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ABSTRACT

This study considers cpen schoois as a movement for reform and social
change. Itis argued in this study that the mere act of opening up schools to all
race groups is an important step in the road to sccial change, part'acularly ina
country where government had enacted several pieces of legislation to prevent
racial mixing of pupils in scheools. A combination of sdcial, political and
economic factors such as, the c¢risis in black education culminating in the 1976
Soweto uprising, the moral and the social conscience of the Churches,
corporate social respensibility, skills shortage and the government reform
initiatives during the 1990’s are cited as the main reasons for the opening up

of schools.

Theoretically, the study draws on the assimilationist and pluralistic models.
These two models are prevalently used in the provision of education in a
society comprising of people from diverse groups and backgrounds.
Approaches under each cf these two models are initially discussed and

analysed, and later applied in the conclusion.

This dissertation depicts the attitudes of 100 respondents selected from the
teachers, parents and pupils ranks asscciated with open schoaols in the

Durban Metropolitan area.

Findings drawn from the empirical data indicate that the different views on
open schools held by black and white respondents somewnat blur the role
of open schools as catalysts for social change. Blacks interpret open
schools from the educsational standards point of view, whereas whites see
open schools as providing an opportunity for socio-cultural enrichment. As a
result of the differing views, the educational approach adopted by open

schaools vacillates between assimilaticnism and pluralism. Be that as it may,



respondents displayed overwhelming support for the potential open schools

have to bring about social change.

Finally, on the basis of the aims of the study and the empirical findings,
conclusions are drawn. Recommendations to make open schools viable

agents of reform and social change are formulated as follows:

That open schools reflect their “openness’ in practice in keeping with

their intended mission.

. That open schoals revisit their schoal policies with a view to addressing
those aspects of policy which members of certain groups find
cbjectionable.

. That open schools practise differentiation with care.

. That open schools implement training for teachers on dealing with

school population diversity.

. That open schoals work on producing appropriate teaching material to

be used in open schools.

. That open scheols and the Department of Education should co-operate

in dealing with problems arising from the "openness’ of schocls.
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THE ROLE OF OPEN SCHOOLS IN THE PROCESS OF
SOCIAL CHANGE IN SOUTH AFRICA

CHAPTER 1
THE PROBLEM AND ITS HISTORICAL CONTEXT

1.1 STATEMENT AND ANALYSIS OF THE PROBLEM

The subject of this study is to examine the role and contribution of cpen
schools in the changing South Africa. It seeks to explore how the challenges
of mixing pupils from varicus racial and cultural backgrounds in a previcusly
segregated scnocling system, have been used to the benefit of the pupils and
society as a whole. The mere act of opening up schools is viewed as an
impertant milestone in the process of sccial change in South Africa for the

following reascns:

. Ideclogicai: ltis a significant departure frem what has been the norm in
the schoolirg system of a country. whereby admission of pupils in
schocls was determined by race and nct by ability and interest as agen

scheals ourport,

. Educaticnal: It cusstions the idea that pupils must be prepared to
serve and fit intc the mainstream society rather than their ‘cwn’
societies as grevicusly envisaged by the Nationalist Government's

nolicy of Separate Develcpment.



. Cultural: Open schools would set the pace for other social institutions
on racial mixing thus making it difficult for supporters cf separate
develcpment to defend discrimination on the grounds of race, colour or

ethnicity.

Put differently, open schools in so far as South Africa is concerned seek to
redefine the relationship between education and the social system which has
all along promoted segregation in all spheres of life. In practice, open schools
seek, inter afia, to combat discrimination and to promote amongst pupils
intergroup and interpersonal relationships which are not found in
segregated/closed schools. Finn (1990:30) supports this view when he states
that: “(Open) schools must balance the selection and ranking function of
education with the legitimating norms of socialisation into a common culture of
ncn-discrimination and of equal rights... they have to make students mcre the

same while at the same time making them more different.”

Given the above backgreund, it becomes clear that if structured correctly. oren
schools have a crucial role to play as catalysts in a precess of social change.
Ozmon and Craver (1830 162) maintain that: *lt is not unusuai for those ‘aho
are involved with change, particularly the kinds cof immediate and necessary
changes that every age seems to require to tum fo education as the most
effective and efficient instrument for making such changes in an inteliigent,

demaocratic and humane way”.

[}



Therefore, according to Ozmon and Craver (1990), schools play an important
and a decisive function in a changing society. A more serious consequence of
current and future societal changes lies in that such changes piace new and
intensified demands on individuals. Open schaols, ipso facto, provide a milieu
whereby demands on individual are intensified because of adjustments they
have to make to their outlook towards race, coiour or ethnicity.  Socletal
changes influence an individual's view of his world and of himself, thus leading
ta many different types of efforts to find meaning, emotional security and self-

expression.

The opening up of schools and the consequent changes thereof has many and
varied implications for ail the stakeholders in educaticn. For instance, for the
educationists/ educators, it means teaching and managing the schools as
‘open’ institutions, an experience they were not exposed to in segregated/
closed schools. For the pupils. it means understanding how race and social
stratification by race are used to construct special groups of privileged and
underprivileged people in society and how this can be dealt with. Schooling is
one of the societally accepted ways of addressing inequalities that prevail in
societies thus cpening epportunities to all. For our scciety, it questions the
celiefs and siructures that have maintained and sustained raciai distinctions in

South Africa over the years.

It open schecls. education ceases to be a tool of domination by cne race over
the cther as has been the case with Bantu Education with ifs inherent inferior

race and ciass character. The statement ‘What is separate cannct be egual

L



dees not find credence in open schoois because education in these schools
becomes a societal affair devoid of colour, race or ethnicity. It is not an ‘own’

race affair.

1.2 OPEN SCHOOLS IN SOUTH AFRICA : HISTORY, TRENDS AND
LESSONS

1.21 Background

In order to put cpen schools in context as tools for reform and social change,
it is important to sketch briefly the realities that made the ground fertile for their

introduction in Scuth Africa.

The National Party came into power in 1948 under the ticket of Separate
Development wheraby each of the four major raciat grougpings in South Africa
namely, Indians. blacks, colourseds and whites were regarded as separate
nations/racs groups. ¢acn neading separate reztment in the ayes cf the law
and social services. including education. In order to entrench racial separaticn
and to protect the white racs, several laws amongst cthers. the Group Areas
Act of 1650, and the Separate Amerities Act of 1853, the Bantu education Act
of 1853 were enacted by the Nationaiist Government. The palitical and sccial
resistance triggered by these laws is well documented and it is. except with

regard to the Bantu Education Act of 1283, teyend the scope of this study.



Be that as it may, sccial, economic and political practices of a country have a
direct impact an its education system and sc was the case with South Africa.
in terms of the Bantu Education Act of 1953, the control of black education
shifted from the hands of non-government institutions (for example Churches,
who by then had controlled the bulk of black education) to government control.
Whilst the Churches welcomed the provision of the Bantu Education Act on
State funding black education, mest Churches vehemently cpposed the other
provisions of this Act as discriminatory and unjust, intending to lower the
educaticnal standards of blacks, Feit (1986: 84) in Kallaway sums up the
envisaged aim of black education under the Bantu Education Act of 1953 as
follows : "..the new system (of education) was intended to prepare black
children for the subordinated positions that awaited them in such a way that
they were apprepriately equiped with limited skills as well as ready to resign
themselves to their exploitation. White supremacy would be secured if the
black product of schooling was a person who accepts in full the Nationalist

policy of apartheid..”

The Rcman Cathotlic Church wnich was ther owning and running mast of the
biack church schceis demonstrated its cpposition to the Bantu Educaticn Act
by refusing to hand cver its scheals to the State even at the risk of losing State
funding. Althcugh the Roman Cathelic Church’'s refusal to hand over its
schools to the State was an act of resistance engendered by the fears that the
quality and standards of biack educstion would be lowered, initially, it had
nothing to do with open schools per se. but to maintain the role of the Church

scheels in evangelisaticn.  Christie {(1€81. £€8) suppcerts this view with a

i



quotation from the Scuth African Outiook as follows : “We gravely fear that any
Catholic institution entering the community school system cannot retain its
Catholic character nor provide the kind of education which accords with our

principtes.”

Also, sentiments expressed by the Roman Catholic Church were shared by the
Protestant Churches as well. Christie (1991: 88) writes: “This will be the only
Anglican boarding institution for Africans in South Africa. We feel strongly that
there should be at least ocne school where our faith can still be taught and

practised.”

1.2.2 The churches and open schools

The initial aim of education in schcois run by the Churches was. in the main.
to provide black pupils with the same educational opportunities as other race
groups. Thus even though the State schools were racially segregated, some
Church controlled schoels. for example, Lovedale were racially mixed. By this
action, althcugh not intentionally. the Churches pionesred the concept of open
schools in South Africa. Also. as early as the mid 1960's. in Vatican |l, the
Raman Catholic Church throughout the world had teen called upcn by the
Pope to adopt a social gospel which, inter afia, called for: “The applicaticn cf
the gospel to social attitudes and conduct. and to political and eccrnomic

systems flowing frcm them and influencing them” (Christie 1951: 54).



When the crisis in black education manifested itself intensely through the
June 16, 1976 Soweto School riots, the Roman Catholic Church, driven by the
orinciples of the social gospel and its moral conscience came out in the open

about its stance on open schools.

In 1976 the Roman Catholic Church opened its white church schaols to all race
groups, supporting its actions as follows: “Realising that the Church must give
witness to the Gospel in its institutions, the Southern African Cathclic Bishops
Conference favours a policy of integrating schools to premote the
implementaticn of the policy according to circumstances, and directs the
(Cathalic) Department of Schoals ta continue to study the question with view
to enabling the conference to confirm and concretise the policy (Scuthern

African Cathoiic Bishops Conference minutes 1976).

The decision taken by the Roman Catholic Church on open schools was iater
foilowed by the Anglican and Methodist Churches. The implications of the
stance teken by the Churches on open schools were far reaching because they

touched upcn the créering cf saciety as a whale in the feilowing manner:

. For the first time under the Nationalist Government palicy of separate
schocling for the different race groups. pupils were taken as scholars
and not membpers of a particular race group, a drastic change in its cwn

rignt.



. It marked the first open conflict between Church and State on the then
existing government palicy on separate education. The Churches were
seen by government to be flirting with the enemies of the State by
meddling in what was a political decisicn. In its attempts to diffuse this
conflict, the State retorted initially by threats of withdrawing subsidies

from white church schaools which had opened up to other race groups.

Seeing that this threat was not heeded by the Churches, the State then
tried to regulate the entry of blacks into white church open schools by a

quota system on government pupil per capita subsidy;

«  Open schools would be white registered. The implication here was that
Church open schoals would exist alongside close/segregated church

and State schools.
1.2.3 The private sector and open schoois

ne precsdence set by the Churches cn cpen schools was sccn to be
emuiated by the private sectcr/fcompanies. All along the private sector had
teen funding black scheels and offering bursaries to promising black students
to study in black instituticns. The change in practice of the private sector and
its initiative and interest in open scheocls was part of the general interest in
social reform. Change was prompted by numercus reasons some ¢f wnich fall

cutside the sphere of education:



In the aftermath of the Soweto uprising of 1976, the State and the
private sector were compelled to co-operate in coming out with
strategies to promote social stability in the country. Both the State and
the private sector were agreed that visible social change had to take
place. The politics of the day had not only divided blacks but they had
also left a big chasm between the various racial groups. Given this
situation, the war waged against inequalities in education of the
different racial groups had shifted in 1976 to encompass the wider
socio-economic as well as socio-political issues thus complicating if not
warsening the social crisis in the country. The country was becaming

ungovemable, making it difficult for business to operate smoaothly.

South Africa sat with millions of adults who could net read or write,
There was a vast pool of under-educated blacks without jobs.
Injustices and disabilities from grossly disproportionate spending on
black education over the years had resulted in severe skills shortages,
aspecially in the midst of the economic boom between the years 1877
and 1980. Impoerted skills were expensive and at times difficult to

recruit because cf the apartheid policy pursued by the government.

Corporate social responsibility was now well in place. From 1876
cnwards, several employment codes of practice, namely, the Sullivan
Ccde, governing the American companies operating in South Africa.
the Eurcpean Economic Community Code governing the Eurcpean

counterparts and the South African Ceonsultative Committes cn Labeur



Affairs Code, governing the South African companies were putting
pressure on member companies to give an account on the role they
were playing in improving the general ot of biacks in South Africa and

advancing them to managerial positions.

Further, empiocyment codes committed subscribing companies to a
policy of total and genuine non-discrimination within the provisions of
the Law. Incdustry and commerce had., therefore, no alternative but to
try and rescue the situation in a country where education had been
used so obviously and unscrupuicusly as an instrument of control, and
also “where education had been used to protect power and privilege, to
divide and segregate according to ... financing, resources, and quality”
{Hartshome 1392: 333). For instance. .the Anglo American Corpcration
introduced a Cadet Scheme, (a support scheme for black post -
matriculants) in the field of science and commercial subjects and

sponscred selected recruits at the University of the Witwatersrand.

Trade boycctt by other countries against Scuth African companies was
intensifying because of the Government palicy of separate
development. QOverseas companies were querying the social and
political treatment of blacks and their reduction to second ciass citizens

through, infer alia, a poor education system and lack of political rights.

10



On the socio-palitical front, the government was being pressured
locally and intemationally by the liberals and business to change. To
try and refocrm apartheid, the government appointed two commissions,
namely, the Wiehahn Commission in 1977 to look into the legislation
inhibiting blacks from full and equal participation in business as
workers, and the Riekert Commussion to investigaté and report on-

legisiation restricting the maobility of blacks in the country.

On the education front, the government appointed the de Lange
Commission in June 1980 to investigate ways and means of
breadening the educational base of black educaticn through skills
training. The recommendations of the de Lange Commission on a
sing!ev ecucation minisiry went unheeded by {the government on the

grounds of the policy ‘Own Affairs.’” The government opted for

upgrading particularly black education rather than integrating education

in the country as a whole (Zulu 1991:21).

Prcpelled by the akbove reascns, the private secter esteblished its own open
scheols in 1584 under the New Era Schoois Trust (NEST), a consortium of big
business organisations and foundations dedicated to the founding of schocis
in South Africa in which each of the race greups wauld te fully and fairly

represented in the pupil enrclment. The first scheol under NEST was started

in Tengaat in KwaZulu-Natal, By 1889 two more NEST schoels had been built.

one near Pretoria and the other close to Grahamstown. As can be seen, the

cijective of the scheols under the New Era Schools Trust was to provide a

11



‘conflict free’ model of multi-racialism for the future. The main motive of these
schools was the development of a moderate black leadership both in business
and in society. Zulu (1291: 22) sees the development of a black political
leadership at that time as a political ploy by the government to skim off the best
talents from the disadvantaged, thus depriving the protesting masses of a great

section of leadership.

1.24 State open schools - ‘the models.’

Because of the government’s reform initiatives led by President F W de Klerk
in the late 1680’s, the writing was an the wall that education could not for long

remain an island of apartheid and a white privilege in a rising sea of change.

Tne changes introduced at this time marked a departure from the strict
apartheid philoscphy, a departure which in a sense would sacrifice some noly
cows that had nourished the tenets of racial separation. It was inevitable that

State schecls 'would cpen up to all race groups.

in 190 the govermment preclaimed a school system of ‘Medels' (A.B.C) which
mace provision for white parents to select a ‘Model' they would like their state
schocis to be classified under. “Medel’ C fitted to some extent in the pattern

and definition of open schools.



