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SUMMARY

The aim of this study was to pursue an investigation info the role of

continuous assessment in the primary school.

From the literature study it became clear that the role of continuous
assessment, as formative assessment, is to inform educators and
leamers about a feamer's progress in order to improve leaming. The
information obtained by continuous assessment should be of such
a nature, and be available at a fime, that willl enable the leamer
to grow. Effective continuous assessment should involve the

coniinuous updating of assessment of the performance of aleamner.

There are many different methods that can be emplbyed in
.contfinuous assessment and different ways in which they can be
used. In order to improve assessment and to ensure the best
feedchk from ii, the educator needs to find the method which
best fifs the purpose of the assessment. The purpose of continuous

assessment is o assess all aspects of a leamer’s development.

For the purpose of the empirical investigation a self-structured
questionnaire, to be completed by primary school educators, was
ufilised. The completed questionnaires were analysed using

descriptive statistics.

-~

In conclusion a summary was presented on the findings of the

literature and empirical study and the following are some of the
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recommendations that were made:

. Educator development should focus on the skills
needed by educators for the effective implementation

of continuous assessment.

. Adequate human and material resources should be
made available to educators for the successful

implementation of continuous assessment.
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CHAPTER 1

ORIENTATION

1.1 INTRODUCTION

As part of ’rrcnsfomaﬁon in educafion the govemment has introduced

continuous assessment to replace the fradifional approach that rﬁcin!y.
focuse_d on an examination sYs’rem. Conﬁnuous assessment takes into
consideration the skills, khoMedge, aftifudes and values a leamer displays in

his performance on his way fo responsible adulthood (Nicholson, 2001:29).

Assessment per se s the strategic approach ulilized to evaluate whether
learners are ready to be promoted fo the next grade. Sieborger and
Macintosch {1998:13] maintain that different types of assessment are tools for
promoting leamers in school.  Confinuous assessment is  cumently
implemented is schools and is concemed with the holistic evaluation of
leamers. It serves as a toal for following the principles of the National
Quglifications Framewark (NQF) as prescribed by the Department of
Education {DoE). The function of the NQF is fo approve the evaluation

methods for continuous assessment.

Continuous assessment is based on the achievement of specific outcomes
by leamers, and educators are bound 1o gear their assessment towards
achieving the préscribed outcomes (Spady. 1994:213). Continuous
assessment bears value_ in the promoﬁon of Iecmérs and educafors should
View the effectiveness thereof in collaboration with the curent demands of

the outside world.



12 ANALYSIS OF THE PROBLEM

According fo fraser {1993:192) educationists, during the early niheﬁes; voiced

their disapproval of the fradifional mefhdds of assessment and demanded

change. Confinuous assessment was introduced tfo ,d_ddress this demand, I

and is considered by psYc:hoiogis’ts_cnd educators as a new frend that not
only places less emphasis on the infellectual ability of the leamners, but also

takes into consideration a leamner's skills, attitudes, knowledge and values.

Le Grange & Reddy (1998:92} identify. infer alia, the following problems

experienced by educc’rors'in the imp!emenfcﬁcn of continuous assessment:

= Educators are not adequately equipped to implement and monitor

this new type of assessment.

= [t is not yet clear whether continuous czssessr_nén’r will meet the

demand:s of the challenging outside world.

= Theré_ is sfill doubt whether continuous assessment will succeed in
developing all the necessary skills in learmners as well as the leamer as a
whole.

= |t has as yet not been established whether continuous assessment is a

fair and cdvcn’rcgeous instrument for promaoting leamers.

1.3 STATEMENT OF THE PROBLEM
The problem to be investigated in this research is to determine the
effectiveness of continuous assessment in the promotion of leamers in primary

schools. Questions that need to be answered are:



= Is confinuous cxssessmen‘r successful n fhe promohon of !ecxmers in e

primary schooi?-‘

= Does con’nnuous cxssessmen’f succeed m fhe deve!opment of ’rhe- "

necesscry skills in fhe pnmczry schooi ch?da

. Are educators cdequctely equzpped for the effechve lmpiemen’rczhon o

of com‘rnuous cssessmenfa :
1.4 ELUCIDATION OF CONCEPTS

This S’rudy on the role of c;onﬁnuous.-cxsses'sment in pnmcxry school will covera -
‘wide spectrum of concepls. To ensure a clear understanding of the problem |

tobe invesﬁgcz_ted it is deemed necessary to explain certain coacépts.
141  Genderissue

In this study refer_ené:es to any gender includes references to the other
gender. | |

1.4.2 Assessment

Pretorius {1997:82) descﬁ:ibes assessment as a ool 'whicﬁ_cssis’fs the feamer
and the educator in ascertaining the leamer's progress in school. It helps in
the development of the leamer by idenfifying leaming problems and
monitoﬁng progress Assessment s The means of obtaining informoﬁon which
enables educ:c’rors, leamers and pcrenfs o make- professxona! judgements

about ’fhe Eecmer’ 5 occdemlc progress



1.4.3 Conﬁnuous assessment. .

Accordmg toLe Grange and Reddy (1998 ﬂl conhnuous assessmen’r refers : o

to an ongoing process which takes place fhroughou’t fhe whole [ecxmmg 7 '
process. The leamers’ progress is periodically mon:?ored_ _ ser_bOfger and :.::?.I- _.
Macintosch {1 99_8:25) view continuous assessment as taking place on dh‘_d“.of'f_ | -

throughout a caurse or penod of lecn'ﬁngz. Contfinuous dssesﬁmedt is n'éi"oniy' .

concemed with the cognitive aspect of the leamer, bzﬁ'olso'cﬁdnside%ﬁ"é’rhef S
facets of the iecmer such as skii(s crmfud&: and vcfues. Nlchclson (2001'29] o _

describes continuous cssessmenf as cn insfrument for promohng lecmers
skilis know!edge atfitudes and values - S

The Outcomes-Baséd Educaﬁon' (OBE) curriculum 'reQUires that !eomers
should be given ample opporfuniﬁés’ to demonstrate to their educators what

they. know cnd whc:’r ’rhey can. do. The tmplemen?chon of con’nnuous __ |
cssessment demands that leamers be ossessed throughout the course of the
year, bearing in mind sp_ecrﬁc outcomes to be qchteved and techniques o
be used. Techniques in continuous _c_zssessménf .ir_woive c_zrnbng “others |
projects, role-play, pcme[ discussions, poste{s presentations, demons’rrqﬁo_ns,
debates, canstructions, designs, etc. (DoE, }?‘?&::25}.

Continuous assessment, therefore. can be defined as an ongoing process
that measures a leamer’ s' achievement during the course of a grade or level,

prowdmg :nformaﬁon thaf is used to support a !eamer’s deve!opmenf to
enable ;mprovemenfs to be made m ?he Iecxmmg and fecc:hzng process. |
{DcE, 1998(:'130} '

1.4.3 Assessor-_ -

Accordmg to van der Horst cnd McchonczId (1997201} an c:ssessor is cx_-'- |
person whc is fcxced wth fhe- respons"bsitty to evciuafe the {ecmer‘s progress -



with the aim of determining whether or not the leamer should be promofed
fo the next grade. These persons involve educators, parents or guardians,
educatlion development officers, occupational therapists, psychoiogists,

district officials, ieamers and others.

1.4.5 Assessment criteria

The Department of Education (Dok 1998a:14) describes assessment criteria
as the observable processes and preoducts of leamning which serve as
evidence of the leamer's achievement. In broad ferms it refers fo the
evidence demonsirated by the leamer that he has achieved the specific
cutcomes as required. Assessment criteria involve the following (DoE
1998a:14):

s  The chility to crilicise.
* The ability to criticaily analyse one’s own and other's opinion.

=  Growth in creative and other activities.
1.4.6 Educator

According to Griessel, Louw and Swart {1993:23) an educator is a person who
has to fulfif a special task in the instruction and evaluation situation as
pedagogic situation. An educator is both the fransmitter of knowledge and

a moral mentor.

Fraser {1993:10} defines an educator as a person under whose supervision
didactic activities take place. The basic fask of an educator is fo educate
and to help leamers fo acquire knowledge, insight and skills. In the didactic
situation at school the educator is the person who is professionally and
didactically frained end guaiified as far as his respective subjects and

occupation are concermned o cary our educative feaching.



1.4.7 Primary school leamer

According to Van den Aardweg and Van den Acrdweg (19920:45) a leameris
a person who has yet fo atfain adulthoed, which includes all age groups,
including infants, toddlers, preschoolers, primary scheolars, adolescent and
post school youth.  Vrey (1990:85) says between the ages of six and twelve
the leamer usually altends the primary schocl. Du Teoit and Kruger {1994:1 03)
maintain that the grade one child differs considerably from the grade seven
child with regard to cognitive gbilities, physical stature and social and

emotional development. The primary schocl years are divided into:

= The junior primary phase which extends from grade one (t+ 6 years) o
grade three (+ 8 years).
= The senicr primary phase from grade four (+ 9 years) to grade seven {+ 12

— 13 years}.
1.5 AIMS OF THE STUDY
The aims of this study are:

= To pursue a sftudy of relevant literature in order to determine the

effectivenass of continuous assessment in primary school.

s To undertake an empirical investigation to estabiish the effectiveness of

cantinuous assessment in primary schaoaol.

= To formulate certain recommendations based on the findings from the

reseqrch..



1.6 METHOD OF RESEARCH
Research with regard to this study will be conducted as follows:

= A litergture study of avdailable and relevant literature on continuous

assessment.

= An empirical survey comprising a self-siructured questionnaire tc be
completed by educatars in primary schools.

1.7 FURTHER COURSE OF THE STUDY

Chapter 2 will be a literature review of continuous assessment in primary

schools.

An explanation of the research methodology followed in this study will form

-

the contents of Chapter 3.

In Chapter 4 the data obidined from the questionnaires wili be analysed and
interpreted.

Chapter 5 will consist of a summary, findings and recommendations.

1.8 SUMMARY

An exposition of the problem to be investigated in this study was given in this
chapter. Certain relevant concepis were defined. the method of researcn

fo be followed explained and the further course of the study was cutlined.

In the next chapter a literature review of continuous assessment will be given.
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CHAPTER 2

LITERATURE REVIEW ON CONTINUOUS ASSESSMENT

2.1 INTRODUCTION

Traditionally the evaluation of leamers’ progress was based on tests and
examinations which focused only on the cognitive aspect of a leamer while
other facets were ignored (Jacobs & Gawe, 1996:291). Accarding to Faser
(1993:192} fraditional methods of leamer assessment have, inter alia, the

following disadvantages:

= The promotion of leamers was based and confined to a specific

number of tests and examinations during the year.

------w Between tésts and examinations leamers were not always aware of

their progress.

= Only tests and examinations were used as determinanis of pass or

failure of leamers.
» Individual educators did assessment only.

= legmers did not get a chance to redlize ther strengths and

wegaknesses and improve on them.

= Traditional assessment methods demofivated weaker lecmers.



Confinuous assessment is one of the aspects of the new apprcach to
teaching and leaming. Spady (19%4:18%) regards continuous assessment as
authentic. lts authenticity fies in the fact that it gathers information directly
pertinent to the qudlity of performance that perfectly embodies all the
defined aspects of that performance. Tomrance {1995:101) maintains that
authentic shrategies for assessment would not only consider a leamer’s
memary, buf also skills, atfitudes, knowledge and values. Fraser (1993:189)
sees confinuous assessment as a component of the monitoring of
educational activities. Effective teaching and leaming can only take ptdce

if the leamer, educator and content are constantly assessed.

Jacobs and Gawe {1994:282} state that confinuous assessment has many
advantages for both the leamer and the educator. These advantages are,

inter alig, the following:

= The promotion of leamers is not confined fo a couple of tests and one or

two examinations a year since contfinuaus assessment is-an- ongoing --- -

process.

= |eamers are always aware of how they are progressing in their ieaming as

everything is exposed fo them.

» Sickness and other causes of absentecism do not disadvantage the

leamers since assessment s continucus.

« Confinuous assessment is not threatening fo leamers.

»*

= Continuous assessment engbles leamers to redlize thelr strengths and

weagknesses as they leam.

= | provides cpportunity for weak leamers 1o improve their weaknesses.



it

»  Conlinuous assessment is both formative and summative.
2.2 CHARACTERISTICS OF CONTINUQUS ASSESSMENT

in the guide for the National Prefessional Diploma in BEducation (NPDE) the
following characieristics of confinucus assessment are described {DESP.
1995:14):

= Continuous assessment is not concemed only with giving leamers a mark
and a place in class, but fo help educators in identifying areas in which
learners do not perform well. Educators could then decide on the type of
remedial work that would assist learners in the areas in which they do not

perform well.

= Educators do not only assess learners by means of tests and examinations
but can utilise varicus methods of assessment, for example:

- EBvaluating written work and homework on a daily basis.

- Obser&cxﬁon of leamers’ oral performance, e.g. oral presentations,
debates, role-play and other oral work.

-  Monitoring leamers working in pdirs, groups and as individuals.

- Questioning leamers to find out what they know and can do.

- Ustening fo leamers’ responses fo questions.

- Taking note of the questions leamers asked and the comments they

make.

= The educator assesses the leamer on a daily basis while normal teaching
and learning take place instead of waiting until the end of a section of

work, the end of the ferm or the end of the year.
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= The information obtained by the educatar on a continuous basis can help
him to adjust his teaching methods accordingly in order for leamers to

improve their performance.
2.3 THE PURPOSE OF CONTINUOUS ASSESSMENT

The general aim of assessing leamers in OQutcomes-Based Education (OBE)} is
growih, development and supporf [(Dok 1998a:5). The purpose of
continuous assessment is to monitor @ leamer's progress through an area of
learning so that decisions can be made gbout the best way to facilitate

further leaming in terms of expecled knowledge, skills, atfitudes and values.

Assessment provides information about the leaming difficuliies and remedial
acticn necessary fo support leamers who may be experiencing leaming
difﬁc.ulﬁes. The purpase of confinuous assessment is.noT about promotion
(pass, fail, conditional fransfer] but about progression {(DoE, 2000a:12).
_ Continuous assessment serves fo determine whether the leaming reguired for- - - - -

the achievement of the specific outcomes is faking place and whether any

difficulties are being encountered.

It is of vital importance to report to parents and other role players on the level
of achievement of a leamer during the leaming process and to build a profile
of the leamer’'s achievement across the curiculum. Information regarding
the evaluation and review of the leaming programme used in the classroom
is also important. This information will help maximize leamers’ access to the
knowledge, skills, affifudes, and values defined in the Ncﬁdnoi Curriculum
Policy {DoE, 2000b:5). |

The guide for the Diploma in Educaticn, Senior Primary, outlines six aspects

pertaining o the purpase of continuous assessment (DESP, 1995:11):



= Diagnostic.

= Teaching methodology.
= Motivation.

= Formative.

= Summative.

= BEvaluative.

Diagnostic. The diagnastic purpose aims at the identification of the strengths
and weaknesses of the leamner. As soon as weaknesses have been identified

remedial measures can be taken.

Teaching methodology. This aspect enables the educater o evaluate the
effectiveness of teaching methods and sirategies used and change them if

necessary.

Motivation. leamers’ awareness that they cre confinuously assessed will
make a difference to thelr end of year progress reporf. .and. intrinsically. -

motivates them to do their best consistently throughout the year.

Formgatlive. The formative purpose endeavors to monitor the leamer's
progress towards the set and agreed upon leaming goals. Affer sefting
expectations, evidence should be ccllecfed o pravide each leamer and

educator with feedback about the progress towards the sef goals.

Summative. This purpose aims af evaluating the leamer's understanding and
achievement of the goals within a parficular fime frame. This is a formal
reporting of achievement at cerfain stages of leaming, for example af the

end of the primary school.

