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ABSTRACT
The study examined the roles of principals in the =supervision of

tearhing and learning in their schools.

The traditional method of supervision of teaching and learning

r vigit

i1

known as Inspection was phased cut. The inspectors no laong

Sehoole to conduct superviaion of teaching and learning.
Supervision iz novw left to the principals. The focus of the

gtudy was on how principals could work co-operatively with all
gtakeholdere {n ensuring that there iz effective teaching and
learning in their =schools.

The study made use of gquestionnairesz that were adminigtered

to the principals of Sayidi District. The research project
revealed that lack of expertise of principals on supearvizion, lack
af communication between principals and educatcrs and between
parentg and schools, and lack of maotivation of educators and
parents, were2 some of the factors that interfered with the role of

nrincipals a=s supervisors of teaching and learning.

The research project, however, established that planning and
organising of supervision by principals and al! stakeholders and
motivation of educators and parents by principals,were some of the
strategies principals could use to enhance supervision of teaching

and learning in their =schools.
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CHAPTER 1
ORIENTATICN TO THE STUDY
1.1 INTRODUCTION
This study examines the roles of the principals in ensuring that
there is etfective teaching and learning in their schools. As the
roles of principals have shifted to those of co-gperative
managers, the study focusses on how principals can work co-
operatively with all stakeholders in ensuring that there is

delivery of quality education in their schools.

1.2 BACKGROUND TO THE STUDY

The ‘Schoal’ according to the South African School ‘s Act, No.84

of 19946, means a public school or an independent school which
enrols learners in ane or more grades between grade zero and grade
twelve. Its role in society is to educate children. It draws
children from the local community and depends on it for hoth
social and financial suppart. Acceording to Van der Westhuizen
(1994:25) the task of the school 1s to see to it that teaching and
learning takes place. This means that the scheal has to cantribute
to the intellectual development of a child within the community in
which teaching takes place.

According to Beare & Caldwell ({(198%9:65) the best schools have
clearly defined instructicnal tasks which mean programmes for
tormal teaching that can be accomplished by educators who may
ensure that learners receive quality education. Evarralé %

Morris (1990:8) in support of this view state that schools play an
impertant and influential role in the lives of the pupils.

1.



According to Larry {(1988:121) the image of a teacher as classroom
bureaucrat matches the needs of a large organisation impelled to
provide standardized services to many students by providing =skills

and knowledge that they lack.

Effective schools need principals who are able to plan, organize
and manage a;l resources. A principal as leader therefore occupies
a central positien at scheol. He/she has a significant
contribution to make in the establishment of an environment which
ig cenducive to teaching and learning. Sergiovanni {(1987:64)
regards the principal as assuming the role of "High Priest”
seeking to define, strengthen and articulate those enduring
beliefs, values and cultural strands that give the schocl its
unique character. In that way he can ensure that there is delivery
of gquality education for learners. This wview is important as the
rale of the principal is shifting towards that of a co-operative
manager . In cther werds the whole team as, against ane
individual, work co-operatively to bring about the desired
outcome.

The principal then manages that process.

1.3 MOTIVATIOM FOR UMDERTAKING THE STUDY

Since 1994,follawing the introduction of demacracy in South Africa
the Scouth African Education system has undergone a transformation
process. The Department had a vision to =see normality being
restared in schocls-pupils learn, teachers teach and parents are
involved in the education of their children. This vislon is in
line with Gutmar's (1887:36) view that "Schocls in which there :s
Contact, Communicaticn and trust batwssn parentis, lszrners and

2.
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educatore would 2eem to be bound to be hetter than the one in

which the relationship is cone of mutual suspicion and hostility"

The main purpose of transformation is to see schools becoming
successful sites aof learning where there is effective and
efficient management, motivated teachers who are committed to
their work and enthusiastic learners who have a paseion for
learning. In this way scheools will be centres where quality
education would take place. The transfermation pracesg has
brought into effect new policies which impact on the level of
practice and affect every educaticnal institution. These policie=
influence the nature of educational management and administraticn
of the schools.The policies include governance, financial
management, discipline,new developmental apprai=sal sgystems as well

ag supervigion of teaching and learning.

The principals are faced with the situations in which effective
and efficient school management reguire new and impraoved skille
and attitudes to cope with new demands and challenges. These
inciude improving and maintaining high standards and working more
amicably with the community they serve, {ncluding teachers,

parents and learners.

Although policies exist, it is uneclear what role the principals
will play in the supervisicn 0of teaching and learning.

In the gituation where the culture of teaching and learning seams
to be declining, the new policies in education do not zgen to

create certainty for principals in their rcle as supervisaors.



The establishment of the culture of teaching and learning -services
(COLTS) testifies to the concerns which educational policy makers
have regarding the declining culture of teaching and learning. The
research as pointed out above seeks to determine the role
grincipals can play as supervisors of teaching and learning in

their schools.

1.4 STATEMENY OF THE PROBLEM

Schools are not easy places to run. They are scenes of

cantroversy between conflicting interests. The teaching staff
holds different views and sxpect to be able to have considerable
autanomy on the basis of their professional qualifications and
standing. To bring a school to the point of being a harmonious and
purposeful collective enterprise with a view to achieve its goals,

is a difficult feat of management and administration.

Supervision of teaching and learning is thus one of the most
impartant management activities which supports teachers in
bringing about effective teaching and in facilitating learning.
The traditional method of supervision kngwn as inspection has been
phased out. Inspectors no longer visit schools to conduct
supervision of teaching and learning. The function of supervision
is left to the principals. To some teachers who still harbour the
injustices of the past system, supervision is still regarded as

A

some faorm of evaluation and nct as a means of helping them tco

imprave their skills. Attitudes like these have led teachers to

4,
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respond negatively towards supervision. They perceive supervision
as a ploy to deprive them of an opportunity to develop in their

teaching career.

fhe South African School ‘s Act, No. 84 of 19%6,stipulates that all
schools should have School Governing Bodies (5.656.B) to manage the
governance of the school. Some of the functions of the 5.6.B.
include striving to ensure schonl development through provision Df\
quality education for all learners, adopt a Code of Conduct for
learners, support the principal, educators and their staff in the

performance of their professional functions, raise funds,

administer school properties and buildings etc.

Owing toc lack of expertise, the governing bodies have left
everything to the principals. The prinecipals are forced to perform
various tasks and responsibilities which should be done by the
Governing Bodies. They are their own secretaries, they raise
funds, buy building materials and attend numerous meetings
organised by the district office, The question is when are the
principals going to attend to supervision of teaching and learning
in their schools? Some schools do not have senior staff such as
Deputy Principals and Heads of Departments to share
responsibilities with the principals. The Human Resources
Management Circular (H.R.M. Circular Mo. 10/98) that determines
the staffing norms for the schools, has made matters worse by
stipulating that the principals have the same number of teaching

periods as teachers.This keeps principals in class for most of the



day. These limitations affect supervision of teaching and

learning.

While supervision is an important activity for the development of
gquality education, it appears to face many challenges, as shown

Lo lace oF expertises on supervision., In agdition to

Sove

f

y Su
this, principals have not been prepared for supervising new
curriculars. With regard to Curriculum 2005 that has been
developed, principals face problems on how to supervise teaching
and learning in the grades in which Curriculum 2005 has already

been introduced.

The above challenges cause problems for thé principals as
supervisars. Yet it is clear to the researcher that without
supervision of teaching and learning by principals the delivery of
quality education to the community may suffer. Against this
background this study is set to answer the following questions :
What role does supervision by principals play in facilitating
teaching and learning in schools? And what issues in supervision

by principals affect learning®

1.5 OBJECTIVES OF STUDY
This study seeks to investigate the following issues:-
1.3.1 The rale principals play as supervisors of teaching and
iearning.
1.5.2 To examine the factors which interfere with the role
!

of principals as supervisors of feaching and l=arning.

1.5.3 To determine the extent to which a principal is aware of his

rale as supervisor.



1.5.4 To establish what strategies principals who are
successful in supervising teaching and learning, use.

1.5.5 To determine the factors which can help principals in their

supervisory duties.

1.4 SIGNIFICANCE OF STUDY

1.4.1 The study highlights the dilemma principals find themselves
in as active participants in promoting teaching and learning
in schools

1.6.2 The study affers guidelines for the supervision of teaching

and learning in schools.

1.7 ELUCIDATION OF OPERATIOCNAL CONCEPTS

1.7.1 THE CONCEFT ROLE

A role is a part played by somecone in an organisation. Gray (1976)
in Ngcongo (19946:2) sees the role as behaviour that goes with the
pasition and is dependent on the individual‘s interpretation of
the expectation of others within the arganisation. In this study

role refers to the function of somebody in an organisation like a

school.

1.7.2 THE CONCEPT PRINCIPAL

The caoncept principal refers to the head of a school or other
educational institution. Fullen (1992:41) sees the principal as
‘actively engaged as initiator or facilitater of continuous
improvement in his school”’. In this study the principal refers to

somebody wha, as head af the school, plans,initiates,supervises



and organises the teaching and learning activities in the school.

To accomplish that he works co—aoperatively with the educators.

1.7.3 THE CONCEPT SUPERVISION

Supnervision refers to 2 gereral lsadership roiz that ent

aiis co—
ordinating and managing the schaool activities concerned with
teaching and learning. Daresh (1982:2) sees supervision as a
process of averseeing the ability of people to meet the goals of
the organisation in which they wark. Alfonso, Firth & Nelville
(1981 : 3} concur with this view when they define supervision as
‘a combination gr intergration of processes, procedures and
conditions that are designed to advance the work effectiveness of
individuals and groups’. Wills & Bondi‘s (1991 : 8) definition

of supervision focusses on administration, curriculum,
instruction, human relations, management and leadership. According
to this study supervisicn aims at the development of

the teacher’'s knowledge, skills and work environment to

facilitate pupil’s learning to achieve the goals of the

organisation.

1.7.4 THE CONCEPT TEACHING

Teaching means imparting knowledge and skills to the learners.
Accaording to the Oxford Dicticonary teaching means what is taught.
Ubben % Hughes’ (1987 : 110) definitiaon concurs with the above
when they regard teaching as imparting content or infermation
which learners need to improve their skillg. In this study

B.



teaching means giving out knowledge to learnere with a view to

help them develop new skills.

1.7.5 THE CONCEPT LEARNING

Learning means acquiring knowledge,skills and information.
Schmeeck (1983 : 3) defines learning as acquiring and retention of
knawledge or as an interpretative erocess asimed at understanding
reality. In this study learning means acquiring knowledge or

information, proce=ssing it and where possible applying it.

1.8 METHOD OF STUDY

The method that was used for collecting data were guestionnaires.
They seemed to be appropriate to point out how principals
gupervise teaching and learning in schools. This method is
primarily concerned with portraying the present situatlion in order
to make precise and accurate assessment of the educational

problems and relaticonships of the phenomena that exist.

The guestions were based on the role principals play, factors
which interfere and strategies used by principals in the
supervision of teaching and learning. This enabled the researcher

to investigate the objectives stated above.

1.9 LIMITATION OF STUDY

Ag the regearch was conducted in mostly rural areas, there was a
problem of accessibility because of poor transportation. The

principals were only used to previde information required by the
district office, with the result that many questicnnairef mnight

not have been returned to the researcher.

g.



Furthermore some principals might regard the researcher as
exposing their weaknesses in their management and might not give
reliable infcrmatiﬁn. To overcome these limitations the researcher
made appointments with the principals about the dates and times
when he would com2 and personally administer guestionnaires.
appointments were made telephonically in which the researcher

would explain the purpose of administering the guestionnaires.

1.10 DELIMITATION OF THE STUDY

The geographical area covered by this study was the Sayidi
District, an area between the Umzimkhulu and Umthamvuna rivers,
the Indian Ocean and Izingolweni. As the district is too vast for
the research, only three circults were rec&mmended as they
comprise of historically black, coloured and white schools while

other circuits consist of only historically black schools.

1.11 PROGRAMME OF STUDY

IN CHAPTER 2 - Literature review on supervision of‘teaching and
learning will be discussed.

IN CHAPTER 3 - The research instruments will be discussed.
The manner of structuring the guesticnnaires,
selection of respcndents and application of
guestionnaires will be elaborzated.
The procedure followed with data analysis will he
given.

IN CHAPTER 4 - The chapter deals with processing and
interpretation of data collected.

IN CHAPTER % - The chapter will give conclusiaons from the
whole study and recommendations will ke nmade.

10.
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1.12 CONCLUSION

In this chapter the theme of the research project was introduced,
and the problem underlying the study and the procedures that were
followed in the research, have heen outlined. The next chapter

deals with literature review on the topic under study.



CHAPTER 2
LITERATURE REVIEW
2.1 INTRODUCTION
This chapter focussed on the meaning of the concept supervision
and its meaning in teaching and learning. This chapter also
examines the views of variocus educationists an the significant
role of the principals in the supervision of teaching and learning)
in their schools.The characteristics and principles of supervision
of teaching and learning form part of study being reviewed. It is
important to give an overview of the hierachy that exists in the
schools for this shows the shift of supervision from being that of
inspection, which had a negative impact on éducators, to
supervision being a co—operative exercise, focusing on the whole

team rather than an individuals.