In a Department of Education circular of 18 February 1992 to white parents, a

“Model’ C school was defined as a school in which:

. parents through a Governing Body manage and control many facets of the
school, and have a wide range of decision-making powers e.g‘. admission

policy, financial policy:

. salaries of all staff on the approved staffing establishment are paid by the

State;

. other expenses related to the day-to-day running of the schoo!l are met by

the parents and the wider community in which the school functions;

. the buildings and grounds, furniture and equipment, durable and non-
durable items are transferred free of charge from the State to the

Governing Bedy of the school.

Under the ‘Model’ C system. white communities who had previcusly enjoyed
comculsory free education were now to bear a significant porticn of the
schooi’'s cost and in return, would have effective conircl over admission and

other critical schocl policies.

In describing the raticnale benind this drastic change in policy, the gavernment
stated that: “On account of the present econemic climate the education budget

for 1652/83 has been greatly reduced. To balance the bocks the Depariment

13



has the choice to reduce quite severely the number of teachers at your schooi
or stop providing the services for which it has traditicnally been largely
responsible - upkeep of buildings; payment of accounts for services; provision

of textbooks and statiocnery” (Department of Education 1592: 6).

1.2.5 Open schools in South Africa - trends and lessons

Given the above historical outline on the establishment of open schocls in
South Africa by the Churches, the private sector and the State, it becomes
clear that, whilst open schools attempted to deracialise education and in turn
scciety, they were also responsible for re-racialising education. For example,
open schools were registered with the Department of Education as white
schools under the ambit of the government ‘Own Affairs’ policy in a Tricameral
Government. Thus, although they were open scheols by virtue of admitting
pupils of other race groups, they remained to all intents and purposes white
schoals. They were nat expected to make any changes in crder to

accoemmodate the mixing cf races.

Of significance. however, is that open schools accelerated the process of
decentralising decision making abcut schools and schoci matters to ‘grass root’
level. Freedom of choice of individuals and educaticnal institutions in society
was recognised. Parents and not the State, as had been the case all along,

would decide on how scheools should be structured and run. This in itself was
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sufficient, albeit in @ small measure, to counter the racism of State imposed

apartheid education.

The churches, the private sectar and government were all agreed that a crisis
existed in black education but what they disagreed upon was the étrategy for

the resolution of the crisis.

For exampte when the de Lange Commissicn reccmmended a single Ministry
of Education which would integrate the education system of the country as a
whole, the government, on the one hand, reacted to this recommendation by
increasing expenditure on black education and lowering expenditure on white
education. The Churches and the private sector on the other hand saw the
resclution of the crisis in black education in open schools which wduld be
modeiled along the lines of white schools. These scheols would be able to
provide blacks with, infer alia, better quality education which would qualify them
{blacks) for advancement to higher pcsitions in the corporate werld which was

white in terms of its control. tradition and practice.

Cpen schcals croved a peint that inter-racial contact is possible without friction
or conflict erupting between races, a point berme out by racial peace most of
these schecis have enjoyed since their inception in 1976, In other words, they
proved wrong one of the view points which had been held by the Nationalist
Government and its supporters all along to justify soctal separation of races in

South Africa. Beard and Gaganakis (1591: 114) claim that cpen scheaols



provided laboratories of the future, by moving towards developing an

alternative education based on non-racial principles.

There were, however, unintended consequences that manifested themselves

in open schools.

. These schocls were seen by protesting pupiis attending black schools as
elitist and intended to direct attention away from the reality of inequality

in the educatiocn system (Zulu 1991:22, Beard and Gaganakis 1991: 11)

. Open scheols marginalised black pupils from their communities. Pupils
attending these schools became selective about whom they mixed with in
their communities. They formed small, cohesive groups within their

communities.

. Eligibility of black pupils in cpen schools was nct only tased on academic
ability but also cn social acceptability. Open schecis were perceived by
blacks in particular, as legiimizing sccial class and. thersfors. not
affording egua!l cpportunity to all pupils. Their locaticn. high fees and
gocd facilities compared to State schocls wers used as a point o justily

this claim.



1.3 AIMS OF THE STUDY

It is against the abave sketched background that this study secks to establish

the role of open schools in a changing South Africa.

In this study, role will be defined as a contribution made by open schools in
redefining the relationship between education and a social system where race
and racial segregation have been used as indices to categorise and classify
people in society. Put differently, role will be seen as a way open schools
prepare pupils for an open society. Prager, Longshorne and Seeman (1882:
29) citing the experience in America, support this role as foilows: “Education
has been identified as a central mechanism for greater inclusion of divergent
groups and has been, therefore, an agent in the demecratisation of the

American putlic.”

In specific terms, therefore, the objectives of this study will be:

. To =stablish the extent to which open schocls are promoting
dergcialisation of society where indices of deracialisaticn wil be

constituted by :

. the schoal staffing policy and the school staff ccmposition

by race:



. the racial ccmpaosition of pupils in the classes and the

school as a whole;

. admission policy and criteria for admission;

. the racial compasition of the Beoard of Governors of the
school; and

. the existence/non-existence in school policy of clauses

affirming ‘openness’ of the school.

To investigate the extent to which cpen schools are viewed as necessary
from a political ideological perspective in creating ccrmmen vaiues and

culture bases in society.

Ta examine student body participation in the learning procass with the
intention of enatling students to challenge the existing social crder,

bearing in mind that schocls are. in the main. structures that aim to

reproduce scciety as it is.

To ascertain the extent to which common leaming experiences in gpen

scheols impact on pupil’s identity and cutlook towards life.

To determine what learming and teaching strategies have been put in

place in open schecels to premete inter-cultural/inter-racial uncerstanding.
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. To probe inte the perceptions, attitudes and views of the ‘controlling
communities’ i.e. white pupils, parents and teachers as well as those of
the ‘recipient communities’ i.e. black pupils and parents towards cpening

up of schools.

. To establish what unintended consequences in open schocls have been
by ascertaining experiences of blacks and whites to the process of

opening up of schools and their views to these experiences.

. To examine the nature and extent on how open schocls have influenced

and impacted on pupils and communities cutside these schools.

1.4 ELUCIDATION OF CONCEPTS
For the sake of clanty, it is essential that certain relevant concepts usad in the

topic of the study be defined.

1.4.1. Role

Raie is usually defined as a functicn that any individual or instituticn can oiay
in society to fuifil a particular objective ¢f that particuiar scciety. In this study,
raie is defined as a part or function played by ¢pen schecls in bringing about

social change.
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1.4.2 Open schools

Open schools can be described as schools which comprise of pupils from
divergent groups and backgrounds. In open schools, pupil selection for
education is based on the criteria of ability, talent, quality of the individual and
the needs of society. Race, colour and creed are irrelevant in this type of

schooling system. The implications in the above definition are that:

Open schools seek to afford fulfilment and self-actualisation to ‘all’ pupils
. Open schoals ‘open’ doors of learming and culture to all
. Education is non-racial and non-discriminatory

. Race. colour, ethnicity and creed are relegated to the background in sc

far as the admission of pupils is concerned

1.4.3. Social change

Sccial change means aiteration or change in ways of life and structure cf a

saciety cver time (Ezewu 1682: 123).

ezewu's definition emphasises the notion that:

. Social change is comprenensive because by its very nature it impacts on
all asgects of life of a society. This change can be defined as change

that has a conseguence in the functioning cf a secial system for attaining
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its goals efficiently ar fuffilling efficiently the conditicns that must be met

if the system is to survive.

. Further, social change is a process.

Sccial change may also be described as societal transformaticn. (Ezewu 1582:
339) argues that although theorists on social change have always sought a
single cause of change, for example ideas, economics, conflict and the
interaction between cultures, none of them is necessary as well as sufficient
cause for all changes. He advises that it is better to find out which causes are

most important in the instance of social change being studied.

1.5 RESEARCH METHODOLOGY

1.5.1 Research methods

Research with regard to this study will be conductad as fciiows :

* A literature study cf available, relevant literature ‘wiil be undertaken.

+  Structured open-ended interview schedules will ferm the basis for

discussion between the researcher and the resgondenis. Tne

researcher will also frain and utilise the services of fieid workers o

assisi him with the interviews.



1.5.2 Sampling method

A sample of 120 respondents comprising of 40 parents, 40 teachers and 40
standard S and 10 puptiis will be selected in 4 open schoois in the Durban

Metropolitan area.

The sample will consist of an equal number of blacks and whites.

Respondents will be selected by means of the random sampling methed.
1.5.3 Permission

With the aim of administering questiannaires in the selected schools, it will
be necessary to first request the permission of the principals of the 4
schocls.

1.5.4 Analysis of data

Questicnnaires will be coded in preparation for data capture. The

descriptive technicue will be employed for the guantitative analysis of the

data.
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1.6 FURTHER COURSE OF THE STUDY
The next chapters of this study will address the following aspects:

. In chapter two, attention will be given to the theoretical frarhework.
Models prevalently used in the provision of education will be
discussed and approaches under each model will be analysed and
critiqued. A literature review on open schools will be undertaken and

South African open schools system will be discussed.

. The research methodology will be the focus of chapter three. In this
chapter, the steps followed in conducting this research wili be

described and limitations in the methodology will be tabled.

. in chapter four, the analysis and interpretation of data will be
presented by theme. Where appropriate, a discussion of critical

findings will be undertaken at the end of each of the main themes.

. Finaily. conclusions and certain recommendations will be tabled in
cheoter five  Alsc issues for further research on open schocls wil e

suggssted.

In the fcilowing chapter, the assimilaticnist and the pluralistic models will be
znalysed and the aporoaches under the two models will be discussed.
Further, a literature review on the piuralistic moce! will be undertaken.

Finally pretlems facing cpen scheols in Scuth Africa will be tabled.

~
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CHAPTER 2

THEORETICAL FRAMEWORK AND APPROACHES TO THE
PROVISION OF EDUCATION

2.1 INTRODUCTION

This chapter examines models used in integrating pupils from diverse groups and
backgreunds in a school setting. In South Africa, this diversity has been seen and
defined in the main, in terms of race, ethnicity and colour. Total separation of
races gecgraphically, sccially and culturally was achieved through apartheid. This
was done to maintain ‘punty’ of nations, and in particular the Afrikaner nation. The
Afrikaners beliaved that this purity could only be maintained by racial dominance
and separaticn. Henca. for Afrikaner supremacy to prevail, it was necessary to
centrol biack education. Because of the accentuaticn on race by the previous
government. immense power struggle has ensured and ultimately leading to

conflict.

Siester {1581: 10) posits that educators have tended tc conceptualise and define
schocis in accordance with their goals and practices and the groups they are
foccusing ucen. What Sleeter is saying is very significant to the South African
setting wnere. because of past discriminatory and unjust practices in the provision
of education for the divergent racial groups, the goal cf the new policy on
educaticn is now expected to °... enable a democratic. free, equal, just and
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peaceful society to take root and prosper in cur land, on the basis that all South
Africans without exception share the same inalienable rights, equal citizenship and
a cemmon national destiny, and that all forms of bias {especially racial, ethnic and

gender) are dehumanising” (Government Gazette 1986 : 8).

Given the above new palicy on education, deciding on a mbdel and an approach
to educate pupils from diverse groups and backgrounds poses a problem about
striking a balance between harmonious integration of groups and allowing
human/groeup diversity to flourish. Put differently, the question whether to
eliminate, modify or encourage diversity inherent in the groups needs to be
addressed satisfactorily in order to re-organise society better. As a matter of fact,
putting pupils of different races in a schooal or a classroom does not, per se, mean
that a better crdering’ of society has come ar that desirabie change in group
relations will occur. A deliberate and conscicus approach is necessary to achieve

this goal.

The outcomes of putting together peopie cf diverse groups and backgreunds in
sccial institutions are usually determined by how a saciety is ordered and may
change over a pericd as the balance of power within and amongst the groups
shifis or the dominaticn pattemns of cne group over the other{s) 1s neutralised.

Further, same of the cther more important determinants cf these outcomes are:

» the degree to which groups are dispersed and ccncentrated in a

geographical setting;



» the degree of hostility and fear the dominant group(s) may have towards the

subordinate group(s) and vice versa;

- the nature of contact between the groups, for example relatively friendly or

co-operative or the reverse;

+ the extent to which groups compete over scarce resaurces in society and the

nature of the competition;

- the relative sizes of the dominant and the subordinate group(s).

2.2. MODELS OF EDUCATION

Madels that have been used to obtain the desired cutcomes in bringing together
pupils of diverse groups and backgrounds in open schoois have been either
assimilaticnist or pluraiistic. Many educators. however, have campaigned for a
form of ecucaticn that is pluralistic in nature. positively accentuating diversity in

sgciety rather than a form of educaticn which is assimilationist.

But before going into this dstatl, a trief lock into the two contending thecretical
positicns in society is advisatle. Basically, there are two medels of laoking into

society | the assimilationist and the pluralistic.



2.2.1 The assimilationist mode{

When two cr more groups meet, there is a tendency for a hierarchical relationship
to develop amongst the groups. The relationship is based on, amengst other

things. cne or more of the following :

. military capability,
. technology, and
. idealogy.

Colonialism throve on a combination of the above factors to generate a
relationship where the coloniser was superior and the colonised inferior. This is
pertinent in the integration of schools since the culture and practices of dominant

groups tend to prevail.

The rationale behind the assimiiationist mede! is to amalgamate into one whole the
many diverse persons or groeups in a glural society. Assimilation, therefore,
becomes a process of fusicn in which persons or groups acguire the way of life of
the mast demirant grcup. In sractice. assimilation. seeks to dissclve all ethnic
identities and insists cn commcn institutions and language. Thus what may be
perceived as 2 non-sthnic pelicy under the assimilaticnist medel may actually be
a policy geared towards the destruction of all cultures except that of the most

dominant group(s)



In assimilation, persons or groups are, [pso facto, encouraged through persuasion
ar coercion to acquire traditions and attitudes of the dominant group(s), and by
sharing their experience, are incorperated with them into a commen cultural life.
In education, for examptle, assimilaticnist approaches to the pravision of schocling
manifest in a formal and a hidden curriculum where not only the aspebts of life of
the group(s) that are being assimilated are ignared, but also the language of the
dominant group(s) is regarded as the official language. Differences in culture such
as values, habits and religion to mention a few aspects, are almost totally

relegated to the background.

Members of groug(s) that are being assimilated are taught to give up their values,

peliefs and behavicurs and adopt a ‘new and ‘better lifestyle of the mainstream

group(sj.

2.2.2 Problems inherent in the assimiiationist model

The assimilationist model is beset with a number of problems. some of which are

the fallcwing :

. There is no cne ‘official’ way of life in a plurai society. Diverse grcups in a
oiural society have a natural and an instinctive way cf self preservaticn. They
jeaiously safeguard what they feel holds them together as a group. Groups
are mainly cancermed with survival based on adaptive change that enables
them to cope with the problems of living in society.  Groups adapt certain

traits cf their way cf life rather than change their way cf life in its entirety and
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2.2.3

the result is partial assimilation where only some traits are traded between

groups.

The assimilationist model is conflict generating rather than conflict reducing
or containing. It emphasises the notion of superior/inferior ways of life. i

smacks cf ethnocentrism.

