In chapter two some theoretical background on media

education, and the philosophical views and some schools of

thoughts on the role of media in scheﬁhng v;ere discussed.
Chapter three gave some forms of media resouwrces and their.
relevance to OBE. In chapter four the researcher dealt with |
research design and methods of research.  In chapter ﬁve, the
researcher gave the tabling, analysis and imterpretation of data
collected. In chapter six the researcher d}scussed the research
findings, recommendations, need for further r:search n the study

and conclusion.

Research conducted on the use of media as resource m outcomes-
based education class, is believed, will contribute toward
changes that take place in the new education system = Further

research and studies in this subject are therefore suggested,

E™ .
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especially those concentrating on the philosophical agpmach.
Philosophical views and theories should be established, which link
to the new curriculum and media resources that are included in the
working curriculum, | |
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: Total
52 SCHOOL PROFILE
Name of mstitution

52.1 Type | -
Urban D i
Rural D 2
Pert-urban D 3

5.2.2 Location of school
Public D 1
Communitty D 2
Pzivate D 3 |

5.2.3 Grades
R to 3/4 1 1
5t07 [{ 2
8t 10 D 3
810 12 o4

5.2.4 Number of educators

3.2.5 School enrolment

3.2.6 Educator-Learuer Ratio
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5.3 PHYSICAL FACILITIES

Does the institution ha{'e :
electric_ify

library / media centre

computer
store room
radio
television

video

5.3.1 Number of classrooms

5.4 TYPE OF SECURITY

Does the nstitution have :
locked doors
strong room
caretaker
fence |
alarm system

other

nooOooo o

o 0 L::J'_E:.:] ]

~
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55 EDUCATOR MEDIA RELATED TRAINING

5.5.1 Have you attended any print (magaﬂnefﬁewspaper}, radio,
computer, television workshops?

Yes No

5.5.2 Ifyes, which one have you attended?

print 0t
radio 1 2
television [ ] 3
computer ] 4
All of the above [_] 5

5.5.3 Who offered the traimmng? (e.g NGO, Department, Company,
other) - o

NGO [] 1
Department [ | 2
Company  [] 3
other 0 s

5.3.4 How long was the training?

I day

mim)

2 days

Pd
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3 days E 3
week | 4
Other 3 5 ( please gpecify)

5.5.5 Any material or equipment used during trammg?

Yes Ne

5.5.6 If yes, list the material or equipment used

3.5.7 Did you use any of the above matenial m the classroom?

Yes No

5.5.8 Dhd you find the equipment and material useful?

Yes | Ne

5539 If ves, which were the most useful?
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5.5.10 After traiming, did you have any specizlist room or part of
the classroom for media work ? .

Yes No

5.6 LEARNING

5.6.1 What are the 3 most significant changes you made m your
classroom? :

5.6.2 How would you refer to the educator-leamer relationship m

vour lesson?
learmer—centred D t
dialogue (] 2
teacher-centred D | 3 :

5.6.3 How is leamer’s involverment m the activity?

active participation o | | 1
passive (does not participate) N 2
able to work in a group [ | 3
able io solve pi'ﬁbiems D | 4
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5.6.4 How do vou group vour learners?

gender i.e. boys or girls Il 1
mixed abilities B 2
level of ability a 3
age D 4

5.6.5 Group work helps leamers t0:
share ideas D
help each other ' D . 2

be responsible

understand each other :[ 4

5.6.6 Do you receive any sappbrt from your school management?

Yes No

5.6.7 If ves, what kind of support?

5.6.8 Do you receive any support from the parents?

Yes ' No
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5.69 If ves, what kind of support?

5.7 MEDIA RESOURCES AND OLTCO\IES BASED :
EDUCATION (OBE)

5.7.1 Do you think that print media, radio, television, computer
should be included n the new curniculum as learning aids?

Yes | No

5.7.2 Ifyes, why?

5.7.3 Ifno, why?

3.7.4 When you are using media resources, how do you fmd
achieving outcomes?

Easy Difficult

5.7.5 What do you find most difficuit about OBE?




5.7.6 Do vou receive any support spectfically for OBE?

Yes No

5.7.7 If ves, what kind of support do vou recetve?

8. LANGUAGE

5.8.1 What is the medium of mstruction?

IsiZoh | D 1
English 2
Afrikaans E 3
Other (please specify) ] 4

5.8.2 What is the dominant home language for learners?

5.3.3 Wrrte other home languages that are used bylieamers.?
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