2.2. HIERACHY OF SCHOOLS

The traditional schocls followed a strict vertical Eierachical
authority structure which suggested frequent supervision or
inspection of instructional activities.The principals cccupied the
apex of the pyramid, followed by the deputy principal, Heads of
Departments, educatcrs and learners respectively. This structure
of scheol crganisation exergised control through formal top down
supervisaory mechanisms. It consisted of fixed, afficial
Jurisdictional aresas and positions governed by laws, rules and

regulations.



The vertical hierachical authority structure emphasised a firmly
ardered system of .supervision and subordination. Evervyone was
accountable to the one at the top. The main focus was on strict
abedience to those in authority. Educators and learners were not
involved in decision making and problem solving processes but were
compelled to comply with the instructions given by those in
authority. According ta Larry (1988:14) the teacher was a \
subordinate, expected to carry out faithfully instructions from
superiors but at the same time he was in charge of the classroom
and was expected to know more than his subordinates, seeing

that he possessed skills that they lacked. This bursaucratic
approach was strongly recommended by Weber {(1984) in Wilkinsan %
Crave (1987:14) who stressed that schools remained largely
bureacratic in nature showing rational, hierachical authority
structures and specialisation, with regular activities organised
in rational fixed way as official tasks and duties. v

In cantrast to the above sitdation Van der Westhuizen (1991:121)
strongly recommended the H.S.R.C. Report (1981 (a) :88) which
stated that an effective management system in education should
pravide the machinery at all levels to make participation,
consultation, negotiation and decision making possible by
representatives of all interested parties. The South African
School ‘s Act No. 84 of 1996, in suppcort of the report laid down
new policies regarding admission, governance, attendance and other
mariagement processes in schools. All schools are Dbligeh to comply

with the stipulations laid down by the Act.

13



Since 1997 ,howevgr thgre_was a shift from bureaucracy to
demacracy in education. Although the hierachy still exists in
gchool=s, it is no ionger top/down but both vertical and
horizontal. Educators, lesarners and parents are considered
ihdispensable participants in all activities taking place at
scnool. There is a shift from inspection to new developrmental
appraisal systems and clinical supervision. Staff professional
developmental programmes have been put in place. Squeller & Lemmer
{1994:137} refer to this change as "people centred change”.
Acgording to them such change focussed on changing people's
attitudes, behaviour, performance and way of acting. This
democratic approach to education was strongly supported by Gutmar
(1987:96) who stressed that the school in which there is contact,
communication and trust between parents, learners and educators

would bound to bhe successful.

The new dispensation has c¢reated confusion among educataors who
vere schooled in the old system. This confusion has led to the
present debate and the following sections strive to unpack the
cancepts.

3. CHARACTERISTIC OF EUPERVISION

Supervision as part of the management process involves planning,
organising and control. Such elements zre important and witheout
then supervision aof teaching and learning cannct be effective.
3.1 PLANNING

According to BDaresh (1993:4) planning is decision makind which

preceeds any action and which is directed at the realisaticn of

t

h

m

determined goals. Decision making acgording to West Burnham

{1962:52) is the process hy which a coursz is selected as the way
14.



to deal with a specific problem and te find solutions or a course
of action.

Planning invelves mental ability to do things in an orderly
manner, to think before acting and weigh all possible actions.
FPlanning is important in supervision of teaching and learning for
it invalves determining in advance what is to be done, how to do

it and with what resources (Robbin 1980: 128}

Planning involves selection of learning content, organising it in
small units, determining teaching techniques, pupil’s activities,
feedbacks, organising resources and evaluation processes. Dalin
(1993:87) looks at the plan as not a statement as such but the
quality of the process that determines success. The production aof
a good plan and its successful implementation depends upon a sound
grasp of the process involved. The role aof the principal is to
create an atmosphere in which these processes can take place. The
principal should invelve all educators in the planning process for
the main purpose of planning is to create conditions in which

innovations can be implemented.

3.2 ORGANIZING

Organizing means putting the planning into acticn. Organizing
involves choosing the right person to do the task in the most
effective way. Buchel (1993:3) sees good organisation as the
essence of cost—effective task execution. Organising alsc entails

getting tagether all the necessary resaurces for implementation



af the plan. According to Van der Westhuizen (1992:53) organising
ig that facet of the activity of management which brings together
peaple and other sources and material in an ordered, systematic

and structured manner te carry cut a task of specific goals.

Thé educator can involve learner leaders in classroom organisation
g corlect owaKs, Keep daliy actcendance reglsters and oversee
classrocm discipline. The principal can organlze aducatars

and parents to carry out specific tasks at school. Care should he
taken that each persan ils chosen on merit and ability to ensure
the best possible results. According to Dalin (1993:88) management
arrangements clarify roles and responsibilities. All who are
tnvalved in gchowol activitiesz need to have a shared understanding
of their respective roles and who i= taking responsibhility far
what. Therefore the activities of people are ordered, arranged,

divided, delegated and co-ordinated by means of organising.

3.3 CONTROL

Cantrol implies that the task is accomplished properly. The
principal is a person who must take the initiative. He ig in
authority to give guidance with regard to the entire programme.
According tao Buchel (1993:5) contral measures and correct the
performance of subordinates to make sure that the anticipated
standards of achievement is maintained.and all levels of planned
objectives are accomplished. According to Gorton (1580:277)
control is authecrity and autherity is the right of the education
manager to make decisions and assign tasks to subordinates, which
they have tc carry ocut in the interest of the crganisaticnal goals

16.



Control involves evaluation of the =situation, reassessment

of the strategies that are used and modifving planning by the
principal and educators. To exercise control of the tasks
allocated to peaople, the principal should co-~ordinate all roles in
relation to school programmes. Healthy personal relationships are
important when exercising control, Van Der Westhunizen /1001:414"
suggests that for purpaseful planning, organising, motivation and

exercising control, communicaticn is a prerequisite.

Ta the researcher the term control seems to denote autocracy. The
researcher would rather use managing, for control cannot be
exercised without being authoritative. Managing entails healthy
relationships between principal and educators when they both work
co-operatively in ensuring that the anticipated standards of
achievement are maintained and the planned objectives are

accomplished.

4. PRINCIPLES QOF SUPERVISION

Principles are fundamental truths, facts of law. They act as basis
for reasoning or action. They therefore act as guidelines for any
activity taking place within an organisation. Supervision is an
activity in a school situation, and is based on certain
principles, the mast impartant of which are communication,

motivation, leadership and staff development. Without these

17
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principles supervision of teaching and learning cannot be

effective.

4.1 SUPERVISION IS COMMUNICATION

Without efficient and sensitive communication, good management and
supsrvision of teaching and learning is not sffective.
Communication is what enables an grganisatiocn to work towards its

goals and 1t plays an important role in the life of any

crganisation.

4.1.1 DEFINITION OF COMMUNICATION

Various educaticnists’ definitions of the concept communication

seem to be similar. Savage (1988) in Riches & Morgan ﬁéf///////
(1989:104), Adams (1986 20:) angﬂﬁadenhqtggwg_ﬁalitzﬁiL9B2:” ) o

.
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regard-communication—ms-sharing-ideas;“information, emotions  and
attitudes as well as interchange of facts, feelings and écurse of
ideas. Accarding to Trone in Badenharst (1995:25) communication
constitutes the transfer of information, ideas, skills through the
use of symbols, words, illustrations and figures; while Dekker
(1992) regards communication as a means by which people influencs

ane anather by what they say, write or do. Lovell & Will-‘s
(1983 g5y definttiern of commurication-seem-to-be -aimed- mnre»aﬁ)\

et leercey oAl determnat t5A Gnd —dthtevement- ~cn= -

~bumar-gnd T organisacionat-growthy T ‘
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quality education in =schools. It is at this peint that Rdamz %/i,w{;n .o
T8V on

o

~Sudgests _that good communication-regutres~awareness,

clavityy—eimplicity  acewracy;~direction and common sense. gl

R e i =y e

A description of one way communication ag it exieted in

traditionzal erhnnole ard haowy {+ gfFfarct

n

4 gupervisicn cf *t=zaching
and learning, two way communication and its impact an

zupervigsion is given in the following section.

4.12 ONE WAY COMMUNICATION M /

‘-".r £ -
Az has been pointed out most traditional schoole ceneigted of

vertical hierachieal authority structures, where the channels of
communication were not only fixed but alec too limited, which
resulted in one way communication. Communication was based on
giving instructicns by those in authority to their subordinates,
who were compelled to do as they were told without any
elaboration. Maost instructions given were in written form. The
principals wcould intervene when things were ncoct going according to
their plans. Although staff meetings were held, they were designed
for educators te receive instructions from the principal, which
they were compelled to adhere to without them having any say.
Educataors could not be involved in decision making and preblem-

solving processes.

The one way communication system also affected hoth learners and
parents. The learners were given rules and regulations which

H
they were ghliged to follew, without any say. They were Elso not

invalved in decision making, even an matters affecting then.

19



‘'The parentg were affected az they had no =zay on mattere
regarding the education of their children. Although parent .
meetings were held, they were organised to inform the parents
about the school rules and regulations and to give reparts
rega;ding the school finance and other feedbacks. The parents
could not participate in decision making activities.

/‘/-.

4.1.3 TWO WAY COMMOUNICATION . .-~

THE SOUTH AFRICAN SCHOOLS ACT NO, 84 OF 1996

Contrary to the one way communication system mentioned above, this
act reccmmend a two way communication system in which the
principals are compelled to work with all stakeholders in matters
regarding admission, governance and most activites at school.

Two way communication is both vertical and ﬂoriz?ntal because
participation by parents, educators and learners is considered

essential.

4.1.3.1 PRINCIPAL AND EDUCATORS

Supervision of teaching and learning can be effective if there is
two way communication between the principal and staff. Gorton
{1994:34) outlines four basic aspects of communication-purpose

to be achieved by message, contact, alternative channels of
communication and feedback. Staff meetings may be utilised as a
forum for free exchange of views on key issues and concerns. Adanms
{1986:2093) suggests that in such meetings the principal can
encourage, lay stress upon vital aspects, indicate dangers,inspire

caonfidence and express determination. Gorton (1894:52), Van der
L]
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Westhuizen (1991:211) and Hopkins {1994:52), on the other hand

- stress-the importance of an "open coor"™ policy which makesz the
principal receptive to hearing about the educators problems and
concerns. Dalin {19%3:10), in support of this policy, suggests
that the principal should be open to new ideas and work clcsely
with his staff soc that he can draw on all talents and resources to

build a culture of pride, commitment and teamwork.

The key rale principals play in supervigien of teaching and
learning is encouvragement of group meetings of educators in the
same department. Lovel & Wills {(1989:88) sgsee communication in
guch meetings as a basis for co-operative effort, interpersonal
influence, goal determination and achievement and organizational
growth. Daresh (1986:122) stresses the importance of a "true
dialague™ where all parties talk and share ideas with one
another. The feedback from such meetings is essential as
indication of the educator's satisfaction and an important factor

in teacher metivatian.

4.1.3.2 PRINCIPAL AND LEARNERS

All participants in the life of a school have a role to play in
developing and maintaining a communication flow that is accurate,
open and honest (Wilkins & Crave 1987:140), and includes active
participation ae wall. The principal communicates with the
learners through announcements in the assemblies whieh according

to Gorton (1993:209), must not ke used as a convenient way of

rt

ransmitting a maes of trivial details but as a means of,

t

zntributing towards the development of learners.

n
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Effective communication also occurs in a classroom situation
between educators and learners. The educators and learners should
work co-operatively in formulating and implementing classroom

rules. Without positive discipline there will be no delivery of

=zds to incluade the staf+ and

m

aguality education. The princigal n
learners in planning and implementing disciplinme in an organised
manner. The South African School’s Act, No. 84 of 1994, recommends
a Code of Conduct for learners in establishing a disciplined and
purposeful school environment dedicated to improving and
maintaining the quality of the learning process. Effective
comnunication between principal and learners is essential in
building a climate for effective learning at school. The
principal’s role is to foster mutual relationships betwesn

educators and learners.

4.1.3.3 PRINCIPAL AND PARENTS

As the schools become more open to outside communication with
parents, interest groups and individual contacts become mare
important (Riches & Morgan (198%:127). The principal needs to

develop a good understanding of and competency in building and

maintaining effective school-community relations. The = 7

r Lt | PR
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establishment of school ggverning hodies with more paren d
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representaticn helps to facilitate communication between the
school and community and to build the necessary relationshins. The

learners learn more as a result of increased parental interaction

=lr.
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with the school. Open and accurate communication will be easier

when relationships are gocd and there is a prevailing high level

of trust, (Wilkinson & Crave 1987:139). ;

Squeller & Lemmer (1994:92) contend that the parents have a

right to know what their children are learning and should be keptidfg

informad o

11y

thei~ chi

Idren’s preograess. Regular contact betwesn %
parents and séhool enable the school to have a good understanding
of the papents, their attitudes and expectations from school.
Adams (1886:120) sees the parents’ meetings as very iwmportant as
a forum for explaining of examination system, curriculum, to
discuss each pupil's work progress and behaviour as well as

activities taking place at school.