The model encourages domination of one group or more over the cther
groups with the mainstream group(s) prescribing to the others. The non-

mainstream groups are made to feel alien in society.

Assimilation is {0 some extent, accompanied by a higher rate of upward
mobility by members of the non-mainstream groups. -However. the fact that
the mainstream grougs have had a head-start means that the memkbers of the
non-mainstream groups will remain in the base siructure for sometime
because individuals do not automatically make claims in terms of ethnic or
greup identity. Whether and how these claims are made depends (0 a large
extent on the colicy towards and methed of sthnic/group(s) incorperation into

the iifestyle of the mainstream group(s).

The pluralistic model

Pluralism refers to a form of scciety in which groups maintain their independent

cultu

rai traditions (Hawkins 1981: 210). The cdefinition mplies that scciety

accommodates cultural civersity and each group is allowed ta exercise its right to
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be different. Further, though independent, each group acquires a distinct but
‘equal” status in a common poiity. In other words, pluralists prohibit official
recognition or favouritism toward ethnic or racial groups. However, cuitural and
racial diversity are not the only sources of pluralism. Pluralism may also emanate
from many other sources such as social class, palitics, religion, ideo!ogy, language
and ethnicity. In this way, culture is given a broader meahing and definition to
encompass one, same or all of these sources as determinants of a way of life of
a people. For exampie in lreland pluralism in that society is defined mainly in

terms of religion.

Nieto (1992: 282) maintains that there are three different ideclogies for

understanding pluralism in society ar the lack of it. She then goes on to describe

these ideologies as foilows :

» Anglo-conformity, @ medel of cluralism based on the concept that all

‘newcomers’ need to conform to the deminant English-speaking majority.

- the ‘melting pot.” a medel that maintains that differences need ta be 'wiped
out tc form an amalgam that is unigue but witheout traces of the criginal

cultures. and

+ the 'salad powl’ {alternatively a mosaic or tapestry), a model based cn the
premise that all ‘newcomers’ have a right ¢ maintain their languages and
cultures while combining with others to form a new society reflective of

differences.



A fourth ideclogy on pluralism could be added to Nieto's list, namely, cultural
pluralism which is ethnocentric. This model stresses a strong ethnic identity,
maintaining that the different ‘nations’ co-exist in one State because of different
cultures and, therefore, need to be kept apart. This model has been the basis

upon which the ideclogy of apartheid in South Africa has been built.

Two main variants of pluralism have been advanced. These two variants are the
conflict vanant and the consensus variant. In the conflict variant it is assumed that
societies organise around specific natural attributes such as race, ethnicity or
religion. These aftributes constitute a culture which serves as a uniting bend with
societies so organised. Saciety thus consists of numerous distinct sub-cultures
which are unwilling to lose their identity. The conflict element is a product-of
eccnomic ferees acting on the natural synergy where the various cuitures have to

compete with each other especiaily for resources.

The consensus variant of pluralism assumes that religicus. econcomic. cultural and
the rolitical sccietal structures that exist in scciety play a mediatery rcle between

individuals and the State as the sovereign body in this instance.

The plurality of intermediate institutions creates cross cutting groups affiliaticn as
well as avenues for individual self-expression. creating s&afety vaives for the
realisation of individual leadership talent thus troadening the basis for fair
competition. In this way pluralism constitutes the basis fer healthy competiticn and

consequently, consensus as cppcesed to the conflict variant.
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Fer this reason the ‘salad bowt’ argument has been advanced to bclster the course
of pluralism. In this argument it is posited that each group in a pluralistic society
has a unigue role to play in contributing to the advancement of society. There is,
therefore, a perceived value for the continuance of diversity. 1t is logical that by
seeing continuance of diversity in a pluralistic society, cultural spaces in which
individuals regardless cf their cultural affiliation will move freely without losing
identity will be created. In other words, there will be a re-definition of existing
boundaries allowing for altemnative traditions to develop because social and
cultural institutions are cpen.  Trindis in Mogdil, Verma, Mallick and Mogdil (1985
: 77) concurs with this view as follows : “As people live in different schedules of re-
enforcement, they develop distinct points of view about the way the environment

is structured.”

Given the above analysis of pluralism, it becomes clear that certain orincipies
underpin this mcdel. These principies are cultural integration, cuitural

differentiation and cultural continuity.

. cultural integration : imglies that members of a plural scciety remam nct only
proficient in their own life-style but they also acgquire kncwledge.
understanding and appreciation of life-styles cf other groups in society
without losing their life-style. Peaceful co-existence amongst different greuos

in society is promoted.

. cuitural differentiaticn and variety in life: By affirming diversity, this principie
takes into account both the specific and individual needs cf groups. that is

individuality in universality.



. cultural continuity : the continued existence of diverse life-styles alongside
each other is guaranteed. Society gives a positive recognition of diverse life
styles. Members of a pluralistic society develop positive perceptions, feelings

and disposition towards their own and other groups’ life-styles.

2.24 Assimilationist vis a vis pluralistic models

Both the assimilationist and the pluralistic models emanate from the same premise,
namely, that a particular society is compoesed of diverse groups. The point of
departure of the assimilationist model lies in the fact that it negates pluralism in the
sense that at the end of the day, the ways of life of the non-mainstream groups

must be give way to the way of life of the mainstream group.

The pluralistic model. lends itself to the view that a political democracy must also
be a cultural demccracy, and, therefare, groups have a right to exist and maintain
their way of life. This agproach seeks to fester the development of a plural society

in which the equal vaiidity of numerous different cultures is recognised.

Both the assimilationist and pluralistic mcdels are. on the basis of the above
assumptions. ncrmative and hence prescriptive, that is, they foecus cn social
engineering on the basis of their respective theoretical positions on the structure

of scciety.



2.3 PREVALENT ASSIMILATIONIST APPROACHES TO THE
PROVISION OF SCHOOLING

2.3.1 Business as usual

The main objective of this approach is to maintain the status quo in 5;3 far as the
classification and stratification of diverse groups in society is concerned. For
example In education the school system does nothing to accommodate the
diversity of its school population. Pupiis are mixed in schools on the basis of race
and ethnicity and are offered the same traditional curriculum and instruction hence
the title of the approach, “business as usual.”

The rationale behind this approach is that assimilation is desirable and will occur

if bodies are mixed physically.
23.2 Teaching the exceptional

In this approach puptls from non-mainstream groups are regarced as excepticnal
because of their distinguishing traits. for example language. and for this reason the
school treats them differently from the pupils frem the mainstream group(s).
Teaching strategies and material in the curriculum are altered and modified tc fit

more cicsely to the learning patterns of pupils from the non-meinstream grours.

The assumption underlying this apprcach is that assimilation is desirable and will
accur more readily if transiticnal bridges are offered to non-mainstream pupils until
they can succeed in scheoi without these bridges. hence, for example. the

alteration cf material in the curriculum to suit pupils who ars ‘exceptional’.



2.4 PREVALENT PLURALISTIC APPROACHES TO THE PROVISION OF
EDUCATION

Extant overseas literature pertaining to education for pluralism reveais that
pluralistic approaches to the provision of schooling advanced by different
individuals and agencies cverlap. Lynch (1986 : 10(b)) asserts that approaches

are often used in hybrid or combined forms.

Different titles are given to the different approaches depending upcon the
educational, social and political meaning the individual cr an agency wants to
advocate through the particular approach. In a literature review conducted by
Grant, Sleeter and Anderson (1986 : 47) they found three rationales given most
often for writing or editing bcoks on pluralism. The reasons were, firstly tc
acknowledge and promgcte numan diversity, secondly to argue the impertance of
bilingual-culturai leaming in education and to promote and to provide help for

educators in this sphere.

Aiso in that review it was found that each of the apprcaches seeks {0 address
varicus forms of human diversity used far sacial stratification. These forms of
human diversity incluce. inter alia, race and ethnicity, socigl class. gender anrd

handicap.

There is a dearth of literature covering the approaches to scheol provision fer
oupils froem diverse groups ang backgrounds in South Africa because of the pclicy

of separate develepment that has been in vogue aver the years. For this reason,

s
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this section of the study on approaches will draw from experience in the United
States of America and in particular from the works of Gibson (1984), Grant and

Sleeter (1985) and Sleeter (1991). They set out the approaches as follows :

241 Education of the cuiturally different {benevolent multi-culturalism).

This approach, as its name implies, seeks to equalise educational opportunities
for culturally different pupils. It emanates from the observation that there are
fundamental and important problems of academic perfermance amongst students
who do not belong to the mainstream culture in a system of education that is
dominated by the mainstream culture. To be culturally different is, therefore,

defined as not being a member of the mainstream group.

As an approach, it rejects the nction that problems encountered by children at
scheool result frcm a disadvantaged upbringing (cultural deficit theory) but instead
claims that schecoi for these children represents a foreign culture because it is

founded on a homegenreous medel of scciety.

There is. in cther werds, discordance between home and school culture for
children nct belcnging to the mainstream culture. Leamning problems encountered
by these children are a result cof this discerdance. Therefore. there is nothing
wrong with the child’s upbringing but the school must be changed to promote egual

opportunity.

tad
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Further, this apprcach negates the introduction of compensatory educational
programmes that deny cuitural differences. It assumes no hierarchy of cultures but
on the contrary, it assumes parity amongst cultures by defining human diversity as

inherent in any society.

In terms of strategy, this approach advacates formulaticn and implementation of
educational programmes that wall increase compatibility between home and school
environments. It sees the intreduction of multicultural education as a solution in

bringing abcut this compatibifity.

A number of major problems beset this approach.  Some of them are the following:

. Education of the culturally different as an approach accepts prima facie that
the poor academic performance of children who do not belong to the

mainstream culture is caused by cultural differences and offers multicultural

education as a panaces to this probiem.

Research in preblems of academic performance of nen-mainstream children
reveals that there is no clear relationship between school success and

muiticuitural ecucation (Pettigrew 1564 154).

»  Parity among diverse groups in scciety does not necessarily come apout

because multicultural education is provided in schoals particularly when one

~3
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group seeks to mamntain and retain its dominance cver the other groups. This
approach subconsciously is conceived as a special programme designed to

help and deal with a special group of pupils who are cuilturally different.

Proponents of multicultural education Banks (1924), Sleeter ('1 931), and
Lynch (1288), maintain that this education is for ‘all’ children not just a
particular group. Put differently, multicuftural education should cut across

cultural beunds used te define human/group diversity.

. This approach is seen as patronising and condescending by implying that

certain groups are given help.

242 Education about cultural differences (cultural understanding)

This zppreach seeks to teach children to value culturai differences and to accept
the right of cthers to be different. It emanates from the desire by varicus groups
i 2 cluralistic society to upheld their ethnic identities and that scheels should be

modelled towards the cultural enrichment of all.

It claims that cultural diversity is valuable and should therefore be preserved by
reinforcing it through the school, system. The school in this gppreach is seen as
a social instituticn that plays a major role in shaging children’s attitudes and keliefs

in society.



As a strategy, this approach advocates the development and implementation of
educaticnal pregrammes that preserve cultural diversity. Such programmes will
foster increased teacher and pupil understanding of cultural differences. Further,
all pupils will learn and live and work in a culturally diverse society. According to
Gibson (1984 - 100), education about cultural differences is expected to yield the
following outcomes:

. cultural sensttivity;

. respect for cultural differences;

»  fuller and more understanding of a nation’s heritage;

. increased social justice;

. reducticn of prejudice and discrimination; and

. pupil preparation for life in a heterogenecus society.

The approach. education about cultural differences, has the followming short

ccmings:

. t assumes that each group passesses uniform discernibie traits and a st of
values which are characteristic in all members of a particular group. In this
respect it ignores similarities among all groups and neglects differences
withint any one group. Within any given group there are also for examgple
gender and class identities. Labels like : ‘black people are ...." and ‘wnite
pecple are...’ can easily creep in the approach resuiting in categorising and

pigecnhcling people of a particular group as if they are all aiike.



. The approach places heavy reliance on change in the ordering of groups in
society by means of an established education system. Education is capable
of many things but not everything. There is, therefore no guarantee that
teaching pupils about cultural appreciation and understanding will stop
prejudice and bring about equality amang various groups in so'céety. The
structures that cause these problems also deserve attention. Weclpe and
Unterhalter in Unterhalter, Wolpe, Botha, Badat, Dlamini and Khotseng (eds.)
(1981 : 9) in support of this view maintain that it is impossible to assign a
transformative role to education without considering the social, political and

eccnomic conditions in society.

243 Education for cultural pluralism

This approach seeks to preserve and extend cultural pluralism in scciety. |t
incorporates aspects of the first two apprcaches described above. namely,
educaticn of the cuiturally different and education about cultural differences.
Prcronents of sducation for cultura!l pluralism rerect enforced assimiiation and the
meiting pct thecry. Insiead. they claim that gremeting culiural diversity is of vital
importarce fcr the survival of particular groups and therefcre schogis should be
channelled towards nelping achieve this geal in scciety. Tne aporeach is intended
for both mainstream and nen-mainstream groups and dees not single cut any

particular group.



Proponents of this approach maintain that racism and cppression in schceols and
society in general are related to the Jocus of power in education. Pupils should,
therefore, be empowered as individuals by achieving and receiving validation for
who they are. Further, they should be empowered for social change by having
lived a pluralistic model (Sleeter 1991 : 11). This approach further claims that
boundaries existing in diverse groups exist only as a result of sccial engineering

to preserve group interests and not out of conservatism.

The main weakness of this approach is that it enccurages the creation and
maintenance of boundaries between groups rather than promoting individual

competence to operate across cuitural and ethnic boundaries.

2.4.4 Bicultural education

This approach ughcids the view that diverse groups in a particular scciety should
maintain their identities as groups. It encourages individuals in diverse groups to
learn and acguire an alternative culture in sccigty. hence its name ticultural
education. It seeks to help beth mainsiream and non-mainstream puptls to
participate alike and benefit in the sccic-economic opportunities that sccieties
offer. Like the other approaches discussed above. it is an cutcome of non-
mainstream groups’ rejection of assimilation and the melting pct. Accuituraticon is
viewed as a reciprocal process than a linear process. Pratte (1979 160) sees

bicuttural education as leading to cancurrent scciglisation to twe or more cultures.



Bicuitural education as an approach has the following short-comings :

. It assigns to the school system almost the total burden of socialising the
pupils into different cultures. The schoal alone cannot fulfif this task

adeqguately without invoiving other socialisation agencies.

. The approach also equates culture with ethnic group or ianguage. In fact,
most proponents of this approach are also proponents of bilingual education,
that is, education cof groups whose mother tongue is not English. Ethnicism
and language are some but not all the facters that cause people to form

identifiable groups.

. It tends to see bilingual education as a soiution to all socio-political problems

of scciety.

245 Muiticultural education as a normal human experience

This approach stands on its own by building upon the weaknesses of the other four
approacnes discussed above. For example, the above four approaches thus far
ciscussed equate culture and ethnic groups. In this way they categerise and

stereotype people in their ethnic enclaves.



The basic assumptions of this approach are the following :

. It views education as a cultural process whereby pupils are sccialised to fit
successfuily into an environment of the totat society rather than their ‘own’

environment.

. Culture is seen as varicus standards of perceiving, doing, believing and
evaluating that a persen attributes to other persons. Thus, attributing
different patterns of standards to different pupils will mean that a person is

competent in mere than one of them.

