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Abstract 

The essence of the study was on the experiences of orphaned learners at school. These 

experiences were limited to the psychosocial support being provided by educators and their 

peers to the orphaned learners during their time at school. Bearing in mind the level of stress 

these orphaned learners go through after the loss of their biological parents, the purpose of the 

study was hence to explore how orphancy was being supported psychosocially and the extent 

to which these support contributes to their learning and continuation of schooling. The 

researcher objective was to understand how orphaned learners perceive themselves through 

the psychosocial support they receive from their peers and educators. The significance of this 

study was to provide an account of how orphanhood should be catered during their schooling.  

To attain the research objective, a qualitative research design was used to explore the 

experience of the orphaned learners consequently an exploratory study. Semi-structured 

interviews were used as an instrument for data collection and seven participants were 

purposively selected due to their rarity. These participants were within high schools from the 

Eskhaleni Township. These participants were double orphans because they had lost both 

parents prior to study and residing with extended families and others reside in child-headed 

homes. 

The analysis of the data revealed that orphaned learner do experience support from their peers 

and educators while at school. Within the boundaries of psychosocial support the findings 

showed that these learners received social support from both educator and peers. Social 

support was in the form of motivational talk, empathized and sympathized concerns were 

expressed from their peers and educators. Peculiar to peers were the social attention they 

received during school hours most especially when their countenance were perceived to be 

moody. Whilst most educators only reacted in the provision of social support after realizing 

that the participants were not performing well at school. Unlike social support, the 

participants revealed that they did not receive any form of psychological support from neither 

peers nor educators. Out of the scope of the study the participants nonetheless acknowledged 

other forms of supports that they got from their peers and educators such as financial supports 

and were of much valuable and appreciative from their perspective.  

The researcher therefore recommended that township school should be provided with 

professional counselors at schools. Furthermore the South African School Act, Children’s 
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Right and School based policies should be amended in considerations of orphaned leaners 

necessities.  
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                                                          CHAPTER ONE 
 

1. ORIENTATION OF THE STUDY 

1.1 INTRODUCTION  

This study sought to explore perceptions of orphaned learners in their academic learning 

process. The investigation focused on their day to day experiences in classroom situation. The 

desired outcome of this study is to construct their experiences into informed knowledge that 

will be utilized by teachers, curriculum planners and policy makers in educational industry. In 

terms of structure, this opening chapter includes the background to the research problem, 

problem statement, objectives of the study, research questions and propositions, significance 

of the study and methodology used to generate the required information. While chapter two 

deals with the synthesis and empirical literature of the study, chapter three presents the 

theoretical framework of the study, chapter four presents the research design and 

methodology of the study, chapter five presents the study’s findings, analyses and discussion 

while chapter six offers a summary of the study, main conclusions and recommendations. 

 

1.2 BACKGROUND TO THE PROBLEM 

Both developed and developing countries have their laws that regulate the education sector, 

this includes principles which stipulate children’s rights to access education and non-

discrimination in school which also applies to orphans. According to Convention on the 

Rights of the Child (2013), the United States recognizes the significance of children rights to 

education to a certain extent. That prevents interfering with parent rights in making decision 

on the child’s education (CRC, 2013, 29). On the other hand, developing countries have 

played a major role in fulfilling the millennium goal; which encouraged global access of 

primary education for all children. For instance, Kenya introduced the abolishment of school 

fees for primary education to orphaned learners and those learners are regarded as vulnerable 

by the Kenyan government (Rapid Assessment Analysis and Action Planning, 2004, 24). 

Thereafter, this policy had negative result as there was a huge enrolment which led to 

insufficient school resources and this constituted into high rate of school dropout. In addition 

to this, both developed and developing countries material support exist in school for learners 

in general i.e. subsistence (meals) –which exist in some South African schools, school 
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material and free education for learners who are unable to pay school fees (Boler & Carroll,  

2003, 54).  

South Africa as one of the developing countries in Africa has initiated the amendment of 

school policies that will exist in favour of orphan learners. These school policies implication 

briefly ensures that learners have non-restricted access to schooling, allows fair admission to 

learners with disabilities and that creates discrimination free environment South African 

School Acts. Furthermore, the section 28 of bill of rights of South African constitution also 

stipulates that every child has a right to family care or parental care, or to alternative care 

when removed from the family environment. Since this does mention other environment other 

than the family environment, one can assume that it relates to an environment that has a 

similar setting as the family environment and this excludes the school environment.  

Every child has an access to attend school. This policy is limited to orphan learners. But this 

however, does not guarantee how they will experience the school environment; support from 

educators to learners is not stipulated. Orphaned learners experience school environment 

differently: their experiences ranges from a pleasant one to an unpleasant one. As a result of 

this experience, it might determine whether they stay or prematurely leave school (Huber & 

Gould, 2003). In Ogina (2007), some educators play a significant role in supporting 

vulnerable and orphaned learners. Nevertheless, not all educators partake in supporting 

learners’ in particular orphaned learners those who supports do it from the goodness of their 

heart (Ogina, 2007). Hence, educators seem not to have a mandate that goes beyond pedagogy 

(teaching in classroom). This poses a question of whether orphaned learners receive support 

from educators or not after losing both parents. Currently there is an inadequate focus on 

orphaned learners in the existing and planned policy development processes of education 

sectors regarding receiving psychosocial support in school. Nonetheless, Smart (2003) 

suggested that programmes such as care and support for orphan and vulnerable learners in 

school could enable the learner to cope academically when encountering difficulty situation. 

1.3 PROBLEM STATEMENT AND PURPOSE OF THE STUDY 

 

South African policies are considerably amended to suit educational needs for all children 

with different abilities and conditions. This includes access to school material like stationary, 

lunch etcetera. Nevertheless, orphaned learners exclusive needs in the school environment are 

not catered for as it is not included in educational policies. This includes psychosocial support 
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which can aid in helping the learners to cope with the loss of parents. Their experience varies 

depending on their situation. The consequences of the death of their parents have different 

effect from one person to the other. However, this study aims to explore the perception of 

each child about how they experience the support at school and how it affects their academic 

performance.  

There are few if any previous studies conducted to explore orphans experiences in schools 

and in their household. Most studies tend to focus on teachers and legal guardians to acquire 

information relating to orphaned learners experiences (Huber & Gould, 2003, 29). Orphaned 

learners are viewed as passive victims in other studies (Case, Paxson & Ableidinger, 2004, 

45; Wood, 2009, 18; Ogina, 2007, 112). This study extends platform to orphaned learners in a 

secondary schools or high school to express themselves about their experiences. Orphaned 

learners who have been the centre of interest are the ones who are in foster care than those 

orphaned learners who stay with their extended families like gran-parents and aunties and 

uncles. Unlike orphaned learners who reside with relatives, orphaned learners who are in 

foster care are privileged in a way that their well-being is monitored from home to school 

after two years. This is stipulated by the child care act no 74 of 1983 correlating with the 

Child Care amendment Act no 06 of 1996.  

1.4. MOTIVATION OF THE STUDY 

 

An increase in the number of orphans in South Africa has been directly attributed to an 

increase to the number of death caused by the HIV/AIDS epidemic (South African Statistics, 

2013). This keeps the researcher pondering how these learners go about facing the challenges 

that life brings to them without the presences of their biological parents around them to 

mentor and support them; some of them as young as thirteen years old.  

The researcher has also been privileged to come across communities and some extended 

family members taking care of orphan. These family and community members play a major 

and remarkable role in rearing these orphans and providing the much needed support to carry 

on with their lives. From this perspective, the researcher has I have been highly motivated to 

make my own contributions in understanding how these learners experiences schooling under 

such unfortunate circumstance. This with an understanding that the knowledge produce by the 

study will best assist these families and community member to better their helping hands to 

these children.  
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Although the Department of Basic Education (DoBE) through Psychological Guidance and 

Special Education Services (PGSE) provides counseling to learners, such vital services are not 

being provided to learners [orphan] of semi-urban areas specifically those within the sample 

of the study. For this reason, the researcher is inquisitive to understand how these learners 

adapt to such traumatic transition of their schooling life. The importance of the PGSE cannot 

be undermined.  That is why the DoBE ensures that they are present at school. Therefore, the 

experiences of orphans’ deprived of such services are worth being studied.  

From the foregoing, the researcher acknowledges that orphanhood has more challenging 

experiences. This serves as the driving force for a study of this magnitude. Nevertheless, the 

researcher believes these reasons are strong enough to motive to embark on the study most 

especially in understanding how the learners experience affect their schooling. Therefore, by 

exploring and articulating the experiences of orphaned learners in high school, the study will 

echo a voice that the duly deserve from their community and other stakeholders.  

1.5 SIGNIFICANCE OF THE STUDY 

 

Irrespective of the reasons for the study, the researcher believes that the study will not only 

satisfy her motivations but also go a long way to contribute significantly to the process of 

orphan counseling at schools where these learners are assume to spend most of their time 

engaging with peers.  

It’s the intension of the researcher that the study will provide an insight on how orphanhood is 

experienced in Eskhaleni township high schools. The significance of such contributions could 

serve to understand how the orphaned learners’ experiences the school environment will 

definitely provide contiguous measures for enhancing their learning thereby, contributing to 

their academic performance and thus academic returns to the nation level. Furthermore, it will 

serve as a guide to other learners in similar townships within South Africa and it does assume 

that they experience the same environmental challenges as those of Eskhaleni township high 

schools.   

As it is perhaps expected that some of these orphans do receive occasional support from 

teachers and peers at school, this study, therefore, intends to reveal the orphans 

appreciativeness of the kind of support they receive within their schools’ premises. The 

orphans’ appreciation from such a perspective will hugely be significant in helping counselors 

to render their counseling services.  
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Generally, this study does not only give orphaned learners the platform to share their 

experiences but also identify their needs for support and give insight on their well-being and 

signify the importance of considering their emotions and identifying the gap in educational 

policies for basic education. Above all, this study reveals the overall well-being of orphaned 

learners, their behaviour, thoughts, perceptions and emotions. 

1.6 STATEMENT OF THE PROBLEM 

 

The realities of children’s experiences are one that is not yet well comprehended by 

psychologist, educationist and social workers alike; this pertains to the various contexts within 

the South African landscape especially semi-urban areas. Children often go through phases of 

different experiences which range from pleasurable to traumatic. One of such circumstances 

when a child goes through a traumatic experience is when she loses one or either both of their 

parents. This makes the child an orphan, this study specifically examines the experiences of 

double orphans and being a double orphan their experiences are presumably exacerbated from 

that of single orphans.  Perhaps as would be assumed (from family and society) that the 

double orphan would definitely have to go through life as though nothing too significant has 

happened to them a couple of days or months after the incident; not taking into cognises their 

experience.  Researcher such as Taukeni (2012) and Goba and Wood (2011) have reported 

that these children do experience difficulties in their schooling, family and general adjustment 

to life after. How these learners go through schooling has not been well documented, 

specifically learners found in a semi-urban area in predominantly black settlement of 

Mhlathuze municipality in KwaZulu-Natal province. Furthermore, these learners are expected 

to perform proficiently in their studies without much attention being provided to them to 

adequately adjust to the death of their parents within their schooling context. For this reason, 

the study therefore, attempts to explore how these orphans experience their schooling life.   

 

1.7 AIM OF THE STUDY 

 

The study aims to explore how orphaned learners experience the support received from school 

and specifically intends to achieve the following objectives:  

1 To explore how orphaned learners experience the school environment. 
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2 To measure/ assess the level at which the orphaned learners experience psychosocial 

support they receive from educators. 

3 To determine how the orphaned learners experience psychosocial support they 

receive from other learners. 

 

1.8 RESEARCH QUESTIONS 

The study seeks to find answers to the following questions: 

1  How do the orphaned learners experience the school environment? 

2  How do the orphaned learners experience the supports received from educators? 

3  How do orphaned learners experience the support they receive from other learners? 

1.9 OPERATIONAL DEFINITION OF TERMS 

 

The study contains some terms which could allow for different interpretations. It is, therefore, 

of paramount importance that the terms are defined according to the context in which they 

should be understood in this study, in order to avoid ambiguity. 

A LEARNER 

According to the code of south African professional ethics as provided by the South African 

Council of Educators (SACE,02) a learner is define as a pupil or a student at any school, 

further education and training institution or adult learning centre. With respect to this study, 

the term will be used to describe a child who is below 18 years [as of the participants] and 

who is dependent and is assume to receive support from others of similar age rage within the 

school environment. 

AN EDUCATOR 

Pong (2001, 05) defines an educator as someone who provides the training of skills through 

the presentation of course content to learners and a hand on experience with real problems, 

value critical and encourages meaningful discourse with other learners in class.  According to 

South African School Act (1996) “an educator is any person, excluding a person who is 

appointed to exclusively perform extracurricular duties, who teaches, educates or trains other 

persons or who provides professional educational services, including professional therapy and 

education psychological services at school”. 
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 In this study, this term is used to describe the adult who happens to have a close relationship 

with children to the extent that she/he assists and support them and also hold qualification for 

teaching. 

 

AN EXPERIENCE  

This term is associated with the events or activities that affect somebody in a particular way 

according to psychologist’s point of view in Frijda (2013) handbook. In this study this term 

will be used to describe the event as apprehended by orphans and also to explain the process 

to undergo an emotional and physical sensation. 

 

AN ORPHAN 

According to Hall and Meintjes (2013), an orphan is a child below the age of eighteen years 

old whose biological parents are no longer alive. There are different kinds of orphans that 

exist, this includes maternal orphan, paternal and double orphans. In (Tsheko, 2007, 10; 

UNICEF, 2006, 08) maternal orphans are the ones who have lost mothers; whereas paternal 

orphans are the ones who have lost their fathers and double orphans are those who lost both 

biological parents. In this study orphans will be used as children who lost both parents and 

living with extended families as well as child-headed families.  

A SUPPORT 

This term in this study will be used in this study to describe the encouragement or help which 

is offered by educators and learners to orphaned learners.  Adams (2005, 10) defined support 

as an upliftment or assistance which can fulfil emotional, physical, psychological and 

educational needs offered by educators and learners in a school environment. The context this 

study will focus on is psychosocial support that includes both social and psychological 

assistance.  

 

1.10 RESEARCH METHODOLOGY 

 

For the researcher to answer the above mentioned research questions, a qualitative research 

design was used to carry out the investigation. Israel and Hay (2006), defines research 
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methodology as a technique which is used to plan methods that will be used to collect data; it 

also involves research design, sampling methods, data collection and data analysis.  

 

1.10.1 RESEARCH DESIGN  
 

Qualitative approach: The study will adopt a qualitative approach of data collection and 

analysis to gain in-depth information. According to Henning (2004), a qualitative research 

attempts to collect rich insight in respect to a particular phenomenon with the intension of 

developing an understanding of what is being investigated. For this reason, qualitative 

research does not necessarily rely on numerical strength to study phenomena but interprets 

meaning through a representative sample. This approach will give a clearer and ‘complete’ 

understanding of the orphancy as experienced within their learning environment. The study 

relies on an exploratory nature of orphaned learner’s experiences that take place in school and 

how they experience the support they receive in school in their own subjective world. 

 

1.10.2 SAMPLING OF PARTICIPANTS  

 

Based on the aims of the study, it was anticipated that using purposive sampling would be 

suitable for this exploratory study. The relevant of purposive sampling in this study would be 

on information rich sample and not on generalising to the broader population (Welman, 

Kruger & Mitchel, 2007). Most studies (Lyons, 2002; Niang & Ufford, 2002; Mthembu, 

1996; Murungu, 1998; Case, Paxson &  Ableidinger, 2004; Mbozi, Sebit & Munyati, 2006; 

Richter, Manegold & Pather, 2004; Tsheko, 2007) investigating on orphans have used 

purposive sampling and the researcher felt the need to align with the sampling design along 

their footsteps. This study is only focusing on orphaned learners who stay with their extended 

family, for example, grannies or aunties. Ten participants took part in the study. They were all 

high school learners within the Eskhaleni Township; the participants came from two high 

schools only. The participants were equally divided between males and females. The reason 

for this was to neutralise the effect of gender bias in the analysis of the data. Eskhaleni 

Township is one of the townships in KwaZulu-Natal that are affected by HIV/AIDS. 
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Nonetheless, the other reason of choosing Eskhaleni Township high schools is that it not far 

from the Institution and easily accessible.      

1.10.3 METHOD OF DATA COLLECTION 
 

Being a qualitatively study, the method of data collection appropriate for the study is a semi-

structured interviews. Semi-structured interview it is a combination of structured and 

unstructured interview otherwise known as open-ended and closed-ended. The purpose of the 

technique was to obtain in-depth data from the participants under this investigation and allow 

maximum participation for them to tell their story and to enable the researcher to obtain 

multiple responses to the set questions and allows for detailed responses. This method also 

gives the interviewer the flexibility to probe further which will allow participants to express 

their opinions freely. The interviews were conducted on face-to-face bases to get 

comprehensive information and maintain confidentiality of each participant. The participants 

facial expressions were also taken into consideration as some of the questions were deem 

sensitive and could possibly raise emotions that had been suppressed. Studies have used the 

same method to collect data of orphaned learners’ experience (Harms, Jack, Ssebunnya & 

Kizza, 2010; Taukeni, 2012; Motha & Frempong, 2012; Masondo, 2006). 

1.10.4 DATA ANALYSIS 

 

The data were analysed to make and results were obtained. The researcher read and re-read 

the data. To arrive at the themes, the raw data collected from the participants were first be 

organised where the researcher predetermined them into categories and then developed codes 

from the data. The main concepts were served as themes after identifying patterns of 

commonalities in the data. This technique enabled the researcher to organise and bring 

meaning to large amounts of data. The interviews were tape recorded and translated from the 

native language of the participants (IsiZulu) and transcribed into word verbatim. The steps of 

the analysis were followed (Struwing & Stead, 2001; Weber, 2000). These steps involve (1) 

data tabulation, (2) data coding and (3) interpreting qualitative data. The researcher ensured 

that the interpreted data does not deviate from the research aims.  
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1.11 SUMMARY OF CHAPTERS 

 

CHAPTER ONE  

Chapter one presents an introduction to the study, how it will be conducted. It provides the 

motivation of the study, operational definition of terms, research methodology and the plan of 

the study. 

CHAPTER TWO 

Chapter two is devoted to the review and synthesis of relevant literature on orphaned learners 

in a school environment. This includes related literature of how the orphans experience, the 

support received from the educators and other learners.  

 

CHAPTER THREE 

Chapter three is dedicated to the screening and analysing of relevant theories to construct 

theoretical framework of the study.  

CHAPTER FOUR 

Chapter four focuses on the methodology to use in order to achieve the stated objectives and 

the reasons for using the research design chosen for the study.   

CHAPTER FIVE 

Chapter five deals with analysing and interpreting data collected from orphaned learners. The 

data were then presented according to the emerging themes. Literature was used to support the 

data collected.  

CHAPTER SIX 

Chapter six is the last chapter. It includes findings from analysed data, conclusion and 

recommendation of the experiences of the orphaned learners. 
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1.12 SUMMARY 

 

This chapter presents an introduction of the study. The following headings were discussed; 

background of the study, the purpose and focus, the motivation for the study which was drawn 

from personal and professional viewpoints and the critical research questions were 

introduced. A brief overview of the research design and methodology was also mentioned. It 

explains why a qualitative design and purposive sampling method were adopted. The chapter 

ends with a summary overview of the six chapters in the study. In the following chapter, the 

researcher discusses the related literature pertaining to how orphaned learners in a school 

environment.  
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CHAPTER TWO 

2. LITERATURE REVIEW 

 

2.1 INTRODUCTION 

In the previous chapter, the layout of the study was prepared. It included the objectives of the 

study which this chapter would be aligned with. The three objectives are to find out how 

orphaned learners experience the school environment; to explore how the orphaned learners 

experience support they receive from educators and finally, to find out how the orphaned 

learners experience support they receive from other learners. This chapter pertains to literature 

review whereby it gives an insight on what has been studied and the gaps which this study is 

intended to fill in the body of knowledge. Teacher and educator nouns will be used 

interchangeable, as well as orphaned learners, learners and orphans and vulnerable children. 

Furthermore, it also gives an insight to strategies which were reported to be implemented by 

the Department of Education (DoE) in supporting teachers in providing the quality of 

education that will empower learners and in this case, orphans learners to be specific. 

However, to explore orphaned learners experiences within their school environment, studies 

are mentioned (Goba & Wood, 2011; Makhonza, 2006), which reported on their phenomenal 

experiences in schools regarding their school enrolment and the nature/type of treatment 

received in school by other learners (predominantly non-orphans). At first, orphaned learners 

rate increases in South Africa (South African Statistics, 2012), it has been reported that some 

teachers have also played significant role in supporting the orphaned learners (Makhonza, 

2006).  

This chapter also reports on the experiences of teachers in supporting orphaned learners, 

which is believed to have an impact on the learner’s school attendance or enrolment (Ogina, 

2007). There are projects from the community which support the schools in much capacity. 

These community projects provide support to assist orphaned learners in schools. This kind of 

support will be explicitly explained in this chapter as well. Most importantly, the mandatory 

roles for teachers on learners generally are also included; but with specific attention on their 

concern for the orphaned learners. Literature about the support received from their peers is 

also included. This is to align with one of this study’s objectives and whether the orphaned 

learners do receive the support. 
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2.2 THE INCREASE OF ORPHANHOOD IN RSA AND THE WORLD. 

The AIDS pandemic is creating a generation of orphaned children in Africa. In Africa, South 

Africa is one of the countries with an increment rate of orphans mostly responsible by 

HIV/AIDS, this is confirmed by the South African statistics (2013) as it estimate that 42,28 

million black African are positive especially young adults, for this reason increment of 

orphans is expected in future. In the northern part of Kwazulu-Natal, a township called 

Eskhaleni (Eskhawini) is identified as one of the townships affected by the pandemic, death of 

parents’ leads to a piling population of orphans in schools within the township. People who 

are residing in this township are Africans that speaks isiZulu with the minority of foreigners. 

This township is surrounded by informal settlements and semi-rural areas. 