Evaluative. This is an affempt fo discover the manner in which the subject

programme is working inrelation to the expeciatlions and goals set for the
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leamers. It is gpplied in order to evaluate certain parts of schook-work and _'i'o
monitor the standards of the school as awhole.

2.4 COMPONENTS OF CONTINUQUS ASSESSMENT
Continuous assessment consists of two components, namely {DESP, 1995:12):

s  Formal assessment

= Informal assessment

2.4.1 Formal assessment

The formal component of confinuous assessment dedls with competency
levels. The learner's potentials such as insight, knowledge, problem solving
skills, logical thinking, efc. receive recognition by the educator. These

potentials are usually evaluated by control tests which are conducted during

‘the first and third ferms, and examinations which fake place at the end of - -

the second and fourth terms.

(1) Testsand examingiions

According to Madaus (1998:103) there are various educational debates
among educationists conceming the inclusion of tests and examinations as
part of continucus assessment cnd the inflvence they have on the
cumiculum. The crgument is thar tests and examinations distort the
cumiculum and teaching in various ways. |

Ebel [1979:134) believes that tesfs and examinafions have g positive
influence on education and tests and examinations are essential for goed
and productive education. He further argues that some leamers only

prepare themselves for the final examingtions while not having participated
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during the course of the vear. Some legmers can be discourdged by -
continuous assessment. The latter may occur when a leamer continuously
perfarms poor during the course of the year.

Gumede (2000:6) mainfains that fests and examinations form parf of
continuous assessment. Marks obtcined in tests and examinations are to be

added at the end of the term or year as part of caonfinuous assessment.

According to Jacobs and Gawe (1996292} there are advantages and
disadvantages of confinuing with fests and examination as form of
assessment in schools. The advantages of fests as part of continuous

assessment are:
=  They fest memory skills.

= Tests enable the educater o see if the leamers can waork

independently.

= The educafor can assess if leamers can finish activities within a
cerfain tfime imit.

« Tests enable the educctor to assess a wide range of leamning

aspects quickly.

The disadvantages of tesis as part of conlinuous assessment are (Jacobs &
Gawe, 1996:292): | |

-

= Tests take a {of of time o prepare and mark.

« They put a great deal of pressure on educators and leamners.
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= Tests are costly in fime and money.
* They assess a limited range of abilities.

Whether a person supports tests and examinations or not, the most important
aspect to remember is that all activities in Outcomes-Based Education {OBE)
should have a purpose. Educators should thus have reasons for selecting
specific assessment strategies. Tests and examinations should be selected for

definite and appropriate purpeses.

2.4.2 Informal assessment

The informal component of confinuocus assessment is concemed with
assessing of leamer behaviour. The following diagnostic measures should be
taken into consideration by the educator in observing the leamer’s atiributes

such as behaviour, attifudes, confidence, self-concept, oral communication,

iInformal assessment plays an important role and should take place without
leamers being aware of what is taking place. Jacobs and Gawe (1996:282)
identify the following examples of how informal assessment can be

processed:
=  Keeping a checkiist of learners completing their homework.,
= Noting who participates in class discussions.

s

= listening and noting down what other educators say about

leamers.

»  (Observing who leads in group activifies.
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2.5 CRITERIA FOR TEST AND EXAMINATION CONSTRUCTION

Althcugh the content of tests and examinations may differ from subject to
subject, certain theoretical aspects are universal.  According to Faser
(1993:196) fests and examinations must be refiable, valid, objective. practical
to apply, discriminatory and balanced. |

2.5.1 Reliability

Reliability is the extent {o v.;hich measures from a tfests or examinafion are
consistent. Griessel, Louw and Swart (1993:194] describe reliability as the
extent to which the same test [examination) produces the same resulis if the
same learmers under the same conditions write it. A test is considered refiable

if repeated implementation thereof produces the same resulls.
Cormrrelation coefficients are used fo deftermine the reliability of tests and

indicate the size and direction of the degree of relafionship between the test
[examination} marks. A set of marks obtained for a specific test or
examination Is camelated with a set of marks obtained by a similar group cf
the same test. The reliability coefficient varies between -1 and +1; the Iaffer.
indicates a perfect positive relationship or highest possible reliability {Loubser,
1993:184).

252 Vclidily

The term validify refers to the fact that a test should measure what it is
supposed to measure {Van Reoy, 1993:293). If the educator's infention is 1o
megasure the mc’_rhemaﬁcci abiiity of a grade 6 lecmer whose first language
is not English, then long sentenced problem statements should be avoided in
the test. If aleamer does badly in such ¢ test the educator may not be able
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to establish with cerfainty whether mathematics or English was the root of the
problem.

25.3 Obiectivilty

When leamers read a question in a test or examinaiion an assumption arises
that there i a possibility of a variety of answers. Likewise, if the same question
is given fo a group of subject educators each of them may compile a slightly
different memorandum {Jacobs & Gawe 1994:292}). These differences are an

indication of people's interpretative skills and are subjective [Hargreaves,
1990:114).

To reduce the subjective element in tests and examingations quesiions should
be framed carefully and ambiguity and misinterpretation must be avoided.
Davis (1'9_81':18} says the more objective questions are in tests and
examinations, the befter the lkelhood that both the leamers and the
examiners will armive at similar answers.  Greater objectivity is one of the

factors which increase test refiability.

2.5.4 Praclical applicability |

According to Stuart (1985:92) a test must be of a practical nature. 1t is
senseless fo test lecmers’ skills in practical work by means of a written fest.
Van Rooy {1993:197} maintains that this is only a power test, that is a test
where achieving g certain standard is a prerequisife for the completion of
the test. An example of such a fest Is typing tests, where a certain number of
words per minute must be achieved and encugh’ time must be made
avcilable for the completion of the fest. If these requirements are not met,

the test is impractical.
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2.5.5 Discrimination

One of the functions of a good test is that it should be able to disfinguish or
discriminate sufficiently between able and less able leamners {Jacobs &
Gawe, 1996:294). If most of the marks oblained by the leamers lie around
the same score then the lests is said to have a weak discriminatory index.
The educator can increase test discrimination by selecting quesstions which

test knowledge as well as interpretation and should avoid overemphasizing
lower order skills {Van Rooy, 1993:206).

2.5.6 Balance

Verster {1993:98) maintains that a good test should be balanced in terms of
its coverage of knowledge, higher and lower order cognitive, practical and
theorefical skils, as well as the time allccated per question and the

propottion of objective and subjective test items.

The number of questions per topic should reflect the emphasis and therefore
the time taken up by that topic during the course. The number of questions
should be mcre or less evenly distributed befween the levels of the cognitive
domain, depending on the course objectives. Educators should fry to
include critical thinking questions and practical skills, for example, testing
pollutants in the laboratory (Builer, 199%:164}.

2.6 MANAGING CONTINUOUS ASSESSMENT
The managsment of confinuous assessment is cne of the educator's

responsibiliies.  The basic principles underlying management of continuous

assessment are (DoE. 2000a:18):
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= Designing dqwn- This concept refers to planning backwards. The
cutcome to be addressed through teaching and leaming are first clearty
stated before developing the teaching and leaming activilies the lecrmers -
will be engaged in. In their planning educators should start by identifying
cutcomes to be assessed from those fo be addressed through feaching |
and leaming. They should then choose appropriate assessment
techniques and activiies o be used when assessing the chosen

oultcomes.

= Clarity of focus. According 1o this principle everyone involved should
have a clear picture of what is expected at the end. This implies that
educators must ensure that leamers are clecr about the criteria against

which they are fo be assessed and whal they are expected to

demonsfrate.

» High expectations. This implies that educators must assist leamers to their
full potential. |

= Expanded oppottunities. This refers to the fact that educators should find
multiple ways of exposing leamers to leaming cpportunities that will help
them demonshale their full potentials in ferms of knowledge, skills, values

and gtfifudes. -
2.7 PLANNING CONTINUQUS ASSESSMENT

Generdlly different levels of assessment refer to the structure of educational
bodies or institutions, which have an umbrella controliing funclion on leamer
assessment (Fraser, 1993:190). The controliing levels comprise macro, mesa
and micro levels [DoE, 1998a:19):
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= Macro level of assessment. Assessment planning commences af macro
planning level with the whole staff and members of the goveming body.
At this level the phase organisers through which the eight leaming arecs
will be addressed are identified. This level dlso includes the consfitution of
the school assessment policy comprising issues that parents will expect to

be reflected in the reporf cards at the end of each quarter or end of
eqach year.

= Meso level of assessment. Immedialely affer the processing of macro
planning the phase educators meet fo identify all the specific oufcaomes
(SOS), assessment criteria (ACS} and performance indicators {PIS) fo be

covered in each leaming program (P} with regard to the phase and
programme organisers.

» Micro level of assessment. The micro level of assessment is usually
regarded as the level at which the educator and leamner operate. it
includes ali the educators’ and leamners’ assessment activities. At this
level, assessment is usually done by the educator and leamers themselves
using different assessment techniques. The main focus is on day to day
assessment planning and implementation. it ensures that assessment is
integrated info teaching and lecming. Targeted outcomes are aligned to
activities so that assessment can be credited as well as being valid and

reliable.
28 TYPES OF ASSESSMENT

Assessment sirategies entail the utllization of a variety of methods o give
leamers ample opportunity to demonstrate their abilities more fully. The
choice of what assessment strafegies to use is a subjective one, unique fo
each educator, grade and school, and dependent on the educator's
professional judgement.
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The availability of space and resources influences this assessment decision:
however, even when resources are similar educators differ in the way they

make their assessment choices.

The methods chosen for assessment activities must be appropriate fo the
assessment standards and the purpose of the assessment must be clearly
understood by all leamers and educators involved (RNCS, 2002:54).

Educators utilise various fypes of assessment 1o evcluate the performance of

leamers. Among these types of assessment are the following:

s Evaluative assessment.
=  Formative assessment.
= Diagnostic assessment.
= Summative assessment.
= Nomm referencing.

» Criterion referencing.

= Seif assessment.

= Peer assessment.

2.8.1 Evaluglive assessment

According fo Hawkins (1998:155]) the term evaluatlive means fo estimate the
value of something. Evdluative assessment is usually applied at the
beginning of a new set of activities. usually at the beginning of the new year.
The purpose of this fype of assessment is o enable the educator to estabilish
the amount of knowledge leamers are already equipped with and the skills

they have.

Evaluative assessment also assists the educcator to compare the aggregate

infarmation about the leamer’'s achievements so that if can be used to assist



in curiculum development and evaluation of teaching and leaming {Parker,
1998:19}. This type of evaluation helps fo inform the educator of the leamer's
previous knowledge which will serve as foundation on which to impose new

knowledge.

- 2.8.2 Formalive assessment.

Formative assessment aims at informing the educator abeut the leaming
experience of each leamer and takes place during the leaming process
(Jacobs & Gawe, 1996:280). This means that formative assessment aims at

helping lecmers g%ow and progress.

Fomative assessment involves a developmental approach and is designed |
1o monitor and support the leaming process. it builds on t.edming activiieson
a continuous basis, guiding the !eafner and the educaior through
consiructive feedback (DoE, 1998b:27}. According to Raggatt {1994:18)
formative assessment can motivate leamers through the admission of =
persoricl expetience as a relevant source of leaming and of data for

assignment, cnd through feedback from the educater which can help

leamners {o develop self-esteem and cenfidence in thelr development.

Formative assessment is applied so that the positive achievements of the
learmer may be recognised and discussed and the appropriate next steps
may be planned. In cother words this fype of assessment enables ﬁ':_é
educatar to discover the leamer's strengths and weaknesses and address

them, and to da remedial work.



2.8.3 Diagnostic assessment

Certain learners have certain leaming difficulfies and diagnostic assessment
~aims at discovering and addressing these difficulties. This is done by
identifying the nafure and cause of these leaming difficulfies. The educator
can consult with ofher or previous educators or parents of the leamer o

learn more about his learning difficuliies.

After the leaming difficullies have been identified and scrutinized, the

educator endeavours to provide appropriate remedial assisfance and

guidance.

2.8.4 Summalive assessment

Jacobs and Gawe {1996:280) describe summative assessment as the type of
assessment which takes place at the end of leaming experiences and is

always nom referenced. This usudlly means a major test or examination

written at the end of a school term or a school year. Summative assessment

aims at finding cut how much subject content a leamer can remember.
Traditionally the promotion of leamers fo the next grade depended on

summative assassment.

Summative assessment encompasses a series of assesment activities fdic:en-
simultaneousty resulting in an overcll report on the performance of the
leamer. It should be seen as fomative feedback to the leamer and
educator. The result should feed into the next planning stage (Freiberg.
1994:87). | h |

e
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2.8.5 Norm referencing

Manno {1995:720) maintains that a nom is a standard or yordsﬁc:k'wh.ich
implies that the educator assesses a leamer's competence by comparing if
to the competence of other leamers. Traditionally norm referencing was
done by means of class averages. Individudl leamers’ marks are Ccicu!c’x’red

and compared to the performcnce of all the leamers in that particular class.

Norm referencing does not indicate what the leamer has dlready leamnt or

what has not yet been leamt.

2.8.6 Crterionreferencing

Criterion réferencing refers to the practice of assessing a leamer's
performance against an agreed set of criteria. In case of OBE the !eai'ner s
assessed against agreed criteria derived from the specific cufcomes {DoE,
1997c:14).  Criterion referencing uses criferia as reference points (Wolf,
1995:9). Criteria are reference points against which other things can be
assessed. The criferia as reference pcints are specified beforehand and the
leamer is only assessed according to these criteria. Some examples of
specified cﬁferid may be punciudlity, self-conirol, responsibility, cocperation, |

respect, leadership, cleaniiness and good manners.

2.8.7 Self-assessment

One of the aims of assessment is fo develop leamers to become loyal and
responsitle beings. The relevant fype of assesment fo be cpplied in
achieving this goal is self-assessment. Vaogel (1997.:3) maintains that iecme{s_
need to be taught how to assess their own work. This praciice encourages

lecmers to assume more responsicility for ther own wark.
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Educators are expected fo involve leamers in the selection of assessment
criteria to be used. However, educaters should be more dert when criteria
are chosen. Assessment criteria chosen should atways be in line with what

the educator expects his leamers to achieve in a lesson.

Jacobs and Gawe (1996285} say the important role played by -seif-
assessment is that: ' '

= it helps leamers to think crifically about their own work;
= if done properly leamers have a good idea about their progreséz -

» it encourages leamers fo take more responsibility for their own leaming:

and

»  educators can give leamers much mere meaningfut feedback.

2.8.8 Peerassessment

Accaording to Hawkins {1998:320} the term peer refers fo someone who is
equal to another in rank or merit. Argall {2001:72) sees a peer as someone

whao is either the same age or in a similar position as oneself.

Peer assessment refers to the process whereby leamers assess one anather’s
work. This can be an individudl task where leamers assess one another or ©
how another leamer performed in a group tfask (DOE, 19980:34). Educatars

have to teach leamers how to conduct peer assessmert.

According to Pahad {1997:24) peer assessment is advantageous to leamers

in the sense thah
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» [tis areal attempt of iInvolving leamersin assessment.

= [tis a more fransparent form of assessment as it involves more than cne
persan. |

= CGroup and paired activities are designed to suit peer cxnd self-

assessment.
» Leamers are encouraged to help each other in peer activities.
2.9  ASSESSMENT METHODS, TOOLS AND TECHNIQUES

As stated by the Depariment of Educafion (DoE 1997a:3) confinuous
assessment must be undertaken using assessment tools and techniques.
Educators should have a sound knowledge of what each technique offers.
A varely of methods, appropriate fools and fechniques which
commensurate with the learners’ needs, must be used. Chosen methads, |
toals and techniques must provide a range of opportunifies for leamers fo |

demonsirate knowledge, skills, values and affifudes.