. Schooling is viewed as a process whereby a person develops competencies
in multipie systems cf standards for perceiving, evaluating, believing and
doing. Propcnents of this approach maintain that schooling should not
therefcre be only restricted to special compensatory education programmes
but both scheol and cut-ci-school pregrammes should be considered together

and be given equal weight in the sccialisation of pupils in a pluralistic society.

» Similarities and differencas betwesn pupils of civerse groups should be
explored fully. Repeated participaticn of pupils with cne another in mere than
cne or mcre activiies shculd be exploited to facilitate cross-group

competency.

. The dichctomy between mainstrezm and non-mainstream groups is seen as
restrictive and denying individuals freedom of full expressicn of culiural
diversity. Awareness of and compstence in multiple cultures is fostered by

farcas and factors in and cut-cf-schecl.
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25 RELEVANCE OF THE APPROACHES TO EDUCATION AND
SOCIAL CHANGE

All the approaches to the provisicn of education derived from both the
assimilatibnist and pluralistic models described above demonstrate the fact that
scheals are always at the focal point of social change which could easily generate
sacial conflict. Oppasing graups in society work out varicus compromises by virtue
of which the schools can be made acceptable to all parties, thus amalgamating into
one whole the representatives of diverse groups. Therefore schools are as such
ideoclogically, organisationally and strategically linked to social change. This
statement is true, given that the approaches originate within a context of social
activism and draw their inspiration from struggles against domination of one group
or mere greups by others. The apprcaches depict the dual role of the schools as,
on the ane hand. being capable cf reinforcing and legitimating the status guo and,
but also, on the other hand enlightening and emancipating individuals. thus
working with rather than against efforts to bring about sacial justice and equality

in scciety.

2.6 REVIEW OF LITERATURE ON PLURALISM IN THE PROVISION OF
SCHOOLING

Up to now. it has been established in this chapter that the pluralistic model as
applied to schacls and schcoling is abcut enabling pupils from diverse groups and
backgrounds tc co-exist in society. Tne different approaches to the provisicn of

scheoling in pluralistic sccieties discussed above do not only suggest ways and
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means of preparing pupiis to live and co-exist in such a society but they also touch

upon the rationale behind the conception of each approach.

Grant, Sleeter and Anderson (1586: 55) argue that most advocates of pluralism in
education focus mainty on culture and cultural differences as predomihant factors
in a pluralistic society and side step issues of (racial) discrimination. In other
words, advocates of this view assume that given intercultural understanding and
goodwill, the problem of eliminating discrimination and racism will be soived.

Culture must be understood against the background of what it is for. Wax,
Diamond and Gearing (1971), Bock (1669), Schneider and Bonjean (1973) see
culture as a survival ‘programme’ which enables individuais in a social group to
cope with problems of living within the envirecnment. This meaning attached to
culture begs a question on two very important issue;s. namely, that culture is not
static and further that, most important. social groups should be thought of
separately from their cultures because people do not live in g culture. There are
cross cutting group affiliations in a plural scciety. Kailen (1924: 173) in support of
this view maintains that people can live in severai cultural environments because

of the fluid nature cf pluralism.

Appletan (1983 :12) is of the cpinicn that the concect oiuraiism is plagued with
ambiguity, generality and confusion particularly in the educational circles. To give
accuracy and clarity to the defimition of piuralism. Cerleit (1583 © 14) paoints cut that
education for a plural society must confront discriminaticn and inequalities in
society and rmust be positively anti-racist. The views exprassed by Grant, Slester

and Anderson, (1886) Appletan (1883) and Ccrlett (1G83) reinforce g very

ot
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pertinent point that in any given society, pluralism in education emanates from a
certain ideological premise which will be used at a given point in time to maintain

the status quo and existing power relations in society.

Pluralism in education should not, therefare, be simply a descriptive statement
about how things are or must be or what we can take for granted because
schools are used by the dominant greups tc socialise the young into a stratified

society.

Banks in Sleeter (1891: 175) maintains that the school is itself contradictory
since it often expounds demacratic values while at the same time contradicting
them. Faormulation of an education policy in a plural society should not then be
seen as a monecpoly of cne group. Instead. a range of different groups should
participate. This will overcome the control of power exercised by the dominant

groups in order to get the largest share of scarce rescurces in society.

Harzard and Stent (1973: 10) in Bullivant maintain that pluralism must include
basic ideas of controliing the significant envircnmental and psycholcgicat fercas
impinging ugon the pecple. In a radically changing society like South Africa.
cluralism will be ineffective in dealing with probiems emanating from racial
differences in a sccial institution like a school not unless the concept culture is
extended to give race iis proper weight. Bullivant (1987: 112) in support ¢f this
view maintains that contact between groups with significant differences often leads

ta a heightening tension and prejudices.
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Far example in a study conducted by the Centre for Educational Development at
the University of Stellenbosch in 1992, black pupils in open schools maintained
that white pupils taunted them with references to current events, for example:
‘Barend Strydom is free now. He is going to come and kill you. The AWB will get

you' (du Toit 1935 : 215).

Pratte (15979 197) pleads for a civilising influence that the schools must play in a
pluralistic society. He maintains that bilingual/bicuitural education programmes
have only scraped the surface in trying o solve a deep seated prablem in plural
societies. He then suggests that piuralism in education should address what is
wanted, that is. full participation in scciety by all members, according of respect

and dignity and a social crder that guarantees the end of humiliation and denial of

human rights.

Several commen principies emerge from the views of Pratte (1879 120) and the
cther authcrs cited above about the contributicn open schools can make in a plural

society that is experiencing social change. These principles are:

- fostering the rightful existence of all groups:

. sociail referm:

. educational reform beth in the content of educaticn and the scheol
environment: and

. inculcating into puplls ideals of non-racialism and eguity.
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Schools cannct make any meaningful contribution to society if they remain open
in practice and nothing is done to meet the challenges that go with their

‘openness’.

2.7 OPEN SCHOOLS IN SOUTH AFRICA

Two major problems face open schoals in South Africa. The problem is, firstly, the
strong feeling by the contrclling communities of open schoals that these schools

up; in cther words, ‘business as usual’. Secondly, _Et}gﬁp_rg?algmmgﬁf“ _f_z\a_cﬁ:_ipgr up tothe
reality that these scheols have opened up and. therefore, have to do secmething to
acknowiedge that they are changing together with a changing society is always
present. The latter view prevails in open schools and for this reason we cannot.
therefore, talk of 2 multicultural approach ¢ education in Scuth Africa because the
proponents of this type of education (Slester 1951}, Suzuki (1584), Baptisa.
Baptise and Golinick (1S80), Baker (1583) argue that for a system of education to

qualify for this apgreacn. visitle changes and reform in the schocol system and

practice must be in place.

The approach adepted by the Scouth African open schealis. Is criticised by Dekker
and Lemmer (1893: 58) as limiting their activilies to cultural activities and cultural
repraduction, again ancther simplistic justificaticn for their ‘cpenness. Banks
(1688: 28) maintains that the openness of & schcci requires refomm in such areas

as power relations, reistions between teachers and students. student/student



relations, the ethos of the schoal, the official and hidden curriculum, attitude

towards other languages, grouping practices and testing procedures.

The school reform initiatives suggested by Banks (13989) make the future status of
open schools as agents of change in South Africa very fragile because their
existenca is continuously challenged on ideclogical and educational grounds. Be
that, is it may, South African open schools have gone a iocng way towards

equalising access to schooling.

Squelch in Dekker and Lemmer (1933: 42 ) cutlines scme conditions that schools
must meet to realise muiticultural education in practice.

These conditions area:

Early integraticn of pupils to ensure social cohesion;

. Referm of curriculum so that it reflects the piuratistic nature of sccisty:

- Selection of aporooriate educational materia] that raflects the diversity of
pRrot ¥

grougs in a plural scciety:

+  Adoption of a repertoire of instructional metheds and techniques that take

into account the student population diversity in apen schools;

- Accepting the diversity of languages as an asset rather than a deficiency

i1 an open scheaol:
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. Use of assessment techniques which are non-discriminatory and

appropriate for ail pupils regardiess of their background;

. Creating positive home-school relations between the teachers and ail

parents regardless of their background:

. Preparing teachers to mest the challenge of teaching in a multicultural

setting.

The implications of the above conditions are that open schools need to adopt a
holistic apprcach in grappling with the problems of managing the changed patterns
of the school population if they are to play a meaningful role as social change

agents.

In the foilowing chapter attention will be given to research methodolcgy.



CHAPTER 3

RESEARCH METHODOLOGY

3.1 INTRODUCTION

The complexities of this field of study are manifoid and it is for this reason that
some time and effcrt were spent in exploring the terrain before deciding on the
methodolegy to be used. Methodologies used elsewhere (particularly in the
United States of America) formed the initial thrust of the study. This was essential
as the United States had gone through a similar process in the 1960's and
experiences gained there would have been beneficial to South Africa.  Further,
extant literature on open schools in South Africa is scant. Also, the existing
literature focuses mainly on what ought to be in oren schools rather than what has
been done to make these schools viable agents of social chance. The reascn for
this is that these schools did not have to change to live up to their changed status

as open schools.

3.2 PREPARATION FOR AND DESIGN OF THE RESEARCH

3.21 Selection of schools

The selection of schools was to a large extent dictated by the background of the

opening up of schools in South Africa discussed in chapter cne of this study
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because it was felt that the type of open schoaols, the reason(s) for cpening up the
schoals ta admit all races and the length of time the school had been cpen will
have a bearing on the perceptions and attitudes of the respondents towards cpen
schools. In total four open schools were randomly selected from a list of schools
representing each type of school in the Durban Metropolitan Area as described
below. (NB The Department of Education has its own terminology of describing
and categorising types of schools in the country. The terminolcgy used below is,

therefore, not the official terminology of the Department of Education).

. Roman Cathclic Church open schools.
As stated elsewhere in this study, the Churches and in particular The Reman
Catholic Church was the first institution to open its doors and admit pupils of
all racas in its schools in the 1970’s. Given its pioneering work in this
respect. it was felt that this type of school should be included in the study for
this reason. Roman Catholic open schools have had a longer time than the
other cpen schools to experiment on different policies and practices to
integrate pupils from diverse groups and backgrounds in their schooling

system.

. Private Schoals
Tnese types cof school are called private schools because they are
independent from govemnment and draw little or no subsidy from government.
What brings them closer to government is that they have to register with the
Department of Education. As educational institutions, they are exclusive in

terms of fees. pupil selection criteria and rich endowment with facilities. The



main reason for including this type of schools in the study was that because
of their exclusivity, they would give more insight not only to race and ethnicity

but alsc class in the integration of pupils in schools.

. Maodel B Schools
In 1991 Minister Clase introduced a ‘model system’ for categorisation of
schools. A ‘medel’ B school is a fully state funded government schocl which
is raciaily desegregated. The fact that the school remains a state school
implies that parents will not be expected to pay more even when the school
becomes racially desegregated. This type of school was chosen because it

is a state run open school.

. Mcdel C Scheol
A model C scheol is a state aided school which is ‘owned’ by a management

cemmittee composed of elected and State appointed members.

This medel offers the possibility of semi-privatisation and places on parents
nct anly a financial burden of mesting the day to day costs of running the
scheool but also gives the management committee wide powers in school

pciicy formulation and execution.

3.2.2 Selection of respondents and the criteria used

The final decision in the preparaticn for the research was to draw a samgple of

teachers. parents and puptls from the types of schools listed above. Al scheols
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selected were in the Durban Metropolitan area . The sample comprised black and
white respondents . Parents had to have a child attending an cpen scheol and
were not necessarnily parents of pupils in the sample. The reason was to cast the
net as widely as the limited circumstances could permit. Teachers and pupils had
to come from open schools. Pupils were selected from the [ast two forms of high

school, that is, standards nine and ten.

3.2.3 Sampling design and sample selection

The sample cf the study was selected from pupils (standard @ and 10), teachers

and parents. A total of 100 respondents was interviewed. Inierviews took place

in 1956.

All respondents, that is, {pupils, teachers and parentsjwere chosen on the basis

of the following criteria

. racial classification and ethnicity
. gender (in co-educaticnal schools)
. some assocation with an open school

The sample for this study was selected mainly from black (African) and white pupils
and parents. This was dane not because the researcher wished to single out
thesa grours cf pecple as a problem but rather because it was felt that the most

cogent responses would be elicited from these groups for the following reascns:
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. Socio-political tensions in South Africa have been mere pronounced between

blacks (African) and whites as compared with other groups;

» when schools opened up to admit all race groups, white teachers, parents
and pupils remained the ‘controlling’ parties and black (African) parents and

puptls, in the main, were the ‘recipient’ parties.

. Preliminary reading and investigation suggested that the attitudes of blacks
{African) towards open schools as agents of social change may differ from
those of indians and ccloureds because of the latter groups enjoying a
different status in the eyes of the government under the Tricameral

Parliament.

The criteria for sample selecticn stated above were not applicable to teachers in

most cases because teachers in open scheols are predominantly white.

3.3 SELECTION OF PUPILS IN THE SAMPLE

in the selecticn of pupils a systematic random methcd was acplied. (g frcm a

ranc.‘-orh sterting point in the alphabet per class. Respondents were selected at

specific intervals until the required gucia was met.
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3.4 THE RESEARCH INSTRUMENT (QUESTIONNAIRE)

Interviews were carried out in 1896. A structured open-ended interview schedule
formed the basis for discussion between the researcher(s) and the respondents.
in constructing the questionnaire, the researcher was guided by the following

considerations:

. that the guestionnaire should be long enough to get the essential data as

dictated by the cbjectives of the study;

. that the questions wiil be abjective, with no leading questions o the desired

respcnses:

. that the guestionnaire will deal with challenging topics which the respondents

will recognise as significant in spending their time: and

» open ended questions were seen as appropriate because a wide range of
cpinicrs on the subject of the study were anticipated. Further. deep-seated

feelings cf the respondents had to be determined.

Discussicn with each respondent took approximately ene and a haif hour. Three
sats of questicnnaires (that is, one for parents, one for teachers and one for pupils)
were used. Althcugh aimaest identical, the guestions for pupils and parents differed

slightly. Tne gquestionnaire was divided accerding to the foilowing main themes:
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. Schoal galicy;
. Cpenness of scheals from a political ideological perspective

» . Teaching and leaming in open schools

Before commencing the fieldwork, the guestionnaire was tested and refined where

necessary.

3.5 LIMITATIONS IN THE METHODOLOGY

The first limitation relates to the representativeness of the sample. The size of the
sub-samples was small because of limitations of rescurces. mainly, time and
financial constraints.  The second has (o do with the selection process itself. The
selection of parents and teachers was not conducted at randem but on the basis

of aveilability as long as they met the requirements cof the stipulations and criteria

3 The guesticnnaire used was lergthy and exhaustive.  While it s
el d s A b= — ~ 13 ale) e taTal - YY1 H-}
acknowledged that there are cefinite protlems  associated with the
administraticn and anaiysis of a lengthy Guesticnnaire. it was felt that

shortening it weuld result in & superiicial coverage of themes and analysis of
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. Respcndents at times formulataed what they considered to be ‘suitable

answers in an effort either to oblige the resezarzner or to show themselvas in
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a favourable light. Further, respondents were not always willing to commit
themselves on particular items on the questionnaire, for example those that

dealt with racism.
. Difficulty was expenenced in finding encugh parent respondehts. Most
parents are werking and could not spare time to be interviewed. However,

this problem was in some way cvercome by interviewing parents at home.