In order to facilitate supervision of learning,the principal
needs to create an inviting school climate and involve the parents
by means of class teachers. Badenhorst (1995:95) suggests that
class teachers should explain to parenis what is expected of them
such as supervision of homework, aftercare and support. Daresh
{1998:127) Squeller & Lemmer (1994:42) suggest an "open door” |

policy in which parents communicate with the educators and

—

principals aon matters pertaining to the learning activities at

schoal. The principal should therefore create an inviting climate \

which enables the parents to conmunicate freely with the Schoel. \
— . /



Finally, the above discussion on communication between the
principal and educators, learners and parente proveg that
supervision of teaching and'learning can be enhanced when there is
honest communication. Communication is therefcre the heart of the
zchool a=z the gschool is echaracterised by transference of knowledge
Bush & West Burnham (1964:262) view communication as never a

luzury but a necessgity in any =chool situation.

4.2 SUPERVISION I8 MOTIVATION

Motivaticn is the key to the success of an corganisation. The
educators need to be motivated to perform their tasks and teo go
beyond dependable performances and somnetimes engage in creative ar
innavative behaviour. Wilkinson & Crave (1987:165) point out

that the features of a gogd schoel include high staff morale and
high gtandards of teaching. Good performance is a function of
Willingness and ability. The importance of willingness is

reflected in the emphasis of having a highly motivated staff.

4.2.1 DEFINITION OF MOTIVATION

The definitiaon by Lufthans (1988:231) and Hellriegel (1978:113)
show that motivation starts with physiological or psychological
deficiency that activates behavigur aimed at a certain goal.
Words which describe needs, drives, wishes or forces are commecnly
used to describe motivaticon. Lovell & Wills {1983:50} and Robbins
(1983:205) on the gther hand, see motivation as willingness to
exact a high level of effort towards achievement of organisational
goals conditionéd hy the ability to satisfy individual needs. Page
£1990) in Bush (1996) outlines two concepts of the procekss of
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motivation, which are identificatien of unsatizfied need, and
establishment of a goal which will satisfy the need. Therefore
the key elements cofmotivation are the goals that must be achieved

and the need that must be satisfied.

4.2.2 THEORIES OF MOTIYATIOM

Two theories of motivation can be distinguished, namely content
theories and process theories. The former focus on factors within
a person tﬁat energize, direct, sustain and stop behaviocur.
Denilson & Shenton (1987:45}) describe these factors as needs,
motives and experiences as well as job-related items such as
security and recognition. The process theories desgcribe, explain
and analyse how behaviour is energized, directed and sustained.
That is the actual pracess of motivation. Examples of such

theories are expectancy theory, equity theory and goal theory.

The researcher sees the content theories as appropriate to
supervision of teaching and learning. These theories are Masgslow's
Need Hierachy, Herzberg's Two Factor Theory and Alderfer's E.R.G.
Theory, which are related. According to the content theories needs
motivate people to wgrk. The needs far belonging, esteem and
fulfilment characterise human beings. The fulfilment of such
needs contribute to motivation of educators, high staff morale and
high standard of teaching. Failure to satisfy them can generate

many problems and frustrations. According to Wilkinson & Crave
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(198?:167-8) motivation rest= on the assumption that peaple are
motivated to behave in ways which satisfy their needs. The
practical implicat{qn is that the manager neede to create
eonditions in which lower order needs are satisfied among the

staff to reach their full potential in the arganigation.

4.2.3 IMPLICATION OF MOTIVATION ON EDOCATIONAL MANASEMENT
4.2.3.1 MOTIVATION OF EDUOCATORS

Motivaticn should be seen as a process in which organisational
members vieﬁ their work as supportive and as contributing to the
building and maintaining of their sense of personal worth and
importance (Lunenberg & Ornstein 1991:93). According to
Armstrong (1988:4) management should accept as a basic value the
need consciously and unconsciously to improve the quality of
working life as a means of obtaining increased motivation and
improve results. The following are the ways in which the

orincipals can motivate their educators.

"ersanal regard: Managing people involves dealing with many

lifferent kinds of problems. Some are personal and need human
sympathy and same are professional and involve the competence of
sducators. The principals need to see these problems in a way that

1llows progress. Recognition : Educators are as susceptible as

inyone else to praise and encouragement and recognition of the
rork they do. According to Lovel & Wills (1983:55) the principal
thould ensure that educators feel that their contribution to the

chievement of organisational goals is recognised and valyed.
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Communication ; If sducatore perceive that there ie honest

communication and that their views are fully considered when

decisions are made, they will have greater commitment to their

wvork,. Acoording to Daresh (1989:109) communication br

ngs about
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Management of Schggl is.nat.a principalls responsibility alone but

needs support of the entire staff. . Educators need toc be invaolwved
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in decision making and problem solving activities. This provides a

healthy measure of excitement, challenge and a feeling of .
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communication and participation between management and staff, by

suggesting that principals need to empower educators by having

them participate'iﬁ all improvement projects.

4.2.3.2. MOTIVATION OF LEARNERS
The efficiency of learning is in direct relation to a person’'s
degree of motivation. The task of educators, therefore, is to

—=_
encourage and inspire learners to give their maximum effcrt. The

principal's responsibility is to ensure that the staff and /f
learners work co~gperatively to achieve such objectives. Lovel &
Wills (1983:89) pecommend that the principal, supervisors,
educators and learners need to work togéther in the develaopment of
propased learning engagement copportunities for learners.

The learners need to be involved in discussions on matters

affecting them in order to instil a sense cof responsibildity and
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oWwnership. Balin $1993:73) and Hopkins {1994:48} stress the
importance of ownership which can be accomplished by the creation
0f a positive working ¢limate, keeping channels of communicatian
open, development of a positive attitude and full support by the

principal.

Like educators, learners are susceptible to praise, encouragement
and recognition of the efforts they expend to do creative work at
school. They must feel that their efforts are valued. Learners who
have displayed excellent work in most activities at school
including learning activities should be rewarded for their
efforts.It is therefore the role of principa¥s to ensure that
learners receive full recognition and are rewarded faor their
creative work at school.

4

4.2.3.3 MOTIVATION OF PARENTS ' \

Wringe {(1984:73) points out that the parents have the right to
choose the kind of education they want for their children, so the%
have a right to have a say regarding their children’s education. %
The South African School's Act,No. 84 of 1996, recognises the |
involvement of parents in all school matters. Parental

involvement can be an impaortant motivaticonal factor. The learners

learn when there is interaction betwsen their parents and the

school.

i A
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Henderson (1982) in Ngcongo {(19946) see parental inveolvement as
central in the learning process of learners, a relationship that
is important in encouraging and supporting the learning

process. According to Henderson meaningful parental involvement
can strengthen confidence and commitment to the school which

improves the learner’s achisavemant,

According to Gorton (1993:522) the parents possess ideas,

expertise or skills which could be helpful to the schcol, and they

are willing to make some contribution to schoal if they are given

a chance. Badenhgrst (1993:147) and Fullen {(1991:67) outline the

e — = T e m———— e
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areas of parental invaolvement by suggesting the use of parents in

subjects like religious education,_physical education, home

econamics and guidance. Parents can also be used in activities
such as fundraising, organising social events and in extra mural

activities. The school is in.the.community.and the principal, by

invalving parents, among_them which is essential in enhancing

supervision of teaching and learning in scheool.

Finally, motivation is the key to effective supervision of
teaching and learning at schoal. Motivation creates high stat+
morale among educators, which contributes to high standards.
Recognition of learners for their efforts and working
cooneratively with learners motivate them to do their best.
Motivation of parents through contact, communication and
invoclvement creates a sense Dflresponsibility among them which

:
enhances supervision of learning.
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Far the principal to be successtful in his role as supervisor of
teaching and learning, he needs toc ensure that educators, learners

and parents are highly motivated to do their best.

4.3 SUPERVISION IS LEADERSHIP

School management is a practical activity undertaken for real
purpose with real people. It is concerned with human activity in
order to allow activities devoted to learning to take place. The
school, like any crganisation, depends upon co-operative activity
in which leadership has an important part to play. Without
appropriate leadership no gquality praogramme will ever work.
Leadership according to Evarrard % Morris (19956:27) creates
commitment necessary to implement total quality successfully in

the school.

4.3.1 DEFINITION OF LEADERSHIP

The cancept of leadership has been extensively studied over the
past century by various educaticnists and researchers‘from
different perpectives. There is therefore no single definition of
this concept. Definitions from various scholars such as Daresh
(1987:84), Keith % Girling (1991:31), Alfonsa et al (198B1:94) and
others, show similarities in that they see leadership as focussing
on human activity and including a group of people under a leader,
the purpose of which is the accomplishment of organizational
goals. Mc. Farland’s (1973:114) definition seems appropriate to
the school situation in that he sees educational 1eaderspip as a
farce, including the capacity to work with staff, to determine

students’ needs, develop curricular and provide supervision.

30



4.3.2 THEORIES OF LEADERSHIP

As the concept 0f leadership has bheen studied by wvarious
researchers from different perspectives, different theories have
emergedf The three key theories of leadership are the Trait,
Behavioural and Contingency Theories. Trait Theories place
empitasis on personal characteristics. They assume that "leaders
are born some Eeople are born with characteristics and skills of
leadership™. The inherent characteristics inclilude cutstanding
persoconality, intelligence and =social and communication skills.
According to Reith & Girling (18891:58) Trait Theories suggest
that a single leadership style is supericor in all kinds of
organisations. The Behavioural Theaories focus on the interaction
between the expectations and perceptions of followérs in an
organisation. They lock at what leaders actually do when dealing
with subordinates (behaviour) and how subordinates react

emotianally {satisfaction} and bhehaviourally (performance).

The researcher sees the Contingency Theories as more appraopriate
toc the educational situatien. Contingency Theories defines good
leadership as the ahility to match the right leadership style ta
the situation.The situation includes the nature of the task, the
environment and the characteristics of subordinates. Schools
differ from situation to situation and educators differ in their

maturity levels and motivation.



There 15 no good or bad leadership but all depends on the
si1tuation. One leader may be good in one situation but poor in

another =situation.

The principals need to adjust their leadership behaviours to suit
the educator’'s willingness, abilities and confidence as well as
demandg of tnme gituation; for example, highly motivated and highly
’maturiﬁy level educators require a delegating style of leadership
while demotivated and new educators require a directive =style of
behaviaour. Accarding to Keith & Girling (1991:60) different
situations call for different styles of leadership in order to
promocte action and satisfaction. In support of this viewpoint
‘Lovell & Wills (1983:64) suggest that the educational crganisation
needs professional behaviour that is characterised by
creativeness, originality, adaptability, willingness and

competence to take on the risk of leadership.

4.3.3 CORRENT TRENDS IN LEADEREHIP

The leadership thecries determine the leadership approcaches. Two
approaches can be distinguished, the transactional and
transformational leadership. The former, according to Caldwell &
Spinks (1992:128), entails getting things done by analytical

and logical means. The leader classifies the reoles and task
regquirements of subordinates in order to motivate them in the

direction of established goals. Impersonal aspects of performance
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such as plans, schedules and budgets are stressed. The emphasis is
placed on commitment to the organisation and conformity ta its

norms and wvalues.

Transtormational leadership builds on transactional leadership
unlike as the transactional leaders, it serves to inspire the
the follawers.: The leader and followers lift each other to
Righer levels of moctivation and morality. The leaders pay
attention to the concerns and developmental needs of individual
followers. They excite, arouse and inspire followers to put in
extra effort to achieve organisational goals. The leaders
mativate their followers by appealing to high levels gf personal
motivation, such as self-actualisation, by c{?ering followers to
lsarn new skills and to participate in projects that lead to
important outcomes. Bovee et al (1993:4B82) see this approach as
gssential in organisational development because followers are
motivated to do more than expected to achieve superior

perfarmance.

Transactional leadership has besn practiced for several years

in most traditional schools. The principals determine the goals of
the school and formulate all plans, schedules and procedures to
achieve the goals. Educators could not be invelved in decision
making activities. They were compelled to conform to the values
and standards set by the principals. Supervision was a farm

of inspectiecn in which ingpectors visited schgols to carry out
annual! checks upon standards aof teaching and learning. Such an

approach does not contribute to the professional development of

educators.
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..on the frequency of interaction (Evarrard & Marris 1994:21). The
principal should encourage effective participation by the staff
and set realistic goals to be achieved. Acknowledgement for good
performance is indispensable . Garton &% Snowdon (1272:73) see
co—operation as encouraging acceptance and a feeling of "Esprit

de Corps”. Empowerment : West Bunham (19%92:103) see empowerment

as a fundamental component of quality leadership. Delegation
empowers because it has the potential to demonstrate trust, create
real, purposeful jobs and provide a vehicle for seld

actualisation, esteem and achievement (Caldwell % Spinks

1992: 1240 .

4.3.4.2 PRINCIPAL AND LEARNERS _ _—? / 5\/&* (DS
SN\ JVvdT
The South African School’s act, No.:84 of 1994, demands that the
learners should be represented in the school governing body. It
recommends the establishment of a Learners Representative
Council which must wark with the principal and educators in taking
contraol of schogl activities. Johns (1987:192), Hopkins (1994:127)
and Goodchild (1989:32) believe that the student leaders form a
challenge to the principal and shaould be managed to make a
positive contribution to pupils’ sducation. Du Toit (1992:113) and
Management Development Consultants (199@:148) suggest that the
inclusion of learners in the school governance will make them wark
more effectively with parents to formulate school geals,
plan schioal activities and implement school discipline in an
organised manner to crea?e an environment condusive tao {eaching

and learning.