There s a wide range of assessment strategies that may be used to measure

lecmer performance or the achievement of leamers. An assessment ool -'

that is chosen must be diigned to fit the identified purpose of the assessment,

and the educator's choice of method depends to g greaf extent on what is
to be assessed {Facilitator's Guide, 2000:22). '

The Depariment of Education discuss the following assessment methods, tools

and techniques in their assessment policy (Dok, 19980b:25}): |
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2.9.1 Assessment methods

Assessment methads relate ta the procedures the educator wishes to follow

in order o assess the leamers. These procedures include seif~assessment,

peer assessment and group assessment.

Self-assessment. In self-assessment leamners are guided to fake responsibility
for their own leaming. A leamer assesses his own performance against the
desired outcomes and is then able to decide what he needs fo do in order

to improve his own performance.

Peer assessmenl. Peer assessment is the process of using leamers fo -

determine one another's achievement against clearly defined outcomes
{Torance, 1995:87}. This can involve individual tasks where leamers assess
one another, or group tasks where one leamer assesses how ancther Iéﬁxmer

performed in a group fask.

Group assassment. Group assessment can be used for a task where a group
of leamers will work together to achieve an cufcome. This is when groups
within one class assess each others performance on a given iask wilh

specified criteria {Lazarus, 1997:123].

The second critical outcome in OBE siresses the imporfance of group work
Leamers should be encouraged to work effectively with others in a team,
group, organization and community. Some activities are betfter done in pairs B
or groups of leamers. Some of the activities that can work well when donein
pairs or groups are role-play, drama or acting, deba?es discussions,
brainstorming and sharing ideas {Loraine, 1994:287].



2.9.2 Assessmentfools

An assessment tool may be an instrument that the educafors uses when -

assessing the leamers and which is cppropriate fo the method of assessment
{DOE, 1998b:25). |

The following are some of the assessment tocls suggested in the Faciiiator's
Guide [2000:29):

= Qbservation sheets.
=  Rubrics or assessment grids.
s Class lists.

s lournals.

Observation sheets. This is an assessment tool in which the educator records
his observations about a leamer. The educator cbserves the leamer against
a criterfon.  The specific skills, behaviour pattem and achievements that the
leamer demonstrates, must be linked to the leaming programme cutcomes
and be readily observabie {Le Grange & Reddy, 1998:67).‘

Rubrics or assessment grids. A rubric is a set of criteria that s used fo ens&fe
that different parts of a task are assessed. A rubric can be assigned in the
form of a grid. it can, however, simply be a list of what Is assessed, who |

assesses and what assessment key is used, for example "not yet achieved”.

A rubric Is a handy tool for gathering information. it can seldomily be used "

on Its own to determine whether an assessment criterion or a specific

outcome has been achieved. Thus ofher rubrics and assessment tools could
be used in a given leaming experence to coniribute fowards formal
recording (Brown, 1958:118].
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Class lists. According to Davidoff {1997:79) class lists are for ensuring that
individual leamers are assessed systematically. It can, for example, assist the
educator 1o check how many times each leamer has read. These lists can
be adapted to help the educatar to record broad groupings within the class

in terms of allocating follow-up work.

Fach leamer can keep a joumal in which he reflects on his own leamning
and/or writes about his life in general. The educator mustd keep the leamer’s
foumal strictly confidential. The educator can share this journal with the

leamer and wriie his own comments and messages in it {DoE, 2000a:3).

2.9.3 Assessment techniques

A technique may be a special way in which the educator uses a method
and a tool to provide opportunities for leamers to demonsfrate their -
performance. It may also be the way the leamer chooses 1o demonsirate
evidence of attainment (Artel & Spandel, 1991 72). |

Assessment techniques include, among ofhers, interviews, conferencing,
written assignments, oral questions and answers, portfolios and performance
assessments.  The Department of Education explains these assessment
techniques as follows {DoE, 2000a:28):

Interviews. interviews can be held belween leamer and educatar, or
leamer and lecmer, or they can involve parents as well. Interviews can be
both formal and informal and can include discussions, for example, on a

research project or a scientific experiment. -

Conferencing. Confere'nc?ng refers to a g.rdup of leamers having an
effective dialogue cbout a project. It is a common binding inferest to reach -
a certain fargeted outcome. With this technique educators act as
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consultants or coaches. They have conirol over the meeting and have the
respensibility of directing the communications. Cenferencing demands a _
thorough and thoughtful prepcrcﬁcn cn the part of the educator {Vcn' der'

Horst & MacDonald, 1997:94). | |

Wrilen assignments. Written assignmentis should be assessed using a set of .
criteria or a marking memorandum. This should be given to the leamers for
them to notfe thelr performance and to know how to improve their fulure |

levels of performance.

Oral questions and answers. This is where leamers listen aﬁenﬁ\}eé'y, inferact

with the educator or other role players and respond with interest. Peacock .
{1990:128) suggests the following questions:

=  Open ended guestions.
= Questions fo stimulate creative thinking.
= Problem solving questions.

=  Application questions. -

Portfolios. A porifolio s a purposeful collection of a leamer’s wark such cﬁ
projects, jourmndals, assignments, efc. These exhibit to the learner, parent,
educator and other inferested bedies the progress of the !ecmer in relafion
to expected outcomes (Arfel & Spandet, 1991:87). |

Performance assessment. Performance assessment focuses on the process ds
well as the product. The leamer's ability to think, imagine, sofve-pmbse?ms-'- -
and to produce an acceptable perfermance or product are assessed. This
technique can also be used fo assess the leamer’s growth fowards achieving
the outcomes (Van der Herst & MacDanald, 1997:169). |
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2.10 RECORDING AND REFORTING LEARNER PERFORMANCE o

Cumulatlive evidence of learner achievement must be recorded (DoE
1998b:23). These records should accompany all learners throughout their

learning paths. Cumulative records should include information on the holisfic.

development of the leamner, such as the deve{dpmen‘r. of values, atfifudes -
and social development. Porifolios should be built over a period of time and
retained as visible proof of development of the learmer and improvement __of
a leamer's achievement. Sampiles of a leamer's work included in portfolios
should show that they are able to infegroté kndwledge cohcepfs- and skills
and that leamers have not been assessed or‘dy on memonzcmon of

mformcn‘:on

2.10.1 Recording learners’ performance.

Recording of a leamer’s performance can be categarised into formal and

informal records of assessment.

(1} Formal records of assessment

These are systematic records of the assessment tasks perfonﬁed by leamers.’
Tnis is the gathering of information and the crogress of the performance of
leamers over time. These records gre czbcui' the stated ocutcomes for s;:ieciﬁc

assessment tasks (DoE, 1998a:37). "

According to Mameweck and Rouhani {2000:311} the relevant stra%egiés for
recording leamer assessment are reéord bocks and assessment pcrsfoffos |
Some activities are best assessed by giving marks, some by gmng symbo*s_

and others by making wn?"en comments. '
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(2) Informal records of assessment

Informal records of assessment refer to the short notes or comments fhcxfcn_'

educator writes which are based on the day-to-day observation of leamers.

These observations assist the educator in future planning and the c:diUs’rrhenfs '7

an educator makes about a leamer's performance.

According to Sieborger and Macintosh {1998:17) assessment records should
be:

= Uncomplicated and easily inferpreted by the educator and others.

= Fexible enough to accommodate the addition and deletion of |

information when the need crises.

= Genuine factual indications of lecmers’ é’rrengths and areas in which
support is needed, |

= Comprehensive encugh to demonsirate leamer progress. B
= Reqdily accessible.

= Kept in a secure place to protect the conﬁdenﬁc!ﬁy of leamer

progress

2102 = Repotling learners’ petfformance

According to Loubser {1993:192) reporiing fo the relevant stakeholders on the
leamers’ level of performance should be done pericdically by the educator. .
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Reporting is an essential and mu'iﬁfcxcefed process. I provides a greci‘ deat
of important information that can be used by a variety of audiences for a

number of purposes. According fo Pahad {1997:61} these purposes include: -

» Describing and detailing the leaming ihat has taken place and the

complexity of the leaming achieved by leamers.

= Quilining leamer sirengths and support needed for subsequent

educators which ensure the confinuity of educationat programmes. .

» Detailing plans for future leaming.

= Enabling parents/guardians o pcrﬁcipdfe in the leaming process of
their children. | |

= Making educators more accountable fo the stakeholders.

There Is a vital need for information about leamer pefformcmcé fo be
conveyed to relevant role players. An educatar's report should provide a
clear impress"on' of perscnal knowledge of the leamer, summarised
achievement and progress, and provide useful feedback to evaluate and -
:mprove leaming and ?ec:chmg (Meisels & S?ee%e 1991 877

The stakehclders to whom the performance of the lecmer should be
reported are the leamers themselives, parents or guardians, other e_d{jéc?ors. .

schoals, prospective employers, donars, educational support _pefsonnef and
district assessment teams [Rust, 1994:103). R |

Reporting and communicaﬁng infermation about the leamer's peﬁormcncé _

to relevant people groups can be done through formal and En'fcfr_ncﬁ -
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meetings, wriften repors, profiles, discussions,  assessment pcri‘fdﬁoi
progression schedules, report cards and cumulative record cards
{Mameweck & Rouhani, 1924:319). |

Report card. The report card should clearly and accurately give a
summarised description of the strengths and developmental needs of the
learner. - Imespective of the medium of communication the réport' shouid give
a positive description of the leamer in each leaming programme {DcE
2000a:45). |

Jacobs and Gawe {1996:321} maintain that whenever marks are used the
marks represented on the report card need fo come from a varety of
confinuous assessment acfivities. More emphasis need fo be placed on
remarks cboul the leamer's progress and the educator should give the |
parent an idea on how 1o assist his child, if necessarf- Lecm_ers’ portfolios
can also be shown fo the parents fo give them additional information

conceming fhe progress of their chidren at school.

Profile. A leamer profile is ¢ panaramic representation bf aleamner's qualifies
as cbserved by éducc%ors. It is an up-to-date de’fabdse en gl informaiion |

that may assist the leaming process collected throughout the leamer's path.
It also inciudes records of a leamer's progress collected aver a period of
time. This record consists of a wide range of activities that give a holisfic view
of the nature of the leamer, e.g. srengths, areas that need support and :

~ achievement {Lubisi, 1997:18).

Cumuldiive record card. A cumulative record card of a leamer shoufd move o

with the learner from grade to grade, phase to phase and school ta schoal,

This record should include a leamer's detalls such as pefsdndi information,

personal hedlth, altendance recaord, achievements and areas where support
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is needed, special support given, a summative overdit report on the progress .
of the leamer and the progression records of each school year (Kofze,
1959:72). | | B

Progression schedule. A progression schedule s a tool used to gve o
summative record of perfarmance of all the leamers in a grade. It is alsa
used as a monitoring and moderation tool to ensure qudiity in the assessment

process. It also refiects the progress records in the report card fo the parent.
(Parker, 1998:33). | e

The progression schedule should contain the following information {(RNCS,
2002:57}): -

* The name of the school and the schoaol’s official stcxrhp.'
«  Alist of the leamers in each grade.

= Codesfor progress in each Eecming.crec. |

= Codes for pfogress in grades.

» Comments on s’rrehgfhs and areas of support in each leaming areo B |

* Date and signature of the principal, educator and depcﬁmént
official. | ' | hoe



36

211 SUMMARY

In this chapter varicus aspechs conceming confinucus assessmenf were |
discussed. The effectiveness of continuous assessment depends dn carefully

kept records of a leamer's work throughout a subject, building up gradually
into a profile of his performance. | -

The characteristics and purpose of contfinuous assessment were described.

An important chdrcxcterisﬁc of confinucus assessment is ’rhcf it is not mcinty,'
concemed with giving leamers a mark and a position in class, but also to- |
help educaters in identifying areas in which leamers expeﬁénée préb!ems.
The purpose of confinucus assessment is t¢ monitor all Iecmers'_ progress -
through an areqa of leamning so that decisions can be made about the best
way to fadilitate further leaming in ferms of expected knowledge. skills.

affitudes and values. | ' |

The components of confinuous assessment are formal and informal
assessment. Formal assessment dedls with the leamner's competency levels
such as insight, knowledge. problem sclving. sKills, logical thinking, etc. which
are evailuated by tests and examinations. Informal assessment is concemed o
with the leamer’s behaviour such as cﬁi?udes, confidence, self-concept, _Orcl :

communication, social skills and applied creativity.

In forming part of continuous assessment, tests and examinations must be-
refiable, valid, objective, practical, appﬁcc:ble. discriminatory and balanced.
Other assessment strategies entall the utilization of a variety of methods to
give leamers ample opportunity to demaonsirate their gbilities more fully. The
choice of assessment o use is a subjective one, unique ?c_eecﬁh educatar, .
grade and school. However, a varety of methods, appropriate tools and |

techniques which commensurate with leamers’ needs must be used.
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The assessment methods, tools and fechniques chosen by the educator must

provide a range of opporiuntities for leamers to demonsirate their knowiedgé,
skills, values and attitudes |

in the next chapter the planning of the empirical research will be explained. R
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CHAPTER 3

PLANNING OF THE EMPIRICAL RESEARCH

3.1 INTRODUCTION

In the preceding chapter a literaiure study was presented of the ré_!e" 4

continuous assessment plays in primary school. The liferafure study revedled
that there is still areas of unceriainty in the implementation of continuous
assessment. There is stil some uncertainly about the effectiveness of -
continuous assessment conceming the promaotion of leamers cnd the

deveiopment of the necessary skills in leamners.

This chapter will focus on the planning of the research in discussing the

questionndire as research insirument and the processing of data.
3.2 SELECTION OF RESPONDENTS

Primary schools were selected by stratified random sampling  from fhe list of
primary schools in the Maphumulo district in the Midlands of KwaZulu-Natal.
The district comprises predominantly semiurban ‘and rural areas.  This

provided the researcher with a random selected sample of 20 primary.

schools from which 150 educafors were randomly selected by the loftery |

method {depending on the staffing of the school 4 or 5 educators were-.. ’
randomly selected from a schaol). One hundred (100] comectly completed
questionnaires were received back for data andlysis wh%cﬁh can be .
considered an adequate percentage (66%) for refiable data analysis by o

means of descriptive statistics.
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3.3 DESIGN OF THE RESEARCH INSTRUMENT

3.3.1 Quaniilative research |

The purpose of aresearch designis fo providé the most vaiid cnd .cc:curc.xfe' .
answers possible toresearch quesﬁ‘oris. McMillan and Schumacher {1997:34)
say that since there are many types of research questions and many types
of désigns, it is important to malch the design with the qUesﬁons. '
Qucnﬁfdﬁve resecrch methods collectdatatobe translated info astatistical
format. The responses of respondents to the questionsina qu-esﬁcnnc%re are
recorded in coded format, presented in frequency tables, grcxbhs and/or
chart formats, andlysed and interpreted (De Vos, 2001:208). The simplest
form of data analysis is univariate analysis, which means that one vdricbte is
analysed, mainly with the view TO.— describing that variable {B%éss & Higscn—
Smith, 1995:100). !t can thus be stated that where information is required by
a first fime researcher, quantifative data collection and analysisseem o be

the most suitable method. The researcher selected the quantitafive

approach becquse:
. it is more formalised;
. better confrolled; |
. has arange that s more exactly defined; and -
. uses methods relaiively close fa the physical sciences.

3.3.2 The quesiionndire as research inshument

-

According to Van Rensburg, Landman cnd Bodenstein {1994:504} a

questionnaire is a set of questions dealing with some topic or related Qi‘qup e

of topics, given to a selected group of individuals for the purpase of

gathering data on a problem under consideration.