In the next chapter the research data will be presented and analysed.



CHAPTER 4

PRESENTATION AND ANALYSIS OF THE RESEARCH
DATA

4.1 INTRODUCTION

In this chapter, the research findings are presented in three main themes as

follows:

. school palicy:

s  openness of schocls from a political ideclogical perspective:

. Views cn gpen schocls
. Open scheols and sccial change
. Open schoais and inter-racial and inter-cuitural understanding; and

. teaching and learning in cgen schocls.

The research data was axamined anad analysed rnct only in terms of the views of
the respondents by cateccry. namely. teachers. gupils and parents but in many
instanices. also in terms cf race where the racial facter is significant. Whers
appropriate, the crucial findings related to the main themes are briefly

discussed at the end of each theme cr sub-thema.
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In some instances, very small minority views in the Tables are not re-stated or
discussed in the analysis. Further, the figures are presented in the form of
percentages. Where percentages exceed 100, this is because of multiple
responses where respondents could offer mere than one response to a

guestion at a time.

4.2 SCHCOL PCLICY

Respondents were asked to express their opinicns on scheol policy under the

following aspects:

. admissicns
. staffing (respondents : teachers only)

. educaticnal approach (respondents : teachers only)

Parents and pupiis were expected to give their views on scheel palicy from the
user friendliness perspective. Teachers, by virtue of their position were
expecied nct only just to state their views on how schoel colicy imgacted cn
cuplls and parents but were alsa requested to evaluate school policy in terms ¢f
its facilitative roie in bringing abeut change that behoves an ogen scheol,
Herice. the guesticn on scheol policy for teachers was axtended ¢ inciude

staffing and the ecucaticnal appreacn.
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4.2.1

Parents and pupils reactions to school policy

Table 1 highlights problems encountered by black and white respondents with

regard to admission policy.

Respondents : N =64

TABLE 1*: Probiems encountered when joining an open school.

Repeating a class

Cultural differences

Race and discrimination.
No problems encountered.

Teachers selecting subjects for pupils.

Total Black White
B4 34 30
% % %
27 100 0
23 11 73
64 &3 e0
13 27 0]
18 25 0
13 29 O
13 25 3

*NB. Multi-respense table therefore percentages excsed 1CC.

Responseas to school admission palicy by, in the main. black respondents were

largely negatively critical on the grounds that pupils coming from the tracitionaily

biack schocels had to ‘repeat a class™ they had

schools. This happened despite pupils ‘passing’

!
i
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In response to the probe on how this probiem could be resolved, parent
respondents claimed that they asserted themselves by insisting that their children

be admitted for the class they had applied for.

Ancther serious concemn expressed by black respondents on school Jadmission
policy was that teachers impased upon pupils not only the choice of subjects in the
~curmiculum a pupil would have to follow but also the level at which the subjects had
to be studied was prescribed by the teachers. Blacks were asked to take most of
their matriculation subjects at standard/lower grade level whereas white pupils
were enccuraged to take mast of their matriculation subjects at higher grade level.
The latter aspect of school policy was viewed by black respondents as giving white

pupils a head start in life opportunities.

It is. however, ncticeable that wnite respondenis maintained that they had
exgerienced “no problems” about the school policy in general, citing that starting
in an open pre-primary had prepared them well academically and otherwise for

attending an open scheaol.

Furiher. ancther sericus and yet expected cbservation by black respondents is the
“nigh standard of education” in cpen schoals. Pupils from traditionally biack
schecls attending cpen scheals in their mid-schooling career for the first time had
o cbtain extra lessons either from the schecl teachers or private instituticns in

arder tc cope with class work.
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Black respondents cited a number of aspects of schoo! policy which they believed

were racist. Amongst other issues cited were :
* the use of black (African) languages in the schoal premises was forbidden;

« black pupils had tc write selection/entry tests (in English and Mathematics)

whereas pupiis from other race groups went through the interview only.

Problems about “cultural differences” were experienced mainly by white
respondents. Part of the reason for this could be that a few black students in a
predominantly white school stood out as culturally different. Also under-exposure
of the people of Scuth Africa to different culturai groups because of the previous

government palicy of apartheid could be cited as another reason.

"Race and discrimination” was perceived as a problem equaily by both biack and
white respondents. Although not part of official schcol policy, race and racial
giscrimination was largely felt in social interactions in and outside the classroom

situaticn.



4.2.2 Teacher reactions to school policy

Table 2 gives the responses of teachers regarding school policy

Respondents : N = 36.

TABLE 2 A*: School policy with regard to staff composition by race

Teaching staff is predominantly white.

Teachers are selected and employed according to
their qualifications.

Open scheols are egual cpportunity employers.

Schoal management are influenced by race when

employing new teachers.

Totai | Black | White
36 9 27
% % %
81 - 44 a3
36 67 26
42 44 41
B 32 0

different races
Respondents : N =36

TABLE 2 B*: School policy with regard to admission of pupils of

Pupils have to pass an entrance test

Parents of pugiis must be abie to afferd te pay
schocl fees.

A nen racial policy is applied.

Total | Black | White
35 9 27
% % Y%
54 55 87
25 33 22
83 28 81

Respondents : N = 36

TABLE 2 C*: Schocl policy with regard to the educational appreoach

Pl artatal b

Pupils are separated zccording ta streams.

The schcal tries to prepare pupils for a “real
society” {racially mixad scciety).

PIOIATWL 2 !

Totai | Biack | White
38 g 27
% Y %
55 44 50
27 22 27
30 0 39

= NB. Multi-resconse tabie therefore percentages excsed 100.
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Teacher respondents views on staffing policy were based more on
practice/tradition rather than policy. For example, they maintained that “staff is
predominantly white teachers” and that “race is not the issue’ in the employment
practices of the school, but “qualifications are considered.” These responses were
nct unexpected because open schools carry a powerful legacy as prev:’cjus[y white

schools.

Teacher respondents did not seem to experience any probiems with regard to
school policy on admission of pupils. They maintained that “it is non-racial” and
“it facilitates equal treatment of all pupils’ Hence all pupils are admitted on the
basis of two main criteria, namely, passing an entrance test and being able to

afford to pay school fees.

With regard to the question on the educaticnal approach, that is. what policy is
being adopted by the school in teaching pupils from diverse groups and
backgrounds, teachers maintained that they “taught pupils equally.” In cther
words, they did not pay any special attention tc grades/levels at which subjects
were offered and the background of pupils. Their aim was o “srecare pupils for

real life” outsice the school.
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423 Discussion

The negative views expressed by black respondents on open schools palicy are
a manifestaticn of what Banks in Sleeter (1591: 139) criticizes the schools for, that
scheols are contradictory since they often expound democratic values While at the
same time contradicting them. The balancing of democratic values in ocpen
schools beccmes problematic because these schoois have to satisfy their white
original clientele whilst at the same time trying to accommodate the needs and
aspirations of the incoming groups. Thus, a radical departure from the traditional
scheol policy might result in the scheol losing the support of whites, a fact which
leaves open schools with a hobseon cheice in so far the refermulation of school

policy is concerned.

It is for this reascn that across the three school policy issues, namely, admissions.
staffing and educaticnal approach, differences on the expressed views across the
sup-samples are, in the main, a result of the racial background of the respondents.
Open schacls poiicies are being challenged by biacks on racial grounds. These
schccels are rot seen tc have made visible changes in such areas as power
relaticns, attitude towards other languages and greuping practices (Bank's 1589
© 29). Two reasons (aithcugh not conclusive) may account for this observation.
Firstly. cpen schecls try o maintain the tradition and ethos of the original group in
the schoal. For this reason. blacks in cpen scheels are suspicious of any policy
which they perceive to zpply to them cnly as & group. This is understandable
because black pupils attending open schocls exgerience several other difficulties

which are nct experienced by their witite ccunterparts like receating a class, extra
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lessons and language. Secondly, teachers in open schools are mainly white and,
therefore, are comfortable in going on with ‘business as usual’ rather than
introduce changes to accommodate members of the other groups. In fact, their
training and exposure prior to their schools being opened had not prepared them

for this challenge.

4.3. REACTIONS TO OPENNESS OF SCHOOLS FROM A POLITICAL
IDEOLOGICAL PERSPECTIVE.

Under this theme, respondents were questioned about their general views on cpen
schools. Focus was directed mainly at the contribution open schools can make in
bringing about sccial change and the creation of common culture and value bases
in scciety.  Also respondents were asked to cite the challenges they had to face
becguse of their asscciation with open schools. Further, respondents had to state
the unintended ccnsequencas on open schools and the positive and negative

experiences they have had because of their association with cpen schools.



431 Views on open schools
Tabie 3 gives a reflection of the respandents’ thinking and views about open

schools in general.

TABLE 3 *: Views on open schoois:
Respondents : N =100
Total | Teachers| Parents | Pupils | Black | White
100 36 20 44 43 57
% % % % % %
Qpen schools cffer better
quality educaticn 48 44 55 48 67 30
Open schools enhance pupils’ | 77 2 85 71 53 S0 -
cultural awareness
Cpen scheols expose pupils &0 £9 S0 57 23 83
io a “real socisty”
Pupils cannct salect their 40 o 20 25 41 2
subjects at wiil. Taacners
select subiects for cunils

* NB. Muiti-resacnse table therefore gercentagses exceed 100.

On the whole. views sxoressad by respendents (that is. parents. teachers and
pupils) cn cpen schocls were largely pesitive. Reasons for this were both
educstional arc socio-cultural. On the educational side. open schools were
descriced as coffering ‘good quality ecucatien.” A significant factor in the

educaticnal ascect is that a very great majerity of blacks endorsed the latter view
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on cpen scheols than was the case with whites. On the socio-cultural side.
respondents felt that open schools promoted “cultural awareness amengst the
divergent groups in society” by exposing pupils to the “real society.” Real society
was seen as a society reprasentative of the ‘rainbow naticn’ of South Africa. Again
here it is significant that the sccio-cultural value of open schaools was. in the main,
appreciated by white respondents. Very few black respondents expressed the

same sentiments as whiies on this issue.

A minority criticism on cgen schools by black parents and pupils referred to “lack
of freedom of choice” these schools offered. Freedom of choice was described by
the respondents as being forced to chcoée certain subjects in the curriculum like
Zuly if one’'s home language is Zulu and also the level/grade at which to take
subjects at matriculaticon - a point discussed earlier on in this chapter that black

pupils were advised to take most of their subjects at standard/lower grade level.



43.2 Reasons for attending open schools.
Table 4 gives reasons why parents send their children to open schools and also

why pupils chose to attend an open school.

TABLE 4*: Views on choice of attending open schocls.-
Respondents : N = 64
Tetal Black | White

64 34 30

% % %
Open schools offer better quality education. 61 85 17
Better sports facilities. 11 - 16 0
The schocl was chosen on religiocus grounds. 4 2 7
To leam to understand and accept ctner races 22 7 &3
better.
The schocl is closer to where | work. 4 ¢ 10
It is a private scheaol. 5 g 10
There are no ricts or schoo!l disrugtions. 30 42 3
The scheool is closer home. g g 17
The school prepares pupils for a “real socisty.” 53 33 63
These schools enhance pupiis’ cultural 34 12 87
awarsness.

* NB. Multi-respaonse table therafora cercentages excead 100,
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Two dominant attitudes towards open schaols prevailed. depicting the different
worlds that blacks and wnites came from since the days of the apartheid policy of
the previous government. On the one hand, black respondents gave “better
education” as their reascn for sending their children to cpen schocls. Better
educaticn was seen. in the main, as attending a school where there are "na riots
or disruptions.” Further, “better facilities” and * more qualified teachers” were
cited as other reasons by bilack respondents. On the cother hand white
respondents saw open schools as institutions where pupils’ “cultural awareness”
will be broadened and “racial tolerance’ cultivated. Another very cogent reason
was that open schools prepared pupils for a “real society,” described as a racially
mixed society. Preparing pupiis for a “real society” was also cited as a reason by

a few black respondents.

Also, in views where lesser straong faeiings were expressed regarding sending
pupils to open schools. the pattern of different tlack and white werlds became
gvident. White rescondents cited reascns such as. the “scheol is closer hame”
“it is close to my werk” and that the school was “chosan on religious grounds” ard
finally for a “being a private school” with smaller classes where teachers can give
cupils individual attention. The chcice cf open schocls by some dlacks was

because these schccols have an edge over biack schoels in axira-curricular

activities.



4.3.3 Comparison between open schools and the traditionally black
schools
Table 5 depicts the main points of difference between open schools and the

traditionally black schocls.

TABLE 5*: Views on open schoois as compared to biack schools
Respondents : N = 80
Total | Teachers | Pupiis | Biack | White
80 36 44 29 o1
% % Yo %% %
Racially mixed schools
cantribute to better inter-racial
understanding 33 72 68 62 73
Open schools provide a better
and a higher standard of
education than black schools 86 84 89 <1 83
White teachers at times
discriminate on the basis of 20 C 34 57 4
race.

*NB. Muiti-respense table therefore percaentages axcead 1C0.

Fradictably. when the respondents (that is. teachers and pucils) were asked to
compare open schools with exclusively tlack schoals, gpen schacis recsived a
more favourabie rating than black schoois. Respendants saw cpen schocls as
providing “a better and a higher standard ¢f education than black schools.” Alsc.
cecause open schools are “racially mixed.” they wouid nelp centribute to “better
racial understanding.” Of significance here is that bcih black and white

respondents were agraed on the above ctservaticns.
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What was rather unpredictable was the response on discrimination. A majority of
black respcndents saw teachers as discriminating against them. This abservation
is significant on the basis that if pupils attend the same school and are in the same
class. surely any discriminatory practices displayed by the teachers should be
noticed by all pupiis. What can be inferred from this observation is that the
respondents’ views were based not so much onily on teache'r/pupii interaction but
were a result of the perceptions arising from how the school in general handled the

guestian cf group diversity.

4.3.4 Discussion

Althougl';, in the main. the views of the respeondents on open schools were
positive, three major issues, however, warrant comment. Firstly, evidence from the
analysis of the respondents’ views on cgen schools suggests that cpen schools
are a natural area for periraying what a changing society like South Africa stands

for. simply because the State has previously used its policy of seperate

{4}

develcomert to deny mixing of gecple frem diverse groups and backgrounds in alf
walks aof life. including education. For this reascn. the contributicn that cpen
schools can make towards bridging the sccio-cultural gap oetween people from
diversa groups and backgreunds is bound to stand out as a positive factor to the
respondents. Secondly. the different attitudes and expectations neld by black and
white respgondents towards open scncols are not surprising.  To the black

respondents. a hign standard of educaticn is of far greater significance than the

cther things coen schecls can cffer, whereas to the white respondents educaticnal

|
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standards are of lesser significance because of the advantaged position previously
enjoyed by white education. Instead, the value of open schoois to the white
respondents lies in their racial and cultural mix. The different attitudes and
expectations held by black and white respondents te open schools in fact blur the

sacio-cultural value of these scheols to society in general.

Thirdly and finally, the claim by black respondents that open schools discriminate
on the basis of race proves a point that bringing together pupils of different racial
background in the same school does not per se bring about racial tolerance and
understanding. Scheols should deiiberately work towards creating racial tolerance

and understanding.