Death has the same adverse effect on different people like adults, children do grief for the loss 

of their parents. However, unlike adults, children often do not feel the full impact of the loss 

simply because they immediately have to attend school after the death of parents and they 

may not immediately understand the finality of death. This prevents them from going through 

the grieving process which is necessary to recover from the loss (Brodzinsky, Gormly & 

Ambron, 2000). According to UNICEF, 12.1 million children have lost one or both parents 

due to AIDS in this area of the world (UNICEF, 2006). Most of these children are taken care 

of by the extended family and those who do not have a supportive extended family tend to 

take care of themselves (UNICEF, 2006). This constitutes child headed household. 

Nonetheless, orphaned children experience similar if not the same changes after the death of 

parents both home and school.    

2.2.1 Expected changes of double orphans 

Orphaned children experience different changes after the death of parents like change in 

accommodation (relocate). There are various reasons why people relocate but double 

orphaned children tend to relocate due to the death of parents or sometimes they experience 

change of the head of household. Orphaned children who have relatives are able to relocate 

but those who do not have, tend to look after each other. However, moving from their home 

where they lived with their late parents create feeling of despair and cause psychosocial 

adjustment of children (Shann, Bryant, Brooks, Bukuluki, Muhangi, Lungalla & Kwesigabo, 

2013). “Orphaned children are assumed to be susceptible to develop anxiety as they re-start 

life in an unfamiliar environment and have to adjust to a new school and new friends. Orphans 

also tend to experience anxiety when they had to relocate after their parents’ deaths. Some 

other orphans are chased out by their relatives in their parent’s house. Consequently, relatives 
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occupy the house while the children move out. These experiences affect them negatively both 

emotional and psychological” (Goba & Wood, 2011, 16-20).  

 

2.2.2 The psychological likelihood of orphan 

Orphans whose parents died of HIV/AIDS related illnesses and other death related incidences 

are likely to suffer from accumulative stress and separation anxiety (Shann et al., 2013, 24).  

Parental death creates major different challenges in the life of the child. These challenges 

include the end of educational opportunity for the child’s future which is led by lack of 

finances to pay for school fees (Sengendo & Nambi, 1997, 115). While some learners who are 

able to stay in school after losing both parents have the likelihood of experiencing difficulties 

at school which can be internal problems such as depression, anxiety and low self-esteem, 

while others tend to experience stigmatisation in schools by other learners. Death of parents 

may also affect them psychologically since they are unable to neither talk about nor heal from 

it, since they are not given time to grief. Learners who have just lost one or both parents are 

expected to immediately continue with schooling. This sometimes results to problems in 

resolution of grief which leads to poor scholastic performance or learning difficulties at 

school (Foster & Williamson, 2001). Furthermore, due to the traumatic experience of losing a 

beloved one through AIDS, orphaned by AIDS learners are always afraid of losing another 

family member to the same illness. Other expected changes include financial support. The 

deaths of parents can affect the income only in the case that parents were able to provide 

financial support. Due to lack of financial support, orphan schooling is then compromised. 

“Some orphaned learners might drop out of school because they lack finances to pay their 

school necessities and look for employment opportunities in order to augment the family 

income. Some of the orphaned learners work part-time to complement household income and 

this cause academic performance to decline” (Makhonza, 2006, 23-35). The burden of sick 

parents fall on children and many are forced to drop out of school and take on an adult role. 

Many older children are faced with a situation in which they have to assume a parental role 

and all the responsibilities that go with it (Sengendo & Nambi, 1997, 23). 

2.2.3 Academic performance   

Absenteeism is one of the major factors that lead to decline in scholastic performance. 

However, HIV/AIDS have a major impact on many sectors including education. As parents 

get sick, attendance to school usually declines because they are taking care of their sick 

parents. Endeavour  
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Shann et al., (2013) stated that the rate of absenteeism and dropout from school is high among 

orphan learners. Other orphaned learners tend to stay with relatives who are illiterate and 

could not assist in their homework as a result this causes a decline in scholastic performance. 

Lack of motivation from the relative or not given time to study at home also contributes to 

poor academic performance.  

2.3 CHALLENGES AND EXPERIENCES OF ORPHANED LEARNERS IN THE SC      

HOOL ENVIRONMENT 

Regardless of the “abolishment of school fees in Kenya orphans and vulnerable children still 

face challenges in schools that might be aligned with the results of drop out. According to the 

United Nations Children's Fund” (UNICEF) (2006, 23), orphans are even less likely to be in 

school and more likely to fall behind or drop out, limiting their abilities and predictions for a 

better life. In contrast to abolishment of school fees, in other part of South Africa, “orphaned 

learners that were not able to pay their school fees and were frequently chased away, not 

given report cards or transfer letters to those who wanted to change schools, not allowed to 

proceed to the next grade and also denied access to write exams” (Giese, Meintjies, Croke & 

Chamberlain, 2003, 28). The above mentioned action is opposing the bill of rights chapter two 

of section 28 (Children) and section 29 (Education) of South African constitution, stipulate 

that every child has a right to access education. 

2.3.1 Policy: children rights and education rights 

The following policies were emendated to signify the importance of policies regarding 

children’s right and their educational rights (Constitution of Republic of South Africa, 1996). 

Section 28 of Children rights. Every child has the right-  

(a) To a name and a nationality from birth;  

(b) To family care or parental care, or to appropriate alternative care when removed from the 

family environment;  

(c) To basic nutrition, shelter, basic health care services and social services;  

(d) To be protected from maltreatment, neglect, abuse or degradation;  

(e) To be protected from exploitative labour practices;  

(f) Not to be required or permitted to perform work or provide services that-  

    (i) Are inappropriate for a person of that child’s age; or  
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   (ii) Place at risk the child’s well-being, education, physical or mental health or spiritual,     

moral or social development;  

(g) not to be detained except as a measure of last resort, in which case, in addition  to the 

rights a child enjoys under sections 12 and 35, the child may be detained only for the, shortest 

appropriate period of time, and has the right to be-  

     (i) Kept separately from detained persons over the age of 18 years; and  

     (ii) Treated in a manner, and kept in conditions, that takes account of the child’s age;  

(h) To have a legal practitioner assigned to the child by the state and at state expense, in civil 

proceedings affecting the child, if substantial injustice would otherwise result; and  

    (i) not to be used directly in armed conflict and to be protected in times of armed conflict.  

(2) A child’s best interests are of paramount importance in every matter concerning the child.  

(3) In this section “child” means a person under the age of 18 years.   

Children orphaned by HIV/AIDS face a lot of challenges which are emotional stress 

emanating from the loss of their parents, lack of relative support and sometimes orphans 

display high level of anxiety, anger, depression and disruptive behaviour. According to 

Mbozi, Debit, Munyati (2006, 132) in their study, they revealed that orphans and vulnerable 

children in school complained that the loss of their parents resulted into loss of emotional 

support.  

These challenges contribute to poor academic performance and poor school attendance which 

lead to poor academic performance and poor school attendance regenerating the chain of 

poverty and illiteracy. With regard to orphaned by HIV/AIDS learners, their experiences are 

lacerating compare to orphaned learners whom their parents died due to natural causes (Misha 

& Arnold, 2005). Satzinger, Kipp and Rubaale, (2012) with Cluver, Gardner and Operario 

(2009) revealed that the HIV/AIDS orphans live in constant fear of being victimised and they 

feel isolated or discriminated when compared to non-orphaned children. Children orphaned 

by HIV/AIDS face discrimination at school compare to children who are orphaned by any 

other form of death (Satzinger et al., 2007, 152). Misha and Arnold (2005, 90) their findings 

suggested that children orphaned by HIV/AIDS are less likely to attend school because of 

stigmatization and discrimination in school which lead to them dropping out of school. In 

South Africa, enrolment of learners in encouraged and supported by the policies that govern 

schooling to be accessible to everyone. 
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Section 29 of Education rights. Everyone has the right-  

(a) To a basic education, including adult basic education; and  

(b) to further education, which the state, through reasonable measures, must make  

progressively available and accessible.  

(2) Everyone has the right to receive education in the official language or languages of their 

choice in public educational institutions where that education is reasonably practicable. In 

order to ensure the effective access to, and implementation of, this right, the state must con- 

sider all reasonable educational alternatives, including single medium institutions, taking into 

account-  

(a) Equity;  

(b) Practicability; and  

(c) The need to redress the results of past racially discriminatory laws and practices.  

(3) Everyone has the right to establish and maintain, at their own expense independent  

educational institutions that-  

(a) Do not discriminate on the basis of race;  

(b) Are registered with the state; and  

(c) Maintain standards that are not inferior to standards at comparable public educational 

institutions.  

(4) Subsection (3) does not preclude state subsidies for independent educational institutions.  

2.4. LACK OF SUPPORT WEAKENS THE ABILITY OF ORPHANED LEARNERS 

TO ATTEND SCHOOL. 

Children who have lost both parents and do not reside with their extended family tend to be 

misguided by their peers in schools. According to Pollock and Whitelaw (2005), orphan 

children who lack parental support usually tend to be involved in unpleasant activities in 

schools, tend to be absent from schools, have insufficient resource for schools, poor nutrition 

which cause loss of concentration in class. Therefore, such challenges contribute to high rate 

of drop out if support is not available. In Van Gelder and Kraakman (2008, 19-23), study 

orphan who lives in child-headed family experience inability to afford school fees and school 

uniform and other expensive costs such as textbooks and examination fees impede orphaned 
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children from attending school. From these authors, child-headed families face a lot of 

challenges on their own without elders. In addition, numerous children identified inability to 

pay for school fees or related costs as the proximate cause of their withdrawal from school 

(Van Gelder & Kraakman, 2008, 17-23). From what the authors’ state, being unable to pay for 

school fees signifies the lack of physical or material support. Significant of receiving 

psychosocial support is highly recommended for orphaned and vulnerable children.  

 Magano and Rambado (2012) in their study of addressing emotional needs of orphaned 

learners, orphaned learners participants reported that there are in need of psychosocial support 

in school since they experience loneliness and anger: rejection and discrimination from their 

peers: unresolved feelings of loss; they did not receive proper counselling to deal with their 

loss: feeling of neglect; because they do not get a financial support to pay for their school fees 

(Magano & Rambado, 2012). Orphaned learners experience loss differently. They all 

experience the unpleasant loss but their attitudes towards it differ from one learner to the other 

one: some cannot cope when they have no one to support them in their community and in 

their school environment, some experiences feelings of hopelessness after losing their parents. 

In addition, some learners experience the aftermath of the death of their parents terribly this 

elicits pessimistic mentality which affects the learners ‘future negatively (Masondo, 2006). 

This, in other instances contributes to lack of interest to attend school, especial in a case 

whereby a child felt compelled by parents to attend school. However, it is of significant to 

receive emotional and psychological support for orphaned learners while in or within the 

school, since this is where they spend most of their time during the day and for them to be 

able to cope with the academic work. Nevertheless, in the absentia of psychosocial support 

from the school or from the community other orphan children may experience hindrances 

which can sway their focus from their studies in school i.e. bunking school, absenteeism and 

lack interest of doing their school work.  

2.5 IMPROVING PSYCHOSOCIAL SUPPORT AT SCHOOL 

According to the Psychosocial Working (TPW) (2003a) psychosocial is a “combination of the 

concepts of the individual consciousness and the social community in which the person lives 

and interacts”. This is where emotional and social well-being of a person intertwines and 

functions as one. Wild (2002) defines psychosocial support as a constant process of meeting 

the social, mental and spiritual needs that are considered to be essential elements for positive 

human development. This support includes paying attention to the important aspect of human 

development. Psychosocial support recognises the importance of the social context in 

addressing the psychological impact of stressful events experienced in emergencies, losing a 
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parent is one of the examples (Nicolia, 2003a, 117). Children who have lost both of their 

parents seem to lack psychosocial support from the environments (school and home) as the 

structures that contribute in child developing (Mazibuko, 2007). 

 

2.5.1 Psychosocial support components in schools 

The following components incorporate to psychosocial support that is remarkable to orphans 

(Mayimele, 2006). The first element is the physical needs of a child; which includes financial 

needs such as food, shelter, clothing, school uniforms, school fees, and basic health care. 

Most of these economic needs of children are combined with educational needs. This 

endowment of financial assistance is one of the needs which are essential to orphaned 

children, from a psychosocial perspective, but their needs for financial support must be met in 

a constant and consistent manner. In high or secondary schools, learners tend to receive 

material needs (school uniform) from teachers who are willing to assist. 

The second component is the emotional needs; “this comprises the necessity for love, 

security, encouragement, motivation, care, self-esteem, confidence, trust and security, a sense 

of belonging, guidance and understanding”(Mayimele, 2006, 21-27).  According to author’s 

statement, children need their voices and opinion to be heard, to learn to express their feelings 

in an appropriate manner and to be guided. Sometimes, children's emotional needs may 

include assisting them to cope with especially difficult circumstances, like bereavement and 

loss. During the classroom session, some of the teachers tend to motivate and encourage 

learners about general issues which they normal encounter as learners (Mayimele, 2006, 21-

27).   

The third component includes “mental developmental needs of the child which include being 

enrolled in school as a formal education, given the opportunities to acquire observational 

knowledge and necessary skills that would support orphaned learners in their ability to 

implement an appropriate amount of control over their environment” (Mayimele, 2006, 26-

35).  

The forth component is social needs. It is crucial that these essentials be fulfilled for suitable 

incorporation into a community or school in deprived of feelings of stigmatisation plus in 

emerging a sense of fitting. These needs being fulfilled nurture the capability to establish 

good friendships and community (school) ties. This also endorses self-acceptance and a good 

perspective of personal identity and causes one to be easily accepted by peers and additional 
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chances for social interface from which orphans acquire appropriate social behaviour 

(Mayimele, 2006, 26-35). 

The fifth component includes spiritual needs. Children need a belief that enables them to 

develop hope and a belief in their future. They need to develop a sense of trust in the security 

of their survival. This allows them to keep trying when encountering obstacles and simplifies 

a sense of connectedness to late parents. Availability of teachers who are religious in school 

also contributes to spiritual foundation for learners (Mayimele, 2006,36-40). 

The above mentioned components represent the essentials needs of the learners in schools. 

However, this does not exclude orphaned learners who are school going. Orphaned and 

vulnerable children who do not receive psychosocial support at home tend to seek that kind of 

support in school from teachers and other learners. Their ability to function is centred on the 

availability of the psychosocial support. One, if not all teachers in high school attempt to 

provide support that is appropriate for their role as teachers authorized by the Department of 

Education. In Duncan and Arnoston (2004, 11) findings demonstrates the important role that 

educators and school routine can play in enhancing the child’s ability to survive, cope and 

thrive following a traumatic experience of losing parents. Duncan and Arnoston (2004, 11) 

further suggest that educators are in a good position to encourage and nurture elements in a 

school environment such as good and consistent support and guidance, an educational climate 

that is emotionally positive and appropriate role models, which encourage constructive 

coping. In addition, child’s immediate social environment can play a key role in their ability 

to cope. Furthermore, educators mandate is to strive to create a comfortable and supportive 

learning environment where learners feel safe and should recognise learners affected by death 

or any stressful event (Mcdonald, 2000, 17). 

2.6 THE IMPORTANCE OF EDUCATION TO ORPHANS  

Generally, education plays a vital role in the development of every child including orphans 

and it’s believed to be very vital for their future success. In spite of the vital role played by 

education, the experiences of orphaned learners [after the death of their parents] could be 

shattered as a result of the traumatic events.  Bennell, Hyde and Swainson (2002) state that 

these traumatic events are usually detrimental for orphaned learners and have a huge impact 

on their uprightness in schooling. Unfortunately enough, most of them are compel to attend 

school in order for them to attain their desired dreams and aspirations in life.   

Education is also a basic human right for all children with no exception to orphans, as 

recognized in the Convention on the Rights of the Child (CRC, 2013). The adaptation of these 
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rights is based on the assumption that a child who has access to quality basic education1 has a 

‘better’ chance in life. For instance, a child who knows how to read, write [more than one 

official language] and do basic arithmetic has a solid foundation for continued learning 

throughout life; such skill acquired through education would in turn be the base of a better 

life. Although the CRC cater and acknowledges the need and importance of education to 

children, such legal provision seems to be limited when it comes to orphaned learners. In a 

case of them continuing with schooling after the loss of either or both parents, Case, Paxson 

and Ableidinger (2004) argue that the children may decrease their chances of better 

opportunities through schooling. This decrease could be as a result of the absence or perhaps 

inadequate support they receive from their school which can negatively hamper academic 

performance. Nevertheless, Makhonza (2006) states that not all orphaned learner perform 

poorly amidst the absence of support systems provided by school; some still strive to perform 

well but there is usually an initial and/or significant drop in their performance indicating signs 

of disturbance.  

The significance of education to orphans is also mentioned in the draft of millennium 

development goals for every child by 2014 by UNESCO. The goal number two which 

emphasises on fighting illiteracy by implanting the increment enrolment in school for 

orphaned children to get basic education for the betterment of their future (UNESCO, 2006). 

In fulfilment of the millennium development goal number two, in Kenya they identify the 

barriers faced by orphaned children regarding school enrolment or accessing schools. Due to 

the high illiteracy in the country from the past years; the Kenyan government decided to offer 

free education in primary and secondary levels to eliminate illiteracy to children who cannot 

afford to pay school fees (UNICEF, 2009). This initiative from the Kenya government made a 

great impact to orphaned children who were not able to pay school fees. Due to the increasing 

rates of children school enrolment, more teachers are trained and more school infrastructures 

are provided (UNICEF, 2009).  

Orphaned learners experience challenges that can decrease their likelihood of school 

enrolment. Although the Mzondeni Community Care Organization [a Christian Based 

Organization] is yet to estimate the number of OVC in their community; with an estimated 

population of approximately 7000 children to the age of eighteen, they still provide food for 

these children –OVC. The organization reports that in 2001, orphans were dying in large 

numbers as a result of being left to fend for themselves let alone attend school. The 

                                                           
1 Basic education is in relation to the South African standard of education and therefore the education provided 
here would be under the jurisdiction of the Department of Basic Education.  
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organization decided to open a satellite feeding scheme in 2007 where learners would receive 

food on a daily basis before returning home (Mdletshe, 2012). The provisions of food to these 

learners have played a remarkable influence on their daily experience at their school within 

the Mzondeni community of KZN. The feeding scheme is set up in Veyana combined school 

to feed children three times a day. Providing food to such children can keep learners in 

school, improve their educational achievement. Home Grown School Feeding programme in 

Kenya aims to support orphans and vulnerable children in school. Songa believed that one of 

the supports required in improving orphans and vulnerable children’s education is to provide 

food as a basic need (Songa, 2011). Home Grown School Feeding mission is to encourage 

school attendance by providing food, regardless of the other challenges faced by orphans and 

vulnerable children in school. However, food alone may not be enough to support orphaned 

learners, since they have various challenges in relation to school.  

Orphaned learners needs psychosocial support and this support is essential in a social 

environment like schools where its believed that they spend approximately eight hours of their 

day (Haine, Ayers, Sandler & Wolchik, 2008). This environment provided by school is of 

paramount important to orphaned children’s social integration and psychosocial well-being. 

Furthermore, attending school regularly is beneficial; school attendance helps orphans 

affected by trauma to regain a sense of normalcy, what they used to experience as they 

recover from the psychosocial impacts of their experiences and disrupted lives. In a study 

carried out by De Witt and Lessing (2010) about psychosocial well-being of orphans in 

Southern Africa: aimed at exploring orphan’s perceptions based in rural areas about 

psychosocial support. Their findings suggest that in developing [rural] areas in South Africa, 

there is an existing gap in the provision of psychosocial support for orphaned learners in 

schools compared to urban areas. But in the rural areas some orphaned acknowledge that 

some of their family members do provide psychosocial support; this is however, from their 

extended members specifically i.e. grandparents, aunties and uncles (De Witt & Lessing, 

2010). Since some orphaned learners do receive psychosocial support from relatives but 

others who live with grandparent tend to lack the support and parental guardians (De Witt & 

Lessing, 2010). Some orphans who reside with grandparent are less likely to attend school 

regularly and are more likely to fall behind or drop out compromising their scholarly ability 

and prospects. This could be as a result of their grandparent’s inability to discipline them on 

schooling. The effect seems to be greater for double orphans who reside with grandparents 

than any kind of orphans.  In other African countries like the United Republic of Tanzania 

school, attendance rate for non-orphans seems to be higher than double orphans in the 
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previous years (Goba & Woods, 2011). The prevailing factors of the reduced school 

attendance for double orphans are assumed to be the lack of financial support and lack of 

parental guidance (Case, Paxson &Ableidinger, 2004). 

2.6.1 The role of school in supporting orphans 

Schools as rights-based institutions play a major role in protecting pupils and teachers against 

discrimination (Goba & Woods, 2011). In addition schools have undeniable advantages in the 

following areas:  

• Identification of orphaned learners. 

• Provision of psychosocial support to all children, but especially to those who are 

orphaned.  

•     Monitoring of the well-being of orphans.  

Schools are also capable of providing a range of education-related services to orphans, for 

example:  

• Provision of daily meals to their learners. 

• Endowment of after-school supervision relating to homework for those who have no 

other adult supervision. 

• Connecting learners in particularly difficult situation to other relevant services to meet 

specific needs.  

2.6.2. The teachers’ responsibility in supporting orphans. 

Teachers are capable of identifying indicators of orphaned learners with problems within the 

classroom, such as prolonged absenteeism and poor academic performance, since this is not 

limited to orphans only (Bray, 2004, 34). It is then a teacher’s responsibility to converse with 

the child to check if whether the child is an orphan or not. Classroom is assumed to be the 

ideal place for a teacher and child to interact. Teachers are believed to have come up with 

different tactics to elicit sensitive information from learners in order to understand their 

different problems. During the classroom session teachers are able to identify orphan and non-

orphan children by setting essay topics that provide (children) learners with opportunities to 

write their personal experience, using drawing to explore learners coping strategies 

introducing a suggestion box where learners can post letters to teachers anonymously and 

communication books to allow caregivers and teachers to communication with one another 

about a particular child (Boler & Carrol, 2003).  
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2.7 MANDATORY ROLES FOR TEACHERS 

Teachers are people who are qualified to teach in schools. Where there are a variety of 

children who come from different background. The community view teachers as co-parents. 