4.3.4.3 PRINCIFPAL AND PARENTS

“The South African Schools Act, No B4 of 1996; recommends tﬂe
establishment ¢f school governing bodies with more parent
representation to show that parents have a place to occupy in the
leadership role of the school. This indicates a symbiotic
relaticonship between schocol and community. Ngcongo (1996:42)
supports parent involvement in school leadership in decision
making and praoblem solving processes. She further states that some
mambere can be glven advisory poeltlone. For effective management
it ig imperative that principals should accept the members of the
community as equal partners in the management of the scheool and to
work clozer with them. According to Wilkinson & Crave (1981:1658)
the leader makes activity meaningful far those he relates to,
through communicating and implementing the ideas, Aorms, attitudes
and beliefs which are central to the performance of the

organization.

The above discussion on leadership proves that a good leadership
style is the key to supervisicon of teaching and learning. It means
that principals should adjust themselves to suit the work

environment and maturity levels of educators.The transformational

-~

leaderchip style as recommended by the Sguth African Schools Act
Nc 84 of 1996, proves that sducators, parents and learners have a

place in the leadership of schools. Good management will'always;
RN ‘ i - W
create a climate which allows all stakeholders to contribute in

Y

all activ;;igswat*§éh38TTWThI§w§}B¥IEé§ a héalthy measure of
. - '

excitement and challenge and a feeling of responsibility which -

enhances supervision of teaching and learning.
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4.4 _ SUPERVISION AMD ETAFF DEVELOPMENT -
Supervision has been described as a process in which the leader
oversees staff activities, offers assistance to followers, gives
direction and encourages them to contribute actively towards the
accamplishment of organisational goals. This contributes to staf+f
develgpment. It is on this gravity that supervision and staff
(develqpment are regarded as similar.

4.4.1 DEFINITION AND STAFF DEVELOPMENT

The definitions by Daresh (1989:252), Alfonso et al (1981:393)

and Bell % Day (19%91i:4) loock at staff development as focussing
solely on the educator’‘s professional growth. Wills & Bond’s
(1981:998) definition supports the above viewpoint, but is more
directive in that they regard staff developmant as %ocussing upon
the competence needed by particular personne]l to advance the goals
of the prganization and enhance staff competsnce. Lovell & Wills“
(1983:183) definition clearly outlines ch professional growth is
enhanced as they regard staff development as a continuous and
comprehensive process that utilizes human development by means of
inservicey training, selection of additional staff members with
appropriate competence, reassignment of staff members and

replacement of staff members.

The above definitions show that supervision focusses on activities
by the leader that cantribute to the achievement of organisational
goals while staff development is grawth oriented, that is,

I

encompasses activities leading to staft professional growth.



According to Wills % Bondi (1991:226) while staff development
encompasses activities leading to protessional growth, inservice
training presupposes a set of appropriate ideas, skills and
methaods that need developing. These three concepts — supervision,
staff development and inservice training are inseparable and form
an integral part of the supervision aof teaching and learning in
schools.

4.4,2 STAFF DEVELOPMENT PROGRAMME

Bell % Day (1991:4) point out that i+ the organisation can
harmonise the individual’s interests and wishes for personal and
career development with the requirements of the organisation as
derived from its educational aims, it will improve both individual
and organisational perfomance. According to Main (1985:14) the
teacher, the school and learners should benefit from the process;
professional development implies inveolvement of the whole staff in
the gperation and management of the school, as much of the wark of
staff development must be directed towards the improvement of the
schaal as well as the professional advancement of individuals.
Wilkinson % Crave (1987:948) suggest that the school needs to

identify 1ts own needs and potentials and devise strategies to

meet them.

Wills &% Bondi (1991:231}), in assessing staff development, suggest

that activities should be directly related to instructional

problems and interests of teachers, be based upon documented
H

need; be highly organized; be sustained bevond the workshep

session, and lead to improvement of instructicn.
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Activities should be part of an ongoing curriculum management plan
and should lead to the improvement of student learning. The goal
for staff development should be to create a programme that enables
teachers to share their proaoblems, sclutions and expertise

4.4.3 THE ROLE OF PRINCIPAL AND SUPERVISOR

‘Main (1985:16) points ogut that the development of teachers should
bhe closely related to the overall planning and review process of
the school management and should take account of the various staff
and staff roles. The principal and senior staff have important
roles to play in ensuring staff development. Bell % Day (1991:5)
suggest that principals should make judgements-on what the school
is providing and on what changes are required to make the wark
mare effective in the light of educational needs; They should

maonitor and evaluate that such training suits the needs of people.

According to Wills & EBondi (1991:227) the principal should
improve teacher perfaomances, but he/she alsgo needs to spend more
time in the classrcom providing direct assistance to teachers
Wilkinsan & Crave (1987:7é&}) suggest that the principal and

senior staf+ should have a clear responsibility to determine a
policy for staff development, to create an open, trusting climate,
to put cost—-propaosal in action and to ensure that teachers feel

ownership of pragrammes by being seen to be perscnally involved.
Finally the above discussion aon supervision and statf dgvelopment
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shows that staf+f devefupment pﬁbgrammes should be takén seriously
by principals and ‘should be well planned. Staff development
programmes form an integral part of supervision of teaching and
learning at schocol. The management needs to ensure that educators

nd

O

see the need.for staf+ development and be part of plamnin

['u]

_{eel a sense of graowth and competence by participating in them.
Wilkinson & Crave (1987:84) conclude that a good principal who
has staff development high on his agenda will sesk opportunities
to encourage teachers to think, to question and to be more
adventurous,
3. SUPERVISION AND STAFF DEVELOPMENT IN CURRENT SOUTH AFRICAN
SCHOOL SITUATION
Supervisian of teaching and learning has been left to the
principals. Inspectors no lenger visit schools to conduct
supervision. In most schools the principal seem to adopt the
methods that were used by former inspectaors. Principals conduct
class visits in which they check teaching content and teaching
methods even for subjects they do not know. The educators and
parents are not involved in the supervision of teaching and
learning. The educators therefore respond negatively, for
educators feel that such supervision doas not cmntrisute to their
professional development. The principals lack expertise
in supervision of teaching and learning becauvse no seminars are
being arganised for the principals on the issue of supervisian.
Supervision is further retarded by prablems such as !

shortages of resources, staff shortages in some schools and the
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raedeplayment and raticnalisation process thet is in process.

Staff development'is also an aspect that needs some improvement.
Although principals involve educators in most activities at

school, 1t 1s still inadequate. Schoels de not have statf

|
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subjects they teach by attending workshops organised by subject
advisars, It is the researcher’s view that as seminars have been
organised for principals on other aspects gf school management,
seminars should also be grganised on supervision of teaching and

learning and on staff development.

CONCLUSION

In conclusion the above discussion of supervision and learning
shows the importance of transformation of the education system in
our country. The estaplishment of the South African School’s Act,
No. 84 of 1994, has led to a shift from an old system to a new
system of schoocl management. This is due to new polic;es that were
formulated, which recommend that schools should be led hy
principals who are transformational and who are able to work
closely with all stakeholders in planning and implementing all
activities at school. This is marked by a shift from one way
communication to two way caommunication, participatiaon of all
stakehalders in decision making activities, establishment of staff
professional development pregrammes and a shift from inspection
which had a negative impact on educators with regard to .,
csupervision cof teaching and learning. Supervision of teaching and
learning can be effective when thers is sffective communicaticn
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hetween principal and all stakeholders, motivatlon of educators,

learners and parents and
principals. The views of
that the principals have

effective supervision of

good leadership skills demonstrated by
various educationists discussed, show
important role to play to ensure

teaching and learning. The following

Chapter 3 will discuss the methodology that was used to collect

data an Supervision of teaching and learning from principals in

schools.
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CHAPTER 3

METHDDDLDGY_USEQ IN DATA COLLECTION AND PRESENTATION
3.1 INTRODUCTION |
The aim of the study was to investigate the role the principals
play in the supervision of teaching and learning in their schools.
In chapter one it was stated that a sample would be drawn fram
principals in Sayidi District. In this chapter the detailed methad
af collecting data used for the purpose of realising the

cbjectives, is outlined.

3.2 METHODOLOGY FOR DATA COLLECTION

The method used in the investigation was the descriptive method.
Fajendra &% Ruth (1981:37) see the descriptive method of research
as primarily concerned with potraying the present. They go further
to gualify this method by stating that it is caoncerned with making
precise and accurate assessment of the edﬁcaticnal oroblem and
relationship of the phenomenon that exist. Gay (1976:123)

defines descriptive research as involving cgllecting data to test
a hypothesis or to answer questions concerning the current status
of the subject of the study. Stephen % William {(1982:44) outline
the purpose of the descriptive metheod. They point that it
describes systematically the facts and characteristics of a given
pepulation or area of interest {actually‘and accurately, and that
it is used in the literal sense of describing situations ar

syants.
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The researcher fallaowed a survey form of degcoriptive method.
Slavin {(1984:70) gpints ocut that in survey research the most
impeortant tasks are to be sure that the measures being used are
reliable and valid. According to Kajendra & Ruth (1981:58)

surveys involve a clear definition of the problem and reguire
planned collectiaon of data, careful analysis and interpretation of
the data and skillful reporting of the findings; Wiersma
{1980:140) sees survey research as including a "Status guo Study”
in which interrelationships of sociological or psycholeogical

variables are determined and summarized.

It i=s on the basis of the above statements that the researcher had
to obtain the opinicns of the samples of the target population

which are principals of both primary and secondary schools.

3.3 TARGET POPULATION

According to Tuckman (1878:107) the population is the “group' a
researcher sets out to study while Bailey (1982:85) defines the
populaticon as the sum total of all the units of analysis. Best &
Khan (1996} in Chetty (1998:126) support the above definitions
when they state that a populaticon is any group of individuals that
has one or more characteristies in common that are of interest to
the researcher. According tc them the population ﬁay be all the

individuals cof a particular type or a more restricted part of a

group.
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Since the researcheér is occupationally based in Sayidi Distriet,
this district was used as the focus of the research. Sayidi
District is on the Soguth Coast of KwaZulu Natal. The digtrict
consists of five circuits namely Margate, Paddeock, Izingolyeni,
‘Gamalakhe and Umzumbe Circuits. Only two circuite were =selected by
the researcher, namely Margate and Gamalakhe Circuits, Each of the
two circuits consists of +- twenty schools. The target population
were principals of primary and seconda;y schools. Ten principals
from primary and ten from secondary schools were =zelected.
Although the researcher would have liked to obtain data from
principals in all schecols, it is acknowledged ihat thie

would have been an impossible task. The rationale for using the
above circuits was that Izotsha consists of urban and semil-urban

areas while Margate cansists aof rural schools and this would

enhance reliability and validity of the research.

3.4 SAMPLING

A sanmple can he described as a subset of the populatiogn. The
zample must therefore have properties which make it representative
of the whole, this means a limited.number of elements selected
From a population to be representative of that populattian.
According to Slawvin (1984:99} the most important principle in
gsampling is that each member of the population from which the
sample is drawn should have an egual and known probabil%ty of :
being selected. According to Ary Jaccbs & Razaviel (1990:169)f
gampling implies taking a portion of the population, making '

obaervatisng on the mmaller group and ithem Jeperalizing Yaw
£5



findinge to the larger population. The main purpose of drawing a
gample from a population is to aobtain infofmation concerning that
population. It is important that the individuals included in a
sample constitute a2 representative cross gecticn of individuals in
the population (Isaac & Michael 1982:121). In support of this
view Van Dalen (1979:122) points out that researchers draw
_inferences on the nature of the entire population. They generalize

that what is true of the sample will be true of the population.

3.4.1 SAMPLING METHODS USED

There are four basic types of scientific sampling methods, namely
simple random, stratified random, cluster and systematic sampling.
For this study twe of these methods were used namely cluster and

simple random sampling.

CLUSTER SAMPLING : According to Gay (1987:110) cluster szampling

is more convenient when the population is very large or spread out
over a wide geographical area. De Vos {1998:195) and Baily
(1982:96} state that cluster sampling has the advantage of
concentrating on the field of study in a specific section of the
greater geographical area and this helps to save time.

According to Wiersma (1980:197) cluster sampling is a procedure of
selection in which units of selection contain two or more
population numbers all the papulation mémbers of a selected

cluster are included in a sample.



Az already etsted Gamalakhe and Margate Circuits were targeted
for this study. Gamalakhe consists of the semi-urban aresas
Gamalakhe and Port Shepstone. All schools in Gamalakhe Township
three Primary and three High Schoals, and in Port Shepstone
(Marburg Area)} two Primary and two High Schools, were selected.
De Vas {(19898:198) states that the more clusters that are included
;n the study, the more representative of the universe the sample

naturally is. He further states that the more clusters are drawn,

the less error will occur.