Van den Aardweg and Van den Aardweg {1990:150} say the questionnaire
is a prepared question form submitted fo certain persons {respondenfs)'with g

a view to obtdning infarmation. Churchill and Peter (Schneﬂer 1993: 77} .

have shown that the measuringinstrument has the greatest mﬁuence onthe
rehabt!ity of research data. The characteristics of measurement are best

contrclled by the careful construction of the instrument. There Is, however,

insufficient appreciafion for the fact that a queshonncxre should be- -

constructed according to c_:erfc:n principies (De Vos, 2001:89).

A well-designed quesﬁonnciré is The culmingtion of a tc«hg process of
planning the research objective, formulatling the problem, genércﬁng fhe'
hypothesis, etc. A questionnaire is nof simply thrown together. A poo_ﬁy: -
designed.qu estionnaire caninvalidate any researchresults, ndtvvi’rhsi’ondin g |
the merils of the sample, the field workers and the s’fdﬁsﬁccﬂ' fechniques
(Huysamen, 1989:2}. | | ' '

In their criticism of questionnaires Berchie and Anderson (Schnetter, 1993:4 f) :
object o poordesignratherthanic questicnnaires assuch. A Weﬁ-designed
- questicnnaire can boost thereliabifity and validity of the data to acceptable '
tolerances (Schumacher & Meilian, 1993:42}. | R

it therefére standsio récson that questionnaire design does not fdke piacﬁé -
in a vacuum. According to Dane {1990:315-319} the length of Erid?viduc!’ |
questions, the numbe{of response opticns, aswell asthe fcrmc’t cnd warding |
of questions are defermmed by the foliow:ng-

. The chaice of the subject to be resecrched.

«  The aim of the research.

. The size of the research sample



41

. The method of dafa collection.

. - The anclysis of the data.

Against this background the researcher can now lock at the principlesthar -
determine whether a questionnaire is well-designed. 1tis thus necessczry ’to -
draw adistinction between quesﬁonnczre content, question format, quesﬁon '

order, type of questions, formulation of questions and validity and refi cbimy e

of questions.

3.3.3 Consiruction of the quesiionnaire

Questionndire des%gh isan activity that should not take placeinisclation. The

researcher should cansult and seek advice from specialists and colleagues

at all times during the construction of the questionnaire (Van den Aardweg
& Van den Aardweg. 1990:198]. Questions to be faken up in the
questionnaire should be tested on people fo eliminale possible errors A
- question may appear corect to the researcher when written down butcan

be interpreted differently when asked fo ancther person.

- There should be na hesitation in changing questions several times before the
final formulation whilst keeping the original purpose in mlnd The 'mcist'
important point fo be taken info account in quesﬁonndire design is that it
takes time and effort and that the questionnaire will be re-drafted a nu_mber |
of times before being finalised. A researcher must therefore ensure thc:f |
adequate time is budgeted forinthe construction and prefiminary fesﬁng of '_ ':
the questionnaire (Kidder & Judd, 1986:243-245). All of the abave was takern
infto consideration by the researcher | during - the "designing - of the

questionnaire for this investigation.



Animportant aimin the construction cf_thequesﬁonncireforfhisimesﬁgdﬁoh S

was to present the questions as smple and sfrcighﬁdwvar_d as possible. _-: |

Reasons for this were that not all members of the target pop-u!_cﬁor_i und_er' S

investigation might be adequately literate to interpret quesﬁdns comectly or - .

are familiar with the completion of questionndires. The researcher further

dimed to avoid ambiguity, vagueness, bias, prejudice and techrical

language in the questions.

The aim of the questionnaire {Appendix A} was to obfain infcrmcxﬁo'n I
- regarding educators’ views of the role of contfinuous assessment in primary
school. The questions were formulated to establish the respondents’ views

with regard o the following:

. Pe-rcepﬁonsof’rheimpiemenmhbnCfconﬁnuouscssessment-. E

. Theeffect chdnﬁnuousasSessment onleamerperformance.
The questionnaire was sub-divided info the following sections:
. Section ane, which dedit with the biographical Enférmcﬁch o

of the respondents, namely school educatars, and consisted

of questions T fo 10.

. Section two and three of the questionnaire consisted of

closed-ended questions. The'respondenfs were redues?ed o

to indicate their responses fo the sfatements pe’ftc:_ining to o

their view of continuous assessment and the effect there of
‘on the performance d? primary school leamers. The
respondents have 1o stale their views conceming the icﬁé{ |
~in three ways, ncxmei? agree, disagres and uncertain. The

questions were grouped as follows:
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SECTION THREE: THE QUTCOMES OF CONTINUQUS ASSESSMENT

Ir

Agree | Disagree | Uncertsin
Continuous assessment has the following |
effect on leamer performance:
31 | Iseffective in developing leamers to meet the
demands of a rapidly changing sociely.
3.2 | Provides leamers who have been absent with
opporiunities b demonstrate their potentials.
3.3 | Motivates leamers fo participate actively in their
leaming.
it 34 | Creates confusion among leammers about their
academic perfarmance.
35 | Provides learners with opportunities to identify their B ENEEEE R
i strengths and weaknesses. - L
36 | Is nondhreatening to leamers. N B
3.7 | Provides learners with opportuniies fo take R o
decisions about their careers at an early stage. - o
3.8 | Motivates learners to work hard throughout the U B
year. ;
3.9 | Discourages compefiion among leamers. _ o _
3.10 | Demofivates highly gifted leamers. | 5 .
1 3.11 | Results in learners leaving schoal at an early IR
stage. ' - B
3.12 | Enhances the self-esteem of learners. N




. Section two contained quesﬁons on how continucus
assessment is viewed by educators.

«  Section three consisted of questions relating fo--thé .

effect of continuous assessment on  leamer

performance.

3.3.4 Characlerisiics of a good questionngire

Throughout the construction of the questionnaire the resecrchef'hczd'-to_ :

- consider the characteristics of a good questionnaire in ordéf to meef the |

requirements necessary for the research inshrument fo be reliable. The

characteristics of c. gaad qu'eéﬁonncire that were considered by the -
researcher are, according to Van den Aardweg and Van den Aardweg
(1988:190}, Manlangu {1987:84-85) and Norval {1990:60) the following:

. It has to deal with a significant topic, cne the responden? witl -
recognize asimportant enough fo warrant spending his or her fime
cn. The significance shculd be ¢ ec:riy and carefully stated on the |
questionnaire and in the accompanying letter. B

- Itmust seek only that information which cannot be obtained from
other sources. | '

*  ltmustbeasshertas mﬁbie'buf%ongenough to gettheessential
data. Long questionnaires frequently find their way into the "
wcs?epoper bcskef '

.. Questionnaires should be atiractive in cppe—cz'cnce necﬁy:'

aranged and clearly duphccﬁed or pﬁn?ed



. Directions for a good questionnaire must be clear and é:omp'iefe_ .
and important terms clearly defined. '

. Each question has to deal with a single concept and should be- s
worded as smply and sfraightforwardly as possible.

. Different categories should provide an oppo_rfunify'.for ec:sy
accurate and unambigucus responses. '

«  Objectively formulated guestions with no leading  suggestions
should render the desired responses. Leading questions are just as
inappropriate-in @ questionnaire as they are in a court of law. '

. Questions should be presented in a proper péychologicqi order,
proceeding from general to more specific and sensitive res.pcnses._- -
An orderly groupihg héfps respondents fo organise their own
thinking so that ther answers are logical and objective. It
préfemble to present questions that create a favourable dtﬁfude_-
before proceeding fo those that are more intimate or deficate in
nature. Annoying and/or embarassing 'quesﬁons should be
avoided if possible. | - |

3.3.5 Advantages and ﬁsadvcmtages of the questicnnaire

Data can be gathered by means of a siructured questionnaire in, inferalia,
the following ways: a written questionndire that s mailed, delivered ar
handed out perscnally; personal inferviews or fe&ephoné interviews [Kidder |
& Judd, 1586: 22¥ }. BEach mode has specificadvantages and discdvanfeges _

_ which the resecrcher need to evaluate for their suftability fo the research

guestion and the spe{_:.iﬁc: target population being s?udied as well as cost '



The researcher used the written questionnaire as research instrument taking

into consideration the following advantages:

(1) Advantaqges of the written quesfionnaire

Thewriften questionndire as aresearch instrument to obtain information, has

the following advantages (Bfesé & Higson Smith, 1995:11G; Coopéf.i?&?:{)l ) 5 o

. Affordability is the primary advantage of wiitten questionnaires
because it is the least expensive means of data gathering.

. Written quesﬁcn'nd&es_ pfecfude poésib!e inferviewer bias. The .
way the interviewer asks questions and even the interviewer’s

general appecarance or interaction may in_ﬁuenc_e a

respondent's answers. Such biases can be' cdmpie’reiy__ L

eliminafed with a writfen quesiionnaire.

« A questicnnaire permits anonymity. If it is amanged _such' that
responses were given anonymously, this would incredsé the.
researcher’s chances of recelving responses which genuinely |
represent a pérson‘s beiiefs, feslings, opinions or perceptions. | | o

. They permit a respondent a sufficient amount of ﬁmé i‘d:
consider answers before responding. L

. Quesﬁon:naires cc:ri be given to mdny pecpie simuifcnedusiy._ e
that is to say a large sample of a target population can be
reached. o ~ e '

. They provide grecx’fer uniformity across measurement sfi‘udﬁcné'

than do interviews. Each person respohds o exccﬁy the stzme_ - e



questions because standard instructions are given to the
respondents. | o |

. Generally the dafa provided by questionnaires can be more _ 
easily analyzed and m’rerpreted than the data cb?c:ned from .
verbcx! responses.

. A respondent mdy answer questions of a persondi 3_or. o

embarassing nafure more willingly and frankly on a -

quesﬁonndire thaninaface toface situation with an ihfe_rvi_ewe{ : .
who may be a complete stranger. Insome casesit mcy happen
that respondents report less than expected and make more
critical comments in @ mail questionnaire. |

. Questions requiring considered answers rather than Emmedic_fe.'
answers could enablerespondents to consulf documentsin the

case of the mail questionnaire approach.

. Respondents can complete questionnaires in their own ﬁrﬁe .
and in a more relaxed atmaosphere. |

. Questionnaire design is relative easy if the sefgu?de%ihe_-s are .
followed. | ' R

. The administering ofquestionnairesand the coding. analysisand.
inferpretation of data can be done without any special fraining.

(2) Disadvantages of the questionnaire

The researcher is alsa awcre of the fact that the written questionnaire has -
impertant disadvaniages. Accarding to Van den Aardweg and Van den-
Aardweg (1990:190} and Bless and Hfgaon-Sr“z’fh {1995: 112} the
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disadvantages of the questionnaire are, infer alia, fhe_f_c}lic;Mng:

. Queshonncxres do not pmwde the ﬂexzbf!' fy of inferviews. in
an :n’remew an idea or commenf can be expiored This
makes it possible fo gauge how peopie are ;n?erprehng he
question. If questions asked are inferpreted differentty by
respondents the vd!idify of fhe'informcﬁoﬁ. -obtcined is
lecpardized. . . , _ L

. People are generally better able to express. their views_-'
 verbally than in writing. |

» Questions can be answered only when they are sufficientty |
‘easy and siraightforward to be understood with the given
instructions and definitions. |

»  Themailquestionnaire doesnot make prcvisioh forobtaining |
the views of more than cone person af a time. It requires

uninfluenced views of ane person only.

. Answers to written questionnaires must be seen as final. Re-

checking of responses cannot be dane. There is no chance

of investigating beyond the given answer fora c;!d;iﬁccﬁcn

of ambiguous answers. ifresporidents are unwiling toanswer

certain questions nothing can bedone about it because ?he_ '

~ mail queshonr‘c;e is essentially inflexible.

. In g written guestionnaire the respongénf examiﬁes cﬂi-.-'rhe _
Guestions at the same time before answering them and the
~answers to the different quesfions can therefare not be’ |
freated as'independent’. |



. Researchers are unable to ;ion’rro% the: context of question
answering, and _speciﬁcdi!y, the presence o_f: other people.
Respondents may ask friends or family members to éxamine’
the questionnaire or comment on their answers, causing bzcxs

if the respondent’s own private op?nions are desired.

. Written questionnairesdo hof_cxliow theresearcher to correct
_ misunderskmdin_gs or answer questions that the réspondenfs '

may have. Respondents might answer questions incomrectly

or not at all due fo confusion or misinferprefation. o

3.3.6 Vaiidily and reliability of i‘hﬂuesﬁcﬁnm'_re

There are ﬁvo concepts that are ci‘ critical importance in Undetsfqndi_hg |
issues of mec:sureme_n? in social science research, ncmeiy validity and -

reliability (Huysamen, 198%:1 43}. Al toorarely do questionnaire designers ded

consciously with the degree of validity and reliability of their instrument. This. -

is one of the reasons why so mcny questionnaires are lacking in these two
qualities {Cooper, 1989:15). Questionnaires have a very limited pdrpose;_ in
fact, they are often one-iime data gcfheﬁrig devices with a very short life,

administered to a limifed populcation.

There are ways to improve both the validity and refiability of questionnaires.
Basic to the validity of a questionnatre is asking the right questions phrased .
in the least ambiguous way. Inotherwords, do theitemssamplea ﬁgniﬁdﬂh? |
aspect of the purpose of the Envésﬁgcﬁcn? Terms must fheféfbre be ciecriy
defined so that they have the same meaning fo all fespondénts {Cohen &
Marion, 1989: 111-112). | o " .

Kidder and Judd (1989:53-54) mention the fact that although reliablity and

validity are two different characteristics of measurement, they “shade into
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each other'. They are two ends of a continuum buf af poinisin the middte: o o

- it s difficult o distinguish between them. 'Vclidi’ry andrefiability areespecidiy :

important in educafional research because most of the measurements

attempted in this area are obtained indirectly. Researchers can nevef L

guarantee that an educational or psychological mecs'uring instrument

measures precisely and dependabfywhcht sinfended tomeasure (Van de—n -

Aardweg & Van den Aardweg, 1990: 198) Itis essential, therefore, to csse_ss_ a

the validity and reliability of these insfruments. Researchers szT therefore |

have a general knowledge as to what validity and reliability are and how

one goes about validating a research insirumen’r and establishing ifs | k_ o

reliability.

(1) Vdlidily of the quesfionnaire

Van Rensburg, Landman and Bodensiein (1994:540} define validity as thé
extent to which a measuring instrument satisfies the purpose forwhich it .was |
constructed. It also refers to the extent to which it comelates with some
| criterion external to the instrument ifself. Validily is. ’:hcft qudlity of a data- |
gathering insfrument or procedure that enablesit to deferfnine what it was
designed fo determine. In generc:xi terms validity refers fo the degree fc |

which an insirument succeeds in measuring what it has sef out fo measure. o

Van den Aardweg and Van den Aardweg {1990:237), Moutor (1994:85-87)
and Dane (1990:257-258] distinguish between three types of validify: -

. Content validity, where content and cogniﬁve processesinct uded
can be measured. Topics, skills and abil ﬁes should be prepared
and items from each cafegory rcndcmiy drc:wn '



. Criterium validity, which refers fa the relationship beMeen scores -
on a measuring instrument and an independent variable {cﬁferfcn)
believed to measure directly the behaviour or characteristic in
question. The criterion should be relevant, refiable gna free from
bias and contamination.

. Construct validity, where the extent to which the test measures a
specific trait.or construct is concemed, for example, intelligence,
reasoning, abilify, atfifudes, etc.