Since, they play a role of being parents in school during the day. However, teaching like any 

other job has a description which allows them to collaborate in taking care of children while 

there are in the school environment. The National Education Policy Act 27 of 1996 (South 

African Department of Education, 2000a) classifies seven roles which teachers are mandated 

to play in the school environment. The roles include the following:  

2.7.1 Learning mediator 

One of the basic roles played by the teachers involves being a mediator of learning to 

children. The teacher uses the best suited method to accommodate varied learners needs and 

also create learning environment that is best fitting in terms of context and inspirational 

uplifting. It is also reported that teachers are supposed to communicate with learners showing 

respect and acknowledging and embracing learner’s differences (South African Department of 

Education, 2000a). 

2.7.2 Interpreter and designer of learning programmes and materials 

The teacher should have an insight and be able to interpret different learning programmes and 

design appropriate learning programmes to include different needs of learners, identify the 

requirements and resources that will best suite their ability to learn, the sequence and pace 

that is relevant for a specific context of learning (South African Department of Education 

2000a). 

2.7.3 Leader, administrator and manager 

It also reported that the educator should make decisions representing the learner’s needs, for 

example in a case of orphaned learners who are in need, since teachers interact with learners 

more than other people because they spend most of their time in school. Teachers are also 

reported to manage learning in the classroom, to be competent in their classroom 

administrative duties and get involve in school decision making assemblies. Teacher’s 

competence will serve to support learners and contemporaries and also struggles to meet 

educational needs of learners (South African Department of Education 2000a, 23). 

2.7.4 Scholar, researcher and lifelong learner 

 South African Department of Education (2000a) revealed that teachers will achieve continues 

professional growth through tracking insightful study (ability to provide educational and 



Nosipho Mshengu Page 25 
 

psychosocial support) and research in their field of study, in wider professional and scholastic 

matters.   

2.7.5 Pastoral role 

Teachers endorse a critical, committed and moral attitude towards developing a sense of 

respect and obligation towards learners. However, they also support the constitution and 

promote autonomous standards and practices in schools and further show an ability to develop 

a supportive and empowering school environment for the learner. In particular, developing 

critical and sensitive methods of teaching HIV/AIDS education to learners who are affected 

and infected (South African Department of Education, 2000a). In addition, besides teaching, 

educators also have to be sensitive in handling learner’s problems and be sensitive. 

2.7.6 Assessor 

It is discovered that teachers are also viewed as the assessors. They understand that 

assessment is a significant feature of the learning process and have an insight on how to 

assimilate the test or exams into learning process. It is believed that teachers understand the 

purpose of assessment and the methods used to implement it effectively. Furthermore, 

assessment results are scored and recorded by the teachers. In this process they are able to 

identify the learner’s academic performance and recognise if there is a learner who is 

struggling (South African Department of Education, 2000a). Then teachers intervene by 

supporting the learners to find the real problem of poor academic performance. If the learners 

problem is beyond the teachers’ scope of practise, the learners is then referred to a 

professional. 

2.7.7 Learning area 

South African Department of Education (2000a) discovered that the teacher should be well 

grounded in the knowledge, skills, values, principles, methods, and procedures relevant to the 

discipline, subject, learning area, phase of study, or professional or occupational practice. The 

educator will know about different approaches to teaching and learning and, where 

appropriate, research and management, and how these may be used in ways which are 

appropriate to the learners and the context. The educator will have a well-developed 

understanding of the knowledge appropriate to the specialism. Teachers should also have 

knowledge and skills to support learners whom are struggling with personal problems that 

might affect their school performance.  
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2.8 SUPPORTS FROM TEACHERS IN SOUTH AFRICAN AND OTHER AFRICAN 

COUNTRIES 

Orphaned learners have become a plight in schools due to the pandemic of AIDS. However, 

as this problem arise in schools, teachers are facing a challenge to support and care for 

orphaned learners, which adding a role of a parent or a social worker to teachers. Supporting 

orphaned learners has not been easy for teachers before since their skills were limited to 

teaching only. Nonetheless, the government have considered training for teachers that will 

equip them with skills on how to support and care for orphaned learners in the following 

aspect: physical, psychological and emotional. According to Harrison, Smith and Meyer 

(2000) the Department of Education has recognised the problem of the increasing rates of 

orphans in schools. Hence that, there have been programmes which trains teachers on basis of 

life skills and how to care and support the increasing rates of orphans in schools. These 

programmes also included how to organise Health Advisory Committee (HAC) and teachers 

were trained in basic counselling, to acquire skills in lay counselling and be able to identify 

and support orphaned learners who need counselling services.  

In Lesotho, it is reported that they have recruited to train teachers to be lay counsellors; each 

school has one teacher who is trained as a lay counsellor (UNICEF Lesotho, 2011). This 

model of lay counselling includes a holistic approach which focuses on providing physical, 

emotional, spiritual and social support in order to improve schooling outcomes for children 

orphaned by HIV/AIDS. In addressing these dimensions, the programme is centred on 

providing grief and bereavement counselling; promoting positive social interaction; providing 

practical necessities, such as school uniforms, fees and stationery and providing spiritual 

support to help children cope with the grief. The programme is implemented by school 

teachers, who are first trained by supporting organizations such as Midlands Aids Caring 

Organization (MACO). 

One study (Thembela, 2007) focuses on evaluation of psychosocial support that is available 

for orphaned learners affected by HIV/AIDS. According to Foster (2001), the question that is 

raised is that, beside food and education received in school, what kind of support is provided 

for orphaned learners in schools? (Foster, 2001). Adams (2005) findings suggest that there are 

existing programmes that support orphans in their communities and schools. These 

programmes according to the author include organisations such as non-governmental 

organisation (NGO), Community- Based Organization (CBO) and Faith-Based Provision 

(FBO) that access funding to purchase food and clothing particularly school uniform for 

orphaned learners (UNAIDS, 2008). These programmes are assumed to be assisting orphaned 
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learners at school especially the non-governmental organisation which focus on food 

schemes. Hence, the role of the teacher in this case is to identify the orphaned learners in 

those schools who are susceptible to the support available. The Department of Education in 

KwaZulu- Natal assists learners by establishing psychological guidance and special education 

services (Goba & Wood, 2011). This service provides support to learners who experience 

challenges academically, socially and emotionally (Kinghorn, Schierhout, & Johnson, 2001).  

But due to the overload of work for teachers, the department decided to also employ 

specialists such as psychologist and social worker in schools to assist learners, exclusively 

orphaned learners (Hayes, 1979). This further explains that orphaned learners are well taken 

care of when it comes to basic needs and also taken care of in a school environment. Schools 

are believed to have a major role in supporting orphans and vulnerable children and children 

who are affected and infected by HIV and AIDS. Some schools go beyond providing 

educational facilities to providing psychosocial needs (Hargreaves, Morison, Kim, 2008, 56). 

This also proves that orphans are not neglected in our community more especially in their 

surrounding schools (Louw, Edwards & Orr, 2001).  

The Department of Education is also introducing programmes which are specifically designed 

to assist educators on how to care and support for orphaned learners in schools, i. e, 

counselling skills and the ability to provide psychosocial intervention before the child is 

referred to educational psychologist. In Western Cape Life Orientation, teachers were 

recruited to attend the programmes provided by the Department of Education, like lay 

counselling. In each school selected, educators were trained in lay counselling skills to be able 

to identify and support both learners and colleagues who need counselling services (Hayes, 

1979: Goba & Wood, 2011). The programme also required trained teachers to handpick other 

educators in their schools and train them to form a support system within the school (Goba & 

Wood, 2011).  

Noddings (1996) reported that teachers have come up with ways to consider orphaned 

learners and their situations, for example, instead of punishing the orphaned learner for 

submitting homework late, teachers decided to be flexible about it and accept late submission 

of home-works and accommodate them if they miss classes regularly. This proves that 

regardless of the challenges encountered by teachers in supporting learners, they have 

established a strategy that will support the learners more especially orphaned learners. School 

principal showed their flexibility by allowing late payment of school fees. This 

implementation in the school served as encouragement mode to orphaned learners to attend 

school regularly, since there is not left behind or left out. 
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It is recorded that teachers go an extra mile to support orphaned learners in their schools and 

also reported that even though teachers are assumed to be poorly paid, some teachers still use 

their own salary to directly support some of the orphaned learners who are needy in their class 

(Ladson-Billings, 1994). Effective teachers are available in schools that are able to take care 

of the learner’s welfare without expecting anything in return. Supportive teachers have been 

reported to pay for the school fees for orphaned and vulnerable learners. They have also been 

said to offer orphans and vulnerable learner’s school material such as pens, exercise books, 

uniforms and other clothing as well as covering medical costs and transport back home for 

those feeling unwell. Furthermore, teachers also have been implementing gardening to 

support the learners that do not have food to eat (Bhana, Morrel, Epstein & Moletsane, 2006). 

This indicates that orphaned learners receive material or physical support from teachers in 

school. 

According to Goba and Wood (2011), it is revealed that even though the Department of 

Education has designed workshop that will equip teachers on how to care and support 

orphaned and vulnerable learners in schools. Other teachers reported to experience a 

challenge in supporting orphaned learners. First, teachers are struggling to translate 

knowledge to action. 

Goba and Wood (2011) discovered that teachers reported that they could not implement what 

they learnt in the workshops organised by the Department of Education. They further stated 

that the workshop was very informative and enlightening. It also aid in improving their 

attitude and also equipped them with skills of supporting and dealing with orphans and 

vulnerable children in school. Others reported that although the training improve and 

increased their knowledge regarding HIV/AIDS, but that does necessary mean they are 

comfortable of helping learners infected or affected by HIV/AIDS (Peltzer & 

Promtussananon, 2003, 25). However, other few teachers confirmed that they are willing to 

help the orphaned learners in spite of what their colleagues assumes (Goba & Wood, 2011, 

35). 

Department of education (basic) programme provide necessary support to teachers so that 

they can support distressed children in the following elements (South Africa Department of 

Education, 2000a): 

• In teacher training, emphasize that an individual teacher cannot do everything or solve 

all the children’s problems. 

• Whenever possible, provide regular breaks for teachers. 
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• Regularly rotate responsibility among teachers, so that one or a few teachers do not 

bear the burden of all that needs to be done. 

• Schedule staff meetings and in-service training 

• Encourage peer support 

• Provide opportunities for teachers to improve their skills, which in turn will increase 

their sense of professionalism, self-esteem and motivation. 

 

2.9 CHALLENGES ENCOUNTERED BY SUPPORTIVE TEACHERS IN SOUTH 

AFRICA AND AFRICAN COUNTRIES. 

Even though the Department of Basic Education has introduced programme to support 

learners like orphans within the school environment. Teachers seem to be experiencing 

difficulties in implementing skills acquired through these programmes. There are skills that 

teachers need to acquire before they are able to implement skills acquired through such 

programmes.  

It is reported that teachers who have attended the training workshop have also experience 

challenges when it comes to supporting orphans and vulnerable learner. Their perceived 

challenges involve personal and school environment factors. Since teachers also assist 

orphaned learners who are infected with HIV, the teachers get stigmatised by their colleagues. 

On the environmental challenges, the teacher’s experience, they reported that they do not 

receive support from Department of Basic Education regarding the resources which are 

required by the orphaned learners. When teachers are conducting counselling to learners, 

there are usually no conducive rooms. It is reported that they counsel them under the trees so 

that no one eardrops the conversation (Bhana, Morrel, Epstein & Moletsane, 2006, 35). There 

is a lack of co-operation between the teachers and the department (Morrell & Ouzgane, 2005, 

29). Boler and Aggleton (2005) reveal that there is a predicament among educators, who are 

often working as teachers (overworked) and also work as a social worker (not fully trained) 

and they not paid accordingly. Neild and Angus (2005) attest that teachers need to be skilled 

to be able to identify the signs of the learners who are orphans who need support. According 

to Goba and Wood (2011), teachers reported that the department should recruit specialists like 

psychologist to be based in schools to assist the teachers in addressing the orphaned and 

vulnerable learner’s welfare. According to Wood and Webb (2008), teachers reported that to 

make the support of orphaned learners effective, school leadership should also play a role in 
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strategizing methods to enhance orphaned learners support in schools and also the integration 

of other departments like social welfare department. Wood, Ntaote and Theron (2011) argue 

that teachers should also be supported and empowered on the initiative to support orphaned 

children in schools. 

Life Orientation teachers felt ostracised by other teachers, when they initiate to assist 

orphaned learners, since they were chosen to attend the Department of Education workshop. 

Furthermore, teachers reported that when they try to share the information of how to support 

orphans and vulnerable learners at school, so that they can work together in supporting the 

orphaned. They reported that other teachers were not interested at all (Goba & Wood, 2011).  

According to Kirby, Obasi and Laris (2006), directing only Life Orientation teachers for 

HIV/AIDS workshop is opposing to the Department of Education’s statement that it is the 

responsibility of all teachers to address OVC problems to all schools. Other teachers did not 

want to partake on supporting orphans and vulnerable learners because they reported that they 

were not included in the workshop which were organised by the Department of Education 

(Goba & Wood, 2011). 

Teachers also reported that even though there were also equipped with counselling skills, the 

only thing that they could do is to listen to the learner’s problem. But afterward, they did not 

have a clue what to do next (Goba & Wood, 2011,30-46). They suggested that they needed 

more days for the kind of workshops and with in-depth information regarding after listening 

what teachers are supposed to do and how to do the follow up.  According to Van Laren and 

Ismail (2009), another challenge for teachers in implementing the knowledge were the courses 

which were discussed, with the exclusion of the life skills programme, cannot be integrated 

into the curriculum and require actions which are considered as extra mural activities of the 

Life Orientation teachers and those they wish to involve something that time-consuming and 

edgy teachers may find demanding to do (Van Laren & Ismail, 2009). 

Teachers needs to be exceptional aware of the school environment for them to be supportive, 

they first need to be able to recognise and be alert of the daily school struggles of orphaned 

learners and their particular needs (Muller, Katz & Dance, 1999). Teachers who are 

supportive to orphans and needy learners should be able to work beyond their scope of 

practise: which include being aware of the challenges that prevent orphaned learners from 

attending school frequently and performing well academically (Muller, Katz & Dance, 1999, 

23).  
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According to Skinner and Belmont (1993), supportive teachers tend to struggle in 

understanding challenges of orphaned learners within the school environment. Teachers 

reported struggling to provide proper counselling to sympathise and care for orphaned 

learners who are encountering challenges which they experience in school; lay counselling 

skills seem not to be enough to assist orphaned learners to cope in school and also 

maintaining confidentiality tend to be difficult in teachers. It is also reported that teachers also 

struggle to make orphaned feel at home or by creating a friendly school environment. This is 

caused by the difficulty of spotting orphan in school since not all orphans appear to be needy 

(Skinner & Belmont, 1993).  

The other challenge which is reported by the teachers is that, they felt like they play an extra 

role and it is challenging for them if they do not receive support from their colleagues (De 

Jesus & Conboy, 2001). Sometimes they end up doing more work which is related to the 

welfare of the orphaned learners instead of teaching. Furthermore, they end up using from 

their own pocket to support the orphaned learners without the support from the school 

environment, teachers basically play the role of being a parent since the orphaned learners do 

not have. According Wood (2009, 23-28), since teachers who support orphaned learners do 

not receive support from the schools, supporting orphaned learners sometimes it becomes a 

burden to them. “They reported incidents of having to follow up learner absenteeism, deal 

with the hostility of learners by their peers due to stigmatisation, struggle to get material and 

financial support for learners and offer emotional support to traumatised learners all of which 

left little time for actual teaching and learning to take place” (Wood, 2009,23-28). In addition, 

teacher’s situation plays a major role in supporting orphaned learners in school, for example, 

if the teachers are affected by the death of the beloved which also affect them emotionally and 

financially. Teacher’s unpleasant situation has a negative impact on the response to orphaned 

learners needs in the school environment (Theron, 2007, 27).    

Secondary schools in townships seem to be struggling in providing child-friendly 

environment for learners. Establishing a caring school environment in under-resourced 

township schools is possible. There are some remarkable successes. The bulk of under 

resourced schools struggle to adopt the measures needed to earn the distinction of being child-

friendly and caring (Theron, 2007, 38). The most common obstacles to effectively 

implementing a caring schools programme are broken up into two broad categories: school-

based obstacles are those related to in-house problems that most townships are grappling with 

(overcoming and lack of resources). The institutional obstacles are those factors that only are 

addressed by systematic changes related to social welfare. Educators at secondary school are 
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aware of the problems facing their institutions and expressed differing levels of motivation for 

changing status quo. 

2.10. EFFORT TO PROVIDE CARE AND SUPPORT TO ORPHANS AND 

VULNERABLE CHILDREN WITHIN THE SCHOOLS. 

There are community-based projects which also play a huge role in supporting orphaned 

learners and vulnerable children within the school premises to assist the teachers. The 

following projects seem to be relevant in this study with their mission to provide orphaned 

learners support in school. 

2.10.1 BANTWANA PROJECT 

There are various community based programmes which are playing a significant role in 

collaborating with teachers to support orphaned learners in school. The researcher would like 

to single out Bantwana project as the best acknowledged programmes.  

Bantwana schools integrated program which is based in Swaziland aims to improve the 

wellbeing of vulnerable children and their caregivers and families affected by HIV and AIDS 

and poverty. The programme implemented a remarkable support with the aid of overseas 

country like United States of America (UNICEF, 2006, 29). Bantwana Schools Integrated 

Programme (BSIP) participating schools have received grants to purchase additional 

educational material and equipment for the school. The introduction of the International 

General Certificate of Secondary Education (IGSE) curriculum in Swaziland has put rural 

schools at a pronounced disadvantage in comparison to most urban schools. The new 

curriculum has introduced oral and listening comprehension testing, requiring the use of tape 

recorders and DVD players to assist learners understand school work better (UNICEF, 2006, 

39). Schools are expected to play DVDs and tapes for some subjects and to use tapes for oral 

exams. In addition, exams in science and other subjects require raw materials for schools to 

provide practical’s for learners in these subjects. In other countries, their effort of supporting 

is implemented in the classroom setting where learning is advanced in spite the disadvantages 

encountered by other learners regarding their poor academic performance.  

In Kenya, there are schools with supportive teachers, which their work does not go unnoticed. 

They are able to do the following for orphans and vulnerable children: Recognition of Special 

Needs, Caring and Sympathetic, Inclusivity and Flexibility, Support and Provide Assistance 

(UNICEF, 2006). 
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2.10.2 MOSAME PROJECT 

As regard to the challenges encountered by teachers who are offering support to orphaned 

learners in school, existence of visible support of community project plays a major role in 

supporting orphans and vulnerable children in school.  Mosame project is one of the projects 

that support orphans and vulnerable learners in schools. This is a rural based project. Children 

in the village who are orphans and vulnerable are paid school fees by the project. This project 

built classrooms and provided learners with education facilities. The orphaned learners who 

reside with their extended families like grandparents were given a chance to study in private 

schools. 

Education plays an important role in the child development and it is generally accepted that 

parental death from AIDS has a serious negative effect on children's education (Bennell, 

Hyde, & Swainson, 2002, 34). Some recent studies have examined the impact of parental 

HIV/AIDS-related illness and death on children's education. Findings from these studies 

suggest that the impact of parent death on children's schooling is persistently 

disadvantageous. 

2.11 SUPPORTS FROM PEER-LEARNERS 

Taukeni (2012, 39) in his study of ‘orphans learners’ experiences with regard to bereavement 

support: implications for school guidance and counselling, states that in schools orphaned 

learners are treated kindly by their peers. The school teachers make it their duty to inform the 

learners about the tragic event of losing beloved parents, therefore advise their peers to 

support them (orphaned learners). Orphaned learners reported that peer learners consoled 

them after the losing their parents. According to Goba and Wood (2011), the Department of 

Education also created a programme to equip learners on how to assist and support orphaned 

learners in schools. This division was aimed at providing peer education. In one of the Eastern 

Cape high schools, grades 7 to11 were trained to develop learner life skills. So that they can 

care and support their peers and also trained to identify at risk youth or orphaned learners who 

need any kind of support while in school and refer them for assistance. 

2.12 SUMMARY 

This Chapter reveals the implementation of achieving Millennium developmental goals 

number two and how the south African government is assisting teachers by creating workshop 

that will equip them with skills of dealing and supporting of the increasing rate of orphans and 

vulnerable children attending schools. It also discovered that not all teachers engage in 

supporting the orphaned learners. This also created a burden to those who are willing to assist 
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as they felt that they had more roles in school. But the underlying question in this would be 

how orphaned learners do then experience the support they receive from educators, if some of 

the teachers feels like it is a burden to support them. Basically the objectives of the study were 

all covered in this chapter through the literature gathered from the previous studies. In the 

next chapter, the methodology of the study will be elaborated and the illustration of how the 

data will be collected. 
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CHAPTER THREE 

3.THEORETICAL FRAMEWORK 

3.1 INTRODUCTION 

In this chapter, the researcher aim at learning amongst other things, theories that are relevant 

to the study by evaluating their strengths for the purpose of establishing a strong position for 

the adaptation of the most appropriate theory for this study. The theories selected are 

discussed in turn. These include Bronfenbrenner’s ecological systems model of human 

development, Social interactionism and Rapture theory. 

3.2 THEORIES UNDER DISCOURSE 

A number of theories would be discussed that are found to be relevant for this study. In this 

section the following theories will be discussed: 

1. System’s theory 

2. Bronfenbrenner’s ecological system’s model of human development 

3. Symbolic Interactionism 

4. Social rapture theory 

5. Attachment theory 

6. Empowerment theory 

7. Identity theory  

 

3.2.1. SYSTEM’S THEORY 

Systems theory is a way of elaborating increasingly complex systems across a variety that       

encompasses the person in the environment (Anderson, Carter & Lowe, 1999). This 

constitutes the understanding of the orphaned learners emotional well-being, psychological 

well-being as well as physical well-being within the school environment. The theory serves 

to help the teacher to acknowledge and have an in-depth understanding of the forever 

changing behaviour and child development of the learner in school. The theory is erected on 

organising an outline for practise that captures the nature of what the teacher’s do.  