SIMPLE RANDOM BAMPLING

Simple random sampling was done when selecting ;chools from the
Margate Circuit. The schools are scattered over a vast area which
made cluster sampling impossible. Fraenkel & Wallen (1991:132),
Borg (1987:77) and Slavin (1984:89) all support simple random
sampling in that all individuals have an sgqual and independent
chance of being selected. Ary & Jacobs & Razaviel (1972:161) see
random sampling as suitable and not being subjected toc the biases
of the researcher. Leedy (1993:152) maiﬁtains that the most
important reguirement feor a sample is "representativeness" which
depends on: randomnization ¢f the =sample which ensures that every

membaer of the population has an equal chance af being selected.
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In selecting =chools according to simple random csampling the
researcher obtainédra list of schools for the Margate Circuit from
the District office. There are 22 Secondary Schools and 31 Primary
Schoals. Only 10 schools had to be selected. The researcher had
to choose every fifth school from the list of primary and
secondary schools respectively whose principals had to be

administered with questionnaires.

3.5 TOCOLS FOR DATA COLLECTION

3.5.1 THE RBUESTIONNAIRE AS RESEARH INSTRUMENT

In this research the gquestionnaire was used as a tool for
research. A guestionnaire, as stated by Walker (1985:91), is
caonsidered a formalised and stylized interview c; interview by
proxy. Van Dalen (19279:133) believes that presenting
respondents with carefully selected and ordered questions is
the only practical way to obtain data. Gay (1987:195) contends
that the use of a questionnaire is more efficient in that it
requires less time, is less expensive and permits collection of
data for a larger sample. Van Dalen (1979:152) claims that for
saome studies or certain phases of them, presenting respondents

with carefully selected and ordered gquestions is the only

practical way to cbtain data.

3.5.2 ADVANTAGES AND DISADVANTAGES OF RUESTIONNAIRES
For this study the researcher used guestionaires as a research
instrument and had to take cognisance of- their advantages and

disadvantages as experienced by some cther ressarchers.
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ADVANTAGES

*

QEFDRDABILITY is the primary advantage of written

questiannaireé because it is the cheapest means of collecting
data.

Data collected through questionnaires can be compalired and
inferences made.

Guestionnaires provide greater uniformity — Each person
responds to exactly the same questions because standard
instructions are given to respondents.

Questions can elicit information that cannot be cbtained from
other resources,.

The data cbtained by questionnaires can be more easily
analysed and interpreted than the data aobtained from
interviews.

Guestionnaires ensure anonymity which enables respondents to
express their views, ideas and belié+s without any fear.

The administering of questicnnaires and the ccdiné and
interpreting of data can be daone withéut any special

training.

DISADVANTAEGES

Although questionnaires are considered as the hest instruments in

survey, their disadvantages cannot be overloocked. The following

are their disadvantages:

*

People are better able to express their views verbally then

in writing. i
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* Written quectionnaires do not allow the researchers to
correct m;sunﬁerstanding - respondents may answer questions
incorrectly out of caonfusion or misinterpretation.

* fuestions can be answered only when they are sufficiently

gasy and straightforward to be understood.

3.5.3 TYPES OF QUESTIONNAIRES

The basic objective of questionnaires is to ebtain facts and
opinions about a phenamenan from people whao are informed on the
particular issue. Different types of questionnaires can be
distinguished, such as mailed or posted qﬁesticnnaires, telephonic
gquestionnaires, personal administered questionnaires and group

administered gquestionnaires.

In this study the researcher opted for personal administered
questionnaires. The rationale for this type of questionnaire was
that they are more flexible than mailed questionnaires.This
enabled the researcher to esxplain certain questions to the
respondents with a view to eliminate uncertainities and
misinterpretation of certain questions. Most principals are used
to respond to gquestionnaires from their district oftfices and this
would present problems to the researcher which could cause many
questionnaires not to be returned to the ;esearcher.

3.5.4 CONSTRUCTION OF RUESTIDNNARIRE

Wnen constructing a questionnaire consideration shauld bhe given to
certain criteria which gualify a questionnaire as scientifically

worthwhile. This snsures its reliability and validity as a



research instrument. Cchen & Manion (19946:92-93) claim that an
ideal guestionnaire is clear, unambigucus and workable. Its design
must minimise potential errors from respondents. De Vqs
(1998:15&6) emphasises that the guestionnaire must be brief,
including only those guestions which are absolutely necessary to
caollect all the relevant information. A good questionnaire
;eflects the following:-—
i) A thorough understanding of the field of study and the aim

aof study: according to Mouly (1972:191) a good gquesticnnaire

is based on a solid grasp of the field, of the objectives of

the study and of the nature of the data needed.

ii} A definite pattern of i1tems: this means grouping of gquestions
on a subtopic together to give arder and to enable
respondent to orientate himsel+t to the trend of thought.
According to Behr (1983:131) a questionnaire should start
with simple factual questions which can be answeréd without
much difficulty and then proceed to the more complex cnes.
1ii) Appearance of guestiocnnaire: Fraenkel % Wallen (1990:121)
and Cohen & Manion (198%9:15&) stress the fact that the
appearance of the questisnnaire to the readers is very

important in encouraging them to respond.

TYPES OF QUESTIONS
Two types of guestions can be distinguished close—ended types and

pen—ended types. !
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CLOSE-ENDED TYPE . . e -

In this type the respondent is offered ready-made alternative
guestions from which to choose his response. Acgording to Ary,
Jacobs ¥ Razaviel {1972:16%) this type minimises the risk af
misinterpretation, the administration and scoring of such types of
questionnaire is straight forward and the results lend themselves

Feadily to analysis.

OPEN-ENDED TYPE

This kind calls for open—-ended responses.The respandent is free to
express his ideas, beliefs and feelings as he/she daoes nat choose
from predetermined answers. The disadvantage is that responses

are sometimes difficult to score and analyse and some information

given may sometimes fail to achieve the objectives of study.

In constructing the questionnaire the researcher was guided by
the above basic principles and characteristics of a gquestionnaire.
The questions were bhoth of close—ended and open-ended éypes.

The questions were formulated according to the obijectives of the
study and were subdivided into six sections.

SECTION A — GENERAL BACKGROUND

This section covers the type of school, age of principal, sex,
qualifications and sxperience. This section is important to
determine whether the principal has moved from being a
transactional to a transformational leader and how supervision of

teaching and learning is affected.
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SECTIGN B-THE "ROLE 'OF PRINCIPAL. IN SUPERVISION =
The qustions asked were of close—-ended type and were designed to
elicit information regarding the raole principals play in
supervisian of teaching and learning,and how they involve
educators and parents in thg supervision. The respondents had to
choose from four categories of responses — Strongly Agree, Agree,
Not Sure and Disagree, by putting a cross (x) in the appropriate

space.

SECTION £ — This section consists aof open—ended types of
guestions. Enough spaces were pravided for the respondents to give

as much informatieon as possible.

SECTION D - This section focussed on the factors that inhibit
supervision. The questions were of close-ended type for

respondents to choose from four responses.

SECTION E — This section focussed on the strategies used by
principals in the supervision of teaching and learning. The

design is the same as in Sections B and D.

SECTION F — This section dealt with the ranking of strategies in
the order of importance. Ten strategies were given and respondents
were requested to place 1 next to the most important item and so
on through to number 10 as the least important. VYan Dalen
(1979:14) contends that if questionnaires are to be used

to measure variables in an investigation, they must be pretested,
refined and subjected to the same evaluative criteria of validity

and reliability.



3.6 ADMINISTRATION GF GUESTIONNALRES (U0 THE PRINCIPALS
Appointments were .telephonically made hy tha researcher with
principals from these areas as to when he would visit them to
administer guestionnaires. The purpase and importance of
conducting research in their schools were enunciated. One
principal from Gamalakhe area organised for the other two
;rincipals in the neighbourhcood to come to his school to meet the

researcher at the same time. This would save time and alleviate

the burden of moving from one school to another.

On the arranged date the researcher preaesentad himself fitteen
minutes earlier and was warmly welcomed by the principal. Five
minutes later the other two principals showed up. After a

short conversation regarding changes in the South African
Education System gach principal was presented with a
guestionnaire. The researcher, together with the respondents went
through the guestionnaire items, elucidating some of the items
that might present problems to respondents. Answering guestions
by principals lasted +— thirty minutes.

The researcher then went to the remaining three schools in the
area. In each school he was warmly welcomed by the principal. He
explained the purpose cof his visit and elucidated some
questionnaire items before respondents answered some gquestions. On
the follaowing day the reséarcher visited schools in Port Shepstone
area and followed the same procedures as in schools in Gamalakhe

i
aresa.
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In Margate Circuit; schoolszs were randaomly selected by

choosing every fifth school from the list. A meeting with the
arincipals faor Margate Circuit was organised. This gave the
researcher an opportunity to meet the princivals of the geolactad

schools. The principals were requested by the S5.E.M to remain
after the meeting. The researcher explained the purpose of the
research and each principal was issued with a copy of the
juestionnaire. The researcher went through the items from the
juestionnaire elucidating some of the items to the respaondents
:hat might present problems. As principals go to town after
ichool, the researcher and respondents decided on a place where
espondents would leave the guestionnaires the following day. The
agpandents took the guestionnaires with them and left them in the

estyarant the following afterncon to be collected by the

‘esearcher.

.7 METHOD OF DATA ANALYSIS

loth descriptive and content analysis were used in prccessing data
‘or this empirical study.

iIESCRIPTIVE STATISTICAL ANALYSIS

lescriptive statictics is the most fundamefhtal way Lo

ummarize data and it is indespensable in interpreting the results
f quantitive analysis (Schumacher & Mc Millan 1953:192).
egcriptive analysis was used for close-ended gquestions " sections
D and E. The primary data was in the form of responssa

ategories: Strongly Agree;Agree; Not Sure; Disagree (see attachsad

ppendix for gquestionnaire schedules) The scores of similar
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reEpAnEas were calculated as well as percentages for each
category. The descriptive analysis was then employed for

gquantitative analysis of data.

CONTENT (INFERENTIAL) ANALYSIS

Content ana;ysis was performed on responses to open-ended
questions (Section B). In this type of data analysis respondents
focussed on actual events in which they gave account on what they
actually do and under what circumstances. This type of analysis
was found suitable hecause of the dynamic nature of the raole of
principals. The data was categorised according to themes and then

tabulated to show the fregquency with which each theme appeared.

3.7 CONCLUSION

In this chapter the methodology that was used in data collection
and presentaticon was outlined. This indludes sampling procedures,
instruments used in the collection of data and administration of
data. In the next chapter a detailed analysis and interpretation
of data will be discussed which will form the basis for the

recommendations in chapter 5.
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CHAPTER 4
THE PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA
4.1 INTRODUCTION
The aim of this study was to investigate the role principals play
in the supervisiocon of teaching and learning in schools. In ordan

to achieve this aim an empirical research was conducted with
twenty (20) principals -10 Primary Schools and 10 Secondary
Schoaols. In this chapter the data is presented, analysed and

interpreted.

4.2 SECTION A

This section of the questionnaire was about data on the general
background of respondents.

GENERAL BACKGROUND

4,2.1 QUESTICN 1 - TYPE GF SCHOOL

The aim of this question was to investigate whether the primary
school principals experienced the same problems as the ‘secondary
school principals for that reason an equal number of principals
from primary and secondary schools were presented with
juestionnaires. What emanated from this study was that supervision
¥ teaching and learning was the same at all levels and that
irincipals encountered the same problems regardless of the schools
in which they were placed. ‘

1.2.2 QUESTION 2 — AGE OF PRINCIPAL

ABLE 1

30 — 40 YEARS = 559 )
11 - S0 YEARS = 40%

51 — &0 YEARS = 15%

= 100%
S7



The aim of the guestion was to investigate the maturity of the
principals tao establish whether or not their experience
contributed to the recistance to changes in the sducation svstem,
and whether the more mature principals stuck to the traditional
methods of supervision or not. Table 1 shows that the ages of
principals ranged between 30 and S0 years (85%). These principals
were still young and were expected to be transformational
leaders, they had opportunities to upgrade themselves
professionally which would enable them to keep abreast with
changes in the educational system.

4,2.3 QUESTION 3 - SEX OF PRINCIPAL

TABLE Z2

MALE PRINCIFALS = 7T0%

FEMALE PRINCIFALS = 30%
TATAL 100%

f commonly held view is that schools under female

leadership are not properly managed and that supervision of
teaching and learning might sﬁ%%er as a result thereaf. The
researcher wanted to investigate the validity of this perception.
Table 2 shows that 70% were male principals and 30% females
principals. This indicates that male domination in principalship
positicns still persists inspite of the changs in legisiation en

egulity.
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A.2.4 QUESTION 4 -~ QUALIFICATIONS - - - -

TABLE 3
FREQUENLCY FERCENT
MATRIC ONLY - -
COLLEGE/UNIVERSITY DIFLOMA 10 S0
UNIVERSITY DEGREE EG. B.A. 2 1C
OTHER POST-UNIVERSITY DEGREE 8 40
TOTAL _Egu 100

——

Table 3 indicates that 30% of the respondents had a college or a
university diploma. It was encouraging to note that about 50% had
university deqrees and even post—-university degrees. This
indicated that schools were managed by properly qualified
principals. Looking at the ages and experience of p;incipals it
show that principals upgraded themselves both academically and
professicnally.‘lt is the researcher’s belief that principals
should keep abreast with changes in the education system through
upgrading their qualifications. This view is strongly supported by
Theraon % Bothma (1990)in Chetty (1998:158), who state that a past
-graduate study like B.ed. gives a person an intensified insight
into and better understanding of teaching and educational problems

in their departments in the field of education.
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4.2.5 QUESTION 35 — EXPERIENCE AS TEACHER

TAEBLE 4
NUMBER OF YEARS FREGUENCY ' FERCENT
S5—-10 & 30
11-20 11 35
21-30 2 10
31-40 1 5

TOTAL 20 100
Table 4 indicates that the majority of respondents —_—

(55%) had experience ranging between 11 and 20 vears as teachers.
These respondents had been promoted after havinq gained skills and
experience, having served and been groomed by their-fqrmer
principals on how schools should be managed. About 15% of
respondents had experience ranging between 21 and 40 years as
teachers. This shows that they had evolved through several
policies in the education system as teachers and their previous
experience had supposedly assisted them to manage their schools
properly.