The validity of the questionnaire indicates how worthwhile a measureisfikely -~

to be in a given situation. Validity shows whether the instrument isreflecting
the frue story, or at least something appraximating the fruth. A vaiid fesecrch
instrument is one that has demonstrated that it detects some ‘reci cxbiﬁ.fy,
attitude or prevaiing situation that the researcher can identify and
characterize {Schnetler, 1993:71 ). If the ability or atfitude isitself s’rcb!e:cnd
if a respondent's answers to the items are not affected by ofher
unpredictable facfors, then each adminisiration of the insfrument should

yield essentially the same results (Dane, 1990:158).

The validity of the questionnaire asaresearchinstrument reflects the sureness
with which conclusions can be drawn. It refers to the extent to which
inferpretaticns of the Ens’rrumen’f‘s resuﬁs.. other than the cnes the researcher _
wishes to make, can be ruled out. Establishing validity requires that the -
researcher anticipates the potential argumenis that sceptics m.?gh? use'fe |
dismiss the research results (Cooper, 1989:120).

The researcher employed the questionnaire as an indirect m._eﬁrod o -
measure educators’ views of d?scipﬁné as an integral part of a code cf

conduct for leamers. Because of the complexity of the respondents’
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atiributes cne s never sure that the gquestionnaire devised__wifi cc:_fuaify'
measure what it burporis to medsure. ftermns in the questionnaire cannotbe
measured like height, mass, length or size. From the inferpre’rcﬁcn of ﬂ'_\e_i_
results obtained and the sureness wi?h which conclusions could be drcan

’rhe researcher is convinced that the queshonnczre foa grec‘f extent, did

measure that which is was deszgned for.

(2) Reliabilily of the questionnaire

According to Mulder (1989:209) and Van Rensburg, Landman and
Bodenstein (1994: 512) reliability s g statistical Concepf c:ﬁd relates fo
consistency and dependability. Consistency of obtaining the same relative
answer when measuring phenomena that have not chcnged. A reiidbie
measuring instrument is cne that, If repeated under similar conditions, would |
pre-sen’r the same result or a near approximation of the initial result. Vanden
Aardweg ond Vanden Aardweg {%9?0 194} and Kidder and Judd {1 986 47-
48} dis’nngussh between the following types of reizcb‘li’ry

. Testretest reficbility (coefficient of stability} - consistency
estimated by compaing itwo or more repeéfed
adminisirations of the measuring instrument. This gives an
indication of the dependability of the resulls .on one

occgasion and on another cccasion.

. Infernal consistency refiability - thisindicates haw well the fest
items measure the same thing. |
e Splithalf refiabiity - by comrelating the resulls oblained from
- two halves of the same measuring instrument, one can
calculate the split-half refiability. " '
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in essence, reliability refers to consistency, but cons:sfency dces not

guarantee truthfulness. The relictility of the question is no proof that ’the [

answers given reflect the respondent’s true feelings (Dane, 1990: 256).- '

demonstration of refiability is necessary but not conclusive evidence thatan -

instrument is valid. Reliability refers fo the extent fo which mecsurem_enf '
results are free of unpredictable kinds of error. Sources of error that effedf
reliability are, infer alia, the foll ow;ng {Mulder, 1989: 209; KIdder & .iudd -
1986: 45)

. Huctuations in the .mood or aleriness df '_respohdems
because of liness, fatigue, recent good arbad experi_ehcés,-
or temporary differences amongst members of ’rhe_'grdup

bring meaqsured.

. Variations in the condifions of adminishration between i
graups. Theserange from various disiractions, such asunusuat
outside noise to inconsistencies in the administration of the

measuring inshrument such as omissions in verbal instructions.

. Differences in scoring or interpretation of resulfs, chance -
differences in what the observer nofices 'cmd. errors in

computing scores.

. Random effects by respondents who guess cr_chécic_c&- e

attitude alfematives without frying to understand them.
When the QUesﬁonncire isusedas czn:empiﬁcczl research instrument there is o
nao specific method, for example the “festretest’ method, to determine the

religbility of the questicnnaire.



Therefore, it will be difficult to establish to what extent the answers of the
respondents weré refiable. The researcher, however, believes that the
questionnaires in this inve;sﬁgcﬁon were Ccmpiefed- wfrh the necessary
honesty and sincerity required to _rendér the madmum poséib{e refiabiiity. |
Frankness in responding to questions was made possible by the ancnymity d? _
the questionnaire. In the codihg of the questions it was evident that the

questionnaires were completed with the necessary dedication.

34 PILOT STUDY

A pilot study is an abbreviated version of a research project in which the
researcher practises orfests the pracedures to be used in the subsequent full-
scale project (De Vos, 2001:178}. For the purpose of ﬂia pilot study in this
research project ten educators were selected from amongsttheresearcher’s
caolleagues and educatar friends. The pilot study is a preliminary or “frial run'_‘.' -
| investigalion using smilar questions and similar subjects asinthe ﬁndi survey L

Kidder and Judd (1984:211-212} say the basic purpose of a pﬁe’r studyisto

determine how the design of the subsequent study can beimproved and fo |

identify flaws in the measuring insfrument. A pilot study gives the researcher |
an idea of what the method wil aciually look like in operation and what
eﬁécfs {intended or not} it is likely fo have. In other words, b'y genercﬁrig -
many of the practical problems that will ultimately czrfsé. apilotstudy eh_c;bies
theresearchertoqverf fhése pfobiems by chcnging procedures,' instructions

and questions.

The number of parficipants in the pilot study or group is normally smatler than
the number scheduled fo take part in the final survey. Pariicipantsin the pitot '

study and the sample for the final study must be selected from the stxme -

target population. For the purpose of this study the researcher conducted ' -

a pilot run on his colleagues.
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According to Plug, Meyer. Louw and Gouws {1991: 49-64) the following ae

the purposes of a pilot sfudy, and these were also the gim of the researcher

in this survey:

. It provided theresearcherwith ’rheoppoﬁunify ofrefiningthe
wording, ordering and icyouf and it helped o prune the
questionnaire i'o a mcnc:gecb!e size. '

. it permitfeda fhorcugh check of the olanned statisticat and

angalytical procedures, thus allowing an appraisal of their .

adequacy in freating the data.

. It greatly reduced the number of freatment errors because |
unfareseen problems revecled in the pilat study resulfed in o

redesigning the main study.

. It saved the researcher major _expen'difures' in fime cnd_
money on aspects of the research which would have been -
unnecessary. | " o

. Feedback from other persons involved were made poss%bte - |

and led fo important improvements in the main sfudy

. The approximate fime required to complete the
 questionnaire was established in the pilof study.

. Questions and/or instructions that were misinterpreted wefe
reformulated. | |

i

Through the use of the pilot study as “pre-fest” the researcher was safisfied

that the questicns asked camplied adequately ta the requirements of ?he . _. o

study.
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3.5 ADMINISTRATION OF THE QUESTIONNAIRE

if prcjpedy administered the quesﬁohncfre isthe best available instrument for |
obtaining information ﬁ;cm_ widespread - sources or .icrge groups |
simultaneously {Cooper, 1989:39). The researcher pérson’cxiiy delivered
questionnarres fo the selected schools in the Scottburgh District and
collected them again after compieﬁon;. This method of adminisimﬁoni

facilitated the process and the response rafe. A satisfactory re’fum rate

(62,5%) was obtained with 100 out of 160 questionnaires comp%e’red and |
collected. :

3.6 THEPROCESSING OF THE DATA

Once datawas coEiecfed, it had fo be captured in a foarmat which WC_uid
permit analysis and interpretation. Thisinvoived the careful codingofthe 100
questionnaires completed by therandomiy selected educdfors. Thé coded
data was subsequently fransferred onto a computer spreadsheet using fhe

Quatiro Pro 6.0 programme. The coded datawas cnciysed using the st;me T

programme in orderto Interprét the results by means of descriptive statistics. |

Descripfive stafisfics. Descripive statistics serve to describe and summarise

observations {Van Rensburg Lcndmon &Bodens’rem 1994:335). Frequency B

tables, histograms and pelygens are useful in forming impressions about the

distribution of data. Accordzng toVanden Aardweg and van den Acrdweg .

{1990:635) frequency dismbuhon is @ method to erganize data obtained from |
questionnaires to simplify statistical anaiysis. A f{equen@ table providesthe

foliowing information:

. It !ncfcc’res how many fimes a pcrhcu ar respanse appecrs o

onthe compfeted queshonnatres.



. it provides percehtages ?hcxtreﬁecﬁhenumbércfrespénses P
to a certain quesﬁori in réfcﬁon to the total nurribe_r of

responses.

. The arthmetic mean .{Qvercge}' ';i'cx-n be calculated by

adding all the scores and dividing it by the number of scores. -
3.7 LMITATIONS OF THE INVESTIGATION

Thisinvestigation was constrained by a number of factors. The followingare .

likely factors that might have influenced the reiicbﬂify_ahd Vaiid%ty of the o

“questionnaire:

. Although anonymity was required in the duesﬁonhdire the
possibility exists ‘that, because of the educators’ o
cauticusness, they mighfno’r have been frank and fruthful in
their responses. |

. The sensitive naiure of itemsin the questionnaire mighthave -~~~ - "

elicited false or misleading responses and influenced the - -
reliability of the results. '

«  Torestict the investigation to manageabile proparfions, the
researcher limited the study to educators of schools which -
are easily accessible. o

3.8 SUMMARY

-~

In fh'ts_ chapter the piahning and design cs_f the empiﬁcai'r_eséqrch'wcs |

discussed and a comprehensivedescripfion of the quesﬁomcﬁreasraﬁearch}.: S

insfrument was given.
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In the following chapter the dc:i"c obtained fmm the COmp-Ie_fed o
questionnaires will be analysed. o L
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CHAPTER 4

PRESENTATION AND ANALYSIS OF THE RESEARCH DATA
4.1 | INTRODUCTION

in this chapter, the dala which was collectad from the completed

questionnaires will be c:ndtysed, findings will be inferpreted and some

comments will be presentéd. The dm‘chmpﬁsed biographicai ._inforrﬁaﬁon_ o

of the respondents {educators and ﬁ'teir perceptions   0}° can_tinuéu's'_

assessment and the effect thereof on leamer performance in primary sc:_hooi._' o "

The data obtained from one hundred completed qu_esﬁcnncfrés will b_e'
analysed, interpreted and commented on. "

4.2 DESCRIPTIVE STATISTICS . SRR :

Bless and Higson-Smith {1 995:42) state that the purpose of research is to gdin |

insight info a situation, phenomenon, community or person. Descripfive

research is one of the methods of research used to sfudy a person orpersons

scientifically in the educational stuation. if attempis fo describe the sifuation -.

asitis, thusthereisno intervention on the nart of the researcherand merefcre L |

no confrol. Van Rensburg, tandman and Bodenstein {1994:355) say - |
descriptive studies do not set out with the idea of testing hypotheses about *
relationships, but want to ﬁnd the distrioution of vcmabies- i this study o

nomothetic descriptive resecrch was emptoyed with the aim- cf desc:rsbmg |

educaters’ percepticns pertaining fo continuous assessmentin primary schoo
The resecrcher was primarily concemed with the nc:?t.re and degrea of'

existing sﬁuaﬁons in pnmcxy schools.



4.2.1 Gender of respondents

Table1  Frequency dishibufion according o the gender of respondents

Gender . Frequency T ﬂ
1| Male 42 4%
| 2 | Femdle 58 &%
TOTAL 100 100% B

Table 1 shows that most of the respondents  (58%) are females. Possible - -

' reasons for this phenomenon are the following:

+  The research sample involved only primary schools (cf.435).

Primary 'schof_ois" generally tend fo appaint more'f'efnale-’rhan

male educators. In the majority of primary schools the junicr_- g

primary phase (foundation phase} are taught by female

educators {Du Toit & Kruger, 1991:23).

« A female educator represents a mdfheﬂy' ﬁguré and is 'm.orée_- :

acceptable by younger primary school children as in loco

parentis. T

. Schnetler (1 993:42} bei?eves that female educ:c’fc}rs hcivg—:e special

qualities to care for the grade ones in the junior prin'iczfy phase.



422 Age of resgondents_

Table 2 Frequency dishibution according fo the age of the respondents

H Age group Frequency %
1| 20-25years - S B
2 | 26-30years x| wm
3 731-35yecrs 25 26%
4. 34 - 4 vears | 22 2%
5| 41-45yeas 14 14%
& 1 456-50years ' 10 : m%
7|51 -55years | 2 %

TOTAL ' 100 100%

According fo Table 2 mare than a quarter of the respandents [26%) the RN

research sample are in the age group 31 to 35 years while nearly half {48F} ST

are between 30 and 40 years old. The Table furtherreveals that the majority |
of the respondents {68%) are youngei' than 40 years which means that they :

have rore to offer in terms of energy and productivity.

The possibility also exisfs that younger educatars may S%dy inthe _ed{_fcdﬁon_“" o

profession for a longer period of fime to gain more experience with theaim -
of possble promaotion. Younger educators are also mare eager and show
more enthusiasm in the implementation of new programmes in education

such as OBE and confinuous assessment {Spady, 1994:56).

-
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423 Quaﬁﬁcaﬁons

Table 3 Frequency dishibution acécfﬁ}'ng respondenis’ qudﬁcuhons -

Qualificaiions - frequency | % E
1| Degree & digloma/cerificate | 30 | %% |
2} Diplomas md/crceﬁiﬁcc’?&s ' 70 70%

TOTAL - 10 100%

From Table 3 it emerges that the minority {30%) of the educcz?ors in -fhé-' |  ' .

research sample possess academic and prefessional qualiﬁécﬁonswhith_cre _
‘by many perceived as being better qualified for the teaching proféssion_. o
However, the finding that most (70%} of the educc?&rs have dibbmcs cmd}or e
certificates may be because they are teaching in primary schdd_s- The
contents (curicula) of feaching diplomas and certificates are more practical
than theoretically orienfated courses and therefore more appropriate for
teaching younger primary school children (Griessel, Louw & Swart, 1993:71).
In order to be an effective educator a person should have obtained themost o .;_;. . ;

suitable qudalifications.

According to Le Grange and Reddy (1998: 45} the successful ;rﬁ.pzéiﬁéntéﬁcn_ i
of OBE which involves continuous assessment requires adequately frcnned s
educators. With the introduction of OBE many educaiors lack ddequcfre : AT
training. To assist these educators, one week had been grtzri’re_d foi‘_OBE_E_ﬂ—' .
service fraining. However, for many educators this period s foo shortio bring. .
them up to date with the implementation of what many perceive as a

complicated approach to feoChing and leaming (Leedy & OmdeGOIéY} - .
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424 Years of service as an educalor

Table 4 Frequency distribution nccorcﬁng o the respcndents yem ai
completed semce as educators :

Ccrﬂpie{rr:'_d years of service frequency % 1 :
1fi1-5yeas .} 25 26%
2 | 4-10vyears . 36 | 36%
3l1-15yeas 18 18%
4]16-20years _ 10 10% =
5 121-25veas 8 | 8%4 B
6 § morsethan25vears - 2 B % L
TOTAL ‘ | | 100 | 106%1 -

Table 4 shows that most of the respondents (36%) that ¢omp!e?ec£ the

questionnaire are in the teaching profession for a pefidd of between 6 and o

10 years. Mare than a quarter of the respendents [26%) In the feseig_:rch S

sample have less than 5 years teaching experience while 62% have less than o S

10 yvears tecching experience. Experience Toge‘rherwﬁh cxdequc‘{e trcmmg ': o '

is needed for the responssbﬂmes and the demands zmposed on educ:c:?ofs S

[Carl, 1995:221). The more experience and training an _educcfor have the

more confidence and expertise he will have acquired to be an eﬁeéﬁve’ o

educator. 'Andersonﬂ?&?ﬂ&} scysc:onﬁnuousprofessicncldevdcprﬁe’h%cnd o

experience are prerequisites for educators fo keep up with the rapid paceaf |

change in knowledge, advancement of fecnnoogy cmd mcreasmg SRR

demands imposed upon educators,



4.2.5 Type of school

Table 5 Frequency distribution c:cccr:ﬁng to fhe dcssiﬁcahon of
respondents’ schoois

School = Frequency . % E o

I Junicrprimary : 24 3 26% E -

2 | Seniorprimary 66 - 1 66% E o

g 3 | Combined primary 8 g P
| | TOTAL - 100 100%

In accordance with the fccgjs of the research the schéc_ls where the

questionnaire was administered - comprise of senior, junior and combined o

primary schoals (Table 5j.