System’s theory focuses on discovering the interaction between the human and the 

environment. It emphasises on understanding human behaviour thorough in different setting 

or environment. Presumably a teacher needs to understand the child home situation in order to 

understand the academic performance or behaviour in school. Orphaned learners perceive 

school as a combination of the social and academic system. This allows the existence of the 
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interaction among educators and peer learners. The on-going interactions in the school system 

enhance understanding of orphaned learners, educators and peer learners. 

3.2.1.1 Critiques of the system’s theory 

According to Anderson, Carter and Lowe (1999) the application of the theory, human 

behaviour can be understood through the interaction of different environment systems. 

Environment system can or cannot influence a person’s behaviour. Thereof, human can be 

understood through their cognitive capability or how they perceive things. 

3.2.2 BRONFENBRENNER’S ECOLOGICAL SYSTEMS MODEL OF HUMAN 

DEVELOPMENT. 

The theory grasps that development mirrors the influence of several environmental systems 

and it identifies five environmental systems with which an individual interacts (Vander 

Zanden, Crandell & Cranndell, 2007). It aims to identify the need to understand individual’s 

development within their environments (Tudge, Mokrova, Hatfield & Karnik, 2009). 

Application of the theory focus on several goals for instance to explain the person-

environment interaction, to improve people-environment transactions, to nurture human 

growth and development in particular environments and to improve environments so they 

support expression of individual’s system’s personalities (Bronfenbrenner, 1994). 

Bronfenbrenner theory focuses on the impact that environment plays on the growth and 

development of an individual (Santrock, 2011). Child development takes place through 

processes of progressively more complex interaction between an active child and the persons, 

objects and symbols in its immediate environment. To be effective, the interaction must occur 

on a fairly regular basis over extended periods of time (Bronfenbrenner, 1979). 

Bronfenbrenner's (1979) systemic approach will be followed in the investigation, where the 

microsystem, mesosystem, exosystem and macrosystem are all different systems, but can still 

influence and affect each other. The systems have the likelihood of equally affecting the 

development of the child or learner.  

According to Berk (2000) the systems include microsystem, mesosystem, exosystem and 

macrosystem. In Bronfenbrenner (1979), the microsystem involves individual’s surroundings 

such as the family, classroom or systems in the immediate environment in which an individual 

is operating. The mesosystem is two microsystems interacting (two different environment 

interacting), such as the connection between a child’s home and school. The exosystem is an 

environment in which an individual is incidentally involved and is external to the child’s 

experience, yet it affects him anyway i.e. a child’s parent’s workplace. Lastly, the 
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macrosystem is the larger cultural context. Each system has a different affect in the person’s 

nurturing or rearing. 

According to Bronfenbrenner (1979:22), a microsystem can be defined as a pattern of 

activities, roles and interpersonal relations experienced by the developing person in a given 

setting with particular physical and material characteristics. This theory is aimed at describing 

the life experiences of orphans, through the eyes of people who are contributing to the human 

development of the orphans in school such as educators and peer learners. In the part of the 

theory, microsystem will be applied to articulate the motion of the study. Since orphaned 

learners are affected by both home and school environment, school in particular. Orphaned 

learners experiences are assumed to be more or less similar regarding the environment, their 

common incident of losing parent and feeling of rejection. However, since the home 

environment is also influential to the orphaned child rearing, loss of parent can create a huge 

gap in their lives. Compensating the loss, this might lead to seeking the desired support from 

teachers and peer learners as they spend most of their time in school with the aforementioned 

persons. Nonetheless, the application of the theory in research should be extensively applied, 

depending on the type of research. The theory has its own critiques. 

The researcher begs to differ with the above theory. Since this study serves as a narrative 

component, to get the first or primary knowledge of how orphaned learners experience 

support they receive from educators and peers. The researcher believes that other theories if 

any have been focusing on the edited version of adults (educators) knowledge. This study 

presents orphaned learner’s experiences in the school, their reality which is defined by their 

experiences.  

3.2.2.1 Critiques of Bronfenbrenner’s Ecological systems model of human development. 

Bronfenbrenner’s model strengths, it provides a strong theoretical and research means through 

which the influence of the environmental as a whole can be factored into individual or social 

interpretations of human development. Moreover, it seems that this ecological theory of 

development can be used in conjunction with other explanatory accounts, typically as a 

complementary level of explanation with which to supplement more isolated individualist 

accounts of psychosocial development (Watts, Cockcroft & Duncan, 2009, 123 -130). 

This theory has two basic criticisms: one might be able to level against Bronfenbrenner’s 

theory. The first is that while Bronfenbrenner has plotted an account that does not seem to 

underestimate the complexity of development, it does appear that it may be a difficult 

explanatory model to apply (Klein & White, 1996). There are two main reasons for this. First, 
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Bronfenbrenner requires an extensive scope of ecological detail with which to build up and 

substantiate a satisfactory developmental description. The extent of his model would seem to 

recommend that almost everything within an individual’s developmental environment could 

potentially play some role in their developmental. This level of detail and complexity may be 

necessary for an adequate developmental description, we need to ask at what point one has 

enough detailed information to support an uncertain explanation for behaviour personality 

(Klein & White, 1996, 292). Monitoring Bronfenbrenner ecological systems and their effect it 

can only be applied in the ethnography studies. But when there is only one variable the 

researcher is focusing on, Bronfenbrenner’s theory will be viewed as a complicated theory. 

 Second, although earlier developmental interpretations pursued the answers for development 

outcomes in immediate social surroundings, Bronfenbrenner’s scope of developmental effects 

only in systems terms, then the smallest factor of influence needs to be understood only as a 

part component of a complex multifaceted system of influence, because all factors of 

developmental are mutually and systemically influential (Berk, 2000, 134). It seems that we 

need to take all such factors into consideration when trying to establish the significance of 

even the small developmental variable. This fact once again makes the complexity of 

Bronfenbrenner’s model practically unmanageable. The same holds for his argument that 

development is always a two-way process (Winegar, 1997, 43). The sophisticated and 

complex nature of his model, which prevents it from being reductionist, also makes it very 

difficult and complicated to implement practically. It is not every child who is exposed in all 

the systems or is influenced by the systems, other systems do not exist at all, while some have 

a minor significance in the development of the child. Regarding this research, school 

environment is the ideal component which the researcher is focusing on. However, 

development of the orphaned learners in school is not considered a priority. 

3.2.3 SYMBOLIC INTERACTIONISM 

Symbolic interactionism or social interactionism is a theoretical approach to understanding 

the relationship between humans and society. The assumption of the theory is that persons are 

not born with a sense of self but develop self-concepts through social interaction (LaRossa & 

Reitzes, 1993, 150). According to Graffin (1997, 60), there are three core principle of the 

social interactionism theory, which involves meaning, symbolic and language. Meaning states 

that humans act toward people and things according to the meanings that give to those people 

or things. Symbolic Interactionism holds the principal of meaning to be the central aspect of 

human behavior. Language gives humans a means by which to negotiate meaning through 

symbols. Humans identify meaning in dialogue acts with others. Thought modifies each 
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individual’s interpretation of symbols. Thought is a mental conversation that requires 

different points of view.  

 It further explains that symbolic interaction perspective is based on how humans develop a 

complex set of symbols to give meaning to the world. According Blumer (1969), symbolic 

interactionism has come into use as a label for a relatively distinctive approach to the study of 

human life and human conduct (Blumer, 1969). With Symbolic interactionism, reality is 

viewed as developed interaction with others.  

 People and the society cannot be separated far from each other for two reasons. Firstly, being 

that they are both created through social interaction and secondly, one cannot be understood 

in terms without the other (Blumer, 1969). School environment cannot be understood without 

teachers and teachers cannot be understood without learners (Graffin, 1997, 63).  

This theory is applied to the study through the interaction of both the orphaned learners and 

their school environment. Symbolic interactionism approach can be interpreted by the support 

provided to orphaned learners by the educators and peer learners, that how interaction 

developed in a social context. Furthermore, it also includes the definition of support from both 

teachers and orphaned learners, how they both perceive support. The orphaned learner’s 

reality of life is viewed in a school environment. Basically school is one of the environments 

that individuals improve both self-concept and their uniqueness through social interaction 

with the teachers and with the peer learners. Their experiences in school are associated with 

how they interact with individuals i.e. peers and educators with whom the everyday 

interaction exist. Their experience cannot be described without the involvement of the 

environment and orphaned learners reality can only be defined by them. 

 3.2.3.1 Critiques of Social interactionism theory 

Symbolic interactionism has been criticizes for relying too much on qualitative methodology 

and for failing to incorporate quantitative methodology into its research program. It has also 

been criticized for being uncertain on the theoretical front and for moderating large scale 

social structure (Goffman, 1958, 62). Particular, it is micro-level attention some have argued 

that symbolic interactionism is not microscopic enough because it tends to ignore 

psychological factors. Symbolic interactionists are currently trying to answer some of these 

criticisms by integrating micro and macro-level theories and synthesizing their approach 

across other fields of study. 

 Symbolism interactionism has changed considerably since its origin. It has extended beyond 

its concerns with micro-level relations, integrated ideas from other theoretical perspectives 
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and be adopted by sociologist who would not define themselves as symbolic interactionists 

(West & Turner, 2007,123). Symbolic interactionism is too broad, it places too much 

emphasis on personal behaviour, its neglects other important variables. 

These critics assert to fully explain specific meaning-making processes and communication 

behaviours. Related to this is the objection that the concepts that make up the theory are 

broadly drawn and rather vague. Additionally, due to this vagueness, it is difficult to change. 

Symbolic interactionism proponents explains that it not a unified theory, rather it is a 

framework that can support many specific theories (Herman-Kinney & Reynolds, 2003, 

1054). Critics observe that this ignores the extent to which people live in a world not of their 

own making. Symbolic interactionism theorists regard a situation as real if the actors define it 

as real. There are important concepts that symbolic interactionism ignores such as emotions 

and self-esteem (Charon, 2004, 140). Critics observe that the theory does not explain the 

emotional dimension of human interaction.  

Furthermore, critics note that the theory discusses how to develop a self-concept, but it does 

not have much to say about how to evaluate ourselves. With reference to the lack of attention 

to the emotional aspects of human life, theorists state that the theory itself can accommodate 

emotions. The researcher aligns the study with the social interactionism. The theory supports 

research in multiple contexts and it is constantly being refined and extended. It is one of the 

leading conceptual tools for interpreting social interactions and its core constructs provide the 

foundation for many other theories (West & Turner, 2007. 132). 

 The theory elaborates on the human interaction with the society, while using basic 

components such as meaning, language and symbolic as the core principle for social 

interaction. The reflection of the theory in this study focuses on the orphaned learners and the 

school environment. Meaning is applied when the teacher or peer-learner offer something 

they need, it is up to the orphaned learner to articulate in her or his context what it meant by 

the action, for example, it can be viewed as generous, pitiful or support. Language in which 

orphaned learners communicate with the teachers and peer learners, for example, to give food 

to the orphaned learner during the break, with her/his peer it would be assumed as an 

initiation of friendship, while with the teachers orphaned learner might believe that it is their 

responsibility to provide for them when they in school. This misunderstanding is likely to 

occur when the communication is ineffective. Due to the symbolic gesture or act of 

supporting orphaned learners, other might not work very hard because of tentative that 

teachers would not fail them because they understand their situation. The self-concept that is 
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discovered by orphaned learners through the support received from learners and teachers, it is 

based on the internal dialogue to interpret the situation and to make perception about their 

experiences in school (Cho, Hallfors, Mbai, Itindi, Milimo, Halpern, Iritani, 2011). Since the 

studies (Hargreaves, Morison, Kim, 2008; Louw, Edwards & Orr, 2001) have confirmed that 

orphaned learners do receive support in schools. The support can have different meanings to 

the teacher, peer learners and orphaned learners. Furthermore, this study seeks to reveal the 

meaning of the orphaned learners perspective of the support received from both teachers and 

peer learners. Social interactionism was also applied in symbolic interactionism, the role of 

interaction in the Israeli-Palestinian conflict. It was applied to analyse the social interaction 

and dimensions of self-concept which contribute to social conflict (Baghdadi, 2009). In Dell 

(2008), acting your age, a study of the relationship between online social interaction and 

identity in older adults. The study seeks to investigate on the relationship between Internet use 

and identity, particularly age-identity, in older Internet users. Williams (2005) in his study of 

what is social interaction support a grounded theory of social interaction in the context of the 

family.  

3.2.4. SOCIAL RAPTURE THEORY 

Rapture is defined as delight or joyful ecstasy. Other definitions state that rapture is referred 

to as to seize or to abduct (Cady, 1998, 90). The rapture theory involves an abandonment of 

the world God created and wants to renew. Adherents of rapture (Cotterell & Turner, 1989; 

Couch, 2001) often say nuclear war and destruction is inevitable, they think seeking or 

pursuing peace is in vain and that environmental despairs are unstoppable. This is because 

their eyes are in the clouds waiting for a trumpet to sound so that they can be bodily lifted into 

the clouds. As a result, there is no call for social justice, no concern about caring for the 

environment, and no effort to make peace among the nations.  

In this research study, the implications of this theory relate to orphaned learner who lost their 

parents. The incident elicits feelings of hopelessness and despair to orphaned learners. When 

they are in a school environment, their “eyes are in the clouds waiting for a trumpet to sound 

so that they can be bodily lifted into the cloud” this means that whilst they are in the mist of 

distress and anguish of losing both parents, they are anticipating for someone to support them 

like teachers and peers to restore their hope in life. Other orphaned learners believe that their 

hope will be restored when they also die with their parents. 

The researcher is aware that when losing both parents children usually feel abandoned, 

hopeless and helpless. Others lose hope of being happy again since their joy which was once 
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filled with the presence of their parents does not exist anymore. They cannot imagine their 

lives without their parents and sometimes they feel discontented and believe that this is how 

there are supposed to live their lives without their parents. However, this discontent elicits 

anger and some orphaned learners in school began to show maladaptive behaviour which is 

sometimes not acceptable in the school environment. Nonetheless, other orphaned learners 

from the feelings of abandoned their situation of losing both parents results in searching for 

one of the parent trait like support from teachers and peers to fulfil the joy that was abducted 

when both parents passed away. Ruth (2005) attests on that self-introspection is one of the 

important components, which requires one to re-evaluate and observe the incidents that define 

his or her experiences. They search for a definition of life in school, regardless of the support 

given by their extended family members. Whilst getting education in school, orphaned 

learners also search for support and care from people who surrounds them i.e. teachers and 

other learner.  

3.2.4.1 Critiques of Social Rapture theory 

Social rapture theory is a prophesy of what would happen to people during the rapture, it 

further say people will destroy their environment because their focus is on meeting their 

maker. It has not been seen (Nixon, 2010, 24). Application of the theory will be inappropriate 

since the orphaned learners are not responsible for destroying their environment instead they 

go to school to establish themselves and build their future. In rapture theory, the future on 

earth is not considered. This tentative theory cannot be tested its fact is based on assumption. 

Orphaned learners according to social rapture theory seek to belong and be found by 

mothering figure type of a person to be attached to.  

3.2.5 ATTACHMENT THEORY 

Attachment means an affectional bond between an individual and an attachment figure 

(Ainsworth & Bowlby, 1991, 331). This bond is groomed with love, care and support. This 

bond of warmth between two people begins with a mother and a child. This bond is believed 

to be inseparateable, never n the fades. A child can be attached to anyone who is consistently 

caring and loving unconditionally. The attachment theory focuses on behaviours that involve 

engaging in lively social interaction with the child and responding cheerfully to signals and 

approaches (Ainsworth & Bowlby, 1991, 333). The separation of the mother and a child, 

results in feeling of anxiety and helplessness for the child. However, a child tries to re-

establish the affectional bond with any adults whom seem to respond with caring and loving 

gesture toward the child. 
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Children after the death of both parents are likely to feel anxious about the future, helpless, 

hopeless and sad. In addition, separation between the mother and a child relation changes the 

life of the child completely. Some exhibit feelings of anger and confusion. But when they are 

exposed in a school environment with peers and educators they immediately feel a sense of 

belonging. They meet learners who are orphaned like them and feel a strong desire to connect 

with such person and also respond cheerfully to educators who seem to be displaying warmth, 

caring and paying attention to them. Even though the bond of the child and mother is never 

extinguished but re-establishing a new relationship of peers and educators in school and 

become attached to them restores the love, care and hope to the orphaned learners. But in 

contrary to this other orphaned learners are anxiously to love and care again because they fear 

that they might lose the person they become has become attached to. 

3.2.5.1 Critiques of Attachment theory 

Attachment is not necessarily centred on one relationship i.e. mother and a child. Sometimes 

the attachment between a mother and a child does not exist (Ainsworth & Bowlby, 1991) .i.e. 

a child might view his/her mother as a rival. 

3.2.6 EMPOWERMENT THEORY 

Empowerment is defined as a process in which a person who lacks power sets a personally 

meaningful goal oriented toward increasing power, takes action toward that goal and observes 

and reflects on the impact of this action, drawing on his/her evolving self-efficacy, knowledge 

and competence related to the goal (Gutierrez, 1994). Empowerment is considered as the best 

tool to enhance understanding of the coping process.  

Empowerment theory it discloses how a person can take action to change their situation 

(Zimmerman, 2000, 43). In relation to orphaned learners the theory suggest that the incident 

of losing both parents can be a traumatic episode in one’s life but it can be less devastating 

when a person is encouraged to identify with other people who are going through the same 

thing. 

Orphaned learners required professional assistance to deal or cope with the death of the 

parents. School counselors play a vital role in helping children who are going through a 

stressful life event, by alerting them of the ways in which power discrepancies function in 

their lives. There is likelihood that the learner who is an orphan might regain power with the 

knowledge gain from a professional counselor. Component of power which is action and 

knowledge might inspire one to be able to empower people who are going through the same 

stressful life event to gain hope, strength and power and self-efficacy.  
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 3.2.6.1 Critiques of Empowerment theory 

There are no tangible criticism in this theory, empowerment is cannot be achieved over 

midnight it process that needs co-operation and understanding of power within oneself and 

ways one can use to achieve self-efficacy. 

3.2.7 IDENTITY THEORY 

Identity theory was formulated by Erik Erikson based on his own experiences as a child. He 

states that psychosocial stages are associated with identity crisis. Identity crisis it a period of 

uncertainty and confusion in which a person’s sense of identity becomes insecure, typically 

due to a change in their expected aims or role in society. These stages range from birth to old 

age. But the focus here is on the adolescence stage which ranges from twelve to eighteen 

years of age. This psychosocial stage is called identity cohesion versus role confusion 

(Erikson, 1968). 

This is the stage whereby adolescents formulate their self-image through the integration of 

their ideas about themselves and about what other people think of them. The environment 

plays a huge role in moulding self-image ideas. For example, if the adolescent has parents 

who are supportive and encouraging, there is a likelihood of that the process of self-identity is 

resolved satisfactorily with congruent picture.   

Shaping an identity and accepting it are difficult tasks, often filled with anxiety. Children who 

lost their parents during this stage some of them tend to experience identity crisis. Hence that 

at home they do not receive much motivation from their extended family members and to 

those who do not have extended relatives to reside with usually the adolescent take a role of 

being a parent to younger siblings. This however exhibit with a confusion of roles. They do 

not seem to know who or what they are, where they belong or where they want to go. In 

school such children withdraw from normal social life. They tend to seek a negative identity 

like for example, being involved in drug use, crime and other unpleasant social behaviours 

(Stets & Burke, 2000). 

3.2.7.1 Critiques of Identity theory 

Children who also have parents also experience identity confusion. 

3.3 SUMMARY 

In this chapter theories have been discussed which it relevant focused on the environmental 

systems that have a likelihood that influence a human behaviour or how a human 
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development can be identified through environmental system. Some of these theories 

highlighted the interaction of the individual within the society and described their assumed 

feelings after inevitable abandonment from their parents. Theories critics are included to 

comprehend the in-depth of each theory.  
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                                                        CHAPTER FOUR 

4. RESEACH DESIGN AND METHODOLOGY 

 

4.1 INTRODUCTION  

Literature reviewed in the previous chapter has revealed that orphaned are exposed to 

different situation and thus have different experiences. The study intends to give orphaned 

learners a platform to narrate their experiences regarding the support they receive from 

teachers and peer learners. 

This chapter provides an outline of how the study would be conducted, defines the research 

design to be used to accumulate the appropriateness of the research method of the study. It 

also further describes sampling method chosen for the study to select the participants and it 

relevance. It also introduces the instrument that was used to collect the data, the method used 

to analyse the data and lastly ethical considerations which were followed in order to obtain the 

participants. 

4.2 RESEARCH DESIGN 

Research design is defined by (Creswell, 2008; Spinelli, 1989) as a plan and a procedure for 

research that span the decisions from broad assumptions to detailed methods of data collection 

and analysis. Briefly, research design signifies a plan that a researcher uses to contextualise 

the study properly from suitable method of data collection to the analysis in order to achieve 

the outlined objectives of the study. This present study employs exploratory and qualitative 

design following a phenomenological approach to accumulate the reality of orphaned 

learner’s experiences. 

 

4.2.1 Exploratory research design 

Exploratory research support the researcher to have a better understanding about the subject 

being studied (Patton, 2002:56). Exploratory research design purports to gain new insight and 

familiarity for later investigation when problems are in a preliminary stage of investigation. 

These types of studies are often used to make preliminary investigations into relatively 

unknown areas of research. It employs an open, flexible and inductive approach to research as 

they endeavour to look for new insights into phenomena. Neuman (2000, 146) outlines the 

following objectives which exploratory research design aim to achieve: 
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• Familiarity with basic details, settings and concerns. 

• Knowledgeable picture of the situation being established 

• Generation of new ideas and assumption, development of tentative theories. 

• Determination about whether a study is feasible in the future 

• Direction for future research and techniques get developed.  

4.3 QUALITATIVE RESEARCH METHOD 

 Qualitative method seeks to research the perspective of participants and report data in 

language instead of numbers (Denzin & Lincoln, 1994, 35). Research designs are grouped 

from qualitative and quantitative method. Qualitative method involves collecting, analysing 

and interpreting data by observing what individuals do and say whilst quantitative method 

refers to counts and measures of things (Denzin & Lincoln, 1994, 39). This research study 

used a qualitative approach. 