4.2_4L.QUESTION & — EXPERIENCE AS PRINCIPAL

TABLE S

NUMBER OF YEARS FRERUENCY PERCENT

1-5 14 70

6—10 2 10

11-20 2 10

20-30 e 4o
TOTAL 20 100

0.



Table S indicates that 70% of the respondents had been

promoted after 19924. When the education system underwent
transtormation, tﬁése principals were expected to be
trané%crmatianal leaders who would be able to work in democratic
and participative ways. Inservice~training was necessary an

management and administration to bring about quality sducaticn in

B

Eheir schoals.
4.3 SECTION B

This section was set to investigate the role of principals in the
supervision of teaching and learning. The following emanated from

the investigatian.
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THE ROLE OF PRINCIPALS IN_SUPERVISION

TABLE &

i.

Frincipals conduct
regular inspection
to check faults
from educators
with a view to
rectify them.

Principals encourage
le@arners and

parents
participation in all
school activities.

Principals set pro-
grammes for profess—
ional staff
development

Frincipals set
realistic goals to
be achieved by
educators at school

Principals involve
parents in the
supervision of
learning for their
children

FPrincipals supervise
teaching methods and
teaching content

Principals monitor
teaching and
le#arning

Manitoring teaching
and learning leads
ta staff
development

STRONGLY [AGREE | NOT |DISAGREE | TOTAL
SURE

_ 25%_ |_so%_|__t1o%_|_ 15%__ | _100%_

__ BO%__ | _20%u_ _100%_

—25%_|__50%_|__ 25%_ | _100%_

_30%_|__ 5% | &5% | _100%_

S%_ |_20% |_ _S% |_ 7O0%___|_100%_

__ 65% | 1o%_|__ s% | 20%___ | _100%_

L &5% | _30%_ | S%_ _100%_

0% __30% 10% _100%_
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4.3.1 QUESTION 1

Principals conduct regular inspection to check faults +rom
educators with a view to rectify them.

The 73% agree responses indicated that the principals

conducted regular inspection to check faults Froh educators

with a view to rectify them and not with a view to assist

“them to develop their skills in teaching. Teachers had a negative
attitude towards inspectors and felt that the inspections were
aimed at fault +inding. The Management Development Consultants
(19935:62) state that as a result of inspections, professional
integrity aoften vanishes as teachers scramble to demonstrate their

-

interests in obscure bureaucratic trivia. )

4.3.2 QUESTION 2

Principals encourage learner’s and parents’ participation in all

activities at school.
A1l respondents (100%) agreed that pﬁincipals encourage
learners’ and parents’ participation in all activities at
schogl. This is in line with the stipulations of the South
African School‘s Ack, No.84 of 1994, that the involvement of all
stakeholders in the gevernance, admission, finance and ather
activities at schaol igﬁsncograged. It was encouraging that
principals invited parents and learners as part of the

management and administrative process shaowing a shiftt from

transactional to transformaticonal leadership.
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QUESTION 3
.4.3.3 Principals sét programmes ”fcé professional staff
development.
The majority of the respondents (50%)7were not sure about whether
or nat the principals set programmes for professional staff
development. Most of the not surse rosconses wore from former
, Black schools. At least (25%) respondents agreed that there were
professional staff developing programmes in their schools. Most

of the agree responses were from former White, Coloured and

Indian schools. Fraofessicnal staff development was still lacking
in most schools.
4.3.4 RUESTION 4
Principals set realistic goals to be achieved at school.
On this issue &65% respondents disagreed that principals set
realistic goals to be achieved by sducators at schoal. This
indicated that educators performed duties without setting goals
they intended to achieve. At least some responses 25% indicated
that same principals involved educatars in setting goals to be
achieved., This motivated educators to do their best to achieve
the determined goals.
4.3.95 QUESTION 3
Principals involve parents in the supervision of learning.
The majority of respondents (70%) disagreed that principals
involved parents in the supervision of learning. Most respondents
were from former Black schools where there was lack of co-

i
oper-ation between parents and school.
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In Section €.3  the majority of the principals from these schools-
complained that parents seemed to leave everything to the
principals. The 30% agree responses were from former White,
Coloured and Indian schools in which parents had for many years
been involved in their children’s homework, checking their
children’s progress and involving them in curriculum develaopment

*and learning activities.

4.3.6 QUESTION &

Principals supervise teaching methods and teaching content.

The majority of the respondents (73%) agreed that principals
supervised teaching methods and teaching content: It indicated
that principals conducted class visits where they demanded written
wark from educators and listened critically to educators while
they were teaching. It is amazing that, although the principals
did not know the contents of all subjects taught at school as well
as methads used in teaching the subjects, they would s£111 make it
their task to supervise all the subjects. By supervising teaching
methods and teaching content they did not aim at helping educatcrs
to develaop their teaching skills. The disagree responses, 23%
ware from respondents who saw supervision as a means of developing

educatars to improve their teaching skills.
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4.3.7 QUESTION 7

Principals monitﬁhlteaching and learning.

The majority of respondents (95%) agreed that principals monitored
teaching and learning. Monitoring teaching and learning means that
principals should be.at school at all times to see to the smaoth
running of the school. Monitoring teaching and learning did not
.ﬁean that principles should conduct class visits and disturb
educators while they were teaching, or remain in their offices
without doing anything but ensuring that the school climate was
condusive to teaching and learning, to see to the needs of the
educators and attend to their problems.

4.3.8 RQUESTION B

Monitoring teaching and learning leads to staff develdpment.

The majority of respondents (70%) agreed that monitoring teaching
and learning contribute to staff development. Educators were
motivated when they knew that their principals were working
closely with the staff and were always available to assist them in
solving their problems. This contributed to high staff morale and
high standards of teaching as the principal was available to offer
guidance to the educators and improve their skills.

4.4 SECTION C -~ OPEN-ENDED GUESTIONS

In this secticn gpen—ended guestions were asked.

The réspondents were free to explain their responses and without

restrictiaons in arder to enable them to express their opinion

about the topic under study. ' f
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4.4.1 QUESTION 1

What role do you see yourself playing in staff development in your
school? Why do yn; think that it is important?

About 12 respondents saw that to encourage active participation of
educators in problem solving and decision making processes and to
encourage iteam work was the most i1mportant role principais could
‘play in staffhdevelapment. According to these respondents the
sharing of ideas and working together towards school development
contributed to a sense of ownership among the educators. If
educators perceived that their ideas were considered they would be
motivated to perform to their best level.and this would contribute
to staff development. Four respondents saw staff development as
being indispensable and that principals should encourage educators
to attend seminars and workshops and share the information they
had gained with other educators. Three respondents suggested that
principals should encourage educators ta.upgrade themselves
professionally through further studies on educational management
as a contributory factor to staff development. The researcher saw
the above activities as contributing to staff development; in
additiaon it was important to encourage creativity and
collaboration among the staff in planning staff develcopment
programmes.

4.2.2 GUESTION 2

Is it true that as a principal you need to do everything for your

teachers? Why?
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ﬁbnut 1? tequndengs disagreed with the questinm that principals
needed to do everything for their teachers. 10 respondents looked
at the participati;e management approach as important to empower
and maotivate educators; & respondents saw involvement and teamwork
as important in developing the staff. Most principals (14) saw
delegaticn of duties in which principals monitor and give guidance
.to educators ;s important. ficcording to these respondents
delegation enable educataors to be rescurceful, creative and
innovative. Only one respondent agreed that principals should do
everything for teachers. According to this respondent most
teachers had negative attitudes towards their work, absented
themselves from duty and lacked skill for performing their duties.
4.4.3 QUESTION 3
How do you co—operate with parents in your school?
About 15 respondents from former Black schools complained about
the lack of co—~operation with the parents. fAccording to them
parents did not come to school when invited to consult educators
regarding their children’s performance at schoolj there was poor
attendance at parents’ meetings and very few parents monitored
their childrens’ homework. According to the respondents the
parents seemed not to care much for the education of their
children. They seemed to leave averything to the principals and
that demotivated the staff. On the other hand 9 respondents
presumably from the White , Coloured and Indian schoogls, ssemed to
be happy with parents co-operation. According to these respondents
¢ .
parents assisted in school discipline, attended parents’ meetings
and involved themselves in most activities at school.
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 4-4.4 QUESTION 4.

What does the South African School‘s Act, No B4 of 1994 say about
statf development?

All respondents (100%) seemed not to be aware of the Stipulaticn
of the South African School’s Act, No. B4 of 1996, regarding staff
development. Phrases such as "I do not know (11 respondents); "the
'5ASA was silent about staff development” (4 respondents): "not
aware and nothing" were some of the responses. Others left
spaces. The South African School’s Act, No. 84 of 1994, does not
specifically say anything about staff development. SASA
recommended the involvement of educators and parents on matters
concerning admissions, attendance, finance and éhployment of
educatars. -

4.4.3 BUESTION S5

What do you understand by transformational leadership?

Various responses indicated that transformational leadership was
compatible with the transformaticonal process of the education
system. Responses such as: devolution of pawer; encouragement of
team spirit; leadership that ensures consultation, delegation and
empowerment; leadership style that motivates followers; a
leadership style that adapts to democratic changes, faster
transparency and promotes freedom of expression were given by
respandents. This means that maost respaondents understood
transfaormational leadership. Bovee’ et al (1978: 115) describes
transformational leadership as a style where leaders andifollowers
lift each ather ta the highsst levels ot motivation and mcraliﬁy
and whose leaders are able to excite, arcuse and inspire followsrs
ta put extra effort into achieving organisational goals.
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4.4.6 QUESTION 6

What would you list as possible factors that inhibit supervision
in your school?

Mozt respondents from urban schools seemed to have very few
problems with supervision of teaching and learning. Most problems
were encountered by respondents from semi-urban and rural
schonls.

Problems such as physical and material resources, demotivation of
learners, low staff morale, overcrowding, late coming, absenteeigm
of educatars and misconception of supervision as some form of
inspection were given by respondents. Principals-from these
schools had an important role to play regarding staff-motivation,
communication between staff and principal, parental involvement
and to motivate learners. Principalz needed to shift from
inspection to supervision of teaching and learning as has been
pointed out in Section B{l) above.

4.4.7 QUESTICON 7

What has helped you articulate your role in staff development?
Six repondents had been assisted by seminars they attended cn
staff development; eight respondents were assisted through
upgrading themselves on educational management. Three respondents
believed in team work which they gained through experience,
apenness and sharing ideas with other prineipals which had enabled
them to improve their roleg in staff development. One rﬁspondent
pointed out that listening to the programme "Perfect Talk” by Mr
Maiimels aon Radic Ukhozi every morning helpéd.him in his

management and staff development.
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4.3 SECTION D — FACTORE THAT INHIBIT SUPERVISION
This section investigated the factors that inhibit supervision of
teaching and learning in schools.

FACTORS_THAT _INHIBIT SUPERVISION
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1. Lack of expertise
on supervisian of
teaching and 45% 25%_ S%_ | 25%__ _ {_100%_
learning

2. Regular inspection
of educators’ work. 20%_ 25%_ &0% 100%

3. Lack of parental
involvement in
teaching and
learning activites 35% 50% 19% : _loo%_

4. Lack of communica-—
tion between
principals and 25% S50%_ 10%_|__ _18%__  |_100%_
educators

5. Lack of motivation

of educators and
parents. 30% &0% 5% _ a9% _100%__

4.5.1 QUESTIDN 1

Lack of expertise on supervision of teaching and learning.

TO% respondents agreed that lack of axpertisern supervision of
teaching and learning was one of the factors that inhibited
supervision. In most schools there were no programmes for
supervision of teaching and learning formulated by the principals
and staff. Educators were not involved in decision making. The
principals conducted inspection through class visits. Thg 25%
disagree reponses were from schools where principals had expertise

on supervision of teaching and learning.
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4.5.2 RUESTICN 2
Regular inspection of educators’ work.
&0% respondents disagreed that reqular inspection of educators’
work inhibited supervision. This indicated that these respondents
believed that regular inspection improved the guality of =ducaticon
and could enable educators to work hard. These principals only
.checked the amount of work given and not the guality of work.
4.5.3 RGUESTION 3
L.ack of parental involvement in teaching and learning activities.
The majority of responses (83%) agreed that lack of parental
involvemant in teaching and learning activities inhibited
xsupervisicn of teaching and learning. Maost princfpals saw the need
fﬁr parental involvement but were unable to formulate programmes
for parental invaolvement. One of the barriers for parental
involvement was that most educatcrs did not see the nesd for
parental involvement in teaching and learning activities. In
schools in rural areas most parents did not want to involve
themselves in school activities. In Sectiaon €.3 it was pointed
out that principals complained about the lack of co-operation
between parents and schools. This was one of the factors that
inhibited supervision. Gorton {(1991:519) explains the purpose of
parental involvement as strengthening confidence in and
commitiment tﬁ the school and impfaving student achievemen‘l’:J
because parents possess ideas, expertise and skills which could be

helpful to the schooal. 5
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4.5.4 RUESTION 4

Lack of cumﬁunicatinn bhetween principal and educators.