4.2.4 Posﬂeve;ofresg@dents _. S R -'-_"

Table & Ffequency distribution according to the post ievei of the |

educators
Postlevel = Frequency
H Principal &
2 | Beod of Department 18
3 ) FEduccter {pastlevel 1) -y
TOTAL ' ' 1090 .

Table 4 shows that more than three quarter of the respondents ( 76% }in ?he PR

research scmp e are level one educators. This finding is cons&s’tenf wn‘h fhe S

compoesiticn of educci'oss in mosf schools. S?chshcs of i*he Depm’tmeni of

Education indicate that generally Eevei one educatars compnse a sﬁie aver i_ o

seventy percent of the ?ecchzng perwonnei in a scheol {uaE 2&62:2)



4.2.7 Typeol post held by respondenis

Table 7 Frequency dishihuhon acccrding ta the nc:iure of i‘he pcst heid

by the responden!:
Nalure of post . Frequency
1 | Permanent ) | . 88
2 | Temporary : 12
TOTAL : - 100

The mdjority of the respondents (88%) in the research 'sampie are on the

permanent educating staff {Table 7). This can be seen as a favourczbie ; :

posifion for both fhe educator and the schoo!

Educators who are appointed on ’fhe permcren’f staff may hc:ve ’rhe
following cxdvcn’roges {DCE, 1999d'2} R '

»  They are entified to a housing subsidy which enables them to- _. SRR

purchase a house or fiat.
. They enjoy job security.

. They are better able to provide for refirement c:s they are

contributers to a pension fund.

. They can join a medical aict benefit to which ’rhe emp%oye{ _ i

coniributes a perc:enfage of the manﬁ"iy premaum- ,

Schools with a high percen?cge .cf permanent stcsz have clow staff furmover o

which promotes effective teaching and leaming. The Deparfmentof -~~~



Education also prov:des in-service trczmng apportunities (eg OBE} for -

educators on the permanent staff.

4.2.8 Respondenis’ employer

Table 8: Frequency according to the respondents’ employer |

Employer Frequency T
1 Depnatment of Educafion | - 100 100%
gj Goveming body G‘ 0%
TOTAL | 100 100%

The finding in Table 8 could be predicted because the schools fczfgéi‘ed_in S

the research are all public schools of which the educo’fcrs are on the
education department's payroll. As the mdajority of fhe schoo!s :n the

research sampile are sifuated in lower soc;o—economzc areas none of the

school governing bodies are able to afford employing educcfcxs_ o

suppliement the provision noms at the schodl.



42.9 Perceﬂhons of conhnuous c:ssessmen{'

Table 9 Frequency disfribufion accerding to respcndenfs percepﬁons
of continuous assessment

_ _ _ Agres | Disagres | Uncertain | TQTAL | -
As an educator | see continuous assessment : ' :
24 An effective instrument for the promotion of 72 |22 {6 1100
| learners. 7% 122% 16% - 1100%
21 | The main cause of the high fallure rale. 14 82 4 (1006
14% 182% 4% 1100%
23 | Beingimplemented by adequately qualified 6 124 {10 160
educators. ' 66% | 24% 110% [ 100% |
24 | Asuitable todl for determining leamers’' progress. [ 74 1 26 0. 100 ¢
T4% 126% | 0%  110% |
2.5 | Assisting in the development of learners. 188 {8 4 100
88% | 8% 2% - 100%
2.6 | Avsluable instument for developing leamers’ g6 |14 g 100 |-
skills 86% | 14% | 0% 100% |
27 | Increasing opporfunities for weakerieamersto |56 (40 | 4 1100
progress fo the next grade. 56% (40% (4% | 100%
28 | Tootimeconsuming fo implement 4 54 Z 100
e M% |54% 12% | 100%
29 | Anunrefiable tool for the promotion ofleamers. (66 {30 |4 100
: 66% 130% | 4% 100%
210 | Easy toimplement in a large class. . 52 |48 {0 100
52% [ 48% | 0% 100% |
211 | Qverburdening educators with exira work. 42 1450 8 100
' 4% 150% | 8% 100%
,2_12 I Needing alot of material resources. g8 112 a 1006
- ' 88% 1 1% | 0% 100%
213 | Noteasy toimpiement in rural SChools. 8 13 18 (/I
58% 1 36% | 6% 100% |
214 | Providing opportunities for the involvement of 86 |12 2 1160 b
parents in the teaching and leaning situation. 8% | 1% 2%  §100%
15 | One of the dniving forces of qualily assurancein | 76 | 13 B 1w
- education. 76% 1 18% 6% 100%:
218 | Assisting educators in identifying problems 8 114 2 140
experienced by learners in the mastering of skills | 84% | 14% | 2% 100
217 | Heiping educators to ceterrmine the 9 16 10 W]
appropriateness of new subject centents, which | 4% 6% |0% 100% -
has been infroduced. N : X
218 | Causing cenfusion foparentsin de*ﬂmmng the | 56 | 30 14 (10
progress of their children. 58% 1 0% | 14% [ 100%

The res;;onse—s fo the queshons in Table 9 show that the mc;omy of
responden’{s in the research scxmpie have positive perce-pﬁcm cxbou?
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confinuous assessment.  This sfatement can be substanhated by the_ .
following findings in Table 9.

Promotiion of learners {2.1) .

The mcjority of the respondents (72%} in the research sompie percaved
continuous assessment as an effective instrument for the promch.on of -
leamers. The purpose of continuous assessment is fo monifar leamers’
progress through the different leaming areas for promotion to'a higher_
"grade (cf. 2.5.4). | .

Cause of high fui!ure rate (2.2} N |
More than eighty percenf {82%) of ’rhe respondents d’tscgreed with fhe 5
statement that continuous assessment is the cause of ’rhe high failure ra?e |

In schools. According to McGhan (Van der Horst & McDonald, 192715}

one of the advantages of continuous assessment is that permanent failure: ”

is eliminated because leamers who have not achieved the required

standard can be granted further cpportunities to do so. Asmal (Eip_c;ﬁm
200243} cites confinuous assessment as one of fhe reasons for_-thef

improved mafric pass rate.

Adequately qudiified educators (2.3) |
Although the larger percentage of the respondenis {66%) agreed that

adequately qualiied educatars are needed for the effective |

implementation of confinuous assessment, neardy a quarter (24%)
disagreed with the sfcfement Van der Horst and McDonald {i??? 18}

identify one of the problem areas of OBE as the refraining of educatars.

Progress of leamers (1.4) - L e

The maijcrity of respondents (74%} agreed i‘hcxf confinucus csse-ssmenf isa |

suitable toal for determining fhe progress of leamers. Assessmen? i an e

integral pcrt of teaching and leaming ond serves as- ‘a means of

monitaring or auditing lecmers’ performance, thus monitoring the progress "
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they make (Simmons & Resnick, 1993 12). Assemenf in OEE will be REER

ongoing, which means that a iec:mer's progress wfii be mon;fered'
continuously. ' '

Development of leamers (2.5) _ _ _ _

The dim of education is assisting fhe chﬂd in his deve%opment to become .
an independent, responsible adult. Most of the respondents (88%) agreed
that continuous assessment is one of the means of assisting the leamer in |

- his development.

Developing leamers’ skills {2.6) . _
More than eighty percent [86%) of the respondeﬂfs said that ccnhnuaus n
assessment is a valuable insfrument for developing Eecmefs skills. One of o
the aims of OBE is fo equip leamers with skills necessary to become
responsible adults (cf. 2.3]. | | |

Opportunities for weaker leamers (2.7} | .
The larger percentage (56%] of the respondents Ih the research §cmpie
agreed that continuous assessment provides opportunities for weaker |
learners to progress fo the next grade. In continuous fcssessmenf..the‘.-:
promotion of leamers is nof confined fo one or two fests per year'i:_;u’r
vcﬁods assessment methods [cf. 2.2} Weaker leamers are .pro\}ided

ample opporfunities to repeatedly demonsirate and to Empmve' ThE‘R’ S

potentials since contfinucus assessment s an ongoing process uh!;szng --
various assessment methods (cf. 2.3}. leamers are alsa’ exposed to

informal assessment whereby aspects such as !ec:mmg. _behe:mour, _:.

atffude, confidence, social skils, technical apfitude and applied =

creativity are assessed without the leamer being aware of what is fc_kz’ng_ )

place. This increases chances for weaker}eamefs to progress o the next .

grade.
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Time censuming {2.8)

More than haif (54%} of the responden‘rs said fhcx’f the smp%emenfcmon of

continuous assessment is not fime consuming. A possible explanation for

this finding is that no specific time is set aside for the cssésﬁment of
leamers. Teaching, leaming and assessment of feamers are Infegrated
and inseparabie entifies in the OBE approach to teaching and !‘eéming.' |
Assessment of leamers s infegral fo all planning and prepcrdﬁon-dnd.is |
applied while tecching and leaming ks taking place (Van der_Horsf &
- McDondld, 1997:167). | | L

Tool for promoling leamers {2.9)

Two thirds {66%) of the respondents in the resecxrch sample czgreed that .

confinuous assessment is an unreliable toot for the promotion of leamers.
A tool for promotion of leamers can be considered refiable if repeated .
implementation thereof produces the same resulls {Loulser, '}-990:18_4}'.

According to Griessel, Louw and Swart (1993:196) refiabiity & the extentfo

which the same assessment fool produces the same résu(’rs if it is done by
the same leamers under the same conditions. Tests. of which the refiability

as a promotion tool can be established by the test-retest method, are only

one of the promohon tools in OBE. Leamners’ skills, atfifudes, etc:- which o

can also form part of continuous assessment for promotion might be -

unreliable if not properly implemented. The reliability of these toals cannat
be measured by, for exarnple, the test-retest method. |

lmplemen!uhon in large dc:sses {2.10) | . .
More than half {32%) of the respondents agreed that it s easy. fo
implement continuous assessment in large classes although cn-!y four

percent less {048%} indicated that it is not so easy. Continuous Gsse&smen? _

should always be infegrated with the teaching and leaming activities in =~ -

the classroom {DoE, 1998b:4). Individual aitention to get every iedm'e__r E

involved and actively working are difficulf to achieve in a class with @

!c:rge number of leamers.
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In a large class the educator cannot keep @ close eye on all fhe tecn'ners

which is a needed in a number of the conhnuous cxssessment todks.

Extra work for educators (2.11) . e e s
The larger percentage of the respondents (50%} scid that COnﬁhudus L
assessment do not burden educators with exira work.’ Howe‘éer,' more -
than forty percent ([427%) indiécfed that contfinuous désessmen?
overburden educators with exira work. A pds_sible reqson for the latter. .
“finding is that educators  lack  sufficient knowledge ' of conﬁ'n'ucjus I_
assessment and regard it as a separate entity from the nomal daily
teaching and leaming ccfﬁviﬁes Continuous assessment should form part .
of all teaching and leaming cmd never be :mp!emnnfed sepc:rci’e%y (ch - .'
den Horst & McDonald, 1997:167).

Material resources (2.12)
Close to ninety percent of the respondent* {88%) ccknowiedged ’fhaf the

implementation of conhnuous_ assessment needs _c ot of mc:encxi ;

resources. A material resource is any instrument that the educator ulilises

in confinuous assessment and is appropriate fo the specific method of

assessment. These Includes worksheets, rubrics and assessment gnds .
cassettes, eic. (cf. 29.2). The hadz?zonci method of cssessment only :

needed question papers and answer books or sheets.

lmplemeniahon in rural schools {2.13) , , o
Most of the respondents (58%] in the research sample cgreed i'hcn‘ it ;s nc}f |

easy to implement continuous assessment in rural schocls. The focus of o

the research was rural schools [cf. 3.2.2}. Possible reasons why educators
experience problems with the implementation of cantinucus assessment In

rural schools are the following {Pc_zhc:d, 19978}

= Lack of resources beccuse of the poverry it mrai creas, whefe :

pcren’ts pay very fitfle orno sc:hcoi fees,



no

= |imited opportunities for educatars in mrc:i areqs fo aﬁend

workshops on OBE and continuous cssesment
= Schodls in rural areas are not eassily accessible fof_i:{sffs from

experts to give assistance in the implementation of continuous
assessment. B - |

involvement of pcrerr!s (2.14)

B More than eighty percent (86%} of the responden’rs scid ’fhc’t conhnuous__ o

assessment provides opportunities for parental mvoivemen? in the
teaching and leaming sifuation.  Parental involvement s a ccn‘ch—cx tefm '
that is used to desaribe a wide variety of activifies that range from:
attendance of schoal meetings and functions to efforts fo he{p parents o
become better teachers of thelr children. .

Homework, assignments and projects are given to leamers as part . of
continuous assessment to complete at home.. An impartant pcrf of

parentat involvement i assisting with Eeammg cxchvmes at home. :

Quaﬁiy assurance (2.15} o |
The maijority of the respondents [76%} in ?he research sc'np!e ﬁoted fhc’f

continuous assessment is one of the driving forces of quality assurance in

education. Quality assurance Is @ process by which the strucfures. and

systems within a school are organised to ensure that cerlain sfcndards of

quality are achieved and mainicined. Sleborger and Mccznfosh {19‘?8 }"i } e

agree that an assessment policy for the schoal is one of fhe main c:menc

used in quaiity assurance within the school.

identification of problems (2.16) | ; L :
The maiority of respondents [84%) agreed that coriﬁnijcus Gssessmen‘f : |
assist educatars in ?hé identfification of problems expeﬁencéé i:zy Ees::mers
in the mastering Of skills. According fo Car [1995:1 3% it is imporfant that S
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learmners who are likely to experience bariers fo leaming are iden'ﬁﬁed L

early and provided with special support.  Individual tasks assigned fo

leamers can indicafe to the educafor areas - where the Ietﬁ?}er |

experiences problems.

Approptiateness of new subject contenis (2.17)

More than ninety percent {94%) of the respondents said f_hoi‘ coﬁ-ﬁﬁaous_' T

assessment helps educators fo determine the cppfoprim‘eneés_cf new o

"subject content which has been infroduced. The appropriateness of a -
newly infroduced subject content is defermined by the succ&ssfui |
mcsfeﬁng of the prescribed specific cutcomes by leamers (Mcxnewiék &
Singh, 1998:47). If leamers are assessed on newly infroduced subject
centent and perform well it is an indication that the new subject content |

was mastered. The opposite is also applicable.