Denzin and Lincoln (2005, 3) elucidate that qualitative research is the activity that locates the 

observer in the world. This means that the researcher study things in their natural settings, 

attempting to make sense or moreover interpret phenomena in terms of the meaning it brings 

to them.   

 

This research approach has been chosen for the present study because it’s provide complex 

verbatim explanations of how people experience a given research subject. Furthermore, the 

approach is used appropriately when the subject to research about if it is about humans and 

their experiences or how they perceive their life world, life world in this case describes the 

interaction between human and their surrounding environment. This approach is best to 

understand people’s experience and also explore the subject of interest. Parkinson and 

Drislane (2011) confirm that qualitative research requires the researcher to undertake a 

curious course of seriously studying the sentiments of their human subjects and treat people’s 

utterances about themselves and their world as accurate account of social reality. Merriam 

(2009) agree that “qualitative researchers are interested in understanding the meaning people 

have constructed that is, how people make sense of their world and the experiences they have 

in the world”. In qualitative researchers tend to align with the characteristics of qualitative 

design in conducting the research. This study seeks to understand experiences of each 

orphaned learners by allowing them to give their perceptions which is different from one 

learner to the other. This approach also assists in contextualising an individual experience 

since their experiences cannot be generalised. 
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4.3.1. CHARACTERISTICS OF QUALITATIVE RESEARCH 

The following qualitative research characteristics are identified by Creswell (2007: 37-39): 

• Qualitative researchers tend to collect data in the field at the site where participants 

experience the issue or problem under study. In this research study as the researcher 

seeks to explore their experiences at schools. School as a site seem to be an ideal place 

for collecting data. 

• Qualitative researchers as a key instrument collect data themselves through examining 

documents, observing behaviour and interviewing participants. Conducting interviews 

gives the in-depth information which would not be acquired if a questionnaire was 

used. 

• In the entire qualitative research process, the researchers keep a focus on learning the 

meaning that the participants hold about their experiences not the meaning that the 

researchers bring to the research from the literature. 

• Qualitative research is a form of inquiry in which researchers make an interpretation 

of what they see, hear and understand. The researcher’s interpretation cannot be 

separated from their own background, history, context and prior understandings. 

 

4.3.1.1 Inductive reasoning 

Inductive reasoning is accumulated in qualitative research. According Babbie (2007: 49) 

inductive reasoning moves from the particular to the general, from concrete observations to a 

general theoretical explanation. Inductive reasoning does not begin with prior established 

facts rather with an observation. In addition, Leedy and Ormrod (2005) state that in inductive 

reasoning, researchers tend to gather their data through observations through specific 

occurrences and draw conclusions about the entire classes of events. Implication of inductive 

reasoning in this present study began with observation of the consequential issues of the high 

HIV/AIDS death rates, which move to general assumption of increasing rates of orphans due 

to this pandemic. 

4.3.1.2 Contextualism 

Contextualism emphasises the various macro and micro (external and internal) contexts of the 

individual and how these contexts dynamically interact with one another. Contextualism is 

closely associated to holism which examines social environments in their totality. Human 
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behaviour does not exist in a vacuum. However, it is important to illustrate a comprehensive 

description and analysis of the social context of the research respondents. 

4.3.1.3 Process  

Process research scrutinizes interconnected occasions along a temporal continuum. It is vital 

to have an insight on how prior events play a role in the individual’s thoughts and behaviours. 

Social occurrences are not stagnant and therefore understanding change and process is 

imperative. In this study, the researcher looks at death as the event which brings about change 

in a child’s life. This change has a great impact in a child’s school performance. 

4.3.1.4 Flexibility and theories 

Qualitative researchers prefer to begin research in a relatively open and unstructured manner. 

Thus qualitative researchers attempt to approach a research problem clear insight. They tend 

to be mistrustful of theories and prior research because research participants and their contexts 

could be different to those discussed in the literature. In this study the flexibility is shown in 

the collection of data. The method of questioning allows the participants to narrate their 

stories without any restriction (variable tested in this study yields various effects). This study 

does not rely on the theories but has mentioned the theory to highlight the relevance of the 

study. 

4.3.2 TENETS OF QUALITATIVE RESEARCH 

4.3.2.1 The qualitative areas of social life 

Qualitative research describes actions within a specific setting and invites rather than tries to 

control the possibility of an array of variables. It attempts to respond to questions about the 

complex nature of phenomena, with the intent of describing and considerate of the 

phenomena from the participants’ point of view (Leedy & Ormrod, 2005). In this study the 

researcher chose qualitative approach to explore the behaviour, perspectives, feelings and 

experiences of orphancy in high school learners and what lies at the core of their lives. It is 

these qualitative areas in the backgrounds, interests and broader social perceptions that defy 

quantitative research and that qualitative research addresses. For this reason, qualitative 

method was employed to this study as it is appropriate to yield what is intended by the 

objective of the study. 
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Qualitative research does not pretend to solve the problems of quantitative research, but does 

not see them as constraints. Rather than finding ways to reduce the effect of uncontrollable 

social variables, it investigates them directly. 

 

4.3.2.2 Managing subjectivity 

Subjectivity is about being human, not just about being an individual self, but as also 

embedded in a broader social world. Qualitative researchers have also contributed to an 

illusion of objectivity in previous years by making their procedure appear more straight-

forward than they really are. They also tend to collect data in the field at the site where 

participants experience the issue (Denzin & Lincoln, 2005).  

Researchers become the part of the process of collecting. Thus interacting with the subjects, 

establishing rapport, remain unbiased in the subject’s interpretations and gain trust in order to 

generate legitimate and truthful description. Qualitative researchers are mandated to tell it like 

it happened from the subject perspective. 

4.3.2.3 Research as social action 

There are several issues involved in the balance between creative opportunity and maintaining 

scientific principle. Creative exploration makes qualitative research akin to the research we all 

do in everyday life. As in the rest of everyday life, researchers, like other people are 

ideologically motivated. Approaching the research strategy, to demonstrate how the judicious 

balance is maintained, requires careful pronunciation which resides in the conventions of  

Research (Denzin & Lincoln, 2005). Qualitative research is learning culture. Like many other 

aspects of professional and private life is part of social action. Researchers cannot put 

themselves above other people especially respondent. They must struggle to interact with 

people create conversation and do discourse analysis. While in the process of collecting data, 

the researcher observed that some of the respondent could not engage in the conversation 

because they were shy and others were still in grieving period. This required the researcher to 

be sensitive to their feelings and also understand their different personalities and patience in 

listening to their experiences.  

4.3.2.4 Research and everyday life 

In many ways qualitative research is what we all do in everyday life, it something that 

emanates naturally. We have continually do solve problems about how we should behave with 
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other people in a wide range of settings. To do this we need to research not only how others 

behave but also how we should behave with them and understand how particular social 

behaviour derives from. 

4.3.2.5 The language of cases and context 

The language of qualitative research is one of interpretation. Researchers discuss cases in 

their social context and develop grounded theories that emphasise tracing the process and 

sequence of events in specific settings. They explain how people attach to phenomena and 

learn to see events from a variety of perspectives (Denzin & Lincoln, 2005). They rarely go 

into discussion of variables. 

Qualitative research methods assume that the subjective dimensions of human experience are 

continuously changing and cannot be studied using the principles of quantitative research 

methodologies. In its place emphasis is placed on fully describing and comprehending the 

subjective meanings of events to individuals and groups caught up in them.  

4.4 PHENOMENOLOGY  

Since this present research study focus is on orphaned learners lived experiences, beliefs, 

feelings and perceptions. Phenomenological approach is viewed as the appropriate approach 

to carry out this research study (Hancock, 2002). Phenomenology literally means the study of 

phenomena. It is a way of describing something that exists as part of the world in which we 

live. Smith, Flowers and Larkin (2009, 11) define phenomenology as “a philosophical 

approach to the study of experience that shares a particular interest in thinking about the 

experience of being human, in all of its different aspects, but especially in terms of the things 

that are significant to us (human beings) and which constitute our lived world”. The nature of 

the study chiefly attempt to understand orphaned learners lived experience in high school 

regarding the support they receive from teachers and peer learners.  

Creswell (2007) explains phenomenological study as the study that describes the meaning of 

the lived experiences of a phenomenon or concept for several individuals. Van Manen (1997) 

concur with Hancock (2002) by referring phenomenon as perceived events, situations or 

object of concern which surface in the everyday world of human being. Phenomenological 

studies, thus intent to discover subjects experiences, to comprehend human beings perception, 

perspectives and how they rationalise phenomenological experiences (De Vos et al., 2005: 

264). Schram (2006) states that the aim of the phenomenology approach is to describe 

people’s experiences of everyday life and social action which consists of concepts and 
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structures of experiences that give meaning. Pascal, Johnson, Dore and Trainor (2011, 12) 

describes phenomenology, as the description of phenomenon in the lived world that enables 

us to become aware of the phenomena. Speziale and Carpenter (2007) assert with Schram 

(2006) that the purpose of phenomenology is to outline particular phenomena as lived 

experience (Speziale & Carpenter, 2007). In addition (Giorgi, 1997) further explains that lived 

experiences incorporate the abrupt consciousness of life’s events prior to replication and 

without interpretation and are also influenced by things that are internal or external to them 

(individual). It is the lived experience that gives meaning to each individual’s perception of a 

particular phenomenon and thus presents to the individual what is true or real in his or her life 

(Giorgi, 1997). This approach maintains that all human beings are engaged in the process of 

making sense of their world and continuously interpret, create and give meaning. 

This approach provides an avenue to produce a synopsis of how human beings formulate and 

make sense to experiences of a phenomenon or conceptualise their experiences (Creswell, 

1998). What makes this approach stands out is that it has a general consensus that holds 

subjective consciousness as important, which considers the object of experience (Denzin & 

Lincoln, 1994: 263).  This, however, means human beings on-going interaction with their life 

world constitute to different and changing interpretation about their experiences and 

accumulation of meaning to make sense of their actions (Babbie & Mouton, 2006: 28). 

Merriam (2009, 18) highlights an important factor to human consciousness, which language 

as it gives meaning to experiences. Furthermore, objects of an individual genuineness are 

associated to the meaning of a word preceding a correspondence theory of meaning. 

According to Denzin and Lincoln (1994, 263) words are regarded as system of typification of 

meaning and thus perceived as constitutive building blocks of everyday reality. Cohen, 

Manion and Morrison (2000) state that one can only ascribe meaning of lived experiences 

retrospectively by the process of turning back on oneself and looking at what has been 

happening. Consciousness is a core concept to phenomenology it is not limited to mere 

introspection.   

Phenomenologists argue that the detailed objectivity of experimental research cannot 

adequately explain the convolution of social. This however needs the researcher to gets close 

to the subject and view the world according to the subject perspective (Babbie & Mouton, 

2006: 33). The subjective point of view serves as guarantee that the world of social reality 

will not be substituted a fictional non-existing world which is formulated by systematic 

observer (Denzin & Lincoln, 2005, 263).  
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The current study used phenomenology approach as it intends to understand the human being 

who is looking at the world from within the natural attitude. This shows the objective of the 

participant’s responses as there are without the next person input.  Phenomenological research 

begins with the acknowledgement that there is a gap in our understanding and that 

clarification will be of benefit (Munhall, 2007, 56). Mishler (1996) elucidates phenomenon as 

a situation that is of interest to the researcher that gives rise to a process of inquiry about the 

subject which is known. Phenomenological research will not necessarily provide definitive 

explanations but it does raise awareness and increases insight. Phenomenology design seems 

appropriate to understand the participant’s experiences from their own perspective instead of 

understanding their experiences from their teacher’s perspective. 

Numerous studies have used phenomenology approach like (Wood & Goba, 2001; Taukeni, 

2012; Masondo, 2006; Motha & Frempong, 2012, 24; Harms, Jack, Ssebunny & Kizza, 2010) 

to understand orphaned learners experiences. Phenomenology approach seems to be 

frequently used in research project that seek to understand experiences of human behaviour, 

this approach is inevitable when lived experiences of human beings are being studied. 

In this study, the researcher intended to report on the experiences of how orphaned learners 

regarding the support they receive in schools. Qualitative method appeared to be appropriate 

in achieving the aims of the study and create an opportunity for participants to give their 

perspectives. This is not the first attempt to explore orphan’s experiences using a qualitative 

research method. There are other several studies which aligned with qualitative research 

method. 

 A number of studies have been conducted regarding orphaned learners support, for example 

(Mtose & Moyo, 2012; Shainn, Bryant, Brooks, Bukuluki, Muhangi, Lugalla & Kwesigabo, 

2013) have used mix methods approach. Other studies like (Pascoe, Langhuag, Durawo, 

Woelk, Ferrand, Jaffar, Hayes & Cowah, 2010; Ismayilova & Ssewamala, 2009) have used 

quantitative method to carry out their research. Some studies like (Wood & Goba, 2011; 

Motha & Frempong, 2013; Ntoate, 2011; Ward & Mendelson, 2008). This shows that 

different studies of orphaned learners have been conducted using different research methods. 

It might be because there are different approaches that are used which solely depended on the 

objectives of the study. Frequently studies that seek to know orphaned learners experiences 

used qualitative approach. It gives exploration in perspective of the participants and allows 

participants to be articulate in narrating their experiences.   
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4.5. RESEARCH METHODOLOGY 

4.5.1. SAMPLING METHOD  

According to Marshall (1996) sampling is a process of selecting subjects to take part in a 

research investigation on the ground that they provide information considered relevant to the 

subject of interest. In qualitative research random sampling is unfitting as it is not the most 

effective way of developing an insight of complex issues relating to human behaviour. In 

qualitative research the sampling size is relatively small as it comprises of the participants 

whom are likely to provide insight and understanding of the subject being studied (Marshall, 

1996). There are different type of sampling method, probability and nonprobability method 

(Struwing & Stead, 2001: Creswell, 2007). In probability method all elements in the 

population have an opportunity of being included in the sample whilst nonprobability not all 

elements in the population are included in the sample but selected based on researchers 

personal judgement. In this research study nonprobability sampling will be used following 

purposive sampling, only the participants who fit into the study criteria. According Marshall 

(1996, 523) there are three sampling methods which are often adopted in qualitative research, 

convenience sampling, purposive sampling and theoretical sampling.  

Researcher believed that a good information source is someone who is undergoing the 

experience and is able to reflect on and provide detailed experiential information about the 

phenomenon (Morse, 1994: Bernard, 2003). Purpose sampling was used in present research 

study as it allows the researcher to select subjects who have experience or knowledge of the 

issue(s) being addressed in the research. 

Cohen, Manion and Morrison (2000) state that purposive sampling is the fundamental 

sampling strategy in qualitative research, since qualitative research seeks to understand the 

significance of phenomena from the perspective of the participants. The ideal participants 

were orphaned learners who were willing to share their perception regarding the support they 

receive from teachers and peer learners in school. The inclusion criteria regarding the 

population in the study were orphaned learners in high schools, in particular double orphans 

and who reside with their relatives or extended family members. We employed purposive 

sampling to select schools, identifying potentially information-rich cases and seven 

participants (Patton, 2002: Babbie & Mouton, 2001). It seemed imperative for the researcher 

to select a sample from which the most can be learned and that qualitative research emphases 

on information rich cases, which can be studied in depth.  
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Purposive sampling was used to select respondents based on the researcher’s personal 

judgement. The chosen high schools were recommended by the department of social welfare 

department in the area. Two high schools were randomly selected. The Department of 

education and principals approved the researchers’ request to conduct the study in their 

schools. Participants who are double orphans were randomly selected by the LO teachers in 

both high schools. 

A number of studies have been conducted using purposive sampling method such as 

(Tuakeni, 2012; Goba & Wood, 2001; Motha & Frempong, 2012; Ntaote, 2011) to select 

relevant participant with the aim of seeking in in-depth data. Other studies like (Bhana, 

Morrel, Epstein & Moletsane, 2006; Magano & Rambado, 2012) in their study they used 

personal judgement which aligned the aims of their studies. Purposive sampling in qualitative 

studies seems to be used frequently to elicit the data from rich source. The researcher selects 

participants with the research aims in mind. 

4.5.2 DATA COLLECTION 

There are numerous ways of collecting data and these ways depend on the aims and 

objectives. In this study interview seemed to be appropriate to carry out the aims of the study. 

According to Silverman (2000,34) qualitative method approach yield to inquire reality which 

should be subjective and can only be constructed through the empathic understanding of the 

research participant’s meaning of his or her life. 

 

According to Burns (2000) an interview is an uttered face-to-face interchange in which an 

interviewer or a researcher attempts to elicit facts from a participant or interviewee (Burns, 

2000). Interchange with the participants was the best way in this study to collect data. 

Interview it a conversation between two people or more with a certain purpose, usually 

initiated by the interviewer (Cohen et al., 2000).  It was of significance to collect data by 

letting the participants to speak for themselves and listening to them describing their problems 

with their own words and expressions. Interviews were considered relevant for collecting 

data. According to Stead and Struwing (2001) there are three types of interviews, i.e. 

structured interview, semi-structured interview and un-structured interview. Semi-structured 

interview seemed to be appropriate for the current study.   

Semi-structured interviews are explicit types of in-depth interviews that are used to study the 

core of lived experiences among selected participants. According to Cresswell (2007) semi-

structured interviews are prolonged and are concerned with apprehending rich research 
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information. This study chose semi-structured interviews, because the interview schedule 

consists of semi-structured questions, to guide the respondents and the interview sequence and 

the latter to allow the respondents to respond in an informal way that will include in-depth 

information with regard to their experiences. 

There are other studies which prompted to use semi-structured one on one interview like 

(Harms, Jack, Ssebunnya & Kizza, 2010; Taukeni, 2012; Motha & Frempong, 2012; 

Masondo, 2006). Other studies have opted for different approach like un-structured interview 

in collecting data such as (Ntaote, 2011). Other researchers like (Goba & Wood, 2001) used 

un-structured interview in focus group. In qualitative studies interviews are frequently used. 

But the aims of the study determine how the interview could be collected and which type of 

interview would be used. Semi-structured interviews seemed to be carried out clearly because 

of interview schedule to guide the researcher and the sequence of the interviews. Semi-

structured one on one interview was considered appropriate for this study as it gave 

participants the platform to present their perception regarding their experience without being 

out of context.  

 4.5.2.1. Interview process 

Interview process involves guidelines that should be complied by the researcher. According to 

Silverman (2000), Eisner (1998) and Creswell (2005) and have formulated some guidelines 

for conducting a productive interview. One of the guidelines includes informed consent, after 

the participants were briefed up about their participation. They were requested to sign a 

written consent form. In this research study personal interviews were carried out. Welman and 

Kruger (2001) categorize the personal interview as the interviewer visiting the participant’s 

home, workplace or school. In this study the researcher went to the participant’s school to 

conduct interviews. The interview schedule was compiled with semi-structured questions. 

Kvale (1996, 174) states that semi-structured interviews are neither a free conversation nor a 

highly structured questionnaire but they are characterised by a methodological awareness of 

question forms and dialogical dynamics between the interviewer and interviewee within a 

context of critical interpretation. Semi-structured method of inquiry was used to control the 

flow of the interview and to elicit stories instead of words. According to Struwing and Stead 

(2007) emphasised the importance of establishing rapport between the participant and the 

researcher and also attempt to understand the participant’s view. The pivotal factor to 

influence the success of the interview was the language, language is the key which permeates 

and informs experience because language does not exist separately from perception (Struwing 
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& Stead, 2001). In order to understand a person, this can be accomplish by using the language 

in which the participant is fluent in or understand. Hence, that interview was conducted in 

IsiZulu, which was the native language of the participants. Each participant had a turn to be 

interviewed. 

The initial question that informed the interview process was:  

What is your experience as the orphaned learner in the school environment? 

Additional questions to encourage the participants’ to elaborate were recursive in nature 

leading questions were aimed at clarification of participants’ experience, as they were 

describing the phenomenon. Examples of probing questions were:  

• Tell me more about the support you receive when you are in school 

• Can you give me the example of the kind of support you receive from teachers? 

• Tell me more about the kind of support you receive from the peer learners. 

• How do you feel about the support you receive from teachers? 

• How does the support from your peers’ makes you feel? 

 

4.5.2.2 Recording process 

According to Lincoln and Guba (1985) and Patton (2002), data recording is a process that 

involves the recording of some information using an interview guide or an interview schedule. 

Recording allows the researcher to keep a full record of the interview without having to be 

distracted by detailed note-keeping (De Vos, 2005). An audiotape was used during the 

interviews. 

An audiotape recorder was used to tape-record the interviews, in order to provide the details 

that even the most careful field notes cannot. This enabled the researcher to replay each 

recording several times, improving the veracity of the verbatim transcriptions. The researcher 

obtained permission to use the audio recorder from each participant.  

 

These studies (Mayimele, 2009; Shann, Bryant, Brooks, Bukuluki, Muhang, Lugalla & 

Kwesigabo, 2012; Fox, 2001; Ogina, 2007; Leatharn, 2005) have used tape recorder during 

the interviews with participants. Tape recorders seemed to be a good method to ensure data 

capturing. Informed consent was granted first from the participants to allow the researcher to 
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use tape recorder. Recording was done to capture data which was considered as facts. Most 

participants felt comfortable with the recording while talking. 

The importance of recoding also assists as the guide in transcription of data and to avoid 

missing important information that is usually captured through recording. 

 

4.5.2.3 Transcribing data 

The data composed through interviews has to be transcribed. Transcribing data means 

transforming the oral interview into a written structure for analysis purposes (Creswell, 2005). 

Everything was transcribed that was recorded, there was information that was considered 

irrelevant. Certain steps must be followed when transcribing interviews. For instance, the data 

collected has to be transcribed verbatim. Before the researcher transcribes the interviews, they 

have to be tape-recorded; the tape has to be audible. This step is important, as field notes are a 

written account of what the researcher hears, sees experiences and thinks in a data collection 

session (Kvale, 1996; Groenewald, 2004). Qualitative research studies (Clandinin & 

Connelly, 2000; Wood, Chase & Aggleton, 2006; Nyamukapa & Gregson, 2005; Dhlamini, 

2004) have frequently used transcribing method after conducting interviews. 