73% responses agreed that lack of communication between principal
and educators was one of the factors that inhibited supervision
of teaching and learning. Most principals were transactional
leaders and claimed tog know everythiﬁg. Educators could not be
invelved in problem salving and decision making regarding
supervision of teaching and learning. One way communication had
been practised where everything was dictated to the educators
which demotivated the educators. Dalin (19293:10) points out that
principals must trust the staff, be open to new ideas and work
clasely with people, so that they can draw on all talents and
resources to build a culture of pride, committment anﬁ teamwork.
Supervision of teaching and learning can be passible if there is
effective communication between principals and educatars.

4.3.5 GUESTION S

l.ack aof Motivation of Educators and Parents

The majarity of responses (70%) agreed that there was lack of
motivation of educators and parents that inhibited supervision of
teaching and learning. In most schools factors such as lack of
communication between educators and parents, principals and
educatofs; strikes regarding educators’ salaries; redeployment and
rationalisation; termination of the services of educators who were
employed aftter June 1996 were some of the factors that
demotivated educators at the time of research. Many edudators

pointed cut to the researcher that teaching had become less
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meaningful to them owing to these factors. Gibson % Ivancevich

{(1988:57) ocutline.specific wants for pecople which motivate them at

work such as salary,

agdvance and competent and fair leadership.

security,

meaningful iab,

opportunity to

Ag stated by principals

most parents could not see the need to be involved in school

activities.

In most schools there were no programmes for parental

involvement and some educators did not see the need of invalving

parents in school

activities.

supervision of teacthing and learning in schools.

4.6 SECTION E - STRATEGIES USED BY PRINCIPALS

All these factors inhibited

This section investigated the strategies principals used for the

supervision of teaching and learning.

1'

Table B

Pianning of super—
visiocn programmes
by principals and
educators

2.Departmental meetings

between supervisors
and educators

Organising parental
involvement
programmes in
supervision of
learning

Delegation of
activities hy
principal to

educators

Motivating educators

learners and parents
enhances supervision
of teaching and
learning.

STRONGLY |ABREE | NOT |[DISAGREE |TOTAL
AGREE SURE
70% _25%__|_5% 100%__
50% _40% | _10%__ _100%_
30% _50%__|__S%__ 5% _100%__
50% _AS%__|_ S%__ _100%_
[}
TS%_ | _25% _100%_

Th&.
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4.6.1 QUESTI&N 1

Planning of supervision programmes by principals and educators

The ?5% agree responses indicated that respondents saw the need
for planning of supervision programmes by principals and
educators. It was encouraging that some principals had supervision
programmes in their schools formulated by principals and
educators. According to Buchel (1993:4) planning is decision
making which preceeds any action and which is directed at the
realisation.cf determined goals. Planning supervision programme

x

invalves-organising learning content, determining teaching

- techniques, learner activities, organising resources and roles of

parents and learners. Planning of supervision programmes should
not be the sole responsibility of principals.

4.46.2 QUESTION 2

Departmental meetings hetwsen supervisdrs and educators.

The Q0% agree responses indicated that the respondents encouragad
departmental meetings between supervisors and educators. According

to most principals such meetings were organised immediately after

the school policy and supervision programme had been formulated

for the whole scheool. The principals do not know all subjects
taught at schoal and they rely on the Heads of the Departments. It
was observed by the researcher that most schools at the time of
research had no senicr staff members to share the responsibility
with principals in supervision of teaching and learning. sAccarding
to Lovell & Wills-(1983:8%9) the work of supesrvisors 1s te
influence teaching behaviour in such a way as to impfcve guality

7S,
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of learning for students. Therefore effective communicaﬁian
bhetween supekvisons and educators is impaortant.

4.6.3 GUESTION 3

Organising parental involvement Pragrammes in supervision of
learning.

The respondents saw the need for parental involvement in
programmes for supervision of learning. This was indicated

by 935% agree responses,. The parents should be involved in the
programmes, as they have the right to know the progress of their
children at school. Neil (i1986:20) recommends reqular parents’

meetings as such meetings prepare the parents for information such

« as explaining axamination systems and curricula and give

opportunities to discuss pupils’ work progress and activities
taking place at school. According to Gorton (1993:322) the parent
possesges ideas, expertise or skills which would be helpful to the
schogl. Squeller and Lemmer (1994:132)'5uggest that parent -
teacher associations should be established which can plan
activites in which parents can be involved.

Organising parental invelvement programmes can strengthen
contidence and commitments to the schocl and this improves
learners’ achievements.

4.4.4 QUESTION 4

Delegation of activities by principals to educators

The 95% agree responcses tg the issue af delegatian of activities

by principals to educators indicated that principals accépted the
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fact that the principals could not be smlely'respcnsiﬁle fcr
activities at Echqol. Principals should share responsibilities
with esducators, monitor their tasks and offer guidance. The
educators possess ideas and skills that can be utilised for the
upliftment of the school. Delegation of duties to the sducators
proviges a healthy measure of excitement, challenge and a feeling
of responsibility. According to Caldwell % Spinks (1992:124)
delegation empowers educators, because it has the potential to
daemonstrate their trust, create really purposeful jobs and
grovides a vehicle for self-actualisatian, self-esteem and
achievement.

4.6.5 QUESTION S

Motivating educators, learners and parents enhances supervision of
teaching and learning.

All respondents (100%) agreed that mativating sducators, learners
and parents enhanced supervision of teéching and learning. Goaod
perfarmance is a function of willingness and ability. Willingness
is reflected in the emphasis on having highly motivated staff,
learners and parents. In chapter 2 Lunenberg % Ornstein (1993:33)
give an outline of practical motivational strategies which are
personal regard, communication, recognition and participation.
Without these factors supervision cannot be successtul. Three
factors which motivate parents are also outlined by Gorton
{1991:3168-%), in chapter 2 which are interaction betwesen parents
and school, communicatian and invalvement. In working clu%ely with
tha SChOQI; parents develop a sense pf responsibility and this
strengthens confidence and caommitmant so that learnsrs learn well

at school.
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4.7. SECTION F
In this section respendents were requested to arrange supervision

strategies according to their aorder of importance.

89% respondents considered planning as the most important item,
planning precgdes any activity. Planning, according to the
researcher, involves mental ability to do things in an orderly
manner, to think betore acting and to weigh all possible actions
and situations. According to Robbins (1980:121) planning involves
determining in advance what is to be done, how to do it, who will
do what and with what resources., Dalin (1993:87) in support of
this view, points out that a plan is not only a statement of
intention but is the quality of the process that determines
success. The development of a plan is to create conditions in

which innovations can be made.

£5% respondents saw communication as the second most important
item. They saw efftective communication with all stakeholders an
important ingredient in supervisien. 60% respondents saw
consultation and motivation as the third mos£ impertant items.
These three aspects, communication, consultation and motivation,
are the most important aspects of organising which help in putting
planning into action. This enables the management to bring psople

together to organise resources and develop supervision programme.
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0% respondents saw control as the least important strategy.
Control ensures that the task is being accomplished properly.
Control is authority to give guidance to the entire programme, to
ensufe that the anticipated standards of achievement are
maintained. According to Buchel (1993:3) control involves
reassessmnent of the strategies. It is on this gravity that the
respondents considered control not as the least important strategy
but as the last strategy to be applied in the supervisiocn of
teaching and learning.

4.8 DISCUSSION

4.8.1 Objective 1 — to estabilsh the role principals play as

supervisors of teaching and learning.

The resegarch revealed that the principals understood some of their

roles as far as supervision of teaching and learning was

concerned. The research also revealed that although principals
were aware of their roles, they were uﬁable to carr§ out their
roles owing to lack of expertise. In many schools principals still
followed the methods which were used by former inspectors through
regular class visits to check taults of educators. They still
ingpected teaching methods and learning content even on subjects
they did not know.

4.8.2. 0Objective 2 — to examine the factors which interfere with
the role of principals as supervisors of teaching and
learning.

The study revealed that lack of expertise on supervision'of

teaching and lzarning, lack of parental invelvement ahd lack of

communication between principals and educators were some of the
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tactors that inter+ered with the rolé af principals as supervisars
of teaching and learning in many scheools.

4.8.3 Objective 3 — to establish what strategies thase principals
who are successful use to supervise teaching and learning.

The regearch revealed that successful principals use the following
strategies to -supervise teaching and learning in their schools:
they work closely with educators in planning supervision
grogrammes; organise departmental meetings betwesen supervisors
{Heads of Departments) and educators;organise parental involvement
programmes in the supervision of learning with parents and
educators and motivate educators, learners and parents. Such
principals believe in delegating duties to the staff and develap a
feeling of responsibility among the educators which cantributes to
professional staff development.

4.8.4 Chjective 4 — to determine the factors which can help

principals in their supervisory duties.

According to the research principals can be assisted by the

following factors in their supervisory duties: effective
communication betweesn principal , educators and parents;
involvement of parents and educators in most activities at schoolj
motivation of educators, learners and parents. Seminars on
educational management are also important to improve the

principal ‘s managerial skills Jincluding supervisory skills),
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4.9 CONCLUSION

This chapter has presented, analysed and interpreted the data that
was gathered by means of questionnaires from principals on the
supervision af teaching and learning. The next chapter will give
the findings from the whole study as well as recommendations based

on data collected analysed and interpreted.
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CHAPTER 5
CONCLUOSION AND RECOMMENDATIONS
5.1 INRQDUCTION

The traditional method of scheool supervision known as inspection

has been phased cut. Inspectors no longer visit schools to conduct

zuparvisisn aof tsaching anid lgarning as a2 rezsult ¢of the moracoriun
put an inspecﬁions by the Teachers' Unions. To some teachers who
harboured the injustices of the past system supervision was
regarded as some form of a fault finding exercise and not as a
means of helping them to improve their competence. Conseguently,
educators respanded negatively towards supervision. They perceived
supervision as a pley ta deprive them of an épportunity to develop
in fheir teaching career seeing that the negative reports and
hostile approach of the inspectian did not lead to teacher
development. The function of supervisicn now rests with the
principals. The principals appear to be facing many challenges in
dealing with supervision of teaching and learning. The principals

have been thrown in the deep end where they are expected to zwim

like experts.

The purpese of the study was to investigate the role principals
play in the supervision of teaching and learning in their schools.
In order to achieve this aim an empirical research was conducted
through qﬁestiohnaires administered to twenty principals fram bhaoth
primary and secondarv schools. The aim of this chapter is to give
detailed findings smanating from the study and recommenéations

based on these findings.
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5.2 FINDINGS

The findings from the study were: lack of expertise; lack of staff
development progra#ﬁes; lack of co-pperation between parents and
school; The Scuth African Schools Act; lack of motivation of
educators and commitment of parents to teaching and learning.
S5.2.1 Lack of szpertise in supervision

The =study revesled that although the principals were aware of
their role to supervise teaching and learning, they lacked
expertise in carrying out this role, for instance in most schools
the researcher visited there were nc programmes or clear time
tables for class visits and checking of books (refer to section b.
2.1 -chapter 4) In some schools in which the érincipals followed
inspection through class visits, the principals were seen to be
following the methods adopted by the former inspectors which were
met with negative feelings by the educators as they saw the
re-emergence of the ald erder. Sa far there had been no in-service
training organised for principals on supervision of teaching and
learning.

5.2.2 Lack of staff devalopment programmas

Most scheools did not have staff development praogrammes. It is of
concern that at a time when a new system of education has begun,
educators have not been prepared to be competent in teaching and
learning, furthermore it put the principal in an awkward position
to supervise samething he deces not know and something that
educators also do not know. Therefore it becomes a case of the

£
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blind leading the blind. Even the South African Schoal's Act..
emphasises tﬁe imgprtance of empowering educaters to do their job
well.

5.2.3 Lack of co=-gparation bestwaen parsentz and school

Most principals complained abeout lack of co-operation between
parents and school. This was shawn by poor attendance of parents
in the parents’ meetings organised by the school; not coming to
school when consulted regarding their children's perfaormance at
school and by very few parents monitoring their children’'s
haomework. The parénts seemed to leave everything toc the principals
and educators. This lack of co-operation between parents and
schecol was seen to be one of the causes for educators to be
demotivated and this could affect teaching and learning. The new
system of education emphasises the importance of parental
involasement in all aspects of scheoocling. It is impossible for
educators to expose learners to all learning experiences. The
parent has a significant role to play in this regard.