4.4 THE ROLE OF OPEN SCHCOLS AS CATALYSTS FCR SOCIAL CHANGE.

In this sub-theme respondents wera guestioned about the rcle of epan schocis as
catzlysts for social changs. They had to exorass their views under three main

trends. nameiy.

. What apen schcols should be deing to contribute in bringing about sccial

changs:
. What were open scheels actually doing o oring atout sacial change:
. Open schocis and separate develecpment and
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. Open scheols and the creation of commoen value and culture bases in society.

Respondents’ comments on open scheols as catalysts for social change appear

in Tables 6.7,8 and 9 below.
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4.4.1 “ What should open schools be doing to bring about social change.

Table 6 explains what respondents (that is. teachers. pupils and parents) felt open
schaols sheould be doing to bring about sccial change

TABLE 6*: Role that open schools play in our changing society

Respondents : N = 100
Total | Teachers } Parents | Pupils { Black | White
100 36 20 44 43 57
% % % % % %
Open schoals should
unite people cf different 53 81 40 36 29 63
racial and cultural
backgrounds.
Open schools should 45 =6 25 46 8 69
promote racial equality.
Open scheols should 51 51 40 43 25 63
prcmote raciai tolerance.
Open schools should 24 0 45 34 &0 g
tmprove the guality of
education.
Open schools should 13 0 Z5 18 35 2
eliminate racial
discrimination.
Open schecals should 28 52 35 27 2S 42
bring about cetter cultural
understanding Dy
teaching people about
Cifferent cultures.
Cren scheols sheould offeri 7 19 9] Q 3 11
ail tetter life chancss.
Orpen schools could make | 1 3 Q0 0 3 0
pupils lose their sense of
identity.
Cren scheols premete 7 0 5 14 18 2
racial discrimination.
*NB. Multi-respense abie tnerefore percentages exceea 100.
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According to Table 8, a predominantly jarge number of respondents identified the
role of open schools in bringing about social change as “uniting pecple of diverse
racial and cultural backgrounds.” Mixing pupils from divergent culturat and racial
backgrounds would create “a betteffmderstanding amangst them” and thus bring

»

about “racial tolerance.”

Further, respondents displayed sensitivity to the inegualities that had existed in
South Africa’s previcus education systems and sub-systems. To them, provision
of the same type of education to all by opening up scheols to all races would

. promote equality.”

A minarity of respondents saw open schools as “offering better education” than the
traditicnally ‘closed’ schools cf other race groups. namely, Indians, coloureds and
blacks. Open schools would, therefore, according to these respondents offer zll

their graduates “better life chances.”

Ancther small minority of respondents displayad scepticism about the role cpen
scheois could niay in bringing about social change. Instzad, they claimed that

- these schocls would make pupiis “lose thelr icentity” as members of a garticutar
rOuUp in society. Further. they maintained that cpen scnccis graciice cevert racial
discrimination as is evident in the application of cartain school colicies in faveur
cf ane race group cve-r the cther. for example divicing pusils accerding to streams
(general. commércial and science streams). Black pupiis were encouraged to
follow the general stream. Cf significance in Tabis 5 is that a higher percentage

cf white than black raspondents were zppraciative of the role cren schocis can



play in bringing about sccial change. The reascon for this difference in views may
be ascribed to the fact that racial togethemess in an open school is not the issue
to blacks as much as to receive better education. Therefore, issues like “racial
tolerance.” “uniting people” and “understanding and” knowing more about other

peopies’ cultures” are of secondary impartance.

v
4.4.2 What open schools are doing to bring, about social change.
Table 7 gives the views cf respondents {that is, teachers) about what their schools

are doing to bring about social change.

TABLE7*: Ways own school goes about becoming a viabie
agent of sociai change in South Africa
Respondents : N =38
Total glack White
36 9 27
% % %
Teachers encourage unity amengst puplls. 78 89 74
Teachers promcte racial eguality at schcal 42 22 48
Teachers inculcate inta pupils cultural 42 44 43
2wWarsness
Teachers make pecple aware zbout Class. 47 44 48
Teachers make pecple pcliticaily aware Ty 17 11 19
teaching them about the political history of
Scuth Africa.
Tre scheol tries to involve all parents in the 3 11 7
running f the affairs of the schoci.

~ NB. Muiti-resconse taple thersfore percentages exceed 1C0.



A further probe prompting for views on what cpen schaools are doing to make them
viable agents of social change elicited further reasons for the adoption of the

stance respondents had adopted eartier about open schoals and sccial change.

Respondents placed the burden of the role of open scheols as change agents
mainly on teachers, maintaining that “teachers promote political awareness
amongst pupils” for example, in the teaching cof history and further by “promoting
racial equality” in all academic and extra-curricular activities of the school. They
claimed this was achieved through fair testing and evaluation of class performance

and guidance in academic and extra-curricular activities.

A sizeable majority of respondents felt that cpen school “exposed pupils to
different cultures.” For example schools had formed cultural clubs, and in their

teaching. teachers were using examples representative of the different cultures in

scciety.

An attempt to ‘invclve carents frem different race and cultural groups’ in the

rurning of the affairs of ine school was cit2d by a few resgendents as 3 way the

schoel was contributing to change.



4.4.3 Open schools and separate development. -7

In order to pursue further the role of open schaools in the process of social change,
respondents were asked o give their views on what open schools were doing to
challenge the old order of separate development. It was hoped that the views of
the respondents would be useful as predictors of the likely strategies that open

‘schools might use to bring about change.

The views of the respondents (that is, teachers) about what their schaols are doing

ta chailenge the old crder of separate development appears in Table 8.

TABLE 8*: Chaiienging the oid sociai order of separate deveiopment

Respondents : N = 36

Teacher Black White
36 g 27
o o4 a,
The schoct does nct gractics racism 26 23 39
There is racism &t schcci 17 33 11

Respondents could nct state specifically what open scheols were doing to
challenge the cld scciat crder of separate develcpment except to say *these schaal

do net practise racism.” A number cf inferences can be drawn from the reaction

~ »
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of the respondents. Firstly, respondents could have equated the mere opening up
of schoals to other races as a challenge to the old order and therefore the schoal
should do nothing else. Christie (1950 : 131), however, maintains that more than
this should be done. She advises that : “thcse inveolved with open schools cannot
simply deny the effects of race, but will need to confront them.” Secondly the
question was of such a sensitive nature that the respondents tried to play a safe
hand in their answering. The fieldwork of this study was conducted at a time when
drastic policy changes in education were being mocted at government level.
Thircly, racism has been the brick and mortar of separate development. Thus the
denial that racism exists could have been seen by the respendents as the anly
satisfactory answer they could give because open scheols are racially mixed. A

small minority view that “racism still exists in school” was expressed.
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444 Cpen schools and the creation of comimon value and culture
bases in society

Respondents had to state whether open schools were capable of creating common
value and culture bases in society. Their views appear in Table 9.

TABLE 9~ :. Response to the opinion that open schools should attempt to create
common value and cuiture bases in society.

Raspondents ( N=100

Totai { Teachers | Parents [ Pupils | Black | hite
100 36 20 44 43 57

Y % %o Yo % %o

By their very nature open schools
bring together pupils of diverse race 35 Q 85 50 27 38
and cuiltural groups and for this

rezson creata z commaon value base

and 3 culturs base to some extant.
Racism is promoted. 11 3 5 21 21 5

QOpen schools unite pecple from 28 44 25 16 12 35
different race groups.

Friendships that develop amongst 28 0 25 16 12 35
people of different race and cultural
groups are responsidle for creating
common value and cuiture bases in

sccisty.

Fecpie iose their sense of identity g J 30 7 25 g
because of common vaiue and culturs

bases created by mixing in schadis.

There is one deminant cuiture 5 14 0 a 3 5
Cpen schools increase awaraness 4 14 g 0 o 7
about different sccial backgreunds of

oupils,

Coen schoois 2xgose pupils to 19 33 0 3 9 23
different cultures.

Racial imbalancs in open schocls 2 8 0 J Q 1

makas it difficult for these schools to
create a commen value and culture
base in sociey.

21 12

]
6}

Fzople stick to their own cuiture. 21 28

- N . & i 1 !lﬂ:
NB. Muiti-response table therefors perceniagss axcesd 100
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On the whole respendents (that is teachers. pupils and parents) felt that open
schacks would ultimately succeed in creating common value and culture bases in
society. Parent and pupil respondents maintained that bringing together pupils of
diverse race and culture groups and “the friendships that had developed across
racial and cultural lines” would enable pupils to discover and cherish common
elements of culture and values in society. For example social justice would be

upheld as a value because open schools sought to promote “racial equality.”

Teacher respondents maintained that “open schools fostered unity” by inculcating

amongst pupils “awareness of what is happening in other cultures.” In this way

_cross-cultural understanding would lead to the creation of common culture and

value bases in society. Respondents in the three categories however feit that a
common vaiue and culiure base should not be seen as a change of cultures.
Pupils sheuld “retain their original cultures’ and also embrace what is commen in

the cultures.

Negative reasons pertaired (o pupils ending up with “mixed identities” becsuse of
sulture feaming and the T2t that the Angle-Saxcn way of life would eclipse cther

culiuras in this mix.



445" Unintended consequences on open schools.

Table 10 gives a reflection of the respondents’ thinking about the unintended
consequences on open schools. These are consequences which are latent and
may have been unwanted or unrecognised.

Respondents : N =100

TABLE 10*: Unintended consequences on open schools

Total | Teachers | Parents j Pupils | Black | White
100 36 20 44 43 57
% Ya % % % %
Schoal policy discriminates ) .
cn the basis of race. 38 31 40 43 68 21
Pupils lose their sense of 12 8 30 9 24 2
identity (Blacks piaying
white).
The neighbourhood where 11 8 25 9 27 4
black pupils reside are not
in faveur of blacks attending
open schoaols.
Teachers force pupils to mix 6 0 10 g 0 7
raciaily
Conflict in values held by 20 0 25 34 21 21
‘amilies from divergent
groups and backgroeunds
narticularly in the upbringing
of chiidren.
There is racism in ceen 43 Se) 35 36 44 44
schocis
Mixed marriages. 4 0 15 2z 6 2
Scheal net supponted by 13 25 5 7 3 19
lccal white population
Scheol 1s teo far from heme. 1 3 0 0 0 2
Syllabus is irrelevant. 3 8 0 C 0 4
Drop in standards of 3 8 9 G 0 4
discipline at school.
* NB. Multi-response table therefore percantages exceed 1CC.
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The majority of the respondents in the sample felt that the key negative unintended
conseguences on open schocls emanated from racism and school policies which
were perceived ta be prometing racism. in support of their feelings, respondents
maintained that “school policy discriminates on the basis of race’ and_further that
‘there is racism in open schools”™ What could be inferred from the majority
statements is that the respondents had thought through the issue and from
experience were responding rationally because their positive views on apen
scheals in Tables 3 and 4 above were to a large extent being contradicted by this.

A significant observation, however, is that whereas more black than white
respendents felt the full impact of school policy in racial terms, racism per se was

as a whole. equally felt by beth white and black respondents.

In response (o a probe on h.ow this racism was expressed, respondents replied that
itwas, in the main, in terms of interactions during social functions arganised by the
school and also by pupils during school hours. For example pupils separated
themselves racially in school assembly, outings arganised by the school and
during breaks. Pupils summed up the racial incidents succinctly: “simple
arguments tetween pupiis of different racial backgrounds turmn into racial
skimmisiies.” What was, aisc. rather significant about the views expressed in Table
10 was trhe comment that “vaiues neld by families from different groucs regarding

hild upbringing tended to cenfiict in cpen schools.”  Blacks felt that white parents
gave their cnildren tco much freedom prematurely, for example allowing young
pupils te go to night cluks end late evering parties whereas whites felt that blacks

did nct encourage sccialising amaongst their children.

(¢ 4]
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What was rather disturbing were the minority views expressed by black and white
respondents about the unintended consequences on open schools. Black
respondents on the one hand maintained that “some people around their
neighbourhpod did not approve of black pupils attending open schools™ whereas
on the other hand, white respondents claimed: “open schools did not enjoy the
support of the neighbourhood” where these schools are located. All the open
schools in which the research was conducted are located in predominantly white
residential areas. Also another disturbing minority view was that “teachers force

pupils to mix racially” at school.
4.46 Discussion

Two dominant views prevail about the way in which schoois can contribute towards
social change in scciety. Firstly, there is a view that schools are accorded an
immense position and roie as mechanisms cf social change. The second view is
that schools are a necessary but not a sufficient condition for bringing about
change and, therefore cannct be analysed as an autcnomous social force. For this
reason, processes of educational change must be linked to changes in other
social cenditions and instifutions in society. Given the above two views, the latter
view can be said to apply to South Africa mainly because of the ubiquitous
changes that have been taking place in other social conditions and institutions

during the 1980s mainly in the political and economic spheres.
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Respondents displayed a clear understanding of what changes nesd to be brought
about in society, citing as the main changes “racial equality,” “racial tolerance,”

“inter-cultural understanding” and “improving the guality of education.”

Of significance in the sub-theme about open schools and sccial chénge 15 the
predominant number of white respondents supporting the views of “exposure to
other cultures” and “the desire to know what is happening in other cultures.” The
main reason {although not conclusive) that may account for this observation is that
under the apartheid policy of the previous government, the then so called non-
white sector of society had to put in more effort to try and learn ways and means
to survive cutside their cultures. In other words whites as a group lagged more in
cross-cultural learning than was the case with the other groups. The social change
that 1s taking place in the country is now putting maore pressure on them to learn

sbout others.

At a general level there were no maior indications that respondents wers cpposed
to the cpinion that coen schools should attempt to create common value and
cuiture tases in sccisty. To suppert this view respendents claimed that coen

schcols by their very nature, were capable of perferming this functicn.
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45" OPEN SCHOOLS AND INTER-RACIAL AND INTER-CULTURAL
UNDERSTANDING.

4.5.1 Promotion of inter-cultural and inter-racial understanding in open
schoois.

Tables 11(A) and (B) give respenses to both sets of questions pertaining to the
ways and means the schocl is trying to promote inter-cultural and inter-racial
understanding in the community of teachers. parents and pupils at school.

TABLE 11A* : Promotion of lnter-cultural and inter-racial
understanding amongst staff and pupils

Respondents : N =38

Teachers Black | White
36 g 27
% % %
Cultural clubs have been formed in which
puplls and staff participate. i 53 5C 6
Scheel choir ' 14 17 15
Racially mixed subject groups have been 33 17 33
formed where pupils discuss and assist each
other in class work
Greup work in class work 50 33 30
TABLE B~ Promotion of inter-cuitural and inter-racial

understanding amengst staff, pupils and parents

Teachers | Black | White
-~ ~ ~T
>0 = Lt
% % %
Scheol crganises family and sports days
where sverybedy carticicates 28 £0 33
Parents. pupiis andg teachers participais in 11 17 e
subject choices
nvcivement of ail in parantsftaachers 33 17 37
asscciation (PTA)
The school crganises cuitural evenings ‘or a2 32 48
parents.
Parents ara reluctarnt tc ke actively invclvedin 22 Q 28
the schoal activities

= NB. Muiti-resgonse tabie therefcre percentages excead 1C0.
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In response to the question “what is your (open) school doing to promote inter-
cultural and inter—racial understanding amongst staff and pupils,” most respondents
(that is. teachers) cited the founding of several “cultural clubs” as one way of
achieving this understanding. Also encouraging “group work” where pupils of all
racial and cultural groups were represented in the groups under the guidance of

teachers was cited as anather way.