4.5.3. DATA ANALYSIS 

Data analysis methods enable the research to organise and bring meaning to large amount of 

data (Patton, 1990). Content analysis was used to analyse data. Content analysis is defined by 

Nachmias and Nachmias (2000) as the analysis of what is contained in a message. In addition, 

Krippendorff (1980) defines content analysis as a research technique for making replicable 

and valid inferences from data to their context. Content analysis was the best method in 

analysing data because it is cost effective. Summative method was used to quantify the 

replication of words and limits subjectivity. It also gave the researcher time to understand the 

events and perception of the participants. According to Weber (1990), there are five steps in 

analysing qualitative data, namely prepare the data, define the unit of analysis, develop 

categories and coding scheme, test your coding scheme on a sample of text and draw 

conclusion from the coded data. 

4.5.3.1. Prepare the Data 

Data were transcribed into written text before analysis began. According Patton (2002) data 

came from existing texts. The choice of the content must be justified by what you want to 
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know. Interviews were transcribed to create interview transcripts. This was done to reveal 

people’s information related behaviours and thoughts. According to Schilling (2006) 

transcribed data should be organised based on research questions. Interview transcripts were 

read to relive the experience of the interviews and then the transcripts were re-read in 

conjunction with the taped interviews to enable understanding of the meaning of the 

experience as a whole for each participant.  

4.5.3.2. Define the unit of analysis 

Unity analysis refers to the basic unit of text to be classified during content analysis. 

According to De Wever (2006) data have to be unitised before they can be coded and 

differences in the unit definition can affect coding decisions as well as the comparability of 

outcomes with other similar studies. Weber (1990) defines coding unit as one of the 

fundamental and important decisions. Individual themes were as the unit for analysis rather 

than the physical linguistic units such as sentence or paragraph. When using theme as the 

coding unit the researcher was primarily looking for the expressions of an idea (Minichiello, 

1990). Coding involved extracting significant statements that directly pertained to the 

phenomena being studied. The coding process requires the number of times that visible 

content considered as indicative of some theme occurs. 

 

4.5.3.3. Develop categories and coding scheme 

According Weber (1990) categories and a coding scheme can be derived from three sources: 

the data, previous studies and theories. Coding scheme can be developed both inductively and 

deductively. Since this study has no theory categories are generated from the data. According 

to Tesch (1990) qualitative content analysis allows the researcher to assign a unit of text to 

more than one category simultaneously. According to Weber (1990) researcher should 

develop a coding manual to ensure the consistency of coding. Themes involved the formation 

of meanings from the phrases by placing similar phrases into piles to create understanding and 

identify themes (Gibbs, 2007). This stage used the phenomenological process of intuiting to 

identify the meaning behind the participant’s words. 

4.5.3.4. Test your coding scheme on a sample of text 

The best test of the clarity and consistency of the category definitions was coding a sample of 

data. After the sample was coded the coding consistency needs to be checked in most cases 

through an assessment of inter-coder agreement. If the level of consistency was low the 
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coding was revised until sufficient coding consistency was achieved (Weber, 1990). Then 

organizing the themes into clusters and coding all the text followed. Once the clusters were 

formed, the researcher ensured validation. 

4.5.3.5. Draw conclusion from the coded data 

This step involves making sense of the theme identified their properties. Researcher made 

inferences and displayed reconstructions of meanings derived from the data. Reasoning ability 

of the researcher was shown through an exhaustive descriptive writing which was designed to 

capture the experience of the phenomenon as it presented itself to the participants. Once the 

writing was completed, the researcher moved into the final step and returned to each 

participant again for validation. Once the validation process was completed with the 

participants, the researcher met with the supervisor to review the completed process to ensure 

that saturation of data had been achieved (Strauss, 1987). 

In this research, the researcher read the recorded and transcribed interviews in order to 

analyse them so as to gain an insight of the perceptions and experiences of the participants. 

Afterwards, data was coded following Weber (1990) steps. Other studies like (Miller, 2008; 

Masondo, 2006; Harms, Jack, Ssebunnya & Kizza, 2010; Taukeni, 2012) have used content 

analysis with different authors with similar steps. Content analysis is considered appropriate 

when analysing qualitative data. 

 

4.6. ETHICAL PROCEDURES 

Permission to conduct the study was first granted from the Department of education research 

department. The second approval to conduct the study was granted from the deans of faculties 

in university of Zululand. The principals of both high schools after acknowledging the request 

letter to conduct the study, they also replied with letter of approval to select the participants 

from their schools. Informed consent was also obtained from the guardians of the participants 

since there were under the legal age (18). The last informed consent was obtained from the 

participants. But prior to seeking informed written consent, participants were provided with 

information about the study, the purpose of the study, method of information gathering and 

level of participant involvement (Penslar, 1995). The purpose of the study was explained in 

their language to eliminate misunderstanding and matters of confidentiality were emphasised. 

Effort was made to ensure that the setting where interviews were done was quiet and 

conducive to maintain confidentiality. 
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4.7. SUMMARY 

This chapter focused on research method and design used in this study. Research design was 

discussed and the study was carried out. It also include the methodology of the study which 

included sampling, data collection, observation and data analysis where used to carry out the 

aim of the study. Interpretation of analysed data is further explained in the next chapter. 
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CHAPTER FIVE 

5. DATA ANALYSIS AND INTERPRETATION 

 

5.1 INTRODUCTION 

In the previous chapter, research design and methodology were applied and discussed. In this 

chapter, data analysis, interpretation and the results are discussed in turn the study explored 

the experiences of orphaned learners in High schools regarding the support they receive from 

teachers and peer learners. The sample consists of eight participants but due to unavailability 

of willingness to participate, seven participants were able to willingly participate. Data was 

collected through the use of purposive sampling, using semi-structured interviews and the 

interviews were audio taped. 

5.2 ANALYSIS OF INTERVIEWS 

Interviews were audio taped and conducted in the participant’s native language isiZulu, 

afterwards transcribed to English. Interpretation of data is aligned with the research aims of 

the study (Struwing& Stead, 2007: 172). 

Phenomenological in-depth interviews were conducted with seven orphaned learners who 

were all double orphans living with legal guardians (aunts, uncles, grandparents and teachers). 

Participants were visited in their respective high schools for interviews (Welman, Kruger & 

Mitchell, 2005: 163-167). Interviews were conducted on face to face basis between the 

researcher and the participant and lasted from 45-50 minutes. 

5.3 BIOLOGICAL DETAILS 

The following subsections illustrate the biological details of each of the six participants. The 

research used labels such as participant one (using numbers) to maintain participant’s 

confidentiality and anonymity. 

Participant one  

He is eighteen years old and the first born of four siblings. He lost his both parents when he 

was doing grade one and his legal guardians also died sequentially. He currently resides with 

his maternal aunt who is married to a priest.  His is currently doing grade eleven of which he 

is repeating.  
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Participant two 

She is thirteen years old and the last born of three siblings. She lost her parents when she was 

an infant. She does not remember much about her parents. She currently resides with an 

adopted legal guardian who is a teacher. She is currently doing grade eight.  

Participant three 

She is fifteen years of age and the second last born in her four siblings. Their older sister who 

is a university student also acts a role of being a guardian to her younger siblings. They lost 

both of their parents; her mother passed on last year. She currently doing grade ten. 

Participant four 

He is fourteen years of age and lives with extended family which include siblings, cousins, 

aunts, uncles and grandmother as a breadwinner. He does not remember when he lost his 

parents. He has been living with different relatives. He was told that his mother died when he 

five months old and his father passed on five years ago. He is currently doing grade nine.  

Participant five 

She is fourteen years. She resides in the township not far away from the school with her aunt 

who is unemployed; they live with the grant money she receives. She lost both of her parents 

recently. She is doing grade ten. 

Participant six 

She is fifteen years of age and currently doing grade ten. She lost both of her parents in a car 

accident so she heard. She lives with her grandmother who takes care of her. She enjoys 

school and does not feel like an orphan at all. 

Participant seven 

She is thirteen years old and currently in grade eight. She lives with her uncle and his wife. 

Her mother was gravely ill last year and admitted to hospital and that where she died. Her 

father died when she was an infant, she was told. 
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NO THEME ILLUSTRATION 

1 

ORPHANHOOD 

Some participants commented that they enjoy spending 

time in school. Nonetheless, other stated that they 

sometimes experience feelings of rejection in school. 

ECONOMIC 

LIMITATION 

In this theme, the participants stated stories which 

reflect feelings of sadness about not being able to go on 

random education trips and not being able to afford 

school material. 

ACADEMIC 

PERFORMANCE 

In this theme, some participants stated that they 

experience difficulties in school and their results were 

not good. Others stated that their results in school work 

help them to be optimistic about their future. 

2 

SUPPORT FROM 

PEER LEARNERS 

Participants in this theme stated that support from their 

friends is one of the things that helps them to enjoy 

their schooling because they assist them by listening 

when they need to speak about their problems. Peer 

learners play with them which helps to forget things 

which are upsetting. In subjects that seem to be 

difficult peer learners are usually there to assist them to 

understand. Even during the break, when they don’t 

have lunch box or money, peer learners help them by 

sharing their lunch with them. 

EMOTIONAL 

SUPPORT 

In this theme, all participants commented that when 

they encounter difficulties in school and think of 

dropping out of school. Their peer learners and 

teachers encourage and motivate them to recognise 
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their potential. 

PEER FRIENDSHIPS This theme emerged from the comments made by the 

participants indicating that existed of friends in school, 

provides strengths and happiness. 

3 
SUPPORT FROM 

TEACHERS 

In this theme participants stated that teachers play a 

major role in encouraging them to be the best by doing 

well in their studies, through motivational talk. 

3 

CLASSROOM  
Participants stated that the classroom environment 

helps them to get along with other peer learners and be 

able to choose friends. 

PARENTAL 

GUIDANCE FROM 

TEACHERS 

This theme was extracted from the comments made by 

the participants, indicating that when they go out of 

line, teachers act as parents by disciplining them.  

 

5.4 Orphanhood 

5.4.1. Relocation and changed living arrangement 

 Orphaned learners who lost both parent are likely to experience radical change in their lives 

like relocate from their original home to stay with their extended families. 

Participant one: reported that he has been moving from one place to another after his 

parents passed on. He first moves with his aunt who is married with her children and husband 

in Mandlakala area. He stayed for a year and moved out because his aunt and husband 

passed on due to car accident. He now resides with his uncle and his wife and their children 

with his siblings too in an area which is outskirt of eSkhaleni township. 

Moving from one place to another was the most difficult experience after losing a parent as it 

involves changing schools, making new friends and adapting to a different household habit 

and ways of doing things.  



Nosipho Mshengu Page 66 
 

Participant two: She was very young when she lost her father, she can’t remember but her 

mother passed on not long ago. When lost her mother who their pillar with her two siblings 

whom are older than her. “Since we did not have extended family or relatives. My siblings and 

I stayed in my mother’s house for a year and the house was repossessed because no one was 

paying for house bond. My teacher took me to stay with her family and older who was at the 

university back then lived with her friends and my brother stayed with one of our neighbours. 

It was very difficult for me to be separated from my sibling because there are all that I have. I 

moved from a multiracial school to attend a township school. It was very difficult to adjust the 

environment is too different. 

Participant three: reported that when her mother died from being sick for a long time her 

stepfather chase them out. “Since there had no one to take care of them, they moved out to 

stay in mud house with her siblings. Her two older siblings drop out from the university but 

her sister is able to bring food on Friday for them. Life is too tough now. Sometime both of 

our older siblings disappear for a certain period living me and younger brother in the house. 

Sometimes we do not go to school because we’re hungry or do not have electricity to iron. 

Especially in winter it becomes difficult when there is no electricity, for this reason I become 

far behind with my school work”.  

Participant four: “Moving from one place to another add burden to the children’s life. After 

the death of my father things became really bad because I had to move from my parents’ 

house to stay with my grandmother who owns a tavern, my aunts and my cousins. It really 

difficult to study or do my homework because it’s never quite especially on the weekends of 

month ends. I sometime miss my life in Enseleni area with my father because if he was still 

alive I would not have to move from home”. 

Death of the parent creates a lot of changes in a child’s life. This include moving from one 

place to another, which seems possible and but unbearable. This includes changing schools, 

new friends, adjusting to a new environment with different people you know little about or 

hardly knew. Deaths of parent create child headed families, whereby there are no relatives 

available to take care of the children so they end up taking care of themselves.  

UNAIDS (2002) reports that the scattering of orphans to altered households, including 

moving away from schools and friends, is a mutual incidence which oblige teenagers to 

develop new friendships and learn to adapt with different teachers in a new location. 
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5.4.2. Emotional trauma, discrimination and hopelessness 

Orphans suffer from emotional stress; higher levels of anxiety, depression, and anger, along 

with the associated inactivity induced by depression; feelings of hopelessness and thoughts of 

suicide due to the adversities they face after a parent dies (UNICEF 2006). 

In this theme, orphaned learners express how they experience their life as orphans in school. 

Responses given are not edited (verbatim). This is what they said about their experiences:   

Participant three: “My friends in school no longer sit with me during break time because I 

do not have a lunch box or pocket money to share… When my mother was alive I used to have 

pocket money to spend during break time with my friends. But now I sit alone during the 

break because I do not have pocket money or lunch” 

Participant six: “I do not experience the pain of not having parents because my grandmother 

takes care of me. She buys me everything that I need at school. I never had an incident that 

reminds of my parents maybe it because I never knew them I brought up by my grandmother. I 

never really spend much time with my parent, I never knew my father and my mother only 

came home once a month. My grandmother has always been the pillar of my strength. She 

provides for me everything I need.  

Participant five: “Other learners do not want to play with me because they knew that my 

parents died of “iqoks” so they are scared of that since my parents were infected I am also 

infected and might infect them when I get bruised while playing with them. I used to enjoy 

playing with other learners but now I can’t because they don’t call me anymore to play. My 

mom has been gravely ill for a quite some time before she passed on. The picture of her is 

difficult to erase on my mind. Back then I used to ask myself why was she sick was it 

witchcraft since it was popular in that area. But to quench my curiosity I asked my aunt. It 

was then that I found out about HIV/AIDS. Children knew it because some were our 

neighbours and everyone knew that my mother was infected. So they never allowed their 

children to play even in school they did not play with and told their friends that because my 

mother was HIV positive that means I am also positive and I will infect them. 

This hurt me more, that I am being isolated and discriminated because of my late mother. It 

really painful…I love playing soccer with my friends but now I am deprived of playing 

because of the death of my mother. Sometime I don’t want to go school anymore, my aunt 

does not know about this. I miss my mother and if she was alive none of this would happen”. 
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Participant five seem to be quiet and shy. He does not talk much, he grieves his pain. 

Participant seven: “In school I envy learners who brag about their parents who take care of 

them. Like when our teacher calls parents to look at our work. My sister cannot come because 

she is also a student in university so no one comes to see my work in school and that upset me 

greatly. When there are school meetings no one comes for me and brother. It is very difficult 

now since my mother is no longer around. She took care of us. There is no one who 

encourages us to go to school at home. Sometime I feel like I am wasting my time by studying 

as I do not see the importance of it. But the only things that keep us going is the orphan 

sponsor from overseas. They come twice a year to check on us and buy us food, uniform and 

pay for our school fees and other educational material. I am so grateful for that but sometime 

I just wish to talk to someone about my everyday experiences.  

Participant one: “I do not experience being an orphan in school because I lack nothing in 

school that is required. One cannot differentiate non-orphans and me in school. I do not feel 

like I am alone or lacking. My grandmother supports me in everything.  I am happy about my 

life and I do not envy children with both parents”. 

Participant four: “Sometimes I wish that my parents were here to buy me things that I need. 

Since my grandmother’s sheeben is going well this year, “gogo” cannot afford to take care of 

us. My grandmother does receive child grant for us but still she is not able to buy me things 

that I need because that money feeds the whole family including my uncles and aunt who are 

unemployed and other cousins. She is the only person who is able to get an income from her 

tavern. Since her tavern is not full like is used to be, we have been struggling with a lot of 

things. I don’t carry money to school any more or carry a lunch box. I miss my mother 

sometime, in our house I had my own did not share it with anyone, she use to prepare lunch 

box for me to carry at school and buy me things I need for school. Now I do not even go to 

school trips because my grandmother does not have money for that. I do not to stay with my 

grandmother anymore I never like it here (crying…….)   

Participant two: If my parents were alive, my siblings and I would be staying together but we 

can’t because we are separated. Sometimes I miss them. But I am grateful of my teacher. If 

my parent were alive we would never be scattered like this. I miss my sisters a lot when I need 

someone to talk to who understand my situation. I am grateful that my teacher took me to stay 

with her because she helps me with my homework. But sometimes when I do something wrong 

she always reminds me that I am an orphan and that I do not have anyone to support me. As 

much as she support but I am not happy about the way she treat me sometimes. I do all the 
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work in the house while her daughter sit and watch television. The place that makes happy is 

school because I have friends to play with”.    

Their comments indicated that orphaned learners in school experiences are viewed as negative 

which include feelings of reject and discrimination from other learners and sometime 

experience feelings of hopelessness and loneliness, in contrary others have a positive 

experiences in school. They enjoy being at school and does not experience being an orphan in 

school. Others indicated feelings of discrimination due to illness of late parent. In the previous 

studies (Satzinger, Kipp and Ruaale, 2007; Cluver & Gardner, 2007) have revealed that 

orphaned learners who are affected by HIV/AIDS experience fear of being rejected in school. 

However in this study orphaned learner’s experiences rejection from their school peers. Some 

of their comments conform to Misha and Arnold (2005) findings that stated that orphaned 

learners get to be discriminated because of their late parents HIV/AIDS status. These findings 

also attest to Ogina (2007) who asserted that teachers reported that through their observation 

orphans are discriminated by other learners, feeling of isolation surface. Psychosocial distress 

also surface to learners who do not have both parents this is elicited in their response of “how 

they wish that their parents were still alive”, Nyamukapa, Gregson, Lopman, Saito, Watts, 

Monasch and Jukes (2008) in their study mentions the psychosocial distress that orphaned 

learners experience. 

5.4.3. Coping with orphanhood and secondary school 

This emerged from the analysis of the transcript interviews related to what the research 

participants considered as the things that helped them to cope with orphanhood in school.  

Participant one: At school I am involved in extra moral activities that keep me busy at 

school. I am a poet and sing traditional wedding songs. In poet, I represent my school during 

the competition. I enjoy being at school cause I do not only benefit academically but I am also 

a soccer player. I really enjoy being at school because for that short period I forgot about my 

situation and think about what I would like to become in the future. Even though I did not do 

well the previous year, this year I will do my best.  

Participant three: reported that at first it was difficult to cope in the new school since I have 

no friends and recently lost my mother. Everything was new the teachers and children, I did 

not have anyone to talk at school and at home. Everything seem to be difficult for me, I failed 

the first term, got involve with a group of girls who bunk during the break. I enjoy being with 

them even though I knew that what we were doing will get us in trouble. But at that nothing 
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mattered. It is very difficult to try to cope with the studies and also try to take care of the 

younger siblings.  

Participant one and participant three seems to experience school and orphanhood differently. 

The former experiences school as a source of great future and a place to redefine life while the 

latter sees school as an extra burden to her difficult life. United Nations Children's Fund 

(2006) says orphans are likely to view school as a burden, for this reason there are likely to 

drop out. The experiences of orphaned learners in school contradict with findings of (Case 

and Paxson, 2004) that records that the death of parents children are unlikely to attend school 

since their findings suggest that there are less orphan who attend school compare to non-

orphans children in secondary schools. Orphaned learners find school to be best environment 

to socialise and develop mentally. 

5.4.4 Economic Limitations 

This theme emerged from their comments which indicated lack of school material due to lack 

of financial assistance. These orphans experience financial deprivation, which begins during 

the prolonged HIV/AIDS-related illness of the parents and is compounded when the adult 

breadwinner dies (Muchiru 1998). 

Participant five: “Sometime I steal pens from other learners in order to have a pen because I 

do not have money to buy pens. At first I use to borrow from my classmates but there are tired 

of me now. I am not a thief. I would also like to go on school trip like my friends but I can’t 

because my aunt says she does not have money because she is not working…the only income 

she receives is that of child grant for me which support the whole family”. 

Participant one: “In winter, I wear my uncle’s coat to school because my uncle could not 

afford to buy me a school-jersey as it is expensive he said. The thing that upsets me is that 

other school learners laugh at my coat during break time. So I ended up not wearing it”.  

Participant four: “The whole of last year, I was one of the learners who were punished 

because I did not have a book which was subscribed by the certain teachers for certain 

subject. It was sad for me because when I ask my grandmother she always seem to forget. So 

this year I am doing gardening for my neighbours to get money to buy books that I need in 

school”. 

Participant’s comments seem to display different behaviour patterns which are portrayed by 

different individuals. In this case, lack of financial resources result into unacceptable 

behaviour, like stealing for other school children in order to have things or material that is 
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needed in school. While other orphaned learners display positive attitude from their situation, 

which is working on neighbour’s gardens to get money to buy what the guardian cannot 

afford. This seems to be the only solution since there is no direct income they receive. In 

Nyabanyaba (2009) finding also indicate that orphaned learners get jobs to get income. 

Sometime which go beyond as dropping out if there is no legal guardian to encourage the 

child to attend school. It is also revealed in Ogina (2007) findings that orphaned learners are 

mocked because of their clothing which is different from the uniform. 

5.4.5 Academic Performance 

Participants voice out their academic performance and reasons behind their pass and fail. 

Their current situation serves as a contributing factor to their poor academic performance. 

Participant three: “After I lost my mother I was so upset and needed someone to talk to, but 

there was none and the year after I moved to a different school. That where I associated with 

a group of girls who bunk school to go to tavern. We used to drink and smoke with them and 

that was the only things that made me happy and forget about my sadness. I became reckless 

with my school work. I failed all subjects in three terms. So now I am trying to pull up my 

socks”. 