5.2.4 THE S50QUTH AFRICAN BECHOCL'S ACT, NO. B4 OF 15996

The South African School's Act, Nec. 84 of 1996, did not
specifically state that Supervision was to be encouraged. However,
Outcomes Based Education (O0.B.E.) stresses the fact that educators
should continuously interrogate all strategies aimed at improving
teaching and learning. The respondents did not seem to be aware af
the existence of this stipulation. It is amazing that supervisors
ignored information that weculd enhance the gquality of tﬁaching and

learning and staff development.
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3.2.35 SCHODLS:L&CK'NECESSARY RESOURCES o o
It was gbserved that most schogls in rural areas lacked necessary
resagurces such as classroaoms and material resources such as
teaching aids, laboratories and libraries. Other schoals had staff
shortages which caused most educators to bhe averburdened with waork
and this affected the quality of teaching and learning. Some
schools had no seniaor staff members lke deputy principals and
Heads of Departments to share responsibilities with the principals
and this was sesn to be one of the factars that retarded
supervision of teaching and learning.

5.2.6 LACK OF MOTIVATION OF EDUCATORS

‘Lack of motivation of educators was ane of the factors that
inhibited supervision of teaching and learning. lLack of
communication between principals and educators’ parents and
schools: strikes regarding educators’ salaries organised by
Teacher Unicns against the department, fedeplcyment'and
rationalisation of educators and termination aof services of
educators who were employed aftter June 19946 (unprotected temparal
educators}), were écma of the factors that demotivated educators at
the time aof research. Most educators were insecure in their
positions and blamed themselves for having chosen teaching as
their career,

5.2.7 COMMITMENT OF PARENTS TO TEACHING AND LEARNING

Farental invoelvement had for many years been fostered in school

activities in histaorically White, Coloured and Indian sch09155
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Farents weﬁe_invnlved in fundraising, extra curricular activitiszss, -
manitaring c#xtheiq_children’s homewark and in checking their
children’s performance in schools. Some of the parents even
donated learning equipment to the schools. African parents on the
other hand seem to leave everything to the principals and
educators. It was assumed that they regarded their involvement as
same farm of interference in school activities. This trend was
mgre pronounced in schools where most parents were illiterate.
Some educators and principals did not accept parents as part of
the school.

5.3 RECOMMENDATIONS

.From the findings mentioned above the following recommendations
were developed.

S5.3.1 RECOMMENDATIONS DIRECTED AT PRINCIPALS

5.3.1.1 COLLABORATION OF PRINCIPALS WITH STAKEHDLDERS

Supervision of teaching and learning is not the sole
responsibility of the principal. The success of supervision lies
in the co-operation between principals, educators and parents. The
principals need to work with educators to formulate supervisiaon
programmes. The parents have an important role to play in the
education of their children, therefaore parental involvement
programmes should be established. Consultatiaon of the school with
community leaders, politicians and other professiocnal people will
bring the parents closer to school and will improve the commitment

of parents to school. ‘
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9.3.1.2 PRINCIPALS MUST MOTIVATE EDUCATORS

The success of supervision of teaching and learning depends on the
extent of staff motivation. Motivation can be enhanced when
principals show personal regard of educatars by being sympathetic
to their problems, acknowledgement of staff through praise for any
good work that-has been accomplished, encouraging creativity,
encauraging team work and involvement of sducataors in problem
solving an& decision making activities. Effective communication
between the principal and educators motivate educators and create
a feeling of accepﬁance and belmnging..

5.3.1.3 SCHOOLS MUST HAVE STAFF DEVELUOPMENT PROGRAMMES

‘Fegple are motivated by work that offers challenges to them and
that contribute tc self-esteem and self-actualisation. Peopls want
to develop in the wark they do. Staff development programmes are
therefore important. The principals should work with educators and
formulate staff development programmes; This Stimulétes interest
in educators and contribute to a feeling of ownership.

5.3.1.4 SCHOOLS MUST HAVE MANAGEABLE NUMBER OF LEARNERS
Supervisian of teaching and learning has been affected by

over crowding in most schools. On admission of learners, the
prigcipal and staftf must snsure that the number of learners
admitted is manageable. Factors such as number of classrooms,
texthooks available and other material resources should be
censidered when admitting learners in schoaols because teaching and

learning is effective when numbers are manageable. f



2.3-1.3 PRINCIPALS MUST ESTABLISH A PRINCIPAL‘S ASSOCIATION
The gquality of teaching and learning is enhanced when principals
meet regularly to discuss problems that affect theéir schools and
find solutions to the problems. The Principal ‘s Association can be
a forum for principals to deliberate on methods for effective
management of their schools and discuss strategies they can apply
for the supervision of teaching and learning in their schools.
5.3.2 RECOMMENDATIONS DIRECTED AT THE DEPARTMENT OF EDUCATION
5.3.2.1 In-service training for principals on supervision and
staff develapment
Supervision of teaching and learning and staff development are
important aspects of schotl management that enhance the gquality of
teaching and learning in schools. Seminars have been érganised far
principals on financial management and other aspects of
educational management. It is amazing that the department of
education expects guality education but has been unable to
organise seminars on supervision of teaching and learning.
Principals lack expertise aon supervision of teaching and learning
and the department should therefore organise seminars on
supervision of teaching and learning. Staf+ development will
improve the gquality of teaching if seminars for principals are
based on new strategies on éupervision of teaching and learning.
5.3.2.2 PROVISION OF RESOURCES IN SCHOCLS
The department cannot expect quality education from schcols that

are poaorly resourced. It has been observed that mast schoals are
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avercrowded owing to the shortage of classroams. There are no
laboratories and l;braries and this makes it diff;cult for
principals and educators to he efficient in their work. The
debartment must provide the necessary resources to schools and
more teaching posts to schoolis that are understatted. Parents may
be encouraged éu contribute to the establishment of these

" resources.

9.3.2.3 POSTS FOR SUBJECT ADVISORS

The posts for subiect advisors are inadequate. Subject advisors

have an important role to play in improving the quality of

- teaching in school by offering new skills and guidance to the

educators and grincipals. The principals do not have knowledge of
all subjects taught at school, which makes it impossible for them
to supervise teaching and learning of these subjects. The subject
advisors can be of assistance to the principals by praoviding
strategies which can help principals to supervise teaching and
learning in different subjects.

5.3.2.4 PARENTAL INVOLVEMENT

In the light of new developments in schools which have seen
parents being actively involved in the education of their
children, the principals could be encouraged to make usa of
retired teachers who could assist them voluntarily in the
supervision of teaching and learning. Because these parents would
he coming voluntarily, their presence would not be sesn as a

¥

threat by the teachers but as a supportive rcle.



.D.4 CONCLUSION : o

The researcﬂ has necammended a way forward in ensuring guality
education in school through supervison of teaching and learning.
It has alsc highlighted important aspects of schogol! management
that enhance the quality of teaching and learning. Further

research is necessary on supervison of teaching and learning.
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PF. D. BDOY 2026
MARGATE
4275
17 AUGUST 1998
THE DISTRICT MANAGER
SAYIDI DISTRICT
SIR,

PERMISSION TO ADMINISTER QUESTIONNAIRES TO PRINCIPALS

I am an M. el student at the University of Zululand (Durban -
Umlazi Campus) and doing research on THE ROLE OF PRINCIPALS IN THE
SUPERVISION OF TEACHING AND LEARNING IN SCHOOL. The target
population are principals of both Primary and Secoendary Schools.

I kindly request the District Manager to grant me permission to
administer gquestionnaires to TEN principals from Gamalakhe Circuit
and TEN principals from Margate Circuit. I promise that teaching
and learning shall not he affected during the administration of
questionnaires.

Thank you in anticipation

Yougs faithfully

_E~4S. NHLEKO
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PROVENCE : ISIFUNDAZWE PROVINCE
KWAZULLE NATAL SAKRWAZULU-NATAL KWAZULU-NATAL

DEPARTMENT OF EDUCATION & CULTURE
UMNY ANGO WEMFUNDO NAMASIKO
DEPARTMENT VAN ONDERWY'S & KULTUUR

Hheli Locingo : Isikhwama Scposi 880

Telegraphic Address : SAYIDI DISTRICT Private Bag : ESHEPSTONE
Telprafick : Privaatsak : 42440

FaxNo. T 039-3181290 " Imsibuzo

Udngo : 033-3181221 Enguines

Fek:foon : -3181166 Novrac SS S MBONGWE

Usskn T T T " kemba e
Date: @7/ 04/2000 Reference

Datum : . Verwysing

Mr E.S. Nhleko
P.O. Box 2026
MARGATE
4275

Dear Sir

PERMISSION TO ADMINISTER QUESTIONNAIRES TO PRINCIPALS

This is to acknowledge your letter dated 17 August 1999 and wish to mform you that the,
permission as requested above is hereby granted.

Wishing you all the best in your studies

)

%,.,-, LA -

S8S. MBONB‘(VE
SEM: GAMALAKHE CIRCUIT

SSSM/npg

- @fzm (/'sz,t;sx;;-c—)



QUESTIONNAIRF FOH rRINCIPALS

TO THE RESPONDENTS

1. You are requested to answer ALL questions.

2. You are requested to be as HONEST as possible when answering
questions.

3. Most questions are close-ended type. Put a cross (X) on the
appropriate space.

4. OSECTION C needs principals to give as much information as they
have to determine the success of this research. FPlease do so
by using the spaces provided for each guestion.

5. SECTION F calls for your expertise as a school manager. Please
arrange your supervision, putting your strategies in the order
of your priority e.g. 1.1 (A) or (B) etec.

6. NB: Your responses will be treated as confidential. Please

D0 NOT write your name, school name or put a school
stamp on the questionnaire.

SECTION A

GENERAL BACKGROUND

TYPE OF SCHOOL: PRIMARY: SECONDARY:

AGE OF PRINCIPAL: .............. YEARS

SEX: MALE: [:::] FEMALE: -

QUALTFICATION S : it ie ittt it ettt eeaneseneansnsannnnens

EXPERIENCE: AS TEACHER: .......... ferer e YEARS
AS PRINCIPAL: ..... ... .cievon... YEARS

SECTION B/.... P



SECTION B

N

THE ROLE QF PRINMCIPALS 1IN SUPERVISION

PLEASE PUT A CROSS (X) ON THE APPROPRIATE SPACE

Principals conduct regular
inspection to check faults
from educators with a view
to rectify them.

Principals ecourage

learners and parents
participation in all
activities at school

Principals set programmes
for professional staff
development.

Principals set realistic
goals to be achieved by
educators at school

Principals involve
pavrents in the
supervision learning for
their children.

Principals supervise
teaching methods and
teaching content.

Principals monitor teaching
and” learning.

Monitoring teaching and
learning lead to stafft
development.

SECTIQN C

PLEASE ANSWER THE FOLLOWING QUESTIONS ON THE SPACES PROVIDED.

STRONGLY
AGREE

AGREE

MOT
SURE

DISAGREE

..........

..........

----------

..........

----------

----------

----------

----------

......

......

......

------

oooooo

------

......

......

------

......

........

........

........

........

--------

........

--------

1.

What role do you see yourself playing in staff development in

your schoaol?

Why do you think that is important?
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2. Is it true that as principal you need to do everything for your
teachers? Why?
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4. Wnat does the South African Schools' act No. 84 of 1996 say
about staff development?
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6. What would you list as possible factors that inhibit supervisien
in your school?
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7. What has helped you to articulate your role in staff

ol |

development?
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v
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SEGTION D )

d
% FACTORS THAT INHIBIT SUPERVISION

[ srrowcLY | AcREE | NoT | DISAGREE
AGREE SURE

Lack of expertise on
supervision of teaching ‘
and learning. | —mmmmme——e- e B

Regular inspéction of _
educators work =0 | @ memmmm e e

Lack of parental involve-
went in teaching and
learning activities. = | ===—m—emmmmmemmeeed

Lack ¢f communicaticn
between principal's and '
educators. 1} mmmmee e e e

Lack of motivation of J .
educators and parents. |  mmmmeeeaao 1—-——7 ————————

. 101 :



SECTIGN E

STRATEGIES USED BY PRINCIPALS

(HOW DO YOU FEEL ABOUT THE FOLLOWING ISSUES)

STRONGLY | AGREE | NQT DISAGREE
AGREE SURE
1. PLanning of supervision
programmes by Principals
and educators. =00l m,—em—mmmmdeee— ittt SRS TS S

2. Departmental meetings
between supervisors and
educators. ]| emeeemmeeed e e

3. Organising parental
involvement programmes
in supervision of
learning.

e T — e e ] e T i e e ] T e e . S, . Y e e i e e ]

4. Delegation of activities
by principals to

educators.

5. Motivating educators,
learners and parents
enhences supervision of
teaching and learning.

e e —— ——— — ] —— — ——— ————— o ] . " e e e s ]

SECTION F
RANKING OF STRATEGIES IN THE ORDER QF IMPORTANCE

PLEASE PLACE NUMBER 1 NEXT TO THE MOST IMPORTANT ITEM, 2 BY THE SECOND-

MOST IMPORTANT AND SO ON THROUGH TO NUMBER 10, THE LEAST IMPORTANT.

DELEGATING: ————m=—m—m———————em COMMUNICATION: ———mlifmme—e o
PLANNING: S ——— CONSULTATION:  ~——im————mm—m
CONTROL: S LEADING: = —ccmmmmmmeee
MOTIVATING: ——em—————————— e NEGOTIATING:  —————m——————mm
CO-ORDINATING: ~smmme—m—m——mem—mm INVOLVEMENT:  ——~mm—mmemm e
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