Confusing parents (2.18) _ R s
Maost of the respondents (56%) in the research sample ogre':ed":’fhc}? _

confinuous assessment causes confusion among parents in determining

the progress of their children in school. Percentages for individual subjects

and tradifional ferms such as *pass” and “fail’ no ionger fcm pcd‘ of

schocl reperts. The rubrics and symbols used in confinuous assessment are

unfamiliar fo many parents and thus cause confusion as to whether a N

leamer has passed o falled. In rural areas such as the one in which the |

research was conductfed many pc:rems are {iiterate or seme?erate cnd_ : ,

- thus enable to interpret their children's reports
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4.2.10 The outcomes of confinuous assessment

Table 10  Frequency dishibution according to respondents’ percepfions
of the effect of confinuous assessment on leamer

. performance
Agree | Cisagree | Uncertain | TOTAL
Continuous assessment has the
following effect on leamer performance.
31 | Is effective in developing leamers to mest| 70 23 2 100
the demands of a rapidly changing society 70% 28% 2% 100%
3.2 | Provides leamers who have been absent| 54 42 4 100
with opportunities o demonstrate their | 54% | 472% 4% | 100%
potentisls .
33 | Motivates leamers o parficipate actively in| 86 12 2 100
their leaming 86% | 17% 2% 1 100%
34 | Creates confusion among leamers about| 28 70 2 104
their academic performance 28% | 0% 2% 1 100%
35 | Provides leamers with opporfuniies | 88 a 4 100
identify their strengths and wesknesses. 83% 8% 4% 1100%
3.6 | lsnonthreatening to leamers 80 36 4 100
0% ! % 4% 10%
3.7 | Provides leamers with opportunifies to tske | 78 14 8 100
decisicns about ther careers at an eatly| 78% | 14% 8% | 100%
stage.
3.8 | Motivates leamers {0 work hard throughout | 82 16 2 100
the year 82% | 16% 2% | 100%
39 | Discourages compeliion among leamers 50 44 § 100
50% | 4% 6% | 100%
3.10 | Demotivates highly gified learmers 40 56 4 100
40% | s6% | 2% {100% |
311 | Resultsin leamers leaving Chool atanealy | 20 72 8 100
stage 0% | T% 8% {100%
3.12 | Enhances he sei-esteem of leamers &4 1o g 100
8% { 16% 0% | 100%
3.13 | Assesses the various potentials of leamers g6 14 0 100
86% | 14% 0% |100%

According to the majority of the responses in Table 10 continucus
assaessment has an effect on leamer performance. The findings in Table 10
substantiate this statement.

Demands of changing society {3.1)
The majority of the respondents {70%) in the research sample agreed that

continuous assessment is effective in developing leamers ta meet the
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demands of a rapidly changing society. One of the ob;echves of
continuous assessment is fo promote aitical thinking, _c:'eafwﬁy,'recsoning

and reflection which can disc be seen as requirements to meet the

demands of g changing sdciefy. van der Horst and McDongld .(.1997:? 73} - -

say that that one of the functions of schools is to prepcire leamers to be
responsible citizens and workers of fhe fu’ﬂ.re with the abifity to cnentcn‘e -
themselves to a changing society. '

‘Opporiunities to cbsentleamers (3.2) |
Rffy four percent [54%) of the respondents agreed that confinuous
assessment provides leamers who have been absent with cppor’runiﬁes-_’rd | _
demonstrate their potentials. In fraditional assessment methods (tests and
examinations only) leamers that were absent could possidly be

disadvantaged when missing a test and/or examination. With c:dnﬁnvcﬂs

assessment which is an ongoing process and takes place throughout the R

whole vear, leamers that were absent and missed an assessment, will
have other assessment opportunities to demonsirate what they know {ck.
2.3; Mamewick & Rouhani, 1996:279).. | o

Of concem, however, is the finding that more than forty percent (42%) of =~

the respondents disagreed that confinuous assessment provides leamers
who have been absent with opportunities to demaonsirate thelr potentials.

Possible reasons for this finding are ©

« Absent leamers must offen be given an assignment or test differen’f o
to that done by other leamers whsch means more work for i’he'_'_ o

 educator.

Sy,

e Absent leamers at fimes do not succeed in catching Ug} the work

they have missed and perform pocr in cssessments.
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Aclive leamer paricipation {3.3) .
Mcre than eighty percent (86%] of the respondents in the resecrch sc:mpie
acknowledged that confinuous assessment molivafes leamers to
parficipate actively in their leaming. In confinuous assessment learness are
always aware of therr progress and thus able fo"reciisé_ where ther
strengths and weaknesses are {cf. 2.3). Ths knowledge can motivate
_ leamers to participate more actively in their leaming with the aind to

improve their weaknesses. Leamers can also be motivated to better thezr'

strengths, for example s‘nve for adistinctionina sublec’r

Confusion about academic performance {(3.4)

Most of the respondents (70%) disagreed that continuous cmsessmenf L

creates confusion among leamers about thetr academic péfformcmce“ '

This finding implies that learners know how they perfarm czc:cxdemaca%fy

because they are direcily involved in the assessment process by mecns of )

the following {DoE, 19980:36):

o Self-assessment.
" o Peerassessment.

o Group assessment.

Identification of sirengths and weaknesses (3.5)

The mcjority of respondents (88%) scid that confinuous cssessmen’rf

provides learners with opporiuniies to identify their s%rengfhs and -

weaknesses. Kotzé (1 999.62} sqys one cf the chcroc%eﬂshcs of continuous

assessment s fransparency, which means that all assessment results are

available to the leamers. When they know thelr assessrnent results leamers

will be able to identify where thefr strengths and wegknesses lie. :
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Non-threatening (3.8)

Most of the respondents (60%) indicated thcxt_éonﬁnﬁous assessment s R
non-threatening to leamers. According to Jacobs and Gawe (1996282}
continuous assessment is a daily practice that forms part of fhe i‘ecchzng L

and learning in the class (cf. 2.1). Tradmcnci assessment terms such as

"test” and "examingtion” were often experienced as a threat by leamers R
because they know that the test and/for examination could be fhe omy B

oppoﬂurufy ’ro gwe account of what they haveleamed.

However, more than a third (36%} of the respondents dzscg:eed with the _
sh:n‘emen’r that continuous assessment s non-threatening to iecmers
Possible reasons why respondents view confinucus assessment cxs |

threatening to leamers might be:

¢ Any form of mecsuremen‘r that defenmnes a pc:ss or fczf lure to a

person js regarded as a Threct by that pczrhc:ular person.

« Leamers who are not adequately prepared or-do not know the
work for assessment perceive it as threatening, ' R

o leamers with special educational needs {ISEN} often regczz:i any

form of assessment asa threat.

Decisions about careers (3.7} S _
Nearly eighty percent (78%) of the respondents said that confinuous
assessment provides leamers with apporunities fo take decisions about

their careers at an early stage. Leedy and Ormrod (2007:26) sy that . |

when leamers are granted opportunifies to demonsirate thelr potentialiies
at an early stage they are diso able to decide cn possible careers at an

early stage. Continuous assessment considers all facets (potenﬁ_cis} ofa’ [

learmer and this may encble lecmers io discc\ker_ and reclise fhezr talents at s
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an ecrly stage, evenin pnmcry sc:hoot. As cx r&sul*r fhey may ?crke an ecﬁy TR

decision about their future career.

Work throughout year (3.8) : . L
The majority of respondentfs (82%)] cckncwiedged that conhnuous .
assessment mofivates leamers to work hard throughout the year. _Tesfs' o
and examinations that were fradiionally written ot the end of a fe-rm or
year affen resutted in the phenomenon that leamers only wark hard dunng -
test and examination times {Jaccbs & Gawe, 1996:292)  Continuous

assessment motivates leamers to work throughouf the year becc:use ri ﬁ.e
Grcmge & Reddy, 1998:11}):

« forms part of the daily feaching and learning in the class ; and b o
» lsanongaing prbcess that takes place throughout the whélé year. -

Competifion among leamers (3.9)

~ Half of the respondents (30%] agreed that Conﬁr}tiods ass ent ey

discourages competilicn among leamers; however a rather close o

percentage {44%) disagreed with the siatement. Accorﬁi'ng fo Mcxdczus- s

(1998:104) a debate prevai‘ls among educcﬁon}sts cbout whether -

continuous assessment encourages competition among {ecmers or ngt,_; SRR

Raggatt (1994:72) maintains that a competitive spm’r among le@ners s

enhanced by the transparency thc:f characterises continuous assessment. :

Muthukrisna {1998:13%9] s convinced thc’r even the most demo?fvc:’red_

leamer can be iransfomed o an eager and ccmpehhve 5eczmer fan

enthusiastic educator caontinucusly reminds !ecmers what the mfeﬂded'

lecming cutcomes are and diows them to expenence c growmg

confidence and stc’tus as their own c:ompetmon increases.



Gifted leamers {3.10)

The larger percentage (56%} of the respondents disagreed with the
statement that continuous assessment demofivates highly giffed leamers.
One of the principles of continuous assessment is that leamers, as unique
beings, should be provided with opporiunities to work at thelr own pace
(DoE, 19980:5). Highly gifted leamers should be given more challenging
tasks to keep them interested and mofivated.

The forty percent {40%) respondents that said that continuous assessment
demctivates highly giffed leamers might be explained by the following
{Van der Horst & McDonald, 1997.05):

s FEducators do not differenticte In the assessment fasks given io

leamers. If a task is too easy for a leamer he looses interest in the
waork and becomes demotivated.

+ If an assessment task given to a class i not challenging encugh for
a gifted leamer the educator should give such a leamer an
additional task. This is, however, not aiways possible because of

large classes and a already heavy work load.

Leaving school early (3.11)

The mdijerity of respondents {72%} were in agreesment that continuous
assessment does not result in [eamners leaving school at an early age.
According to Simmons and Resnick (1993:12) confinuous assessment forms
an integral part of feaching and lkeaming and k not just a means of
monitoring or auditing a leamer’s perfomance. Permmanent failure which
might contiibute fa learners leaving scheool 5 eliminated since leamers
who have not achieved ithe required standard are granted further
opportunities o do so [Van der Horst & McDonald, 1997:15).



Self-esteem (3.12)

More than eighly percent (86%) of the respondents indicated that
continuous assessment enhances the self-esteem of leamers. The seif-
esteem of a leamer is the degree of positive or negative feeling that he
has on the assessment or evcluation of himself (Van den Aardweg & Van
den Aardweg, 1990:204). A high self-esteem comes from being able ta do
things better than others, when set geoals are achieved. In confinuous
assessment the leamer can experience success in the unfolding of his
personal potentials and find that he is actualising his self effectively (Du
Toit & Kruger, 1994:27). In confinucus assessment experiences of success
and effectiveness in schoolwork enhances the self-esteem of the leamer
{cf. 2.3}.

Assessment of polentials (3.13}

The majorily of respondents {86%) agreed thot continuous assessment
assesses the varicus polentfials of leamers. According to lacobs and
Gawe ([19946:292) fradifional tests and examinations only tested the
cognitive potential of a leamer. Tomrance [1995:101) maintains that the
new approach of assessing leamers {confinuous assessment in OBE} not
only consider a leamer's cognitive ability but also his skills and aftitudes.
All the facets of the leamer’s potential are assessed by means of different
assessment methods (cf. 221 & 2.3).

44 SUMMARY

In this chapter the researcher’s aim was to give order to the range of
informatfion provided by the respondents in ther responses to the
statements In the questionnadire. Some of the dala collected were
bicgraphical in nature and encbled the researc!f;er to construct a general
profile of the randomiy selected sample for the investigation.
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Data collected regarding the respondents {primary sch:ggf educa@sl | T

perceptions of confinuous assessment were Qrgmiséd in frequency fables 2 

to simplify the interpretation thereof.

The last chapter will cansist of a summary of the studly, findings and Cer?afh'_ E B

recornmeandalions.
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CHAPTER 5

SUMMARY, FINDINGS AND RECOMMENDATIONS

5.1 INTRODUCTION

In this final chapter of the dissertation a summary of the previous chapters is
presented and some of the most important findings from the research will be
discussed. This is followed by recommendations and a final remark.

52 SUMMARY

5.2.1 Siatement of the problem

In essence this study Investigated the role confinuous assessment plays in
primary school. Cenfinuous assessment is being used as an altemative o
ferminal examinations because it provides maore infomation about the
leamner. The effectiveness of continuous assessment lies in its aim, namely, fo
pbulld up a picture of a leamer's performance over a prolonged and
representative period wheregs an examination shows only what was
achieved in the examination. If proper records are kept of a leamer's
performance in nearly everything he does during a course, these records
build up into @ much more complete and refiable assessment for promotion
of the leamer than is possible by a single examination. The effeciiveness of
examinations is fimited because they cannot measure all that a leamer has
lecmed. If corectly implemenied contfinuous dssessment succeeds In
developing the necassary skills in leamers whereas formda examinations are

more focused on cognitive skills.



52.2 llerature review of ccnﬁnuoés assessment

Assessment s the prdc&ss.by which the quality of a iecfner’s'wérk or o

performance k judged. In schools assessment of leaming is usua!!y‘ccn‘ﬁed_' o

outl by educators on the basis of -impte_ssions gained as fhey' Qbserﬁ'es the g

leamers at work or by various kinds éf tests given peﬁodicfa{iy. Continuous : -

assessment is a way of recording a leamer's progress in school withaut u_sing |

examinations. It depends an carefully kept assessments of the | 'ecmef"s WOfk - o

throughout a subject, buiiding up gradudlly infoa proﬁle of his perf(){mgnce - L

Fducators should put considerable thought into what is cssessed cmd into the

method of assessment. The laffer is of utmost importance so fhcxf all ’me.’“

leamer’s skills in the subject are recognised and not simply ﬁ"ae intellectual L

and literacy ones which examinations normally measure.

in the implementation of continuaus assessment the educator should: - '

Know the value of assessing leaming in the context of the school. - :

e Be able o use different methods to assess leamers. |

e Be able to interpret, from the resulfs of a particular assessment, facis - e

about the effectiveness of the assessment method.

« Understand the different methods to be used in confinuous

assessment.

Assessment methods relate fo the procedure the educator wxshes k} fcifowj; o

in order fo assess the Iecmers These procedures mcfud



‘Seff-assessment. In this method the leamer is supplied with the comect

answers after he has compleled an Gssignmen"f or test and is invited to mark o =

his own work and write appropriate comments. This works remcrkab!y we%i

ance leamers appreciate that writing their own c:omments is for their Gwn

benefit and is always open to com ment ﬁ'cm the educcfor :

Peer assessment. Leamers evauate (mark} one another's work either as !

individuals or in groups. This method requires careful’ planning to ge?

evenness of evaluation (mcrkzng) by the various Seame-rs Peer cssessmeni

~ therefore requires careful preparaiion by the educator i in expiamsng tothe .
leamers what they are looking forin evcz!ucmng (mcrkmg} cmd on what bcs:s o

fhey are to award marks. This in ifself is a useful exercise as lt compels the .
educator fo thirnk through his marking scheme. It also helps to shew leamers
that marks are not crbsfr-cmly assigned but are cwcrded acccrdng ?o a -

carefully worked om‘ pian that is fair to every learner.

Group assessment. In this form of assessment grciups in a class assess each

other's work or petrformance in a given task according to speciﬁc oritefia

supplied by the educator. Group assessment can be used for a task _\eéhe-?é' -

agroup of leamers waork together fowards a common goal. |

Answers to the following problems experienced by educators in the

implementation of confinucus assessment remain unclarified:

» Wil continuous assessment prepare leamers for the demands of arapid -~ S

changing society?
« Are educaiors GdeQUG@Y equipped F for the effeciwe mptememeﬁon”
- of continuous assessment? ' : :



e Wil continuous assessment succeed in developing the necessary skills n

leamerse

e s c_ohﬁnuozis assessment a far and refiable insfrument for promoting o |

leamers2

52.3 Researchdesign

This study utised a selfstructured questionnaire as research instrument to

obtain information conceming educators' perceptions of the role of |

continuous assessment in primary schools. The information scught for this

investigation was not -avaiicoble from _cm} other source and had to be.

acquired directly from the respondents, namely, primary schoof educators.