Participant one: “Currently I am repeating grade eleven, when I failed I thought it was a 

mistake made by teachers. After enquiring I saw that I did something wrong. I did not have 

enough time to study at home because of house chores. But I am very optimistic that this year 

I will pass grade eleven”. 

Participant two: “After my parents passed on, I noticed that I do not have anything to rely 

on besides education so I have been focusing on my school work since then because one day I 

would like to study in university like my older sister”. 

Participant four: “I think I am doing well because I got position five in my class”. 

Responses of the participants indicate that their academic performance declines after the death 

of the parents. They do not grief properly and most instances they have to quickly adjust to 

their situation without proper assistance. Death of parents may lead to the child being unable 

to perform in school and in turn affecting the decision to attend school (Sharma, 2006). 

Orphaned learners also reported that they  did not perform well at school after the incident of 

losing both parents and others tend to be involve in substance abuse because that the only 

thing that helps them forget about their situation for a short period and it leads to 

misbehaving, bunking school and poor school results.  
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These findings attest to Masondo (2006) who asserted that orphans learners engage in wrong 

doing which leave them frustrated, helpless and contribute to poor academic performance. 

Other responses indicated that losing parents made them to grow fast as they need to learn to 

be responsible and prioritise education. The focus on education has increase, orphaned 

learners reported that they are willing to finish their high school education and be better 

people in future. This shows contradiction to the study done in Uganda that shows the high 

rates of school dropout of orphaned learners (Boler & Aggleton, 2005). Even though they get 

distracted in school and that contributes to poor academic performance but it is reported that 

they are willing to improve their academic performance. One participant reported that he is 

coping regardless of losing both parents. 

5.5. Support from peer learners 

Orphaned learners have quickly learned to differentiate peer learners and peer friends. The 

support they receive from both peer learners and peer friends distinguish both relationships. 

They relate to peer learners as anyone they associate themselves with in school whilst peer 

friends relate to them as learners that are close to them and spend most of their time with in 

and out of school and who are at a same age rage with them. The following experiences are 

presented in their original version. 

Participant three: “Since my friends have rejected me, my class mates who also do not have 

lunch box or pocket money support me. We basically support each other we talk about things 

that are pleasant and those which are unpleasant. We spend our break time in the library 

reading interesting books”. 

Participant five: “When I was taking care of my younger sister who was sick, I could not 

attend school. My friends will assist me with writing assignment and update me about home 

works. They really help me and I appreciate their kindness to assist me. During exam time 

they helped me study for my exams. So my friends play an important role in my life”. 

Participant six: “Sometime when school is difficult my friends encourage me to work hard”.  
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Participant two: “When I am not feeling well in school my best friend is the only one who 

can see that I am not alright and she will comfort me. I tell her things that bother me because 

she does not gossip about me and she also tells me her problems. 

 

Participants’ responses indicated that peer learners support does exist, especially peer 

learners. Other responses indicated that they enjoy being in school because of their peer 

learners friendliness and support. They receive academic support from their peer learners and 

assist them to cope with difficult subject. They talk to their peer friends when they need to 

talk about something that upset them. They actually provide empathy or emotional support. 

This attests to Goba and Wood (2011), study that elaborates about the existence of peer 

support in high school. In these high schools orphaned learners reported to experience support 

from peers.  

5.5.1. Emotional support 

Emotional support is needed by orphaned learners in both school and at home. Emotional 

support includes listening and advising. Orphaned learners experience emotional support from 

teachers and peer learners in school. Orphaned learners voice out their experiences in 

receiving emotional support in school. The following is their responses: 

Participant five: “Sometime I feel like leaving school because I could not cope with school 

work and taking care of my younger siblings. I tend to be absent most of the time when my 

teacher asks me about it I told her about my home situation. Things are really difficult for me 

now because after the death of my mother we had to move to live somewhere else. I left my 

friends who were supportive at home. So now it difficult for me to have a friend that support 

me”.   
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Participant seven: “Sometimes I miss my mother if she was around I would talk to her about 

my life like we used to do. But my friend at school listens to me when I need to talk about 

something that bothers me. Like when I was humiliated by the teacher for not wearing 

appropriate uniform, my friend was there to comfort me”. 

Participant one: “At school, I do not really talk about things that upset me because I am 

afraid of that they will mock me in my absentia. So when I am upset I talk to my cousin at 

home who is older than me”. 

Participant three: “I have a male friend whom I talk to when there is something that upsets 

me. Like when my brother and I missed school last week Tuesday because there was no 

electricity to warm water. My teacher assumed that I was out drinking alcohol with my 

friends, and that was not true at all. So if I do something wrong in school my teacher always 

says it my faults because I drink alcohol and that is not true. I even stopped hanging around 

with the group that use to bunk school to go to tavern, so this upset me. So my male friend 

knows the truth and he comfort me”. 

Participants’ responses in this theme indicated that orphaned learners need emotional support: 

someone they can rely on, talk to and someone to listen. Other participant response indicated 

that she/he does not trust anyone in school whom she/he could confide to. Some withdraw 

from confiding because they are scared of being mocked by other learners. A time comes 

where they wish their parents were still around. They feel life could have been much different 

had their parents were still be alive. This attests to Mbozi, Debit, Munyati (2006) study, lack 

of emotional support is viewed as a contributing factor of poor academic performance. Their 

response also reveals that lack of parental guidance can lead to lack of proper guidance in 

attending school and easily influenced to do negative things by peers. However other 

responses show that orphaned learners do get support from peer friends who empathise with 

them. School can provide children with the emotional support and supervision of adults, and 
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the opportunity to learn how to interact with other children and develop social networks 

(USAID, 2004) 

5.5.2. Peer Friendships 

Peer friendship play a significance role to orphaned learners as it is easy to talk to their peers 

about things that bothers them and that some of their peer friends understand their situation at 

home. They also spend most of their time with them so it easy to confide to them. 

Participant seven: “I really enjoy the company of my friend in school because when she has 

something like lunch box or pocket money she shares it with me. When she is around I don’t 

feel like I am an orphan. In school I never went hungry”. 

Participant six: “As much as my grandmother supports me there are things that I cannot talk 

to her about but my friends are always there when I need to talk about other things that are 

happening in my life like boyfriend (giggle)”. 

Participant four: Even though I do not talk to my friends about my situation at home, to be in 

their company makes me enjoy school. At school we play and laugh during the lunch breaks. I 

never feel alone when I am in school. 

Participant five: “My friends cannot provide me with money but when I need to talk to 

someone there are always there, they even assist me with my school work.. I am more 

comfortable in talking to them than talking to teachers. I feel like they understand me more 

since we are at the same age rage”. 

 

Participant’s response differs from the Ogina (2007) findings which suggest that orphaned 

learners do not have friends or do not interact socially. Orphaned learners do socialise and 

have close relationship with other learners. Friends are closer than teachers to reach for 

support. This also shows that being involve in moral activities in school changes their focus 
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i.e. playing during the break. Mosha (2000, 21-22) “children are prepared for the practice of 

two fundamental human virtues: bonding with others or a strong sense of belonging and 

playfulness or joyfulness”. Participant four, feels a sense of belonging when he is playing 

with his school friends. 

 

5.6 Support from teachers   

Since one of the mandatory roles of being a teachers include giving any kind of support to 

students. Other teachers tend to fulfil that role effortlessly. 

Participant three: “Besides teaching, there is a Mathematics teacher who motivates us in 

every period in class. I really listen to him when he encourage us cause it one the things 

which keeps me going. My class teacher introduced me to overseas people who are 

sponsoring us with everything including school fees, clothes and groceries for my siblings and 

me”. 

Participant five: “My LO teacher bought me a jersey in winter and I stopped wearing my 

uncle’s coat. It really helped a lot and now I wear my uniform like other learners”. 

Participant four: “Since my grandmother’s tavern business seems not to be going well this 

year, it has been a recession time for our family. Since she is taking care of nine 

grandchildren including myself, I only have one shirt for school which is tore up. My teacher 

gave me a shirt the other day. I was happy but I hate it when people feel pity for me. If my 

mother was alive I would have the whole uniform. I think staying with my aunt will be better 

because my grandmother is really struggling as a breadwinner”.   

Participant two: “I stay with my primary teacher who took me in to her home and she is 

supportive in everything and even supports my older sisters even though they don’t stay with 

us”. 
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Participant seven: “My class teacher pays for my educational trips and other things for 

school like lunch box”. 

Participant’s response shows that teachers fulfil their mandatory roles which include 

supporting learners. Their support seems to be appreciated by orphaned learners. Participant’s 

responses indicate that teachers do pay attention to learner’s conditions and try to assist. 

Orphaned learners report that they receive material, psychological and emotional support 

from teachers. From participants response teachers are viewed as considerate, there are able to 

recognise possible assistance for orphaned learners i.e. including orphaned learners to a 

program that involves being sponsored by overseas people .Their support does not end in 

school but they also accommodate orphaned learners in child headed family in their home.  

5.6.1. Classroom 

Classroom is regarded as the environment where interaction of the teacher and the learners 

take place. Teachers are able to closely observe each learner and learners are able to reach 

closer to teacher’s space. The conduciveness atmosphere of the classroom depends on the 

teacher, how she relates to learners. 

Participant six: “I hate being in the classroom when there is a certain subject teacher who I 

won’t mention her name because she always picks on me. I hate attending her class. There 

was a time when it was cold and I wore my long black socks there were other learners who 

wore just like me but the teacher picked on me only”. 

Participant eight: “I like to be in the classroom, to me that the best moment which I enjoy in 

school because I get to participate in class which I enjoy. I get to understand most of the 

things in the classroom when I participate more”.  

Participant seven: “When I am in the classroom no one can tell that I am an orphan. We are 

all treated the same. So I don’t really have a problem with my classmates. But sometime I 
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don’t understand the teacher and I am shy to ask, so I ask my classmates if I don’t 

understand”.   

Participants responded differently in this theme, their responses indicated that in the 

classroom, it where orphaned learners get close to their classmates and peers. Orphaned 

learners reported that classroom it is the place where they feel comfortable and stress free. 

When there are in class they forget about their current home situation for temporary. 

However, one participant reported that some teachers make it uncomfortable to be in the 

classroom because they picked on them.    

5.6.2. Parental guidance from teachers 

Participant three: “When I was involve with a misbehaving group of girls my teacher 

discipline me and chose a girl who lost both of her parents and has been mischievous but 

after seeing psychologist she is no longer misbehaving in school. So I hang around with most 

of the time she has help me by listening to me when I tell her about losing both of my parents 

and she understand how I felt”. 

Participant one: “I do not see teachers as parent but I respect them as there are adults and I 

know they will never tell me something that will destroy me so always listen to their advices 

and guidance”.  

Participants reported that teachers sometime go an extra mile to assist orphaned learners. 

Sometime they play a parental role while in school. In the mandatory role of teachers this 

shows that teachers do perform pastoral role. Not every orphaned learner appears to be 

orphaned but there are some orphaned learners whom teachers can view as needy and are able 

to assist. This report attests with Bhana, Morrel, Epstein and Moletsane (2006) study that 

elaborates on how teachers handle orphaned learners in the secondary school. 
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5.7. SUMMARY 

This chapter contained a comprehensive discussion of results of the research study. Themes 

were identified and discussed. The following chapter presents the conclusion that was drawn 

from the findings, followed by recommendations and avenues for further research.  
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CHAPTER SIX 

6. DISCUSSION, RECOMMENDATIONS, LIMITATIONS AND 

AVENUES FOR FURTHER RESEARCH. 

6.1 INTRODUCTION 

The previous chapter entails the analysis and discussion of the data. This chapter explores the 

experiences of orphanhood of double orphaned learners and how they experience the support 

they receive from school through teachers and peer learners. The sample was chosen from 

Dlamvuzo and Khula high schools which are based in Eskhaleni Township. 

The aims of the study are aforementioned in chapter one. The discussion that follows entails 

the conclusion withdrawn from the findings, restriction of exploring the possible arena of the 

study, recommendation and possible avenues for further research. 

6.2. RE; STATING THE OBJECTIVES OF THE STUDY 

This study aimed to achieve the following objectives; 

• To find out how orphaned learners experience the school environment. 

• How orphaned learners experience the support they receive from teachers. 

• How orphaned learners experience the support they receive from peer learners.  

6.3. FINDINGS OF THE STUDY AS PER OBJECTIVES OF THE STUDY 

6.3.1 FIND OUT HOW ORPHANED LEARNERS EXPERIENCE THE 

SCHOOL ENVIRONMENT 

The findings of the study revealed that double orphaned learners experience different 

challenges in school after the death of parents. Their experiences in school are determined by 

their home situation. Orphaned learners life in school becomes more difficult if there is lack 

or no support executed in school. 
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Furthermore, orphaned learners experiences in high school are comprised of consequential 

factors that derive from the death of parents. This involves changing of location, household 

and school, lack of emotional support that was once offered by the parent, trying to cope 

without the support of parents 

6.3.1.1Relocation and changed living arrangement. 

This study revealed that relocation and change of living arrangement has a huge impact on the 

school performance and social life in school. Orphanhood seems to lead to psychosocial 

distress to the participants. In this study, orphaned learners reported that death of parents 

seems to create different challenges in their household which have a negative impact in their 

school work. Other participants reported that they had to relocate after the death of their 

parents and obliged to stay with relatives they hardly know. These changes are an extra 

burden because some had to move to different area which is far from home and being 

separated from their siblings to lighten the burden of taking care of them. While in a period of 

mourning for parents, enough time was not granted instead drastic life changes took place. 

Orphaned learners reported that it is difficult to adapt to a new school unlike in the previous 

school teachers and friends knew their situation at home and support was executed in school.  

 

The findings of the study correlate with Shann, Bryant, Brooks, Bukuluki, Muhangi, Lungalla 

and Kwesigabo (2013), findings that relocation and changing of living arrangement create 

feelings of despair and psychosocial adjustment that might affect scholastic performance 

negatively. This study also discovered that orphaned learners are obliged to relocate and stay 

with relative, this means that they do not have a say about what they need. This sometimes 

results to anger when they do not like the environment and this result to misbehaving. One 

participant reported being involved in a group of mischievous girls and tends to be vulnerable 

to anyone who is nice to her as she was new to the school. In studies of (Pollock & White, 
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2005; Mbozi, Debit, Munyati, 2006) assert to that orphaned learners tend to be involve in 

social unacceptable behaviours. Other participant reported that being at school is different 

now for him, he dislikes attending school because it seem like an extra burden since they have 

to take care of themselves with his younger brother since older sister stays in the university 

residence. In contrary to the former, this study also revealed that not every orphaned learners 

despise relocation the opposite is reported. Relocation to others meant moving from rural area 

to a township where life is perceived to be fast and not adaptable. Others reported to cope 

with their situation because of new friends they found in the new school. Other reported that 

school is the best place because he is involved in extra mural activities which shift his mind to 

something else which is positive and one reported that school gives him hope that he can one 

day change his situation through education. 

According to this study participants who seems to perform well in school actually enjoy 

school than participants who reported that they seem to be struggling with their school work. 

Furthermore, participating in school extra moral activities is presumed to be one of the ways 

to cope and adapt to a new school. 

6.3.1.2 Emotional trauma, discrimination and hopelessness 

The findings of the study revealed that orphan children normally experience emotional 

anguish after the death of both parents, words such as love, care and warmth are used to 

describe their late parents. After the death of parents, they reported that they need someone to 

talk to, someone to listen and to be empower them. These findings reflected Magano and 

Rambado (2012) as they point out that orphaned learners tend lose emotional support after 

their parent’s death. A participant reported that sometimes they get discriminated by other 

children at home by how there are dressed. In (Cluver & Gardner, 2007; Satzinger, Kipp and 

Ruaal, 2007) HIV/AIDS orphaned learners live in constant fear of being victimised and 

discriminated at school compare to orphaned learners. One participant testified that other 



Nosipho Mshengu Page 83 
 

learners make fun of his coat in school he used to wear because his aunt could not afford to 

buy him a school jersey. Ogina (2007) revealed that orphaned learners are mocked because of 

their clothing which is different from the uniform; such behaviour awakens feelings of 

helplessness and hopelessness to an orphaned learner whom use to afford school uniform 

before the death of parents.  

 

This study found out that orphaned learners secretly compare themselves with non-orphaned 

learners in school. Participants reported feelings of hopelessness and helplessness in their 

situation of not having both parents around. One participant reported that she envies other 

learners who have both parents because they do not seem to lack anything: love, emotional 

support, consistent motivation and parental guidance. According to orphaned learners 

perspective they believe that non-orphaned learnersseem to have everything, i.e. when 

teachers call our legal guardian to see my auntie does not come because she is busy with other 

things, this means that she does not care about my education. This kind of gesture is viewed 

demotivating and discouraging according orphaned learner’s view. In support with the study 

findings, Nyamukapa, Gregson, Lopman, Saito, Watts, Monasch and Jukes (2008) state that 

psychosocial distress surface after the death of parent, they feel lost, isolated and neglected.    

6.3.1.3 Coping with orphan hood and secondary school 

Findings of the study revealed that double orphaned children in school cope through the 

motivation and encouragement from home and school. But double orphaned children who do 

not receive any support struggle to survive without parents in school. Participants seem to 

have too different responses in coping with orphanhood. One participant responded that he is 

actually coping when he is in school because he is involve in extra moral activities and that he 

has a dream of studying in the university and being too close with one member of the family 

which is his cousin, whom he talks too since he does not talk about his situation to his friends. 
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The study also find out that to be involved in extra school activities is one of the strategies to 

cope in school but also the full support from tend rescue the orphaned child from psychosocial 

distress. Other participant reported that she does not feel like an orphan at all because her 

grandmother takes good care of her and in school one cannot tell that she does not have both 

parents. The study also discovered that double orphaned children who do not stay with 

relatives usually struggle to cope with school since there are also responsible of taking care of 

their home. In addition, due to severity of situation at home, one participant reported that 

attending school adds a burden to her life, United Nations Children's Fund (2006) declares 

orphans are likely to view school as a burden, for this reason there are likely to drop out. 

Since she has to take care of her younger brother and household and attending school with 

homework and studying seem to be too much for her. Orphans have different experiences 

after the death of parent but a solid support from the family assist the child to heal quickly 

from emotional anguish.  

6.3.1.4 Economic Limitations 

The findings from this study revealed that double orphaned learners seem to be financially 

challenged after the death of parents and cannot afford to have school material that are 

required in school. Orphaned learners reported that lacking financial support is one of the 

major issues. The consequences of being financially challenged are highlighted i.e. economic 

limitations is reported to emanate behaviours which are social unacceptable like stealing. 

These findings assert with Pollock and White (2005) as they indicated that orphaned learners 

revert to social unacceptable behaviours. Such behaviours emanate from hatred and anger, 

which there are not aware of (Shann et al., 2013). One participant reported to have developed 

a habit of stealing when he does not have a stationary. This is one of the ways of exploring 

independence according to him. Nevertheless, other participants reported to be distressed 

about the fact that they can’t afford to wear the full uniform in winter because the school 
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jersey is expensive. One participant reported that the books that were recommended by the 

teachers to buy were also expensive it seem difficult because other teachers do not understand 

my situation at home so I was punish like any other child in the class, but because these books 

were required for assignment and test. I decided to work during the weekends in the garden to 

get easy cash which help me to buy books that I need. The findings were similar to 

Nyabanyaba (2009) findings, which also indicated that orphaned learners get jobs to get 

income. 

The study revealed that orphaned learners who lack financial assistance tend to experience 

distress as they cannot afford school material. However, the response of orphaned learners 

seems to be different as it can lead to bad habit such as stealing and in contrary can also yield 

a positive behaviour in handling the situation.  

6.3.1.5 Academic performance 

Academic performance serves as an indicator of how the learner is coping in the classroom or 

regarding her/his studies. Findings of the study pointed out that orphaned learners who have 

lost both parents, their school results tend to drop in particular after the incident. Participants 

reported that death of parents has a contributory factor to poor scholastic performance, since 

there are not given enough time to grieve, orphaned learners however also indicated the 

importance of bereavement support. These findings are similar to the authors that put 

emphasis on the importance of bereavement support in a school setting as it can potentially 

assist the bereaved children in school (Haine, Ayers, Sandler & Wolchik, 2008). Sharma 

(2006) revealed that death of parents may lead to the child being unable to perform in school 

and in turn affecting the decision to attended school. One participant reported that moving 

with relative who does not prioritise time to study, one end up doing house chores and 

neglected homework and studying at home. Thus result into failing.  
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Participants who recently lost their parents are the one who reported struggling to cope with 

school work and struggling to cope with the new adjustment in their lives. Mbozi, Debit, 

Munyati (2006) in their study, they argued that orphans and vulnerable children in school 

complained that the loss of their parents resulted into loss of emotional support which 

sometimes lead to failure to concentrate. But those participants who are not new to orphan 

hood tend to cope with their school and willing to do better. 

The study pointed out that some of the factors which contribute to poor academic 

performance include absenteeism, being involved with group of friends who only attend 

school before lunch break, the use of substance abuse, lack of motivation and lack of adult 

supervision and not given enough time to grieve after the death of parents. 

 

6.3.2 HOW DO ORPHANED LEARNERS EXPERIENCE SUPPORT RECEIVED 

FROM PEER LEARNERS. 

Findings of the study discovered that orphaned learners in school are assisted by peer learners 

to cope in school since they spent most of their time with them. Support from peer learners is 

highly recognised by the participants. Peer learners and friends are the closest people in 

school the participants are able to be close to. They reported the availability of peer learners 

and friends that benefits them when they need someone to talk to. Seemingly, from the 

participants responses showed that they experience sometimes reject, comfort, care, academic 

support, motivation and someone they can talk to. For example, participants are more 

comfortable with talking with their peer learners because there are easily reachable and they 

spent more hours together in school. Orphaned learners in this study reported that peer 

learners are supportive, for example they tend to confine their problems to them because they 

listen to them and sometimes share their lunch with them when they do not anything to eat.  
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6.3.2.1 Emotional support 

 Relocation seems to play a huge role in getting new supportive friends from the new school. 

Participants reported that the saddest part is when one leaves supportive peer learners move to 

different school and struggle to find friends, when feelings of hopelessness and helplessness 

surface, friends are believed to always offering a helping shoulder. 