Teachers also led by example in promoting inter-cultural and inter-racial
understanding by paying attention to this drive in their handling of content when
teaching, for example by giving representative and balanced racial and cultural

examples where appropriate.

The school choir was also seen by the respondents as contributing to inter-cultural
and inter—racial understarding. For example. nct oniy classical/choral scngs were

sung but also traditional black and indian songs were presented by the choir.

With regard to premoting inter-cultural and inter-racial understanding ameng staff,
parents and pupils. resgondents maintained that regular cultural evenings were
organised by the schccls where each cuitural and racial group was aficrced an
cppcrtunity to particicaie. Further. the parent/teacher/cupil assceigticn was seen
as giving sach cuitural and racial group represanted in the school cogpulaticn a
suitable plaiform to panicipate in schocl matters affecting sectional interasts
necessitated by culture and race. Of concern. however, was the view expressed
by some respondents that some parenis were reluctant “to participats actively in
schicol activities.” This was seen as breaking the family fesling’ which the scheocl

was trying to inculcaie i all.
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4.5.2 New challenges because of being in an open school.

Table 12 depicts responses emanating from respondents’ association with open
schools.

TABLE 12*: New challenges in an open schoaol

Respondents N = 100

Totai | Teachers | Parents | Pupils Biack | ‘White
1CO 36 20 . 44 43 57

%% % %% % %o %

Adjustment to an environment with
reople from diverse backgrounds 22 0 40 32 24 18
and cuitures,

Having to pay more for transport to 11 0 25 14 29 2
andg from school.

Having to pay more for education 23 0 40 34 29 21
(expensive education).

Hostile neighbourhiocd around the 3 3 5 2 39 0
scheoi.

Hew to cope with racism from 34 44 35 25 30 33
others.

Attend extra fessons. 2 0 a 5 5 Y
Travel longer distance to and from i1 6 15 14 23 7
scheol.

Higher standard of education. 4 0 10 5 g 4
inadequate parental support ¢f 2 3 a 0 3 2

schogl activities.,

Language bamer. 16 44 g g 3 25

o
(=]
98]
) S]

Paying eguai attention to pupils 2 8
frem diverse background and
groups in class.

Maintaining fair standard of 4 " 0 0 0 4
discipline in the schogl/class.

o
[}
(e}
4=

Treating pupils of diverse groups 3 8
and sackgrounds egually.

aa 160

[}
3

* NB. Multi-resganse tabie therefore percentages

4]
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Respondents (that is. teachers, pupils and parents) cited three major challenges
arising out of their association with open schocls. In their order of frequency the
challenges were stated as firstly “coping with racism,” secondly * having to pay
more far education,” and thirdly “adjustment to an environment with people from

diverse backgrounds and cultures.”

- “Facing racism” was equally seen as a challenge by both black and white
respondents. Also there was very little difference in both black and white
respondents in perceiving as chalienges “acjustment to an envircnment with

people from diverse backgrounds and -cultures" and “paying more for education.”

Ancther ncticeable observation was that teacher respondents did not see
“adjustment to an envirenment with pecpie from diverse backgrounds and cultures’
as a chalienge. This somewhat contradicts their earlier claims in the previous
Tables on the strategies that they had tc put in place in their schocl to meet this
challenge. Further, an insignificant number of teacher respondents maintained
that they had to make an effort “to pay equal atiention o pupils from diverse
groups and backgrounds® and “to treat pupids frocm diverse groues and
backgrounds equally in class.” For these reascns. cne would have therefore.
expecied teachers to see personal adiustment in dealing with oupils from diverse
groups and backgreunds as z big challenge to their position in and out of the

classroom. Be that as it may, they demenstrated a high sensitivity to racism.
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Other issues which were seen by the respondents as lesser challenges
compared to the three major ones above were | “traveiling longer distances to
and from schocl,” “increase in transpert costs,” and “the language barrier.” The
language barrier was described as a preblem experienced, in the main, by
black pupils in a strictly English medium school. A disturbing response but
fortunately a minority view was “the hostility expenenced by blacks froam the
neighbourhocd” where the (cpen) scheols are located. Open schools in which

the research was conducted are located in predominantly white residential

areas.



453 Responses to challenges because of being in an open school.

Table 13 gives the challenges respondents had to face because of their
assocciation with an open school

TABLE 13*: How challenges were resolved on admission to an open schooi

Respondents: N = 100

NB Multi-respense table therefore gercantages excesd 100

83

Total | Teachers | Parents | Pupils | Black | White
100 35 20 44 43 57
Y % % Y % Y
By organising private transport. 9 0 25 9 20 4
Taking extra lessons in  certain 5 0 0 11 12 2
subjects.
Accepting the fact that people from | 25 0 45 36 27 19
divergent racial and  cultural
backgrounds will at times act and
behave differently in a given sat of
circumstancas.
Investrment in educational policies. g 0 20 11 3 12
Moving home. 1 0 2 0 0 2
Buying extra books 3 0 5 5 6 2
Reporting incidences of racism to & o 5 11 12 4
schooi authorities.
The scheol groviding bursares to the 4 0 5 7 3 5
nesdy pupiis
Tezchers  snccoureging  inter-racial 1 3 Q Q a 2
Mixing & g.through groupwerk in ciass.
instziling an academic  support| 17 47 G 0 5 25
pregramme :n the schock.
Joining/forming 2 fift ciub. 2 6 0 0 0 4
Could not scive probiem. 4 c G 2 12 0
Making a censcious effert ] 15 42 0 g 8 21
uncerstand pecple fram diverse
groups and backgrounds (racial
tolerancea).
Respacing others. 4 11 0 8] 3 2




In response to the probe “how did you resolve the challenges that presented
themselves by being in an cpen schocl?”, respondents gave a numbper of solutions
{depicted in Table 13) they had applied in an attempt o resolve their individual

problems like transport, high fees, living far from schoal etc.

Three factars. however, stand out in table 13 because of their high frequencies.
The first one is the formulation of a modus vivendi to accommodate other peapie
from diverse groups and backgrounds by the parents and pupil respondents. The
second one is the conscious effort by teacher respondents to bridge the knowledge
and the educational standard gap among pupils through the introduction of
academic support programmes. The third factor is an attempt by the teacher

respondents to try and practice “racial tolerance.”

Of concem but not so disturbing because of very low frequency is the view held by
some respendents that they could nat find & soiution to their preblems. Examples
of preblems which cculd not be resclved were cited by respendents as “repeating
a class.” ‘“having to take extra lessons outside the scheol” “and transport

pcrekblems.”

4.54 Discussion.

At a general level thers seams to be a lot of goed intention to make cpen schcols
work. Peaople asscciated with open schools are censcious of the fact that these

schools are now a fait accompli. This becemes avident from the ways and means
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pecple in open schocls have tried to cope with the challenges facing them
because of their asscciation with these schools.

However, the problem of dealing with people from divergent groups and
backgrounds in an cpen scheol system does not seem to be rescived satjsfactorily.
For example, the issue of race and racism seems o have been swept"under the
carpet because pecple assocciated with open schools do not think it should be a

factor in these scheols.

7

4.6 THE SCCIAL IMPACT OF OPEN SCHOOLS

4.6.1 Sacial activities
Table 14 denicts the activities open schools were engaged in to precmote inter-

racial and inter-cultural understancing.

TABLE 14*: Sccial activities {excluding sports) where pupils from various racial
and cuitura! backgrounds mix or come together at school

Respondents : N=30

Total | Teacners | Pupiis | Elack | White
29 25 44 29 31
% Y % % %%
Cultural evenings. g1 g2 91 31 g2
Competitions {(music). 30 a 55 48 22
Inter-racia! and inter-cuitural mixing 8 7 5 9 g
is unsatsfactory pecause 1t is
ireqular.

* NB. Muiti-rasgonse tabie therefore percentages exceed 1C0.

R
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Respondents cited “cuitural evenings’ as the main occasion where people from
various racial and cultural backgrounds came together. These occasions were
highly supported by people af all race and cultural groups. Next to cultural

evenings but far down in the list were *music competitions.”

A somewhat disturbing response, though a minority view, was that inter-racial and

inter-cultural mixing was irregular.



4.6.2 Home inter-racial visits
Respondents had to state occasions where home inter-racial visits occurred and

to comment on such visits. Responses to this appear in Tables 15A and 15B.

TABLE 15 A* : Qccasions friend’s home visitad

Respondents : N = 84

Total Black White

64 34 30

% % Y
There are no genuine inter-racial friendships. 30 47 10
Ng visits take place 21 24 17
Visiting because we iive In the same neighbourhood. 19 21 17
Regular visits - as friends there need not be any 22 18 27
special occasion.
Visit on special occasion. 30 18 43

TABLE 15 B*: Views on these visits
Total Elack White
17 3 27
%o 3 %%
Barents are preoteciive. They forbid their chiidren 4z 32 57
from visiting townshigs.
Imprcves inter-cultural understanding. 34 59 s}
Visits crests inter-racial understanding. 3 20 1
Neignoours do netiike the visits. 21 11 33
“riendships across culture and races are not closa 22 11 33
2nougn to aliow visits.

* NB. Muiti-respcnse table therefore percentages exceed 100,



On the positive side respondents (that is, pupils and parents) maintained that inter-
racial visits cccurred mostly because “people were friends® and frequently on
*special occasions” such as birthday parties. What. however, is noticeable, on the
above responses is that mare whites seem to appreciate and encourage these
visits than is the case with blacks. The reascons for differences in'frequency
between black and white respondents are clarified in Table 14.8. Personal safety
was cited by some respondents | “parents forbid their children from visiting
townships because they are unsafe.” Further, “neighbours in the township are
against inter-racial visits.” With regard to visiting on special occasion, only

respondents felt that “friendships across races and cultures are not close.”

Also a strang pasitive view in favour of inter-racial home visits was that “such visits
imprave inter-cultural understandiné.” On the negative side, a majerity of white
respondents felt that “there are no genuine interracial friendships.” Although such
a response was not unexpected because cf the past history of our race relations,

it is, however, tco strong in this time of change and reconciliation in South Africa.

4.7 TEACHING AND LEARNING IN OPEN SCHCOLS

In this section respandents were reguested to give their reflections an the teaching
and learning processes in open schools. They were expected, inter alia, to
examine teaching strategies. if any, that have been put in piace in these schools

to cater for the leaming needs of the diverse school population.
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Also, respondents had to give an account on how open schocls had impacted on

their lives and the lives of the communities ouiside these schocls. With regard to

communities, respondents were channelled to focus on the relationship, if any,

between cpen schools and the ‘disadvantaged’ communities because it was felt

that as previcusly “advantaged” schools, their point of vantage could be used to

the benefit of those whem the ‘system’ had sidelined.

4.7.1 Impact of open schools on respondents’ outlook towards life.

Respondents were asked to state how their association with cpen schools had

impacted on their identities and outlock towards life. Responses on their views

appear in Table 16.

TABLE 16* : Ways teaching/leaming or association with an open school
impacts on identity and outiook towards life
Respondents : N=100
Total | Teachers | Parents | Pupiis | Black | White
100 36 20 44 43 57
% % % % %o %
It has increased levei of] ©2 83 20 c8 74 z6
understanding people of
otner races and cultures.
It has made me see the| &6 1C0O 85 73 32 28
importance of  treating
everybady  equally in
society.
It has made people form| 27 0 35 45 24 25
friends acrogss race and
culture.

* NB. Multiresponse table therefore percentages exceed 100,
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Cn the whole, respondents felt that their association with open schools nad taught
them a lot about cther races and cultures : “it has increased my leve! of
understanding of people of other races and cultures.” Also, respondents saw
value macification : *it has made me see the importance of treating everybody
equally In scciety,” and as a result “friendships were being formed across race

and culture.”



4.7.2 Contributions of open schoois to the wider community - especially the

‘disadvantaged’ communities.

Table 17 illustrates the comments of the respondents (that is, teachers) regarding

the social responsibility of cpen schocls and in particular to ‘disadvantaged’

communities.

TABLE 17 : Impact of openness of school on communities -
particularly ‘disadvantaged communities’
Respondents : N= 36
Teachers Biack White
36 9 27
% % %
Funds are raised by the school o ke 36 33 33
donated to disadvantaged communities
{dcnations)
The schoel arganises workshops to help 28 0 37
‘eachers frcm the  ‘disadvantaged
communitiss to improve their teaching
skiils.
The schccl zranges bursaries for its 22 17 28
Cisadvaniaced pupiis (bursary offered on
The scncol shares its facilies e.g. 17 17 1e
‘80orarories. computers with  scme
‘cisacvartaged township schools.
The scheco! does not contribute much to iRl 33 4
disadvantaged communities
A

All cpen schogls in the sample seemed to be deing something to alleviate the

clignt of the ‘cisadvantaged’ cocmmunities or pupils from the ‘disadvantaged’
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communities. Fund raising campaigns for deonating money to disadvantaged
communities was on top of the list. The moneys raised were, in the main, donated
to educational institutions like creches and pre-schools. Also. worksheps were

organised to share teaching skills.
Each open school surveyed had socme scheme in piace to assist needy pupils
financially. However, such help was not just a handout but was cffered on merit.

Also race was not taken into account in offering financial help to needy pupils.

Conclusions and recommendations will receive attention in the following chapter.
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CHAPTER S5

CONCLUSION AND RECOMMENDATIONS

5.1 INTRODUCTION

In this final chapter, the most pertinent findings presented in the analysis and
interpretation of research data are discussed. Further, these findings are evaluated
against the two medels that are prevalently used in the provision of educaticn in
a society comprising of divergent cultures. beliefs, ideclogies and experiences:

that is, the assimilationist and pluralistic models.

5.2 STATEMENT OF THE PROBLEM

At this point, the problem of this study needs to be restated in order to relate the

conclusions and recommendations in contaxt.

The protlem addressed by this study revolved around the role cpen scheols play
in recefining the relationships tetween schooling and a social system in a country
wherg race and racial segregation had been used as indices to separate.
categerise and stratify pecple of different racial backgrounds. Through separation,
pecple were locked into their racial enclaves. Also, to carry the categerisaticn and
stratificaticn of pecple in society accarding e race to its logical conclusicn, the

oravicus gaovernment. inter alia. treated each race group differantly in the eyes of
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the law and in the allocation of rescurces. For example, government expenditure
on white education far autstripped expenditure on black education resulting In
inequality of rescurces and consequently in the quality of education between
races. This led to perceptions, by the ‘disadvantaged’ race groups, that in order
for their children to compete equitably, they have to send them to white schools
which were better resourced and consequently had a better quality of education.
- Further. inadequate communication and contact amongst different races fostered
by the policy of separate development (apartheid) had resulted in very little inter-
racial and inter-cultural understanding. Misconceptions existed because pecple
were not always aware of the circumstances under which members of the other

racial groups lived.

It was agairst the above background that cpen schocls were defined and analysed
in this study because these schaools ipso facto set cut to defy and challenge the
ecducational, cultural. racial and ideological foundaticns upen which the previous

government policy of apartheid was fcunded.