In a situation like this the most appropriate method of data co{{echcn is the_

questionnaire as it is easlly adapted to a variety of s;’mcmons. c

The aim of the quesﬁonndire was to obtain information regarding the role of - 3_- S

continuous assessment in primary schools conceming the foiioWing:" _3 o

e Primary school educators’ perceptions of confinuous assessment in L

their schoaols.

+ The effect of continuous assessment on leamer perfomance in 'primciry _ |
school. | R

5.2.4 Presentalion and anclysis of research daka

e

The purpose of chapter four was to discuss the dcz*c coééected 'ffﬁm ﬁie—= -

questicnnaires completed by one hundred primary school educa’rofs cznd m o -

analyse crd Inferpref the ﬁrzdmgs



At the outset an explanation and description was -provided:'_as_f ic the

methods employed in the categarisation of the responses and the andlysis of
the collected data. The data was presented in frequency tables, which
displayed a set of responses, by the number of times each resporise Wcs'

obtained. This was done in order to simpiify the presentation ofdatainthatit

indicates the proportion of the total number of responses i‘hczt were obtcxned S

for a particular statement question. The findings frOm the ffequency 5 S

distributions were analysed and m’rerprefed.

52.5 Alms of the study

The course of the study was defermined by the specific aims {cf. 1.5)

formulated by the researcher. These aims were redlised through a frerature

review, together with the empiical study comprising a self- s!ruc:mred e

questionnaire.
53 FINDINGS FROM THE EMPIRICAL RESEARCH
Impertant findings from the empirical éurvey are:

e The mdjority of the respondents (72%] in the"'resécrch __éo'mple_' '

perceived confinuous assessment as an effective IrisfrUmenf for the s

promofion of leamers. The purpose of confinucus assessment s tc '. :_--'__:ﬁ

maonitor leamers’ pr@g'ess through the ci;fferen’f leaming areas. for_ S

~ promotion to a higher grade (cf. 2.1)

e Nearly three quarters of the respondents (74%) saic :fhcﬂ"cohﬁnueﬂs_f. =

assessment s a suitable tool for determining the progress of lmarg :_ e

Assessment is an :m‘egrai pcn‘ of feaching and Eecmsng cnd serves as a



means of monitaring or quditing lecmers’ performance, thus
monitoring the progress they make (cf. 2.4).

The larger percentage (56%) of the respondents in the research sample
agreed that continuous assessment provides opportunities for weaker
learners to progress to the nexd grade. The promaotion of leamers is not
confined 1o one or two fests per year but various assessment methods
are used. |

Weaker leamers are provided ample opporfunities ta repeatedly
demonsirate and improve thelr potentials since confinucus assessment

is an ongoing process utiiising various assessment methods {cf. 2.7).

Nearly half {48%) of the respondents indicated that it s not easy fo
implement continucus assessment in large clases. Condinuous
assessment should aways be infegrated with the teaching and
leaming activities in the classroom; however individual attention to get
every leamer involved and actively working are difficult o achieve ina

class with a large number of leamers (cf. 2.10).

Forty two percent (42%} of the respondents in the resecrch said that
confinuous assessment overburden educafors with extra work.
Continuous assessment should form part of dll teaching and leaming
and never implemented separately, which means exira work in the
lesson preparation {cf. 2.11}.

Close to ninety percent of the respondents {88%] acknowledged that
the implementation of conlinuous assessment needs a lot of matericl
resources. A material resource s any inshument that the educator

utilises in contfinucus assessment and is appropriate to the specific
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method of assessment. These include worksheets, rubrics and

assessment grids, cassettes, etc. {cf. 2.12).

Most of the respondents {58%) in the research sample agreed that it is
not easy to implement confinuocus assessment in rural schools. This
finding may be explained by the lack of resaurces because of poverty
in rural areas where parents pay very litlle or no schoot fees {cf. 2.13}.

The mdjority of respondents [84%) agreed that confinuous assessment
assist educators in it the identification of problems experienced by
leamers in the mastering of skilis (cf. 3.1}.

Fity four percent {54%) of the respondenis acknowiedged that
continuous assessment provides leamers who have been absent with
opportunities to demonsirate ther pofentials. With continuous
assessment which s an ongeoing process and takes place throughout
the whole year, leamers that were absent and missed an assessment,
will have other assessment opportunities 1o demonsirate what they
know {cf. 3.2].

More than eighty percent (86%) of the respondenis in the research
sample acknowledged that continucus assessment motivates learmners

to parficipate actively in thelr leaming (cf. 3.3).

The majority of respondents {88%} said that continucus assessment
provides leamers with opporfunities fo identify thelr strengths and
weaknesses {cf. 3.5). Because of the fransgforency of continuous
assessment leamers know their results and are cbie to identify where

thelr strengths and weaknesses lie.
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5.4.1

(1)

88

Negrly eighty percent {78%} of the respondents said that continuous

assessment provides leamers with cpportunities to fake decisions about

their careers at an early stage (cf. 3.7).

The majority of respondents {82%] acknowledged that confinuous
assessment mativales leamers to waork hard throughout the year. Tests
and examinations that were fraditionally writen at theend of a ferm ar
year often resulted in the phenomenon thatl leamers only work hard
during fest and examination fimes. Continuous assessment moflivates
learners to work throughcout the year because it forms part of the daily
teaching and leaming {cf. 3.8}.

More than eighty percent {86%) of the respondents indicated that
confinucus assessment enhances the seif-esteem of leamers. In
continuous assessment the leamer can experience success in the
unfolding of his personal potentials and finds that he s acludlising his
self effectively (cf.3.12].

RECOMMENDATIONS

Fduccator development

Molivalion

From the findings of the empirical research it emerged that educators need

to be adequately gqudlified for the successful implementation of continucus
education in the primary scheol {cf. 42.9]. BEducaiars must have the

necessary skiils to manage contfinuous assessment. The skills neecded in

managing continuous assessment are, infer alia, the following (cf. 2.6):



&9

» Identification of cutcomes 1o be assessed.
e Ability to ensure that leamers are clear about assessment ariteria.

+ Mulliple ways of exposing learners o leaming opparfunities.

Effective planning of Quicomes-Based Education (OBE} in the classraom
requires educators that is experienced and qudlified for the task (cf. 2.7). In
the empirical research it was found that educators experience confinuous

assessment as time consuming, difficult to implement in a class with ¢ large

number of learmers and overburdening educators with extra work (cf. 4.2.9).

To promote the effective implementation of continuous assessment and the
school as successful leaming environment, professionat development of
educators should be an ongoing and ccherent process. Professionat
development should enable educators fo become lifelong leamers through
high quality, needs driven, research based, inservice support programmes.
Staff development should not only affect knowledge, affitudes and practices
of educators and adminisirators, but also alfer the culfure and shruciures of

the school.

{Z) Reccommendation

The effectiveness of continucus assessment mainly depends on adequately
equipped educators. To achieve this educators’ must be professionally
developed in contfinuous assessment and the recommendation is that the

department of education mush:

e Provide inservice training for educators.  An inservice training

programmes should involve the following aspects:
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N

Information cbout the different methods of confinuous

assessment and ther uses

The role of the educator in confinuous assessment (what is
expected of the educator]

The understanding and managing of the change in assessment

{from the fraditional assessment methods fo  confinuous
assessment}.

Specific knowledge, methods and shralegies on  the

implemeniation of continuous assessment in the classroom.

The relationship between assessment and the curiculum.

Crganise workshops on confinuaus assessment which should address

the same aspects as the inservice fraining programmes.

All the institutions that frain educators must include a module or course

on continucus assessment in the curmiculum.

Support for educatfors

Molivation

Commilted educators spend many hours on lesson  preporation,
administrative work and extiramural activities. From the empirical research it

appears that more than forty percent of the educcators in the resegarch

sample perceived coniinucus assessment as overburdening educators with

extra waork {cf. 4.2.9). Insufficient knowledge about a new programme (for
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instance continuous assessment} or the implemeniation thereof, fends to
make it a burden to the person who must implement it.  Accountable
support to educators whao lack adequate knowledge about the

implementation of continuous assessment will efiminate the perception that it
is a burden.

The research was conducted in g predominantly rurct area and more than
half of the respondents in the research sample indicated that they
experience difficulties in the implementation of caonfinuous assessment in their
school {cf. 42.9]).

Support in the form of human and material resources are neceded o ensure
the effective implemeniation of confinuous assessment in alt schodols,
including those situated in rural areas. Support can be from colleagues,

schocl monagement, the Department of Educalion and the communiiy.
In the absence of adequate support educators:

e« can become demotivated,

s Dpercieve the change in assessment as negative;

s become unsure gbout thelr abilities as an educator and

o experience feelings of insecurity.

(2} Recommendation

The following are recommendations conceming accouniable support to

educators in the implementation of continuous assessment:

e Provision should be made for experts to visit schools 1o assist in clarifying

problem areas in the implementation of continuous assessment.



¢ Internal workshops on continuous assessment should be conducted at
schoals. These workshops must be conducied by experis.

+« Networking between neighbouring schools must be promoted fo, infer
glia, discuss and evaluate assessment policies and methods.

o Classes should be smaller. The ideal educatar-eamer ralic: in a
school should be 1:30. This can be achieved by increasing the number
of educatars in a school.

+ The school management team, headed by the principal should

provide opportunities for educators to plan and leam new skills. These
opportunities can include the following:

- Attendance of in-service fraining courses on continuous assessment.

-  Allow educators fo aifend formally organised warkshops by the
Depariment.

- Experts must be available for consulialion when educators
experience specific problems in the implementation of continuous

assessment.

5.4.3 Furtherresearch

The fransformation from established fraditional cssessrrzent fo continuous
assessment in schools will require an effective policy, adegualely trained
educators and sufficient resources. The implementation of the new system of
assessing leamers alsc demands the actlive pariicipation of dll stakehalders.
The principal aim of continuous assessment k ta ensure quality education fo
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every leamer in schodl. Hfeclive continuous assessment aims af developing

the knowledgse, skills, attitudes and values of leamers so that they become
responsible aduits.

The recommendation is that further research be conducted on the various

aspects of confinuous assessment as set out above.
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CRITICISM

Criticism that emanates from this study includes the following:

it can be presumed that some of the respondents in the research
sample formed their perceplions regarding the role of contfinuous
assessment in primary school, from the media. The possibifity therefore
exists that these respondents indicated what should be achieved
when continuous assessment is effechively implemented and not what

is really happening in schools.

The randomly selected research sample comprised only educators of
scheols from the former black Depcrtment of Educgatlion.  Dissimilar
responses might have been &licited from former model C schoals and
coloured and Indian education departments. t

The resecrch focused on primary schools sifuated in predominaritly
rural areas which is characterised by poverty. Findings from schodis
situated in meore affiuent greas might have been different because

they have more resources nesded in continucus assessment.



5.6 FINALREMARK

The aim of this study was toc obiain a better understanding of the rcle of
continucus assessment in the primary school. 1t is frusted that the study will be
of value to all the slakeholders who are involved in the implementation of
confinuous assessment In primary schools. s also hoped thd’r the
recommendations may be taken into consideration in oder to assist in the

successiul implementation of continuous assessment.
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STRICTLY CONFIDENTIAL

QUESTIONNAIRE

The role of continuous assessment
in |
primary school

Z F Nxumela
March 2006




Dear Educsator

QUESTIONNAIRE: THE ROLE OF CONTINUOCUS ASSESSMENT IN PRIMARY
SCHOOL '

At present | am engaged in a research project towards my MEd (Master in Education)
degree at the University of Zululand under the guidance of Prof. M S Vos. The
research is concemed with The rofe of continuous assessment in primary school.

| have taken the liberty of writing to you, as one of the selected respondents, in order
to seek your assistance in acguiring information about your experiences relating to the
research. i

CONFIDENTIALITY

t All information will be regarded as
CONFIDENTIAL, and no personal details of §
| @ educatorirespondent will be mentioned in |

the findings, nor will any cof the results be |
related to any particular educator or school.

We deeply appreciate your co-operation.

Yours sinceraly

Z F Nxumaslo . ProfM S Vas_



INSTRUCTIONS TO THE RESPONDENT

Please read through each statement carefully
before giving your opinion.

Please make sure that you do not omit a question,
or skip any page.

Please be totally frank when giving your apinion.
Flease do not discuss statements with anyone.

Please return the questionnaire after completion |
directly to the researcher.

Kindly answer all the questions by ﬁ
supplying the requested information
in writing, or by makinga cross (X) in
the appropriate block.




SECTION ONE: BIOGRAPHICAL INFORMATION

1.1 My gender:

Mala
Female

1.2 My age in completed years as at 2003-12-31:

Age group

20- 25 years
28 - 30 years

31-35 years
36 - 40 years

41 - 45 years
48 - 50 years

51 - 55 years
58 - 60 years
61 -85 years

Oider than 65 years

1.3 My qualification(s):

Professional qualification(s) (e.gq. HDE, FDE, PTC, 8lC) il

1.4  Total number of compieted years in the teaching profession
as at 2003-12-31:

MNumber of years

G - Syears

6 - 10 years

11- 15 years

16 - 20 years
21-25 years




1.5

1.6

1.7

1.8

5

26 - 30 years

more than 30 years

My school is classified as a:

Junicr primary school

Senicr primary school

Combined primary

Cther (please specify) .................................

My post level:

Deputy Principal Educator (Post level 1)
HQOD

Type of post held by me:

Pemanent

Temporary
Goveming Bedy

My empioyer is:

Department of education

Goveming body




SECTION TWO: PERCEPTIONS OF INCLUSIVE EDUCATION

Agres | Disagree | Uncertzin
As en educator | see continuous assessment
as:
2.1 | An eﬁecti#e instrument for the promation of leamers. i
2.2 | The main cause of the high failure rate.
2.3 | Being implemented by adequately qualified
educafors. 4
2.4 | Asuitsble inol for determining leamers progress. E{
2.5 | Assisting in the development of learners,
2.6 | Avaluable instrument for developing leamers’ skills,
2.7 | Increasing opperiunities for weaker leamers to
prograss fo the next grade.
2.8 | Toorime consuming to implement.
2.9 | Anun reliable tooi for the promaotion of learmers.
2.10 | Easy to implement in a large class.
2.11 | Querburdening educators with exira work.
212 | Needing a lct of material resources.
2.13 | Noteasy to implement in rural schogls.
2.14 | Providing oprortunities for the invelvernent of parents
in ihe teaching and leaming situation.
2.15 | One of the driving forces of qualily assurance in
education.
2.16 | Assisting educators in identifying problems
experienced by leamers in the mastering of skilis.
2.17 | Helping educators to defermine the appropriateness
of new subiect contents which has been inTeduced.
218 | Causing confusion fo parents in determining the
rocresg of their children




SECTION THREE: THE QUTCOMES OF CONTINUQUS ASSESSMENT

Agree Disagree Uncertain
Continuous assessment has the following
effect on learner performance:
3.1 | Iseffective in developing leamers to mest the i
demands of a rapidly changing scciety.
3.2 | Providss learners who have been absent with
opperiunities fo demonstrate their polentials.
3.3 | Motivates leamers fo participate actively in their
learning.
34 | Creates confusion among leamers about their
academic performance.
35 | Provides learners with apportunities to identify their i
strengths and weaknesses.
36 | lsnon-threatening fo leamers.
3.7 | Provides learmers with opportunities fo take i
decisions about their carsers at an early stage.
3.8 | Motivates learners to work hard throughout the
VEar.
3.9 | Discourages compefifion among leamers. i
3.10 | Demotivates highly gifted leamners.
3.11 | Results in leamers leaving school at an early
stage.
3.12 | Enhances the self-esteem of leamers. i
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