Other responses reported that it is not easy to make friends in school anymore, confining to 

the peer cousin tend to be of great help. This shows how anxious orphaned learners sometime 

can be due to life changes. Being anxious of that, he might not stay long with the current 

relatives so making friends in school only complicate the orphaned learner, for this reason he 

tend to choose a person who will be reliable regardless of life changes. 

Participant’s responses seem to display the importance of having someone closer than your 

siblings in school which assist in dealing with their loss. Basically talking in this point with 

their peer learners seem to be keeping them focus on school. 

6.3.2.2. Friendship 

Friendship is assumed to be closer than a peer learner relationship. Participant’s reported that 

friendship is more valuable to them. Participants tend to report that friendship with peers 

makes school to be exciting sometimes. Friendship is reported to be one of the things that 

restore their joy, happiness and laughter. Even when their friends reported they are not able to 

financially assist but the presence of their friends enhance their social skills. Participant’s 

responses displayed that they experience a good sense of belonging. 
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6.3.3 HOW ORPHANED LEARNERS EXPERIENCE SUPPORT RECEIVED FROM 

TEACHERS 

Participants specified that there are teachers who are able to observe and assist where they 

can. Participants reported that teachers tend to provide material support like school uniform, 

social support which is motivation and encouraging the importance of education to learners. 

Participant’s responses showed that teachers went an extra mile in supporting orphaned 

learners like finding sponsors to support them in meeting school needs like school fees, school 

uniform, monthly allowance and annual visit. Teachers tend to keep document of learners in 

school like in one high school the teacher was able to identify the orphaned learners using the 

information in their school files.  

Participant’s also reported that support from teachers goes as far as offering their house as a 

home to orphaned learners who come from child-headed family and paying for educational 

trips for learners who do not have parents to not feel left out.  

Support from teachers empowers learners to stay in school regardless of the challenges there 

are going through in and outside of school environment. 

6.3.3.1 Classroom 

Classroom is the only environment whereby a teacher get closure to learners and able to 

observe the child behaviour and identify a learner with a problem. Teachers observe the 

behaviour of the learner, scholastic performance and the personality of the child. Bray (2004) 

asserted that teachers easily identify indicators of vulnerability which are absenteeism, poor 

scholastic performance and appearance of learners clothing. 

Participants reported that in classroom is where the learner is able to observe if the teacher is 

approachable or not when there is a problem and also it a great place to initiate friendship 

during the classroom encounter. 
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In the classroom, participant’s responses reflected their different experiences. Responses 

showed that other learners do enjoy being in a classroom because they feel like there are part 

of something great but other get to be mistreated by their teachers in class. Some of the 

classroom encounters are bitter because of the teacher and some are good because of the 

teacher. But basically in classroom, participant’s response shows that some are shy in class to 

ask for academic assistance from teachers but are able to ask their classmates who seem to do 

very well in their school well. 

One participant reported that he does not only benefit academically from his teacher, but he 

also get encouraged to do well and focus on their education because other teachers tend to tell 

their stories about themselves which reflect their humbling beginning and gives learners hope 

and motivation. 

6.3.3.2 Parental guidance 

Teachers in school are the only adults that learners are able to look up to. Some they serve to 

be role models for learners. Teachers have to play different roles to accommodate learners. 

Participants reported that teachers are able to fit into parent shoes, since they discipline, 

rebuke and motivate. They are able to correct unpleasant behaviour from learners through 

discipline without humiliating the learner. 

Participant’s reported that orphaned learners find it difficult to communicate with teachers. 

Boler and Carol (2003) suggest that communication should be improved by creating a 

suggestion box where learners write their problems and submit it without mentioning their 

names. Sometime when teachers show caring and warmth toward learners, it becomes easier 

for the learner to communicates with teacher and disclose.   
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6.4 SOCIAL INTERACTIONISM 

Social interactionism theory which was pioneered by Blumer (1969) seeks to understand the 

process of interaction in the formation of meanings for individuals. People interact with the 

same environment differently. In this research the focus is on the experiences of orphaned 

learners in how their experience the support they receive from teachers and peer learners. The 

relevance of this theory focuses on the meaning, language and thought of orphaned learners 

regarding the interaction of the school as the environment which provide a platform for 

orphaned learners to tell their experience as it constitute to their life story. Their formation of 

meaning, language and thought reflect their experiences individually. This theory was applied 

in three component which are meaning, language and thought. 

6.4.1. Meaning 

Orphaned learners perceived orphanhood as the most difficult period of their lives. Especially 

at juvenile age while there are still in high school. Since there are high school pupils this is 

viewed as a crucial stage where one tries to identify oneself and need guidance in terms of the 

sudden development in physical, mental and social perspective. Losing parents to some of the 

participants being interviewed meant hopelessness and helplessness because no one prepares 

children of losing parents whilst there are trying to find themselves in this world. Blumer 

(1969) says meaning is interpreted by how human interact and how one act towards other 

people. Orphaned learners might display mischievous or rebellious behaviour towards their 

teachers or classmates, consequences of their behaviour will result to punishment. Therefore, 

there is a probability of that their behaviour will be viewed as unacceptable and that those 

orphaned learners who act like that deserves a harsh treatment. The core of the problem is 

likely to be overlooked by teachers.  In addition, when orphaned learners interact with other 

learners in school and discover that not every learner loses their parent while in high school. 
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That when they distinguish themselves from other learners and their lives and start to interact 

with other learners differently.  

This also changes their perception of the teacher’s role in their lives. Orphaned learners that 

have been interviewed seemed to perceive teachers as parents figure but in a different 

environment. This goes further to receiving support from teachers, they secretly expect a little 

support from teachers, it there is none existing feelings of rejection might appear which 

contribute to how the orphan learner interact with the teachers. Each participant has a 

different meaning of support, but when discussing support from teachers most of them 

thought the only support they expect from teachers is academic support. 

6.4.2. Language 

Language according to (Hewitt, 1988) gives human a meaning by which to negotiate meaning 

through symbols. Orphaned learner’s experiences school differently. Some participants view 

teachers as parents because of how teachers behave towards them, as they mentioned other 

teachers buy them school jersey, motivate during the classroom session etc. Teacher’s effort 

to support orphaned learners and how they speak with them verbally put them in a position of 

being elders who are considerate more or less like a parent figure. In addition, language plays 

a major role in human interaction, language used in schools by teachers to the learners 

contribute to how they interact. 

6.4.3. Thought 

According to Blumer (1969), thoughts are elicited from language. Participants relationship 

with other peer learners is determined by their discourse or how they communicate, which 

determines the role of their fellow learners as whether they perceive them as friends or not. 

Behaviour emanate from thoughts, either good or bad. Human behaviour does not occur 

haphazardly, it originates from one’s thoughts.   
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6. 5. CONCLUSIONS AND DISCUSSION 

When it comes to grieving, children are not considered by elders because there are unaware of 

their existing feelings and emotions. They think that only adults are allowed to grief because 

they understand the feeling of losing a beloved person. But what they do not understand is 

that children also have their own way of grieving. If there are not given enough time, there are 

susceptible to maladjusted behaviour when there are in school which contribute to poor 

academic performance in school. Children need enough time to understand and deal with the 

loss of parents. 

Death of parents comes with a lot of adjustments in a child’s life firstly, immediately after the 

death of parents children are obliged to adjust to schooling like nothing has happen. They are 

not given enough time to grieve for their loss or required support and encouragement to 

express their emotions nor are they given professional help to deal with their loss. Secondly, 

this change may involve moving from a middle or upper-class urban to a poor rural relative’s 

home. It may also involve separation from siblings, that is done randomly when orphaned 

children are divided among relatives without due considerations of their needs and children 

who may not have any other relative to go to maybe forced to live on their own, constituting 

child-headed families. All these changes can easily affect not only the physical but also the 

psychological well-being of a vulnerable child. They can be very stressful as they pose new 

demands and restrictions to children’s life. Orphanhood also involves change of role or shift 

of responsibility for the older siblings, since they need to take care of their sibling especially 

in child-headed family. 

Orphaned learners in high school who do not receive support from their relatives back home. 

There are likely to feel lonely and helpless and think that their lives would be different if their 

parents were still alive. However, orphaned learners who receive support from home seem to 
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cope much better in school. Orphaned learners are able to overcome orphanhood when there 

have a good support system in school and at home. 

Orphaned learners who do not receive support from school or at home resort to misbehaving, 

like stealing, bunking school and using substance abuse. This is their way of distressing and 

forgetting their problems at home or school. Sometimes they experience the feelings of anger 

of losing their parents, helplessness from the inability to control their situation and loneliness 

from not being a recipient of unconditional love. Lack of support contributes to low self-

esteem and negative outlook of the future. 

An orphaned learners experience varies depending on the situation of each learner. Orphaned 

learners who are orphaned by HIV/AIDS experience a lot of rejection, discrimination and 

stigmatisation from other children in school. This is probably done because little education is 

done on HIV/AIDS. 

However, different attitudes and behaviour of orphaned learners is determined by their 

outlook on life. When orphaned learner is empowered mentally that elicits an optimistic view 

of the future. Beside the support they receive from the surroundings (home or school) the 

important thing is their attitudes to their situation that will make them better people. If people 

in their surroundings empower them it becomes easier for orphaned and vulnerable learners to 

adapt to change and deal with it. Orphaned learners in school do receive support from the 

surroundings who are teachers and peer learners and friends. Social, mental, physical and 

emotional support is given to orphaned learners by teachers and peer learners. Teachers give 

them advices and motivate them to work hard whilst peer learners and peer friends listen to 

them when they need to speak. But sometimes, it becomes a problem for teachers to support 

the orphaned learners in school it becomes too much for her. Since other teachers refer 

orphaned learners to one teacher for assistance. In one school, there is only one teacher who is 

able to help learners with their social issues. This does not help or support orphaned learners 
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or vulnerable learners out of compulsion but their empathy for orphan and vulnerable learners 

in pushes them to take a stand and assist where possible. Orphaned and vulnerable learners 

find it difficult to approach teachers for help and it is also difficult for a teacher to identify 

orphaned learners in school. Other orphaned learners have never received support from a 

teacher. But they have peer friends who support them in school. 

 Some orphaned learners enjoy being at school because they have people who support them to 

go through the day without feeling hopeless and helpless to the contrary some do not enjoy 

being in school. Peer friends are always there in and out of school giving them emotional and 

social support. Peer learners and peer friends play a major role in their lives because they are 

easy to talk to and reachable when they need them. Since other peer friends are friends in and 

out of school. Educational future of the orphan learner heading household is sometimes 

difficult when parents are no longer alive. This might results into viewing school as a waste of 

time or education not valuable.  

6.6 LIMITATIONS 

The researcher is aware that there are easily some discernable limitations in this research 

study. For example, the following are noted: 

• First, the study covers only a small fraction of the number of potential participants. 

This limits the claim of representativeness. Nonetheless, the research study does not 

intent to assemble representative data: its aim is assemble data that would shed light 

on how orphaned learners experience the support they receive from high school.  

• Secondly, the research study only used interviews to collect data for analysis. 

• Third, Since only interviews were used some of the participants who were not able to 

express themselves verbally, could not express  their experiences as much as they 

would have loved to. 
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• In sum, since the interviews were conducted in IsiZulu and translated into English 

during transcription. Some meaning and hints may have been lost in the translation, 

which thereof jeopardises the quality of the interviews.  

6.7 RECOMMENDATIONS 

The results of this study signify that learners who are double orphaned attend secondary or 

high school and resides in Esikhaleni Township experience the support they receive from both 

teachers and learners in school positive. Therefore, as much as they receive support from 

school it is not enough since they rely on one teacher to assist them and she cannot support 

them all. For this reason and to a large extent, orphaned learners are basically supported by 

their peers to cope in school. Nonetheless, learners who have lost both of their parents due to 

AIDS have negative experience in school since they do not get assistance from both teachers 

and learners. The following recommendations were based on the findings in chapter four. 

• Due to a large number of orphans in schools and a heavy workload in teachers. The 

Department of Education should consider hiring registered counsellor who will be 

based in schools and work in collaboration with educational psychologist. Professional 

help is required for learners who have lost their parents to cope with changes that 

precede the death of the parents. In that way orphaned learners will be able to receive 

psychosocial support  

 

• Bereavement counselling should be set up and qualified personnels should be 

available in schools to support children who have just lost their parents. This would 

assist in alerting them about their emotions and their proper way to grieve for their 

loss. 
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• Since there is an increasing rates of AIDS killings, orphaned learners in schools. The 

school should organise workshop and programmes that would expose and educate 

teachers and learners to nature of the endemic and deadly disease. 

 

• In Children and Educational Rights amendment, orphaned learners should be 

considered as special cases. 

 

6.8 AVENUES FOR FUTURE RESEARCH 

This research managed to accomplish its aims and has opened the following avenues for 

further research 

• Quantitative study in this area is necessary. 

• It will also be necessary to involve the experiences of teachers who are able to support 

orphans. 

• Future research needs to explore a larger and more diverse sample in order to increase 

generalizability and credibility. 

6.9 SUMMARY 

The present study serves as platform for orphaned learners in describing their experiences 

regarding the support they receive from peer learners and educators. Their experiences are 

well articulated by themselves as the role players with different phenomenal experiences. In a 

way, the present study has been able to illuminate and acquire an understanding of the basic 

relationship between learners and educators. Why a considerable attention should be given to 

the orphaned learnersin order to bridge the gap between their individual background and the 

school at large. Educators is a result oriented venture, therefore, the findings from this 

research serve as an eye opener not only to the educators but also to the school managers and 

ministry of basic education, curriculum planners.  
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                  T: +27 35 902 6660 F: +27 35 902 6323 E: ntombelan@unizulu.ac.za 

                         Department of Social Work /Faculty of Arts 

_________________________________________________________________________________ 

CONSENT FORM FOR GUARDIAN 

Your daughter/ son is kindly asked to participate in the study which seeks to know about 

how orphaned learners experience the support they receive from the teachers and peer-

learners. 

I would like to know from participant; how she/he experiences the support he/she receive 

from the school. Each individual has a different story to tell about how they experience the 

support they receive. There is no wrong or right experience, what is important is to allow 

the participant to say their own story. There are questions which will be asked by the 

researcher to give reflection of their experience. This method is called an interview. Each 

participant would be given the chance to be interviewed at a particular time. 

The participant experience is very important and it will assist the researcher to understand 

facts related to how she/he views schooling situation. The information would be treated 

with confidence. His/her name will not be mentioned to protect their identity. 

The participant’s involvement in this study is completely voluntary, it entirely up to the 

participants to be involved. If you have questions regarding the study you are free to ask the 

researcher (me).    

Mzali uyacelwa ukuba uvumele umntwana wakho ukuthi azibandakanye kucwaningo 

lwezemfundo yase University of Zululand. 

Lolucwaningo luzobheka impilo yezingane ezingenabazali esikoleni kanye noku nakekelwa 

abakuthola kothisha nabanye abafundi. 

Ukuvumela umntwana wakho kulolucwaningo luzokwenza ucwaningo lube impumelelo. 

I have read and fully understand the above information which explains the nature of the 

study. I agree to allow my child to participate in this study and I am aware that his/her 

involvement as a participant is highly important and also that she/he can withdraw at any 

time without prejudice. I also understand that her/his name will not be mentioned. 

Guardian’s signature: __________________               Date: ______________ 

Researcher: Nosipho Mshengu (073 338 3380) 

mailto:ntombelan@unizulu.ac.za


 
 

 

 
 
 

                  T: +27 35 902 6660 F: +27 35 902 6323 E: ntombelan@unizulu.ac.za 

                         Department of Social Work /Faculty of Arts 

_________________________________________________________________________________ 

CONSENT FORM FOR PARTICIPANTS 

You are kindly asked to participate in the study which seeks to know about how orphaned 

learners experience the support they receive from the teachers and peer-learners. 

I would like to know from you how you experience the support you receive from the school. 

Each individual has a different story to tell about how they experience the support they 

receive. There is no wrong or right experience, what is important is to allow you to say your 

own story. There are questions which will be asked by the researcher to elicit reflection of 

your experience; this method is called an interview. Each participant would be given the 

chance to be interviewed at a particular time. 

Your experience is very important and it will assist the researcher to understand facts 

related to how you view schooling situation. The information would be treated with 

confidence; your name will not be mentioned to protect your identity. 

Your involvement in this study is completely voluntary, it entirely up to you to participate. If 

you have questions regarding the study you are free to ask the researcher (me).    

I have read and fully understand the above information which explains the nature of the 

study. I agree to participate in this study and I am aware that my involvement as a 

participant is highly important and also that I can withdraw at any time without prejudice. I 

also understand that my name will not be mentioned. 

Participant’s signature: __________________               Date: ______________ 

Researcher: Nosipho Mshengu (073338 3380) 

mailto:ntombelan@unizulu.ac.za


 
 

 

 
 
 

                  T: +27 35 902 6660 F: +27 35 902 6323 E: ntombelan@unizulu.ac.za 

                         Department of Social Work /Faculty of Arts 

_________________________________________________________________________________ 

The Principal 

Dear Sir/Madam 

    PERMISSION TO CONDUCT A RESEARCH STUDY. 

 

I am writing to request permission to conduct a research study in the school. I am currently 

enrolled in the MA Community Work programme in the Department of Social Work. The 

study id titled: Experiences of Orphaned Learners in a School Environment. 

Due to the nature of the study, I hope to recruit learners who are orphans and reside with 

family members or relatives. The researcher’s main aim is to interview orphaned learners 

about their experiences regarding the support received at school. The participants will be 

anonymous, real names will no be used. Interested learners, who volunteer to participate, 

will be given a consent form to sign.  

Your approval to conduct this study will be greatly appreciated. I would be happy to answer 

any questions or concerns that you may have about the research project. 

Your assistance in this matter will be appreciated. 

 

…………………………     ………………………………. 

N.P. Mshengu (student)     Prof. N.H. Ntombela (supervisor) 

073338 3380 

mailto:ntombelan@unizulu.ac.za


 
 

 

 
 
 

                  T: +27 35 902 6660 F: +27 35 902 6323 E:ntombelan@unizulu.ac.za 

Department of Social Work /Faculty of Arts 

_________________________________________________________________________________ 

 
To participants: 

• Your permission to use these responses is required; informed consent will be 

issued before the interview. 

• I appreciate your willingness to assist in this research, however, please note 

that you are not compelled to partake in this research study. 

• Your contributions will remain private and confidential. No one will be able to 

trace your responses back to you as a person. 

• This is confidential and your name will not be linked to your responses. All 

personal information will remain confidential. 

• Numbers will be used to maintain confidentiality. 

• Setting of the venue will ensure privacy 

 
QUESTIONS 
 

1. To explore orphan hood in the school environment. 
 
a) Tell me about your experience at school?  
 

2.  Experiences of the support the orphaned learners receive from educators. 
 
a) What kind of support do you receive from educators? 

 
b)  How do you feel about the support you receive from educators? 

 
3. Orphaned learners experience received from other learners. 

 
a) What kind of support do you receive from other learners? 

 
b) How do you feel about the support received from learners? 
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IMIBUZO YOCWANINGO 
 

1.  
a) Ngithsele ngempilo yakho esikoleni? 

 
2.  

a) Hlobo luni losizo olithola kothisha? 
 

b) Uzizwa kanjani ngosizo olithola kothisha? 
 

3.    
a) Hlobo luni losizo olithola kubafundi? 
 
b) Angabe likusiza kanjani usizo olithola kwabanye abafundi?  

 
               

  
 



 

KWAZULU-NATAL DEPARTMENT OF EDUCATION 
POSTAL:  Private Bag X 9137, Pietermaritzburg, 3200, KwaZulu-Natal, Republic of South Africa 
PHYSICAL: Office G25, 188 Pietermaritz Street, Pietermaritzburg, 3201.  Tel.  033 3418610  Fax : 033 341 8612   
EMAIL ADDRESS:  sibusiso.alwar@kzndoe.gov.za; CALL CENTRE: 0860 596 363;  
WEBSITE: www.kzneducation.gov.za 
 
   
 

 

___________________________________________________________________________________________________________ 
  

Enquiries: Sibusiso Alwar    Tel: 033 341 8610    Ref.:2/4/8/444 
___________________________________________________________________________________________________________ 

Ms Nosipho Precious Mshengu 
514 Ntalibombo Road 
Imbali Unit 1 
PIETERMARITZBURG 
3201 
 
Dear Ms. Mshengu  
 

PERMISSION TO CONDUCT RESEARCH IN THE KZN DoE INSTITUTIONS  
 

Your application to conduct a pilot and research entitled: Experiences of Orphaned Learners in a School 
Environment, in the KwaZulu-Natal Department of Education Institutions has been approved.  The conditions of 
the approval are as follows: 
 
1. The researcher will make all the arrangements concerning the research and interviews. 
2. The researcher must ensure that Educator and learning programmes are not interrupted.  
3. Interviews are not conducted during the time of writing examinations in schools. 
4. Learners, Educators, Schools and Institutions are not identifiable in any way from the results of the 
 research. 
5. A copy of this letter is submitted to District Managers, Principals and Heads of Institutions  where the 
  intended research and interviews are to be conducted.  
6. The period of investigation is limited to the period from 01 April 2013 to 30 April 2015. 
7. Your research and interviews will be limited to the schools you have proposed and approved by the 

Head of Department.  Please note that Principals, Educators, Departmental Officials and Learners are 
 under no obligation to participate or assist you in your investigation.  

8. Should you wish to extend the period of your survey at the school(s), please contact Mr. Alwar at the 
 contact numbers below.  
9. Upon completion of the research, a brief summary of the findings, recommendations or a full report / 

dissertation / thesis must be submitted to the research office of the Department. Please  address it to 
The Director-Resources Planning, Private Bag X9137, Pietermaritzburg, 3200. 

10. Please note that your research and interviews will be limited to the following schools in the KwaZulu 
Natal Department of Education: 

  
1. Dlamvuzo High School      2. Khula High School 

 
 

   
 
___________________________     
Nkosinathi S.P. Sishi, PhD      
Head of Department: Education  
08 April 2013 
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