5.3 A CASE FCR AN ASSIMILATICNIST CR A PLURASTIC MODEL IN OPEN

SCHOCLS

Earlier on in this study it was argued that open schools as schools sui generis are
faced with the challenge of striking a balance between integrating pupils from
diverse groups whilst at the same time allowing and encouraging group diversity

to crevaii amongst the greups.  This oresents ta these schocls a somewhat tall
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arder because they have to decide whether to go the route of pluralism or

assimilaticnism, assuming that pluralism is a negation of assimilation.

The findings In this study’%evealed that open schools as they are presently
constituted have maintained the status quo in their teaching approach. For
example, teacher respondents maintained that when teaching they disregarded the
cultural and educational backgrounds of their pupils and did not pay attention to
the mixed pupil pepulation. ~A significant observation can be made from this
ﬁnding?ﬁémely that a strong identification by teachers with the ‘business as usual’
approach indicates that, at the educational level, the cpenness cf the school has
had very little impact on accommodating pupil diversity.  The traditicnal

Eurocentric perspective directs school policy on teaching.

Further, the“’empirical findings in this study demonstrate that It is not only
ideclogical factors that operate in the construction of attituces towards open
schools, Pregmatic considerations are equally significant. This is borne out by the
fundamental differences in expectations and views held by black and white
respendents about what open schocls should achieve for scciety in general. Trne
expectaticns and views favour the simultanecus applicaticn of twe medels in the
orovisicn cf education to pupils of diverse groups and backgrocunds namsiy,

assimilation and piuralism.

Biack respondents saw the value of open schaoals. in the main, from a puraly

utilitarian perspective. that is,)"high educational stancdards and troubie free

schocling. To them it mattered little therefore. what medel the scheel usad o
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integrate them into the open school system. On their part, cpen schools did
nothing to adapt or medify their practice ang tradition to accommodate the
changed pupil population in the school. Black pupils were thus being assimilated
into a schocling system with better academic standards and a culture of learning.
(Christie 1980 : 130) in suppoert of this view maintains that in comparison with black
schools, white schoals could all too easily appear to be educationally sound and
thus escape cioser scrutiny. She goes on to say that the heritage of open schools
may operate as a gatekeeper to change, with the result that assimilationism is

taken for granted.

To white respondents. cpen schools meant a schooling system which exposed
pupils to a multicultural environment. Thus, in so far as they were concerned, the
issue of academic standards was a given. F-or this reason exposure to and learning
accut other's cultures in cpen schocls received an overwhelming support. This
view held by white respendents on open schecls fits in with the pluralistic model
in the provisicn of education for pupils frcm diverse groups and packgreunds

because pluralism intar alia entails that:
. pupils shouid net cnly remain proficient in their own lifestyle but they should
aiso seek to acguire understanding and appreciaticn of lifestyies of other

cupiis: and

. they shculc give a pcsitive recognition of diverse lifestyles.
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It is however, significant to ncte that the pawer of western technoiogy predisposes
the entire schooling system o assimilation. Hence, as a matter of practice, open
schoals were more inclined towards assimilationism than pluralism. For example.
English is the pnmary medium of communication. On the contrary Zulu is offered
only as an cpticnal subject in open schools and pupils are, in 'the main,
encouraged not to use it as a communication teol at school-during the day. This
then defeats what pluralism stands for.  Further, where pluralism finds favour with
open scheools, it is, in the main, limited to somewhat static aspects of other
cultures. for example, during cpen cultural evenings traditiocnal food and attire tend

to be emphasised.

5.4 THE DILEMMA OF SQCIAL CHANGE IN OPEN SCHOOLS

Reaspondents displayed tremendous uncerstanding of what cgen schcols sheuld
te doing to bring about social change. They emphasised, amongst cther things,
inter-racial and inter-cultural undersianding. To them the key agents cf social
change wera classrcom teachers. However. evidencea in this siudy suggests that
teachers were nct doing encugh to meet this chalienge. For examele the majerity
of teacher respendeants did not see racism as a facter innerant i coen schoals.
Perraps this reflects the nction that racism and raciai discriminaticn are sa finely
interwaven into caily life in Scuth Africa that simply bringing pecole cf diverse
groups and backgrounds does net bring a clear understanging of the dynamics of
race. Past and present govemment policies on race and racial issues will 2iways

infiuence pupil judgement and perceptions cf other race groups.
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Alsg ancther significant, though not conclusive result shown by this study is that
respondents did not see open schocls as directly involved in a deliberate
movement for change but primarily as learning institutions focussed on purely
curricuta and other scheeolrelated issues. That respondents conceptuélised open
schools as they did has certain implications. Firstly, it chId not e possible for
open scheols to undertake such an enormoeus task. As a matter of fact, schoais are
places of leaming; to engage in ideoclogical issues takes second place. Secondly,
open scheols came abecut at the height of the social and political crisis in the
country during the 1970's, 1980's and 1990's.  With the socio-political pressure
having abated, their ‘'openness’ was taken for granted. In other words, they
scmewhat lost their initial mission as staiwarts in challenging the commonsense
peitef that schoals in South Africa should be racially segregated. This is evident
frcm their adoption of the approach “business as usual® in school policy and
teaching. Thirdly, scciai change brought abcut by being in an open school was
seen by respondents not so much as an all embracing course for the good of
sccisty in general. Focus was on what respondents would achieve as individuals -
for examrple better life chances. Be that as it may. findings from this study indicate
that there is ccnsiderable suppcrt for open schools as cpen educaticnal
instituticns. This general approval is beme out By the claims made by respondents
that cpen scheols had impacted pasitively towards their outlook tawards life in
generzl ard in particular their attitude towards members of other racial groups. For
this reason it may te said though not conclusivey that cpen schoois are t0 a targe
extent succassiul in reducing racial tensicn and prometing scciai cohesion and for

this thay shculd be recognised as an important initiative for change.
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Finally, notwithstanding the merits and the demerits of either assimilationsim or
piuralism, there is still a basic legic in providing schoaling.  The logic is predicated

on the primary functions cf the school and these functions are:

» Providing pecple with literacy and hence quality of life; that is, providing a

map into the world.

. Selecting and allocating individuals into slots in the social divisicn of labour

and services.

. Empowenring pecple through excellence, that is, providing society with, infer

afia, inventors, thecrists and intellectuals.

5.5 RECOMMENDATIONS
Recemmendations to make open schocls viable agents of sccial change are made

as follaws:

5.5.1 Facing up to the ‘openness’ of the schools.

Motivation

For cpen schocls to play a meaningful rele in Bringing about social change, a
conscious. delicerate and systematic effort must be made by teachers, puptis
and parents to ensure that this function of the scheol is dovetailed into all the

schoeol activities. In cther words change must start in the school itself.
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It is recommended that:

. Open schools should reflect their “openness’ in practice. This will entail
formulation of a mission statement that will give practical form to the idea of

racially mixed schoaling.

. Schoaol policies in open schools should be revisited with a view to dealing
with what are gerceived as irritant aspects in them. Aspects of (written and
unwritten) policy which need urgent attention are the following:

- admission policy
- curriculum (subjects choice)
- staffing policy

- language golicy (for communication and not as a medium of
instruction).

5.5.2 Inter-cultural and inter-racial understanding.

Mctivation.

QOren scheols offer pupils. teachers and parents cpportunities for cuitural and
racial contact which they would otherwise not experience. In Scuth Africa
recple from various racial and cultural backgrounds have inherited and have
Leen taught from the past to absorb views about other cultures and races
uncritically. People have no clear theoretical understanding cf their actions

towards other racial groups.

110



It is recommended that:

» Open scheels should challenge pupiis away from their raciai common sense

by confronting racism openly.

-

o

+ Open schools should practise differentiation but they should not give pupils
who are not members of the original group in the school the conviction that
they occupy a special position. In other words they must demonstrate parity

in cultures.

» Open culture days organised by the schools should not be limited to the
static aspects of other cultures e.g. food fairs but should be aimed at

developing amangst puptis competence in multiple cultures.

5.5.3 The teacher as an agent of social change

Maotivation

Taszchers do net cnly exarcise influence over how knowledge is crganised and
implementead but aven over what should be taken as knowledge, and. in the
final analysis what ‘reality’ should be. In his/her exercise of his role. the teacher
no doutt has te take intc account the cultural and racial background of pugils in
classrocms which inciude pupils from diverse backgrounds and groups. Unless
teachers have a positive attitude towards racially mixed schooling and are
eqguipped to deal with this challenge. a vast gap will exist between theory and

the actual practice in the school
P
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it i1s recommendead that;

= A training precgramme for teachers needs o be implemented to inculcate into
them informal sensitivity to cultural and racial diversity.
» Teachers must be involved in preducing appropriate teaching matérial to be

used in open schoois.

554 The role of the Education Department

Motivation

Same cf the preblems faced by cpen schools in implementing strategies to deal
with a racially mixed pugil populaticn are cutside the centrol of these schools
and teachers. There is no visible suppert from the Educaticn Department and

its officials to assist these scheois to rezalise their goal as cpen scheois.

It is recommended that;

« Collzbaraticn is estatlished betwesn cpen schecls and the Department of
Educaticn with a view to engaging in & jcint prebiem sclving axercise. Some
cf the issues which could be tackled at this levei are the following:

- bridging classes
- in-service training of teachers
- language competency

- curricuium and content medification.
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5.6 FURTHER RESEARCH

Moctivation

Open schools are faced with a chailenge of creating an environment \:vhere
pupils, parents and teachers from diverse groups and backgrounds will benefit
maximally from the ‘cpenness’ of the school. Opening up a school to all starts
with racial mixing but implies a great deal more. It demands an appreciation and

understanding of diversity as a resource. not a disadvantage.

It is recommended that an in-depth study be conducted on the following

aspects:

*

roblems of academic acjustment of black pupils who join open schcols in
their mid-schoocling career.
«  Tne cultural pias cf admission tests used in cpen schcals.
» Race and class as a facter in sccial mixing in coen schogis.

» Curriculum cevelcoment to maet the chaillenges of recially mixed senecls.
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5.7 FINAL REMARK

The success of apen schools in bringing about sccral reform and change hinges

on two issues, namely:

. A concerted effort and willingness by all groups to make the open school

system wark.

. Members ¢f each group examining their attitudes to cthers and changing /

modifying these attitudes where necessary.
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TRV SO

(FOR PARENTS)

CONFIDENTIAL

A, SCHOOQCL POLICY

1. What problems did you encounter when you applied for your chiid to

be admitted to an open school?
i) State and discuss the problems.

i) How were the problems resolved?

B. QOPENNESS CF SCHCCLS FROM A POLITICAL IDEQLCGICAL
PERSPECTIVE

2. What are your views cn cpen schceis? Explain.




What role do you see open schoais playing in our changing socisty?

Explain.

Why did you send your child/children to an open school? Explain.

There is an opinion that it is desirable that cpen schoals should
attempt to create common value and culture bases in scciety. What

is your response to this and why?

What have been the unintended consequences on open schocis?

{a) Once your chiid was admitted to an cpen schecal what new

challenges presented themselves to you and your child?
¢! Y Y
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(b)y How did you resoive those challenges?

r

8. Describe experiences yeu have had to face because of association

with an cpen school?
{a) Pcsitive experiences

{b) Negative experiences

g, How are the above experiences handled?

i0. {z) On what cccasions have your children visited families (other

than Black) ¢f iheir class/schocl mates?

~-r
-



(b} What are your views on this?

C. TEACHING AND LEARNING

10 In what ways has the mixing of pupils in schooi impacted on your

identity and cutlock towards life?

11. How has ycur asscciaticn with an open scheol spilled overto - -

(8) Your social ife? (Explain hcow)

=

o) Your werk jife? {Exgiain how)

128



C)

11.1
11.2
11.3

11.4
11.5

11.6

11.7

{c) Your community? {Explain how)

(d} What are your views on this?

PERSCNAL PARTICULARS

Mother

Father

Occupation

Home language

Educational qualificaticns

Age: 31years 4Q) years
41 years 50 years
51 years 80 years
80 + years

Area cof residence
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VPRIV

AT T T et IV
[STERVIER CRPDUEER

(FOR PUPILS)

CONFIDENTIAL
A SCHOOL POLICY

1. What problems did you encounter when you first arrived at an open

schooi?
i} State and discuss the problems.

iy  How were the problems resoived?

8. OPENNESS CF SCHCCLS FRCM A PCLITICAL IDECLOGICAL
PERSPECTIVE

2. What are your views on an ceen schocl like yours? Explain.
f y :




What role do you see open schools playing in our changing society?

Explain.

Why did you choose to attend an open schoal? Explain.

There is an opinion that it is desirable that open scheols should
attempt to create common value and culture bases in society. What is

your respense to this and why?

What have been the unintended consequenceas ¢n cpen schogls?

(a) Once ycu were admitted to an cgen school what new

challenges prasented themselves to you and your parents?




10.

{b) How did you resclve those challenges?

Describe experiences you have had to face because of association

with an cpen school?
{a) Pasitive experiences

(b} Negative experiences

Hew are the above experiences handled?

{a) What makes your school different from Black schools?




1.

12.

13.

In wrich social activities (excluding speorts) do children from various

racial and cultural backgrounds mix or came together at school?

Name 4 of your best friends in your school. Please indicate what race

group they belong.

On what occasions have you visited their;-

(a) hcmes and vice versa?

(b) What are your views cn this?

In which sccial activities (excluding sperts) de childran from various

racial and culturai backgraunds mix or ceme together cutside schecl?




C) PERSQONAL PARTICULARS

151 Standard

15.2 Age

15.3 Sex

15.4 Home language

155 Area of residencs

15.6 Type of school attended?

Mcdel C

Private

Other (Specify)

15.7 Medium of instruction

158 When did you first register at the school you are attending?




-1
-

INTERVIEW SCHEDER

(FOR TEACHING STAFF)

CONFIDENTIAL

A, SCHOOL POLICY

1. What is the school policy with regard to:
(a) Staff composition by race?

(b) Admissicn of pupils of different races?

(c) Tne educaticnal gporeach?




OPENNESS OF SCHOOLS FROM A POLITICAL IDEQLOGICAL
PERSPECTIVE

What are your views ¢n open schools?

What role do you see open schools playing in our changing South

Africa”?

What should be done to make open school viable agents of social

change in South Africa?

How dees ycur own schocl go about daoing that?




There is an opinion that it is desirable that open schools should
attempt to create common value and culture bases in society. What

is your response to this and why?

What have been the unintended consequences on open schools?

What is the school doing to promote intercuitural/inter-racial

understanding:
{(a3) Amongst puplls?

(b) Amocngst staff and pupils?
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{c} Amongst staff, pupils and parents?

How did you feel when you were told that your school will be open to

all races? Explain.

What new challenges presented themselves?

(8) When your school was opened to all races?

(b} How did ycu resolve those challenges?




11.

12.

13.

14.

C. TEACHING AND LEARNING

What is the school doing in so far as teaching (including teaching
matenial) ta accommodate change form & ‘closed’ school to an ‘openr?’

school? .
4

Besides opening its doors to all races, what else is the school doing

to challenge the old social order of separate development?

In what ways has teaching in an open school impacted on your

identity and outiook towards life?

In what ways has the mixing of pupils in your scheol impacted on

their (i.e. pupils’) identity and outlcok towards life?
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15. How has the openness of your school impacted on:

(a) The social life of parents of all races (Please explain)

(b) Communities - particularly the ‘disadvantaged’ ccmmunities

(Please explain).
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